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ABOUT THIS PUBLICATION

Funded by the National Forum for the Enhancement of Teaching and Learning in Higher Education,
the 2023 Learning and Teaching Showcase provides a space to exchange ideas and approaches and
to connect with colleagues in a collective discussion about all things learning and teaching

related. This year’s Showcase includes 10 lightning talks, 11 panel speakers, and 75 posters reflecting
the breadth and depth of engagement in learning and teaching enhancement in University College
Cork.

This publication collects the posters shared at the 2023 Learning and Teaching Showcase as a record
of learning and teaching related activity and a resource for Higher Education staff to learn from and
connect to the wealth of examples stored within these pages.

The posters are grouped into five themes as per the core themes of the Showcase event and the
corresponding authors are indicated by an Asterix. The full conference programme and contact
details for the authors are provided at the end of this publication.
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KEYNOTE PRESENTATION

The Forking Paths of the Learning Paradigm - What is the role of Education in a Transformative

Future?
Professor Randall Bass, Georgetown University

Randy Bass is Vice President for Strategic Education Initiatives and
Professor of English at Georgetown University, where he leads the
Designing the Future(s) initiative and acts as the Director of the Baker Trust
for Transformational Learning. He has been working at the intersections of
technology, innovation and the scholarship of teaching and learning for
more than thirty years.

Select the following link to view the video of the keynote presentation (37 minutes):

& UCC

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh | . Y
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The transcript from the video is available to download from the Showcase webpage.



https://youtu.be/tl_ArBImqgs
https://www.ucc.ie/en/media/support/cirtl/TheForkingPathsoftheLearningParadigm_VideoTranscript.pdf
https://youtu.be/tl_ArBImqgs
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Staff Development & Fostering Student
Engagement in Higher Education

Catherine O’Mahony, Owen Jump*, Katy Dineen, Sarah
Thelen, James Cronin, Anna Santucci and CIRTL Fellows

INTRODUCTION

While the term 'Student engagement' is regularly used in
Higher Education, it can be understood as meaning
different things and playing out in a range of contexts. To
such an extent that it has been described as “vague”
(Ashwin & McVitty, 2014) or a “fuzzword” (Vuori, 2014)
and critiqued for its lack of practical application in terms
of enhancing student learning (Trowler et al., 2015).

In this poster, we consider Student Engagement as it
relates to how students engage with their academic
studies and how students engage in learning with each
other. This excludes other contexts for engagement such
as involvement in governance activities, co- and extra-
curricular activities, and in paid work.

In the poster, we highlight key theoretical lenses used in
CIRTL’s staff development programmes and how these
lead to practical responses to challenges around Student

Engagement. Finally, the poster points towards useful
resources available to staff.

Engagement

THE UNIVERSITY Interface THE STUDENT

Micro-level influences  emotions Micro-level influences

Meso-level Affective

influences

Meso-level

influences
motivation

Macro-level
influences

Macro-level
influences

Behavioural
resilience

Cognitive
Policy context

Org. culture
Discipline

Background
reflectivity Lifeload
Critical
self-efficacy Family
Resources

Local policy
Org. Climate

Curriculum Political

belonging Subjectivities
Orientations
Practices

Educational Ideology
Workload

Practices Socio-cultural

Pathways to
Engagement

Dimensions of
Engagement

Trowler et al., 2021

Learning
Enhancement

HU C Sor tha integration of Research,

STUDENT ENGAGEMENT

Student Engagement is a multifaceted concept and has
been usefully described by (Fredericks et al., 2004) along
three dimensions, namely behavioural, emotional and
cognitive.

EMOTIONAL
Interest
Attitude

BEHAVIOURAL

COGNITIVE

Effort Self-regulation
Persistence Metacognitive
Attention

Recent conceptual papers on Student Engagement have
expanded to six dimensions to better reflect the Higher
Ed. context and dynamic nature of Student Engagement
(Trowler et al., 2021). They also outline six mechanisms
which are supportive of Student Engagement (see
below). These interact in oppositional and constructive
ways to shape the engagement interface.

CIRTL and Student Engagement
How are these insights into Student Engagement
enacted in CIRTL’s staff development offerings?
CIRTL’s programmes are predicated on Universal
Design for Learning which encourages educators to
provide multiple options for recruiting student
interest, for sustaining effort and persistence, and
for self-regulation, with the goal of ensuring learners
are purposeful and motivated (CAST, 2022).

The Teaching for Understanding framework is also
central to CIRTL's programmes and promotes an
active approach to understanding, where students are
“invited to work things out for themselves”
(McCarthy, 2008). The TfU encourages the
incremental development of understanding through
persistence, focussed on generative topics which are
both accessible and interesting. Finally, CIRTL's
programmes emphasise bringing a critical and
reflective perspective to one’s practice, and to model
this in teaching.

These three aspects of CIRTL’s core programmes map
to the Engagement Interface and suggest curriculum
design and teaching and learning approaches that

foster engagement.
7
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Department of English
Undergraduate Journal
Enhancement Initiative 2023

Project Overview
Aimed to develop DoubleSpace, an
existing Dept T&L initiative, which was
begun by Dr Laird in 2021 and sees BA
in English students edit and produce an
online journal celebrating our Dept’s
undergraduate research.

BA editors: produced a high-quality online
journal and an editorial handover document;
developed competencies for the digital age and
transferable skills in teamwork, independent
research, communication, organisation; formed
meaningful bridges to the professional world;
were empowered to pursue their interests and
co-create knowledge.

PhDs: gained experience in leading workshops;
developed mentoring skills; modelled best
practice for undergraduates in their field.

Takeaways

Importance of:

* Articulating value of the project

» Trusting students to take responsibility for
their own learning

» Viewing undergraduates and
postgraduates as collaborators in
knowledge creation and dissemination

Methodology

BA in English editors participated in:

1)

2)

Planning workshop with staff
mentors

Editorial and Design workshop, led
by Dept. of English PhDs who built
on and shared experience of
editing a postgraduate journal
Co-creation of knowledge and
dissemination

Consultation with staff and PhD
mentors prior to the publication of
the journal issue

Double Space

The Undergraduate Journal of the

Department of English, UCC

Team

Dr Heather Laird*

Dr Miranda Corcoran E
Dr Edel Semple

Dept. of English I

BA in English, ucc > [=]
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CIVIL STRUCTURAL
AND ENVIRONMENTAL
ENGINEERING

CE400T:

ARCHITECTURE AND PLANNING
CREATIVE COLLABORATION

HOW ENGINEERS AND ARCHITECT
TEAMS WORK TOGETHER

LECTURERS: CAROLINE AKIBOYE, SIMON CONOLLY*
MODULE CO-ORDINATOR DR RICHARD O'SHEA

LEARNING BY DOING

The project aims to give students the opportunity to develop their skills
in working in collaboration, as in professional practice, with
(architectural) design goals, dealing with clients/regulatory authorities,
identifying suitable materials and working out and testing appropriate
constructional details, working to a budget, calculating carbon footprint,
programming the construction process, sourcing materials, building
designs as full size structures and planning their end of life. Students
have some joint sessions with students of architecture.

Students are provided with a design brief and over 12 weeks:
Develop and refine designs

% Present designs for Health & Safety review by UCC Estates and
their H & S consultants
Complete a H & S assessment and erection manual
Source materials and test fabrication methods
Complete the fabrication with the aid of technical staff
Assemble, erect and present the final structures
Submit a written and fully illustrated group report including critical
self-assessments

Briefs for the structures have included bicycle shelters, lifting towers,
market stalls, play structures, bridges, covid out-door restaurant
shelters, Simon Community food shelters and refugees’ shelters. Last
year’s structures were to lift a 75kg weight and move it laterally 3m at a
height of 1.5 m.

Scan Here
to access
a gallery of
past projects

Students are asked for feedback on learning outcomes - see sample below

For further information contact info@AkiboyeconollyArch.com




Student experiences and evaluations of

accredited project-based learning
Beacom, E.*, Santucci, A. and O’Shaughnessy, M.

{ Project Overview \

This study examines student experiences and evaluations of accredited
project-based learning (PBL) in the business discipline. Students worked
on project briefs assigned by industry.

Research Questions
(1) How does PBL impact on development of authentic learning goals?
(2) How does student motivation impact on achievement during PBL?

Methodology
Interviews were conducted with students (n=6), and thematically
analysed.

Findings

Theme 1: Real life context as facilitating deeper and more authentic
learning

1.1. Practical tasks as increasing engagement, ease of learning and
flexible application

1.2. Exposure to idea negotiation and real-life decision making

1.3. Professional communication as a key authentic learning

Theme 2: Influence of others, enjoyment and perceived value as
impacting positively on motivation and affect related to
achievement

2.1. Extrinsic motivation from grades, industry and peers

2.2. Intrinsic motivations — interest and perceived benefit

2.3. Perceived value for the future

Theme 3: Unmet expectations, lack of clarity and communication as
impacting negatively on motivation and affect related to
achievement.

3.1. Previous experience as impacting on expectations and
achievement evaluations

3.2. Desire for structured communications and reporting to increase
motivation and achievement

University College Cork, Ireland
Colaiste na hOllIscoile Corcaigh

Students involved in the initiative with products from the
participating Origin Green accredited companies

“..when you're in real life project, you're more into it... it's much more
practical a way so that you will learn easier”

“..we're used to like going ahead with all the ideas that we've ever
come across. Then this project kind of put us back in our place... that
definitely gave us an insight into what marketing probably will
be... not every idea you come up with will be liked by others or will
continue on.”

“..[owner name]... was waiting on the work as well. So we kind of
put more urgency in this. And also because they've using it in real
life you kind of wanted [it] to be near perfect for him to use”

“I'd be a lot more motivated to do the kind of project work rather
than an assessment like a proper written exam because | find it
much more interesting and beneficial”’

“[regarding having more regular meetings] / prefer that because
it keeps it a routine and it keeps everyone up to date on what
we're doing every single week. So | think you can probably be
more productive”

“that's probably why | expected to see some of our work on
their social media, and that's probably why | was disheartened,
because that's probably what was motivating me... that's just
like a really good feeling”

PBL creates learning

opportunities that would not
happen in the classroom

Key intrinsic motivations —
enjoyment; to see work used;
perceived value for future

Key Takeaways

Educators can consider how to
simulate PBL learnings in the
classroom

Clarity regarding objectives
and outcomes are important

Key extrinsic motivations — to
please / help the company;
team player; module
requirement

Students indicated preference
for a structured PBL approach
with regular reporting

PBL is considered more

motivating and useful than
traditional assessment

A communication schedule
between industry and students
can aid motivation

11
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Midwifery School = Information Technology
Scoil an Altranais agus an . Scoil na Riomheolaiochta agus na
Chnaimhseachais Teicneolalochta Faisnéise

Interaction Skills for Nursing Practice through Innovation, Research & Education

Background
; Empathy is the ability to share & understand another person’s internal state. It is a core
» skill gnong healthcare professionals that facilitates the development of therapeutic
relationships & is the basis for person-centred care. Although Empathy is a core skill, it
can be difficult to.empathise with people who have difficulty expressing themselves,
such as people with intellectual & multiple disabilities. It is- imp')ortant that
s undergraduate intellectual disability nurses enhance their empathy skills in order to
develop therapeutic relationships & provide person-centred support. Educators are
encouraged to develop innovative ways of enhancing nursing students” empathy skills.
The literature advocates that teaching strategies should involve active participation of
students, of which experiential approaches are most effective. Immersive simulation
provides such opportunities. -

This study“aimed to exafhine the effect of immersive simulation on intellectﬁ';lf
'disabilit? nursing students' empathy towards people with intellectual & multiple
disabilities & explore the usability/feasibility of immersive technology as a
teaching & learning tool. The following research questions were a'slsed: ;

1. What is the effect of immersive simulation on intellectual disability nursing
students' empathy towards people with intellectual & multiple disabilities?

2. What is the usability of immersive technology as a teaching & learning
tool/approafh to support the development of empathy among nursing students?

3. What are participants’*views r_egard.i'ng the usability & feasibility of immersive
simulation?

Method

Sample: Non-probability sampling was used to recruit 55 participants aged > 18 years without a history of VR Sickness on the BSc Nursing (Intellectual Disability) programme in UCC.
Data Collection: Participants attended the ASSERT Centre & were provided with an Information Sheet & Consent Form. They then completed the Pre-Questionnaire (Socio-
Demographic Questionnaire & Kiersma Chen Empathy Scale-Revised) on a tablet. Participants were asked to imagine what it is like for a person with intellectual & multiple disability
with limited verbal skills & possibly limb movements who uses a high-support wheelchair to travel in an accessible bus. Following this, participants experienced the immersive
simulation (approx. 5 mins.) of this scenario in the immersive suite. The simulation involved visual (video), auditory (sound) & tactile experiences (sitting in wheelchair; safety belts;
wheelchair movement). Following the immersive simulation, participants completed the Post-Questionnaire (Kiersma-Chen Empathy Scale-Revised, System Usability Scale,
Satisfaction Questionnaire) using a tablet.

Data Analysis: Analysis of questionnaire data was conducted in IBM SPSS (Version 27). Microsoft Excel was used for data cleaning and management. Missing data analysis was
conducted prior to analysing the data & the effects were found to be Missing Completely at Random (MCAR). The values were then imputed using the mean imputation method.
Sample characteristics were described. To test for the difference in participant responses on KCES-R pre- & post-test, a paired sample t-test was performed. Qualitative data were
thematically analysed.

t Demographics Findings
Scores on the Kiersma-Chen Empathy Scale-Revised significantly increased from 57/98 to 60/98

AGE PROFILE GENDER PROFILE OF . L1 H L
PARTICIPANTS (p<0.004). Post-test empathy scores indicated participants had greater empathy post-immersive
40-49yrs 6 simulation experience (p=0.002). The mean Systems Usability Scale score was 92.8 (SD 11.2) & the
3030yrs 5 Female 51 median score was 95 (Interquartile range 15). These scores indicate that the immersive simulation was
b - vale |3 acceptable at Grade A+. Participants unanimously agreed with the use of immersive simulation as a

learning & teaching strategy to learn about clinical/nursing scenarios. The active & experientiaknature

i Y gfeinetio gy, iz was beneficial & useful for learning. Aimost all participants reported that the experience assisted them to
g i T i “0 0 1020 30 4050 60 gain insight to the person’s perspective, describing it as positive, interesting, realistic & ‘eye opening’.
PARTICIPANTS/YEAR EXPERIENCE WITH Whlle acknowledging th?t the V|Isual, auditory, tactile & motion exp.enenc%e brought them closer to reality,
- VIRTUAL REALITY it also caused a sense of ‘unease’ & loss of control that was empathised with.
Year = "I thought the...[experience]... was fantastic to get a perspective of how the service users feel &
e 7 S e oy ) experience bus rides...it opens your eyes to how different it is for them compared to staff. It definitely
Second = e T changes your outlook ...I think every nursing student should experience to achieve a deeper level of
Ye i -
ear Used several times [l 5 Understandlng’f
First year 14 Usedalot i1
0 1 £ 0 o s 0 15 2 25 Learning & Takeaway Thoughts
Strengths & Limitations 1. Immersive simulation can provide a multitude of contexts for teaching & learning particularly

This study provided participants with the opportunity to experience scenarios or contexts that may be difficult to access otherwise.

what people with intellectual & multiple disabilities may experience 2. Simulations such as this where ?he student pa’ssw&_aly experiences the simulation need to be short
when travelling in a bus in a wheelchair. There is no claim that because the student can come 'back to reality” quite quickly.
3. During storyboard development, the sensory experience of the simulation (seeing, hearing, feeling,

participants understand the experience in the same way that a person

with intellectual & multiple disabilities does. However, it does provide smelling) must be considered.
insight to the sensory experience of seeing, feeling & hearing what it is Although this project involved solo experiences, immersive simulation is scalable with group

like. scenarios. Many opportunities for interdisciplinary learning, teaching & working are possible.
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Social Justice in the

Language Classroom
SiObha n Morte” Colaiste na hOllscoile Corcaigh

Department of German

Project Overview
As part of a Final Year 10-credit core
language module, Discussion & Essay
Writing was challenging to teach -
students did not relate to topics, never
had opinions, discussions were flat,
classes were tedious. During online
teaching during COVID and teaching
through German, | logged into Teams
with both mobile phone and
PC/Laptop. Facebook was listening (!)
and sent me German news articles
from current German/Austrian news
media. | then decided to replace texts
with newer ones on more relatable
topics. These German-language texts
are used not as a way to convey
content, but as a vehicle to give
students exposure to the language and

opportunities to use it in written and
\ oral form. /

Did you talk about any of the
topics outside of class, e.g. with
friends or family? (5 responses)

@ yes
1™

The discussions that arose from
topics were: (5 responses)

0%} o) 0%}

. i 2 3 4 5
Stimulating and

got me thinking unstimulating

\_ S

University College Cork, Ireland

Description
Research has shown that self-transcendent purpose
produces the strongest driver for students to persist
through challenging academic tasks. (Yeager et al, Boring
but Important, Journal of Personality and Social
Psychology, 2014) Focussing on carefully chosen topics,
this final-year core language module raises awareness of
social justice/ethical issues. Through innovative,
interactive, problem-solving and often real-world
classroom activities topical, relatable themes such as
Cancel Culture, Sexist Advertising, Fast Fashion, Aging in
our society highlight citizenship, responsibility,
intercultural awareness and EDIB, stoking curiosity, leading
to discussions outside the classroom and peer learning. For
example, during a Cancel Culture unit, students simulate a
board-meeting: A highly-regarded museum has planned
and advertised a pioneering Caravaggio exhibition but
found out that Caravaggio committed murder while alive.
The board uses meeting-specific language to discuss
whether to cancel the exhibition (and ‘cancel’ Caravaggio)
nd how to communicate their decision to the public

Findings
Using social justice-based texts as a vehicle for
learning language, students engaged vigorously,
both inside and outside the classroom, e.g. they
found many examples of sexist advertising in Cork
and UCC which we were able to use in class as
part of our discussion in German.

Feedback came in that these classes ‘break from
the norms of teaching’ and ‘class discussions
continued for days in private.’

Educators can contribute to positive change in
society by raising awareness even when content
knowledge is not a specified learning outcome.
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A Standardised Approach to Teaching of Local Anaesthesia in the

Dental Undergraduate Curriculum

University College Cork, Ireland

B Ryle *, _] MCKenna, R NII Riorddin Colaiste na hOllscoile Corcaigh
Overview ﬂ/lethodoloqv — Clinical and Theoretical Principles
» Effective delivery of local anaesthetic plays a fundamental role
in the provision of dental services Developm o _
« High standard and coherent teaching of local anaesthesia in P ey . ’ tAer;f;':ﬁCtg'flggglrgﬁzzgfh esia
the dental undergraduate curriculum is essential o / \ in the u%dergraduate

» Delivery of local anaesthetic to patients is considered an
Entrustable Professional Activity, which students must be

o curriculum can be broken into

local anaesthetic i inci
Gl SIX prlnC|paI steps

Administering of
local anaesthetic
on clinical

competent in by time of graduation patients DS * Student progression is made
. . . . . in an orderly and consistent
» The aim of this project was to design a standardised approach ‘ manner d

to the teaching of local anaesthesia in the dental « Supervisors remain cognisant

undergraduate curriculum incorporating theoretical teaching » \ / of incorporating the core

and clinical teaching, based on teaching and learning Sudentto Jee ot anatomie ﬁg:fgﬂg”:{!g:‘;gge; 3‘: eSp"a'

principles. S S e Scholarship of Teaching and
 This approach is now being implemented in the teaching of 3 Learning

and 4 year dental students in Cork University Dental School

and Hospital.

( Educational Principles \ 4 Findings )

Incorporation of a theoretical and clinical approach based on teaching and learning
Spiral Learning Principles of Good principles allows:

Practice in Scholarship of * Increase in undergraduate student confidence in administering local anaesthesia
Teaching and Learning * Increased rate of successful local anaesthesia in student clinics

e Greater student — teacher working relationship

Inquiry focused on student

Increasing learning
Depth

Grounded in context

A Standardised Approach offers clarity and consistency to what has historically been a
daunting process for students /

Methodologically sound

References
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Prior Conducted in partnership

Knowledge with students
Appropriately public /
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Learning Spaces In Undergraduate Dental <
Education: A Scoping Review ii

Siobhan M Lucey*, Katie Power?, Briony Supple?, Francis M Burke!
University College Cork, Ireland CORK UNIVERSITY
Colaiste na hOliscoile Corcaigh 1. Cork University Dental School & Hospital, University College Cork 2. Munster DENTAL
Technological University 3. School of Education, University College Cork

- Background  Results )
Learning spaces may be defined as the physical or virtual spaces in s
which learning and practice occurs®. Evaluation of learning spaces is i

important for all stakeholders involved in dental professional education.

« Aim & Objectives \ s
Aim: To map the available evidence regarding the impact of learning 3
spaces on undergraduate dental professional students during clinical o
training. W08 MNI0 0N A 0N AT 0 N0 O N

. . . . Fig 2. Publication year of included sources
Objectives: 1.Ascertain how learning spaces are evaluated ¢ y

2. Identify gaps in knowledge

3. Inform future primary research

\. J

~ Methods? 2

 Dentistry

# Dental Hygiene

An a priori protocol developed and registered on Open

Science Framework: https://doi.org/10.17605/0SF.I0/GAC74 f:::;m
Hygiene & Dental
Therapy Students

N Fig 3. Number of publications per student population

4

Objectives, research questions and eligibility criteria designed using PCC Framework:

* Population Undergraduate dental professional students

¢ Concepts Evaluation and impact of learning spaces

* Context Clinical training in physical or virtual environments )

Comprehensive search strategy was designed:
* Peer-reviewed and grey literature was searched

* Key journals were hand-searched

 Key authors and programme accreditation bodies were contacted

J 2
¥ 3 2 w Students' Perception of Learning Space
= Impact of Learning Space on Experience
Quantitative Mixed Methods Qualitative Development:of Competency
) Fig 4. Study desi d t luat vt i o
. . - 1g 4. Study designs used to evaluate « Influence of Learning Space on Anxiety Levels
In_dependen‘t screening and source sel_ectlon based on e|lglbl|lify learning spaces & Learning Spaca s a Source'of Stress
criteria carried out by two reviewers using the Rayyan systematic
review platform. Fig 5. Impact of learning spaces

g =

Data extracted using structured data charting form.

! 3
B 1
\\ J University/Dental  Primary Care Setting  Multiple Settings
School Clinics
~ Results N L Fig 6. Study locations )
Records identified from other sources: H
% Records identified Google Scholar (n=46) ~ Conclusions N
from: Databases (n=1718) Key journals (n=57) . . . . . . . .
Registers (n=0) Key authors (n=20) There is growing interest in thg impact of Ielar'nlng spaces on dental professional
Other grey literature (n=14) students, however, the current evidence base is limited.
l l « Quantitative methods, using dental learning environment survey tools, have been used in
e T 4 the majont_y of studies to date. _ . _
(n=1855) (n=1046) * Most studies have focused on students’ perceptions of learning spaces, with a smaller
1 number linking the learning space to student experience, competency development, a
m— = — sense of ‘belongingness’, and influence on anxiety or stress.
screen 4 | . - . ’ )

I (n=809) mﬁ;ﬁ, | « Further research, conducted in partnership with students, is required to support optimal
l \__learning space design in dental education programmes. )
£ | R | —y e r References )

U n=,
i 1. Gruppen LD, Irby DM, Durning SJ, Maggio LA. Conceptualizing learning environments in the
@ l TR oS health professions. Acad Med. 2019;94(7):969-974. doi:10.1097/ACM.0000000000002702
Full text records assessed for eligibility l_. Vwmpowh:io'l(:ﬂl 2. Peters MDJ GC, Mclnerney P, Munn Z, Tricco AC, Khalil, H. Scoping reviews. In: Aromataris E,
(n=41) Wrong concept (n=21) Munn Z, Eds. JBlI Manual for Evidence Synthesis. JBI; 2020: Chapter 11.

Records screened after hand searching

g reference lists of induded records @I \_ https://synthesismanual.jbi.global/ )
L (n=10) =10)
. . « Acknowledgements ~

Full text records induded
(n=18)

The authors would like to thank Ms Virginia Conrick, Academic Success Librarian, University College

15 ’

L Fig 1. Results flow diagram ) Cork, for her role in designing the search strategy for this review.
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Dr Evin Allen*, Dr Ken Devine, iEd Hub Team

T-Shaped Pharmaceutical Scientist
The pharmaceutical industry and government agencies
have highlighted the need for a T-Shaped graduate to
enable the continued growth of the sector locally. The
T-Shaped graduate has deep domain technical
competence but also has broad competence across
distinct domains such as business, supply chain,
communication, project management etc.

Using experiential learning in the pilot pharmaceutical
plants located in the School of Pharmacy, students
worked in teams over 12 weeks to develop a
pharmaceutical manufacturing process. This required

acquisition of deep technical knowledge on equipment,

product and process through hands on usage as well as
from other modules (PF6026 & PF6032). In addition,

students had to perform in teams, present weekly on
progress, and produce several technical documents

Deeper Learning Critical Thinking Self-directed Learning
Analytical Reasoning Managing Complexity Cultural Awareness
Effective Communications ~ Collaborative Work Innovation

<21 st Century Competencies >
/\

Technical Content
Domain Theory
Domain Fundamentals

Problem-solving Skills

Research Skills

Depth of Knowledge

o
&
<

........

OUR HIGH FIVE THE HERE & NOW @l

5|P SiloliBiE]

PF6034: Development of a T-Shaped (En
Pharmaceutical Science Graduate

» UGG

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

[ Methodology \

e Real world environment
e 12 x 3-hour labs
e Small Teams Labs 1-6
e Larger Teams Labs 7-12
e Short update at lab end
* Problem solving employed
for any issue
e 1 Technical Document
required for weeks 1-6
* Formative assessment on
Technical Documents.
¢ Summative Assessment on
selected documents from
week 1-6.
* Presentation Assessment in
style of pharmaceutical

Audit

G keaway for Attende&

* Deliberate design of Labs
required knowledge
acquisition from other
modules improving
programme learning
outcomes
* Transverse skills such as
project management,
communication,
collaboration can be
organically incorporated
into a pharmaceutical
science programme
e Students empowered to
work independently in labs
outside of timetabled

hours. 16




The Application of Visual Thinking Strategies

in a Mixed-proficiency Language Class .m Nesailirediome
Mariko Takishita*, Clara O’Sullivan, and Hana Mitchell =" " <

VTS |s .wa::teaching approach where participants appreciate ai
while engaging in dialogue (Yenawine, 2013). “

10 students participated in an 8 week study.
Once a week, 2 - 3 pictures were shown during class.
The teacher facilitated the session 5 times.

The students facilitated 3 times.

Sharing a Gaze
Methodology

Classroom observation, students’ reflections, teacher’s reflections,
and semi-structured interviews

Findings ‘ Thematic analysis & Narrative approach
percholoeicall * Sense of belonging I e Takeaways
i =l e R Co create courses W|th students

¢ Student-teacher relationship

* Feeling, emotion & motivation Foster a space for dlalogue B

Interdlscrplmary-level Iearmng i
o Arttal Thmkmg

S : S Reference B :
Yenawme P (2013) Visual Thinking Strategles Usmg'

Art to Deepen Learning Across School Dlsaplmes '

' Harvard Educatlon Press

A " VTS Offrcralwebsne e UCC VTS webS|Ze @ﬁ"w -
\F

safe place
Mariko Takishita

Japanese language teacher
Dept. Asian Studies
* Acknowledge different perceptions ke LRt aGece
Slo)in) <SS o Critical thinking
¢ Collaborative learning




Visit to EPIC Museum: Migration and National

ldentity

Dr Chiara Giuliani (Department of Italian)

Project Summary

This project aimed at stimulating students’ reflections on current issues related to migration, integration and
national identity by taking them on a one-day trip to Dublin to visit ‘EPIC — The Irish Emigration Museum’.
Students involved were enrolled in the second-year module New ltalians: Race, Identity and Memory in
Contemporary Literature which analyses contemporary literary works by Italians with a multicultural
background focusing on memory, race and most importantly identity. The ‘Epic’ museum in Dublin, while
focusing on Irish experiences of emigration, raises questions about the role of migration in shaping what is
today understood as Irish. Ireland — like Italy — has always been a country of emigration and only recently has it
become a country of immigration. The trip to ‘Epic’ gave students the chance to experience the museum as a
learning space where they could lead their learning process and learn more about the country’s long history of
emigration. The visit prompted them to think critically about Ireland and its increasingly multicultural society
and to:

* engage with a new environment and with sources that are different from those normally discussed in class;

» reflect on their own past or that of their own country of origins and on the challenges/perks of moving to a
different country;

* explore how mobility and migration could impact ideas around Irishness and Irish identity.

* connect these reflections to the Italian situation examined throughout the module.

B
| ‘ A
\ 4

v cll"‘l.\'h
E\:‘ \it‘:l"‘u“"
Museur®

/

-

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

4 )

The module New Italians: Race, Identity and Memory in Contemporary Literature asks
students to reflect on practices of integration and exclusion. We question ideas of
‘national identity’: what makes you Italian or Irish? Thanks to the SATLE funding scheme,
on 21 March 2023, the group visited ‘EPIC — The Irish Emigration Museum’ in Dublin.
Students were given two hours to visit the exhibition guided by a series of questions.
After lunch, we had a two-hour class in one of the rooms of the museum; we shared our
impressions and answered key questions. The discussion touched upon the role played
by (e/im)migration in shaping one’s identity; what makes someone Irish and how this is

articulated in the museum; the connections between the stories discussed in class and
&ose included in the museum but also students’ own family stories. /

Description

Takeaway for Attendees

At the end of the day, students were asked to fill out an anonymous feedback form asking them
to reflect on the learning process and learning environment. Here are some excerpts:

“As a person who 100% identifies as Irish, | loved learning our history of immigration [...] It was
fascinating to connect aspects of the Italian migration story to my own country.”

“It was great to get out of the classroom and experience first hand the aspects of the museum.
We could learn at our own pace and focus on what we found most interesting.”

“It helped me question who is Irish or what makes you Irish or what makes a person Italian.”
“I don’t normally engage in class [...] but today | felt energized and wanted to contribute.”

“[the visit] impacted my understanding of the module by going [...] beyond what ﬁ;% have to
learn. | think these are the types of things that will stick with me. That I will rememBer.” J




PROBLEMATISI

A 360° Approach to W

Susan Lyons*, Yvonne Harding, Ruth MacConaill, Amy McMullan, Jillian O’'Mahony & Aileen Waterman Career
Services

INTRODUCTION

Reflection on work placement activities is widely used to support student learning in higher education programmes. o P Frm"
Despite the current teaching framework of work placement preparation the absence of meaningful evaluation and experionce... we Leara
reflection upon returning to the final year of study can be identified as a gap in a 360° work placement reflection cycle. fm“*'ffﬁﬂf-l‘-*‘d on
Examples of pre-placement interactions with undergraduates in Year 1 to Year 4 across the Colleges of Business & Law, "‘P“’“Mﬂ-ﬁmnm
Arts, Celtic Studies & Social Sciences (CACSSS) and Science Engineering & Food Science (SEFS), are presented to highlight = __ &
the investment in preparing students for work placement, which in turn will demonstrate the importance of addressing -
this learning gap at a pivotal phase in the post-placement space.

Dewey (1938)

o REFLECTION

Research has shown that by focusing and reflecting on tacit areas of work placement practices, students
improve their professional development, which contributes to increased academic performance and
advancement in their employability skills (Duignan, 2003). Reflecting on their own learning experiences
also enables them to develop a sense of their own personal and professional development (Stefani et al.,
2000, Smith et al., 2007). Placement reflection can serve to emphasize learning more through emotional
/ challenges than through developing new skills, forcing students to be more proactive, tackle unfamiliar
activities and develop emotionally (Eden, 2014).

Active Kolb (1984)

experimentation

. Year 2:
CURRENT PRACTICE | e

Preparation/ engagement

The current work placement preparation sessions and engagements that the UCC Career Services
support across the College of Business & Law, CACSSS and College of SEFS includes:

e Year 1: No/low formal work placement/employability sessions

e Year 2: CV building; Interview Preparation; Self-assessment; Industry Year 3: Skills/
Awareness; Job Research; Connection with employers Employability

e Year 3: Employability Sessions; Placement meetings; Work Placement orkshops

e Year 4: No/low formal engagement with work placement experience

THE STUDENT VOICE

“We did so many presentations on work placement.....then when we came

back to college I thought people would be a lot more vocal ....but people fell : Y- - X PLACEMENT
g PRESENTATION

back into how they were before....” BSc Accounting Student Year 4

“To prepare for my interview for a grad programme in Year 4, I went “It's mentioned in our placement reports, that we may be asked to
back over my learning logs and final report from work placement, complete a 10 minute presentation on our activities during
which really helped me.” BComm Student Yr 4 placement and what we learned. So I put that together just in case I
was asked about it.... but I didn't have a forum to do so in the end.”
BA Psychology & Computing Student Year 4

By reimagining the current work placement

CLOSING THE GAP - REFLECT & CON‘NECT supports in Year 2 and Year 3 to include a space
for reflection and connection when students
complete their work placement, a deeper approach
e to learning, placing personal experience within a

To effectively close the gap and transfer Experiences ol @ el £ T SemareEk @ b

learning from the academic environment achieved, offering them a more holistic learning
to the workplace and finally, incorporate

. . el o h 1 experience.
i int t , t
wo;-p. ace fearnmg zic : into slu ybil- e TRANSFER OF
ambition of conceptualising employability LEARNING It is proposed that by introducing a sustained and

can potentially be achieved.

continuous  pedagogical learning pathway,
culminating in reflective practice in their final
year, students can foster a more purposeful
connection with their placement experience to
enable continuous competency and proficiency in

after Mestre (2002) their professional and skills development.
._______________________________________________________________________________________________|
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This process should be viewed as one of
Reflection and Connection.
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Unlocking the impact of inclusive, student-led
participatory research on placement: A guide
to lead and succeed in a digitally enhanced
learning environment in higher education
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Methodology Project Overview

Co-operative inquiry highlights the principle of

the equality of voices within the co-authoring
process and aims to eliminate inequality in
research, where everyone is on equal footing and
all opinions are sought.

. The new research team establishes ground rules to
facilitate a cohesive group process & enhance
member participation. Agreement is reached on
the focus of the research.

. Deep reflections and discussion of the research
topic take place. Members bring their opinions and
experiences furthering discussions.

. The research team becomes immersed in the
research topic.

. The final phase consists of the research team
critically reviewing the data and the themes that
have emerged.

A co-designed graphic
representation of the four phases.

of co-operative inquiry
(Pascoe et al, 2023)

Since 2019 social work fieldwork researchers from UCC and Australia have been discussing
challenges within field education placements both the general scarcity of placements and the
impact of COVID-19. This led to an invitation for UCC to participate from 2021-2023 in two
transnational student-led research projects. The placement environment is a supportive one that
embodies principles of trust-building and learning by doing. In this project, a safe collaborative
online space was created for students and academics to work together, share ideas and
knowledge, and learn collaboratively about the research process. Students on placement in both
Ireland and Australia worked together to co-write a journal article on a mutually agreed topic.

¢ systems of organisation, and communication were established, and we used Zoom and Google
Docs to enable international participation to transcended time and geographical distances

the design of the project included weekly meetings where trust was established, collaborative
and collegiate relationships were developed, a shared value base was established, and shared
goals were identified

Students and academic mentors met weekly online for one hour, with students meeting
together for a further hour (to ensure the project remained student led) supplemented with
students receiving a further hour of individual tutorial support

Students set up their own online chat group using social media platforms to stay in touch and
exchange information and ideas between meetings

Trust-building with students was established in online meetings using principles and practices
of engagement including the development of collaborative, collegiate communication,
scheduling of weekly meetings, sharing roles and responsibilities, and a shared value base.

"we weren't just students and academics,

we were all researchers"

emeant GOALS Amy, student participant

UCC’s strategic goal to provide "a student-centered, inclusive, and digitally enhanced
learning environment" (Strategic Plan 2023-2028) is exemplified by the transnational
student-led research project. Championing the scholarship of teaching and learning where
power is shared equally throughout the research process. The authors believe the project
design can be replicated and developed to help transform ways of teaching and doing
practice research. To develop and thrive they will require the support of academics,
researchers, professional staff and organizational funding. The authors hope this poster
will help promote creative teaching and learning practices in the field and classroom and
foster positive attitudes toward the use of co-operative inquiry in research.
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articles

design
principle
seeking
clarity

building
confidence
finding
voice

design artefact

finding voice

engagement —meaning emerges from the engagement of the reader and the text

appropriation —to understand the meaning of a text, we need to make it our own

autonomization - text has an autonomous,

distanciation - a text takes on a life of its own, and text is the medium through which we understand ourselves

‘objective’ existence independent of the author

prejudice - prior knowledge plays an important part in understanding a text

historicityf historically informed present informs our interpretation of a text

assessment: design, build, and evaluate a design artefact to solve a problem

week

module

set-up

seeking
clarity

building
confidence

overall

learning

iteration 1

funding acknowledgement

2
ukais

NATIONAL FORUM

feedback welcome

people

hermeneutic
concept

hermeneutic circle
—movement of
understanding a text (from
the whole to the part and
back to the whole)

week

12

iteration2 | __jteration3 [Nl
J

|

unpack a show &
topic tell
learner adds to learner shares
their story their story
design artefact ‘design artefact )

A

[ |
| iteration1 | iteration2 | iteration3 |

| feel like each week my knowledge not only
grows but changes. From reading the articles |
am picking up on important things that | had
previously glossed over. Re-reading articles is
helping me to solidify my knowledge. Need to
try become more confident in sharing my ideas
with others outside the group also. Finding it
challenging to present my ideas.

Re-reading articles has made me realise that
maybe | should re-read more articles more often
as | keep picking up more information from the
same articles. The negative aspect is still my
ability to share. | find myself being slow to share
with others in case | have misinterpreted
something.

Maybe | spend too much time going over
articles I've already read instead of focusing on
new ones. | have noticed my confidence grow in
my own work from the presentations.




A COHabOFatiVe In common with other universities nationally and

internationally, UCC Library is seeing a rising volume of

approaCh tO requests for support with systematic reviews. These are

increasingly used as assessments in higher education, but

confusion often arises among students regarding their

providing support for e
devglopin g and UCC Library staff with different backgrounds have

formed a community of practice to support students in
developing and conducting systematic literature searches

COHdUCtng SyStGmatiC suitable for use in systematic reviews and other evidence

syntheses. The pedagogical model they have developed

searches of scholarly BEOIOE T ONCEIOR e
literature

settings.

Learning &
Teaching

Consultation S

Searching
Practice

Online Classroom One to One

Supports for systematic
searching

- Enquiry services

« Online guides

» Specialised
information
resources

» Drop in classes « Consultation

« Workshops with Academic

« Embedded Success
classes Librarian




Your UCC Graduate Attributes and Values Compass

Preliminary results on student engagement
Adel Coleman, UCC Graduate Attributes Programme

Project Overview

Your UCC Graduate Attributes and Values Compass or Your Compass for short, is the flagship initiative
of the Graduate Attributes Programme (GAP). This self-assessment tool has been created to support
and facilitate students in the development of their core graduate attributes and values. The learning
experiences available on the platform have been curated by some 20 professional services and
academic staff, with the aim that all students are facilitated through curricular, co-curricular and
extra-curricular learning to develop their graduate attributes and values, in a manner reflective of
their personal goals and programme of study. The development of Your Compass was a key action and
priority of UCC's Academic Strategy 2018-2022 and supporting students to develop graduate
attributes and values is a priority of Goal 3: UCC Strategy 2023-2028. Our graduate attributes have
been created to allow each college, school and discipline to adopt them and embed them explicitly
into the curriculum, and for each Student Experience unit to encompass and embed within extra-
curricular and co-curricular activities. Your Compass was rolled out to all students (excluding first year
undergraduates) in September 2022. We are currently undertaking a research project to analyse this
data and present some preliminary results here. Academic staff play a fundamental role in supporting
students to develop graduate attributes and values. An overarching finding is that where academic
staff have used innovate approaches to embed graduate attributes and values in their curriculum, we
can generate the strongest data on student holistic development.

-

Graduate Attribute Development:

College of Business and Law
(highest to lowest)

1. Digitally fluent
2. Effective global citizens who
recognise and challenge inequality

3. Creators, Evaluators and
Communicators of Knowledge

4. Independent and Creative Thinkers

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Description

The Your Compass self-assessment was developed by Dr Mike Murphy and Dr Sinead Kelleher, UCC School of
Psychology. In Phase 1 an anonymous, cross-sectional online survey was employed to gather information on
understandings of the graduate attributes and values (A/Vs) amongst UCC staff and student cohorts. The data
was subjected to an analysis which was based on the first steps of Thematic Analysis (T.A) (Braun and Clarke,
2006). Based on the codes and themes generated by the T.A,, lists of candidate items were developed. Phase 2
saw the refinement of and validation of graduate attribute and value scales. Where it was possible to identify
pre-existing, validated psychometric scales which measured similar constructs to the A/Vs , these were
included to allow for validation through correlation (Murphy et al. 2023). The self-assessment was developed
on the Potentia.ly virtual learning education platform. Once students complete the self-assessment, they are
signposted to a suite of learning experiences that support their development of each attribute and value. In the
first year of the roll out, some 1,500 students took the Your Compass self-assessment, and 5,351 learning
experiences were completed. Data from the first year of uptake is currently under analysis. This first phase of
analysis is examining engagement by college and course of study. Future research will delve into how teaching
practice, modes of assessment, and student demographic is impacting student development of graduate
attributes and values. Ethical approval was obtained for both the development of the self-assessment and data
analysis. Each year GAP invite students to participate in the self-assessment via email. With IT integration
achieved, this year academic staff can add Your Compass as an assignment on Canvas.

Findings: Student engagement with Your Compass

* The highest self-assessment participation rates were identified with students at the College of Business and Law and

the College of Arts, Celtic Studies and Social Science. The College of Science, Engineering and Food Science boasted
the third highest participation rate with Medicine and Health having the lowest participation rate.

Of the total respondents (1,521) 73% were undergraduates and 23% were postgraduates (taught and research).

The courses with the highest participation rates were BCommerce (Year 2), and BA (Economics) Through
Transformational Learning. The high levels of engagement with the Graduate Attributes Programme amongst these
courses can be attributed to academic leadership. Both courses have embedded graduate attributes and values in
the curriculum with innovative teaching and assessment practice.

CoBL ®CACSSS ®=SEFS ®mMH 5. Socially Responsible BCommerce: an example of best practice (BU2001)

Since 2019, the BU2001 teaching team, have introduced innovative teaching approaches and action-orientated
groupwork practice to ensure students a) develop attributes and ‘personal brand’ to secure placement opportunities,
b) enhance their awareness of personal career pathways and c) improve employability and global citizenship through
graduate attributes development such as independent thinking, communication/presentation skills, resilience, integrity
and wider social responsibility. Attribute development and enhanced student resilience is achieved through a practical,
problem-solving pedagogical approach of integrated project work, underpinned by exemplar commitment of the

teaching team to support students.

Ranking of CoBL students' graduate attributes (1=

highest scoring attribute). The highest scoring

values amongst CoBL students are ambition,
integrity, and compassion.
References:
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CoBL and CACCSS boasted the
highest Your Compass participation




MOVING LEARNING FROM A DISCIPLINARY-FOCUS (=] IE-.]

1
TOWARDS INTER/TRANSDISCIPLINARY WAYS OF THINKING =]
. . o University College Cork, Ireland
Authors: Fidelma Butler, Ruth Ramsay, Bettie Higgs*, Allen 1 Coldste na hOliseole Corcaigh
. iy Coll
Whitaker, School of BEES, UCC. Contact b.higgs@ucc.ie ok out e resowces .+
on the project website L .
Project overview The process includes: b
A recently completed Erasmus+ project re-designed During residential field courses, student groups, majoring
traditional field courses to integrate students from in various disciplines, design their own research question
geological, biological and environmental sciences, related to identified local or global challenges.
and social geography to build capacity for students’ With the help of a ‘guide-on-the-side’ students develop a
interdisciplinary research. methodology to address the question posed, collect data
Purpose: to move from classroom-based to effective field-based over several days, interpret and present their findings to
learning to enhance student engagement and meet students’ needs; their peers and teachers.
to better prepare students to address local and global challenges hel ) ificial discioli divisi d
they will meet in the future that require interdisciplinary teams. To help navigate artificial disciplinary divisions, peer-an
teacher-feedback occurs at several stages in the research

Interdisciplinarity is a means of solving problems and answering ) B
questions that cannot be satisfactorily addressed using single project to help groups address issues and make progress
ethods or approaches or disciplines (Klein, 2017). Butler et al, 2022).

Student groups give feed-forward advice to future student groups via online notice boards (Bord is the German spelling!)

\_

Prof. Ruth Ramsay with students at Garrettstown, Co. Cork

T Lessons learned include:
Jprrce BOADE §

e

To encourage students to move from disciplinary ways of thinking through
interdisciplinary towards transdisciplinary approaches requires intentional teaching.

Focused staff development is needed to help teachers model inter/transdisciplinary
ways of thinking. Learning outcomes must be designed intentionally.

Topic-focused undergraduate research most effectively facilitates student
engagement in interdisciplinary and even transdisciplinary ways of thinking.

“The students agreed they have learned to better define their own study field and
the interconnections with other disciplines. They also reported improved
communication skills and methodological abilities and now feel better prepared to
o o Commaph i e Sdueaton 20 OO TaGS Tt Y ST GTEMY of 1P Compos o nsttentRel ek @t academic challenges and careers beyond campus.” (Arnold et al, 2022)

Butler, F., Ramsay O’Riordan, R., Higgs, B., Whitaker, A., Franz, M., Pimentel, N. (2022) Impact of field-based interdisciplinary international staff development
on teaching and learning practice. Proceedings of EuroSoTL 2022 MMU
Klein, J. T. (2017) T ies of i lisciplinarity. The Oxford of Interdisciplinarity (Eds Frodeman, R., Klein J.T., and Pacheco, R.C.S.) p 21-3




‘My Career Story’: the CV & professional identity

S. Larkin’C. Fitzgerald, W. Rowan, T. Nagle, F. Carton.

Colaiste na hOllscoile Corcaig

University College Cork, Ireland
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The CV assignment is delivered across the 4 years.

Project Overview

The BSc Business Information Systems has a dedicated professional development curriculum across the 4 years of the programme.
Students are facilitated to develop their Career Story and professional identity by building connections with self across their past, present and future life.

The aim is to support the development of a BIS professional identity from year 1, building towards placement as a key professional learning event in year 3.

In year 4 the CV assignment forms part of the reflection on placement assignment and aims to connect the developing career story and identity of each learner to their
future self in preparation for transitioning out of UCC to begin their professional life.

~

_J

YEAR1

and
development.

iIS1115

The CV is used to
create a baseline
plot to identify
areas for personal
professional

1S2217

YEAR 2
Rewriting the CV
to map BIS skills
gained to BIS
role outlines. A
vture self can be
imagined.

YEAR 3
PLACEMENT

The career story

comes to life.

BIS skills and

future selves can

be tried and
tested.

1S4400

YEAR 4

Professional
identity is clearer,
informing a future
oriented CV where
a future self can be

Using UDL for professional development

Engagement (why)

Representation (what)

Action/ Expression (how)

The BIS curriculum includes
professional development
modules that combine
disciplinary learning with
career-specific skills, with a
focus on third-year
placements.

The CV is represented in a variety of

ways in these modules:
Visually: Exemplar CV template
In writing: Instructional rubric
Aurally: CV podcast

Orally: Presentations from 4th year
students.

In-person: Graduate stories.

Feedback & Performance

Feedback: The CV rubric is used for peer and
lecturer feedback, while employer feedback is
provided when applying for placement roles.

Performance: The career story is presented in
recorded elevator pitches and interviews for
placement, with oral presentations made by final
year students.

Key Takeaways & Observations

The BIS placement experience is key to professional identity
formation.

Student quote: 1 found the entire work placement experience, from first creating
my CV to writing the placement report to be a hugely valuable experience that
will continue to be of benefit to me long after | have graduated. Going into third
year, starting a career after college seemed like an intimidating prospect to me,

and this placement process helped change my view completely on this.

Guidance: Is provided to create a professional CV for the discipline

Practice: The basic elements of professional CV writing are learned

through reworking and redrafting, increasing student
comprehension, and the necessity of this process.

Education & Experience: Disciplinary learning and achievements
gained through the BIS programme are centred to express
developing professional identity rather than focusing on p/t casual
work for evidence of skills.

Skills & Strengths: Students are taught how to articulate their skill
set and strengths. This is achieved through professional identity
formation exercises and validation feedback to highlight these
strengths.

Future Self: The CV offers a plot line on which students create a
personal career story. Learning from recent placement students
and graduates offers BIS 1st, 2nd and preplacement 3rd years a
mirror to both see and hear a future professional seIf.25
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THE FOLD AS A LIVING LAB FLOW CHART:

KNOWLEDGE WITH
MATERIAL LED

EXPERINECE OF RIGID |

ORIGAMI:
1. MIURA
2. REVERSE
3. WATERBOMB

THEFOLD AS A
RESONANT
METAMATERIAL USING
OBSERVATIONISM TO SEE
ENDLESS RESEARCH
APPLICATIONS GROUP
WORK 3.

Following group discussions around Ideas of aesthetics and resonance with collective experience, (and where the chemical Benzene happened to be mentioned), the group (
combined fold (group work 1), that resembled the image of a serpent eating its own tail (‘Ouroboros’, the symbol for infinity). The group later learned August Kekule wrote dow

for Benzene following a dream of Ouroboros in 1865. (de Salles 2021)

Project Overview/Summary

Our holistic approach to innovative curriculum design combines artistic and
academic research methods to create new systems of knowledge through a
mixture of aesthetics, metaphor, and other non-linear or ‘noetic’ processes.
Through material-learning of complex folded surfaces and by entering the ‘flow
state’, students’ personal insight and development enter into the equation and are
allowed to become part of the research process. We call this method of seeing

both on and beyond the surface of things ‘Observationism. The Fold Living Lab (LL)
* provides a new platform that enhances student engagement and learning, fosters

critical thinking and challenges students. As Phillip Wheelwright explains “The

[ ower of metaphor is visible when new meanings and values emerge from

E— eviously ungrouped combinations of elements, and we see more deeply into the
eal order of things” (cited in Rojcewicz, 2021).

The Fold LL programme was designed as a pilot that co

12 x 2 hour hands-on, materials-led, interactive workshops
facilitated over 6 weeks. Embracing innovative forms of
assessment, these focus on:

1. the fold as a site of transformation;

2. Explorations of various complex folded surfaces at UCC led by
Alex Pentek;

3. Innovative, co-designed and co-creational approaches and
projects to innovative research, underpinned by an LL approach,
where real world/research problems are explored and tested. An
outline of the programme and assessments is summarised in the
above flow chart and supporting images.

Socio-material versus socio-cultural: In group work 3, an all female group explored existing gender bias
within early education in STEM subjects, and also the glass ceiling/cliff beyond 3rd level and ways to
change this reality, symbolised by a number of folded artefacts.

ngs/Takeaway for Attendees

ing the mechanism of the fold as a transdisciplinary and

odel shows the importance of taking inspiration from dispersed
thout risk of becoming diluted by other fields. 2. These ‘origamic’
of becoming can be described as a doorway to hidden but related
udy 3. While our approach is very much ‘hands on’, this means at its

evel, the Fold LL programme searches for deeper,
ns which can lead to'innovation on many levels both
ugh direct experlévce thls allows each
both their o nIe ing and research

methodologies to find new outcomes bridge the gap between existing and
new innovative fields of inquiry. 5. We be he Fo prcgramme can be
constructively and impactfully used across all areas of teaching in UCC.

as pedagogy'and praxis. 4.
individual student to refine and



An assessment of Anki flashcard use and utility in
first year Graduate Entry to Medicine students

Colleen Haughey?, Sten Kajitani!, Maria Buckley!, Mawadda Mohamed?, Mark Rael,
Elizabeth Brint*!

1 School of Medicine, University College Cork, Cork, Ireland @ UCC

University College Cork, Ireland
Colaiste na hOllscoile Corcaighd

Figure 2: Participants identified that they were predominantly

ProJECt OverVIEW and Aim satisfied with their study methods and that their methods
First year Graduate Entry to Medicine (GEM1) students prepared them, irrespective of preferred methodology (Likert
are required to learn and retain significant volumes of scale 1= strongly disagree and 5 =strongly agree)
material delivered at pace. In order to achieve this, they S o study method .
need to develop highly effective personalised study Satistaction with Study Methods y siudy methods preparedme
. . . ici » 12
techniques. One technique now extensively used by GEM1 La;:'tcl'f:’::g“‘fn'w g £ 1
students is spaced-repetition learning, specifically the Notes/Otheras S 3 2
digital spaced repetition learning app Anki, which relies on preferred study E‘Z ° g :
regular, repeated exposure to a bank of flashcards. 2 o ER
1 2 3 4 5 NA 1 2 3 4 5 N/A
The aim of this study was to investigate study Likert Scale Likert Scale
methodologies used by first year GEM students in a multi- Satisfaction with Study Methods My study methods prepared me
S . L . T2
d|5C|pI|rTar.y |.ntegrated module com.prlsmg teaching across Participants who 'éio o1
four disciplines (anatomy, physiology, pharmacology, identified Ankias 2 g g
- . preferredstudy £ 5 U
pathology). We utilised both qualitative survey data and method g : £
quantitative data associated with assessment output s 2 50
linking assessment performance with study ST s 4 & Na 2o S S A
methodologies used. Where students reported using Anki, Likert Scale Likert Scale
we aimed to assess the extent of use of the Anki app usin .
S . PP & Figure 3: Whilst no significant differences were identified
data uploaded by students indicating daily, weekly and . .
comparing preferred study methodology to % Increase in test

total flashcards viewed and correlate this with assessment

utcome. score overall (a) , participants who used Anki performed better

than those who did not, in the discipline of Physiology (b).

a) o All disciplines combined b) ° Physiology Only
Methods s g
The study pertained to material delivered in the E ° i .
fundamental of medicine Il (GM1002) module (Jan-March g 1w g 10
2023). 43 participants completed all components (pre-test, é 0 § o=
post-test and survey). Participants undertook a pre-module 8 & & 3 S & 000@6 &
test in the first week of the module and a post-module test %@@ _@0““
at the end. Both tests comprised 40 Single best Item (SBI) df(\ 0@""\
format Multiple choice questions. For the analysis of data Figure 4: A significant difference in % Increase in test Score was
relating to the module SBI items, the % score from the.p.re- identified based on extent of ANKI usage. Participants were
test was deducted from the % score of the post-test giving grouped according to their extent of Anki usage. Groupl- no
the difference between these two scores as a ‘Increase in % ANKI (n=11), Group 2- 1-1000 flash cards (n=11), Group 3- 1001-
test score’. Participants completed the study survey at the 3000 flashcards (n=10); group 4- 3000-5000 flashcards (n=11).
end of the module and ‘Increase in % test Score’ was All disciplines combined
aligned with particular study methodologies of choice. Data g 40 *
was analysed using One-way Anova and Dunnetts Posttest. i s0
alues of P < 0.05 are considered statistically significant. E 20
¢ 10
Results 5

Figure 1: Participants identified a preference for traditional
methods of learning new material, with use of Anki ranked .
f Conclusions \

as the second most used method for studying.
First Preference method for L earning First Preference for studying e Participants were satisfied with their study techniques.
g 2 2 »  Whilst 80% of participants reported using Anki, the number
g % g i: of Anki cards used and daily usage varied significantly.
§ 20 § 10 ¢ No significant benefit for Anki usage in terms of performance
§ 10 § outcome was observed when considering the whole module.
0 0 N e A significant benefit of Anki usage was noted in two
q&‘&j‘&i"&% (\é&&"i@@& categories 1) those who used Anki extensively as compared
\ &(\%@& & o é@@ ) to those who did not engage consistently andzf) those who
o v \used Anki study physiology )




Plisloge i Strange Days
o Have Found Us

24st contury uncertainty demands cogitive,
affective, & operative flexibility & creativity.

To support students’ holistic Self-development,
we engage students qua uwman veings (what they
NOW, how they ACT with whe they ARE).

TPL's classroom activities/assessment cultivates
students’ ability, motivation, & willgness +o invite
actionable wncertainty fostering intrapersonal
insights.

Ewbodying the student qua artist i class activities
& assessment their authentic voices are culttivated
narturing investiment in care for who they are &

their potentiality as they transition from aniversiy.

N

Wncertainty
tan be

o~

s the expected result

activity?

ACTION()
Stk

Framework

Songs in the Key of Life:

Deslgning the Travsition +o Professional Life Wodules +o Empower Students +o
Authentically Navigate their Transition from University +o Employability

The i sl Lo e
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TPL's Umiversiy-Emplover collaboration integrates
Structared Uincertainty principles, 5As Creativity Framework
. & R, Collingwond's Artist Proper. dassrooms wirror creative
G‘M'd'”@ ngl/l’r recording studios; studewrts become artists,

—_—

[ | e

({:
W) Eiw

Whitt s Outioines.iut | Creativity eimerges from the relationship between the student
\o theactiing of enaujng with the ] (actor) &their materialfcuttural world (audience/affordances).

/) |Student-centred performauces (actions) (Graduate Assessment

Hoisthe Y Criteria.. . . .
itk | what ars the Centre Simalations (GACS)) replicate Graduate Assessment Centres,
attomplishedt Auidelines, supports

deermining sieiess?

Structured Uncertainty desion Vends pro-with 1o-be determined

dimensions altering the deqree of wncertainty experienced by the
extent students mast idewtify:

¢ i. Their own activity (The what)

li. Their ovn ways of engaging with an activity (The How)

lii, Their own artefacts displaying accomplishment (The Outromes)

iV, What accomplishment of an activity fooks fike (The Criteria)

" Studets’ authentic voices emerae through reflestive assessments
(artefacts) mapping Self-development o employabilivy-readiness.
GACS become Self-consept experimentation Archimedean points.

Daviel Blackshields, University College Cork

dblackshicldsDucc.ic ostcard 3: Woving Cross the Borders
ear of Studewts’ Secret Lives .
This poster, (based on Blackshields, 2023), outlines a pedagogical experiment ) i (s 4 %
Graduate Assessment Centre Simalations (GACS) spawing the Transition o ) , i b | Dbl %\
Professional Lifz wodule, suite (TPL) (10 oredits in ears 1, 2. & 3 of the B4 | | BlL N e e R A ,'\'M
(Hons) Economiss Droughs Transformational Learning) programme, UCL. The rescarching & presenting (arfefact) on the theme: Embracing ! AN AN s%y@,' Y

% : [, . p
D I A e e R R I e e iad U| e Totontialify of 4 Fost Covidq Future for W A

Framework +o embody students qua artists & classroom qua creative recordivg h /," g “\‘ r ""'"'\ 7 WDBNES) \‘\ “\
B N 7Y [ T 1 s AV TN Y e 11 B VIR 7 e gl Bl Tiscretionany behaviour is encouraged; teams are challenged i/ bt \\i w :',"' Em Dyt ‘\\‘,
CUNCTE NN TR O I R 30 120 W VS L Y R U RS IOV ) o identify siamificant aspects of the theme for their cliewts, i Tty v DW“W' i Sl
with a series of posteards from the studis’ reporting on the context, design, & ! Ealhrsh L OnPesetn | byt
implementation (using a TPL 11 example). Tt illustrates poteut extracts from I EETIRTRET PATPIIpraWATNS R IV By wass e 3 'l‘ Uty | Al H\, (HeDonus el
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students’ reflections as classroom astivities/assessment cattivate +heir (actions) with facilitators (audience) explore ideas, provoke
ereativity & vnfold anxieties, doubts & conflicts,

composition of dynamic developmental ‘songs’ in the key of their owm lives.

I was Self:sabpty,

m Students reflect on their experiences (artefacts): “\\\\ A \ {
ovi Vig C’rOSS +) ) Awritten (indvidual &team) reflection on: Being 4 Colaborative Agont. '\ " ) RS Y \.__A/J!
€ Bord ers +, i) esigning an Tmmanity to Change Map documenting wnachieved goals, ", [ bailidy 1
@ 'HG Pe & "POSSI b[ | ‘h,' Investigating competing commitments driving Sclf-defoating’ behaviours, . i W @TWI :‘ i
i ;

Giving expression o emerging self-consepts cuttivates students’

.,

\
7

|

Uit |

vat P 1 Cit Ml eathere ,f
|

9iug... BN authentic voices.
T do ot g g myself ? —y —
Tt was awa _‘"@jm--IfI e *
Yof shifting + bt SUcceed,

wOut, ) ame 4
Lt felt like some, > Something oy Side mrlszi:

posteard 4. | Dream

world wlfl@_'f' is bes+ of me \Jo\Ce
13 left of me

The ?H%arsweﬁ Crack that Lets

> : T rewmind wyself
. ; \ T am not selesd
- ’ . owth mindset

= ver the or i

Ty Fo revenm 2 £

I what has wuderlved i whole refle;oh;vg \\fk hope
T A fiest i mightt nave looked quite dars

e {7 7
\PUE Fiien Niope tame . M
(' . The whole+1ng started+o change Fow ¥
T have hope : - A
s Mal Aud that is veryrea
| e i ‘
Sﬁfdcwa T will g0 forward i hope

i

Learer Impact [ |ojd — exploration of teir sel-tneories & potentiality,

La;gg T4 'songs” (see extracts from Blackshields, 2023) in keys of their own lives.

JMG-"-' _ 4 :

Twteqrating scholarly, professional, & persoual development is imperative
Out for students’ holistic development. TPL creates safe spaces for students’

Through expression students surface their unknown knowns, giving
themselves permission to Izt 4o of potentially debilitating certainties &
let come who they are endeavouring to become,

Aluamui acknowledge TPL's sustained impact on their ability & confidence in
their corrtinuing development. Aine Mulaneen, TTW Heattneare T learnt 2
lot about my own eapabilities ... & they have most definitely helped me to
live up +o my own potential..” Emplovers support TPL's design. Siobhdin
Scanlow, Early Careers Manager, Wusarave cites TPL's reflective
embeddedness as best practice for Employability,

—

Cultivating spaces where students experience actionable uncerfainty
empowers awareness of intrapersonal obstacles o their potential.
< Nurturing students' authentiz voices encoarages their composition of

g&_ Ttis a privilege +o hear students become Zuriagsgr & curivuser” & 4o
Y “dream out load”.

oD s “Fhis takes me
. ere this
-~ Vof€5 “See wh




Unearthing Insights on Research %UGC

Supervision at UCC

Katy Dineen*, Owen Jump, Laura Kenneally

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Project Overview/Summary ( Methodology \
The focus of the project is on understanding and Literature review was created to
supporting research supervision at UCC. The research is conceptualise issue

utilising the unique research approach of having staff
and student as partners in the research. The research Steering Group was created of
h d . d . f Superwsors and supervisees to
team has engaged supervisors an superwsee;s rom shape research
across UCC to help us form the research questions and questions/methodologies/themes
methodologies. These participants were simply asked

‘what themes, methodologies and research questions Focus groups —

1x Supervisors

should we develc.)p.)/pursue in order to real!y understand 1x Supervisees
research supervision at UCC.” These questions etc were 1x Mix Supervisors and
then brought to focus groups of both supervisors and Supervisees
supervisees to gain insight on the phenomenon of ) )

. . . . Survey emailed to supervisors and
supervision at UCC. The research aims to give a deeper supervisees
understanding of the lived experience of supervision at
UCC and to inform the creating of a toolkit of resources ‘Toolkit’ created after analysis of

to support supervision. \ data J
( Findings \

1. Hopefully 'difficult’
supervisions come after
some 'good’' ones
2. Start organised. Being
'organised' around
supervision can be very
helpful, especially at the
start of new supervision
relationships
3. It’s ok to say ‘no’ to
supervision
4. Training and preparation
Many commented on the
lack of 'preparedness’
5. The positives far outweigh
the negatives
6. Networks matter
7. The pastoral element

QThe social justice eIemey

} <+
)
AR




Script Concordance Testing (SCTs)

for undergraduate clinical students
Rhla n Fltzge ra Id Colaiste na hOllscoile Corcaigh

University College Cork, Ireland

rhianfitzgerald@ucc.ie

What are Script Concordance Tests (SCTs)? / Milk for my coffee?\

SCT Scenario
SCTs are written clinical scenarios with incomplete data

which students interpret to make decisions. They are Itis 9am and | would like a coffee. Is the milk
. . o okay to drink? There is only a little bit left in
then presented with further data, i.e. additional the bottle and it's been out of the fridge and
; - on the counter overnight.
radlographs' Do | drink it?

This information is then explored to assess if the initial
diagnosis is more or less likely and what if any further
information is required to make a definitive diagnosis.
There is always a degree of uncertainty, there is no one
“correct answer” but what is useful about SCTs is how pest beforﬁ,?fffrlé},ffﬁfy s 05/12
clinical data is used to deny or confirm a hypothesis. Do Iriskit? What should | do next?
SCTs are useful to help develop clinical reasoning and
. . . . Seek extra information
judgement. SCTs help students to develop their skills in Consider smelling it, tasting it, check if it is
self-reflection and self-assessment, both vital skills for a lumpy
competent clinician and life-long learner.

Seek extra information?
Check the date on the cap

Using this extra information what are you

\going to do? Anything else you could do?/

/ How will it be \ Why is this relevant?
: 2 ) )
introduced? | wanted to present at this conference to raise
awareness of SCTs and of their value in many clinical
'oj;‘;gg:'t‘l’f'sncg_rz":/:ia;;‘;f;‘f;'%scz";m disciplines. Our students need to be clinically
developing this initiative is to encourage my competent on graduation. At the core of clinical
students to think in an inter- and trans- . . . .
disciplinary mindset, rather than just thinking competency are JUdgement and InSIghtl WhICh rests on
about orthodontics. Therefore ensuring that knowledge. Knowledge is relatively easy to evaluate,
they also consider the involvement of other
disciplines in dentistry, such as paediatric however self-assessment of ones own clinical
dentistry and oral surgery and from a trans- . d d b dff |
disciplinary focus, other potentially relevant JU gement an Competency can be difficult. l am
i;ﬁiﬁ;s‘*c“ as medical diagnoses and cultural developing SCTs in Orthodontics around common
The SCTs will be available throughout both clinical and multidisciplinary scenarios. The SCTs will be
fourth and fifth years and students will be . .
regularly signpoztedto cycle through them. It available throughout both years and students will be
is hoped that as the students progress through H H
their clinical training that they will continue to regUIarly SIgnpost.ed to Cyde thl’OUgh them They WI”
get benefit from the SCTs. Initially the benefits use the SCTs to drive and self-assess their own clinical
will be more superficial and knowledge based. . . . . .
However as the students progress towards development in Orthodontics by highlighting strengths
graduation that they can appreciate the and deficiencies in their judgement and insight, as the
subtleties and nuances of different clinical

presentations and the impacts this may have SCTs The students can use these SCTs to improve their
on diagnosis and treatment planning. .. . 30
clinical judgement and close the feedback loop.




Just Write! Piloting a writing retreat for business doctoral students

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Dr. Jane Bourke'* & Dr. Eadaoin Regan?
1CUBS Director of PGR; 2UCC Skills Centre Coordinator

Do Writing Retreats Work? \

Increased
motivation
to write Intra-
personal
benefits

/ Writing a PhD thesis: It’s a marathon, not a sprint! \

« Academic writing is an integral part of a PhD thesis, but writing skills vary greatly (lvani¢, 1998).

Reduce
anxiety &
feelings of
under-
achievement

¢ PhD students’ work is primarily assessed through the written thesis (Aitchison, 2009).
¢ Students that struggle with writing often report feelings of inadequacy (Wilson and Cutri, 2019).

« PhD students often experience isolation and loneliness (Kalubi et al., 2020), particularly as the
knowledge and skills acquired during a PhD are often specific to the candidate (Wilson and Cutri,

/
-

e
= & QO

Community

Protected of Practice

Time &

Space Development

of Academic
Writing
Competence

Adapted from

\ Kornhaber et al (2016)

Will our Writing Retreat Work?

Aim of the study: To pilot a structured writing retreat for Cork University

@iness School (CUBS) PhD students.

-

Just Write!

N

e UCC Skills Centre

PARTICIPANT
SURVEY:

END OF RETREAT

Key Resources

Goal

Pomodoro Technique

Coffee
& Chats

\_

Lunch
& Learn

Setting

Stamina

Steps

e Student Facilitators
* CUBS Faculty

e CUBS PhD Director

J

Outcome Measures
Writing Output

Writing Skills & Strategies

Motivation & Well-Being

\ Sense of Community

PARTICIPANT
SURVEY:

6-MONTHS

p
O
<
>
<
P
i

SUPERVISOR
SURVEY:

6-MONTHS
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Invited to share findings
with senior administration
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Sp ownership of

findings and
recommendations

Miscommunications
& Misunderstandings

Student
Partners

Confirmed )= )

University College Cork, Ireland
g Colaiste na hOllscoile Corcaigh

Project Overview:

This project pilots a Students as Partners approach to analysing student
engagement data from the Irish Survey of Student Engagement. This approach
(Bovill, C., Cook-Sather, A., and Felten, P., 2011) taps directly into the rich,
personal experiences of students which is directly relatable to the messages within
the data and empowers students to shape institutional conversations around
enhancing student engagement.

Analysis is ongoing, but early stages of the project have highlighted key moments
in a Students as Partners project which can have a significant impact on the project
which are worth considering on their own.

The Process:

. Student Partners recruited from former postgraduate students on CIRTL
Teaching and Learning courses.

. Access to survey data for UCC secured through the Student Surveys Board.

. Students identify and articulate research questions and key themes.

. Periodic research workshops to discuss ongoing analysis, initial conclusions,
possible institutional responses

. Student partners submit draft analyses for compilation into a final report.

. Final report submitted to senior administration and revised for publication.

Snakes and Ladders:

Anyone adopting a Students as Partners approach  § .
must accept (and, perhaps, embrace) its very Information:
nonlinear nature. Of course, research is rarely ‘
linear, but inviting students into a project as full
partners increases the variables involved —
particularly as relates to research skills and
experience as well as competing priorities (such
as their degree and how they pay their bills!) It is
still very much worthwhile, but anyone taking this
approach needs to be prepared for an uneven -
#®. and sometimes even capricious — process.

For more




INCLUSIVE PRACTICE AND
UNIVERSAL DESIGN FOR LEARNING
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Towards Trauma-Informed Health Professions Education and Practice:

Research Proposal
Dr Ann Kiely*, GP and Tutor, UCC School of Medicine

Dr Maria Lotty, Centre for Adult Continuing Education, UCC and Social Worker University College Cork, Ireland
Dr Patrick O’Donnell, Associate Professor of General Practice, UL and GP Coldistena‘hbliscalle:Corcaigh
Sinead Heffernan, School of Nursing and Midwifery, UCC and Doctor of Nursing Student

Project Overview/Summary \ / Process/Description/Methodology \

4 x 4-year funded PhD candidates to complete UCC/SPHERE PhDs full-time in -May 2022 UCC Philanthropic Proposal
trauma-informed health professions education ( HPE) or trauma-informed practice -Feb 2023- Revised submission for PhD funding, UCC
(TIP) -Stakeholder Group Meetings: Dec 2022,Summer 2023

and Jan 2024
Supervision anchor- College of Medicine and Health, UCC
Stakeholder Group Members from:

Strong inter-disciplinary supervision emphasis within UCC and with UL GP Dept, Psychiatry NCHD, Social Work, Child Psychiatry, School
aligned to UCC Futures Of Medicine UCC, Adult Continuing Education,
Criminology, School of Nursing and Midwifery, Public

Funding has been sought, and is awaited Health, Applied Psychology, Criminology ,UCC,
Primary Care, GP Dept, UL

Take Home Messages/Conclusion
Vision Trauma experience is common and can be further compounded inherently

A trauma-informed approach to caring for all people, including those with a history
Trauma-sensitive education of health professional students of trauma is best practice

towards delivery of interprofessional, holistic patient care

Timely to examine how we formally teach healthcare students on this area and in
Development of a new area of teaching and learning, and trauma-informed HPE

research excellence within medical humanities at UCC

Research in this area has potential to improve patient care

kor more information and references, contact ann.kiely@ucc.ie 34 /
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Eithne Hunt, PhD, MSc., Pg.Dip.Stats., BSc.(Hons.)OT, MAOTI

College Lecturer, Department of Occupational Science and Occupational Therapy, UCC

e.hunteucc.ie  everydaymatterseucc.ie  eMindMeMindYoulE

Occupational
Perspectives

Positive Youth
Development

: Ecological
Everyday Matters Sysieit Q
RGSE‘CH’Ch& Theorg S Self-Compassion | 7 @l":._:.,::@ Sleep )
Evidence Base Psychology / Y
&I jjm
Wer
Public Health ="
Growth Mindset 3 Self-Care
Developmental kbt (kAT
Neuroscience
Study & Work 5 4 Play & Leisure
S R RS W Additional theory base from adolescent development and
. Brainpower / Your Brainpower
https://hub teachingandleaming is/creators/eithns-hunt/
Everyday Matters Delivery Data 2021-2023 Gender College Programme & Year
Erprecsions of (masens Digiral Bade Matched
Interest i Awarded PN Post-Data ACE
Non-binary/other i
20212022 4.3% 1%
By 102 39 23 65 18 Male seFs cuas
15.1% 17.2%
2021-2022 PhD
Sy 148 103 43 04 37 35.5%
e 59 16 43 15
et ST 158 42 80 23 COMH
Female CACSSS z2en
38.7%
o 80.6 6.5 uGs
TotAL 485 359 124 292 93 6% *ooues
10.8%
Matched Pre-and Post-Data 2021-2023
Dif in mear ferred el scores pre and post {paired sample t-tesis) (N = 93} OIJCl"tl:] Of EUerdOg OUQI‘G”,EVQrgng WOUld deﬂn]telg
i R Ty Y T T Y T e Matters contentis Matters isgoodor recommend
Self-Compassion 250(.66) 32465 671 <.001 696 good or brilliant ¢ s brilliant oo Evergdag Matters w-az
Giratinade 433565 16.78 (4.83) 548 <001 S68 - I P,
Wellbeing 45.00 (3.09) S1EBG(T AT a1l <001 ) I == ‘
Resilience 294 (.78) 340 (66) T4l <.001 68

Differences int median (quartiles) scores pre and post (Related-Samples Wilcoxon Signed Ravk Test) (N = 93)

Outcome measures  Pre Median (Q1, Q3) Post Median (Q1,Q3) :  p  Description
Occupational Balance 1512, I8) 20165, 23) 687 <.001 73 positive changes, 13 egative changes, 7 tied
Growth Mindset® 20(14,26.5) 17(3,20) -5.06 <.001 20 positive changes, 58 negative changes, 15 tied
Sleep Health T(5.5.8) T16.9) 325 001 52 positive changes. 21 negative changes, 20 tied

* Reduction in scores represtnts 4 stronger growth mindset

Making Every Day Matter

'Everyday Matters - Healthy Habits

for University Life' Digital Badge

A time use and wellbeing programme
for higher education students

s MR myce | skns =
. b Bank of
kgj e o | Centre  pERLY

Everyday Matters Content and Structure

Time Use, Brain Function,

Joy & Gratitude . A
Tiny Habits

8

-

1%

198% 99%

|
Like many other courses available online,
| thought | wouldn't take much fromiit.....
I «..How wrong could | bel

Rather than chunking my days into many different activities and |
feeling that there’s not enough time to get everything done,

Inow see different activities as part of the whole, and Everyday Matters has
| can prioritise and schedule my time more efficiently. been one of the most
| interesting and practical

— 66

lessons |have learnedin

o Although | knew it was beneficial to my levels of productivity toget I
encugh sleep, rest and incorporate movement inte my day, | never
heeded this advice. However. | found when | sat down and listened to
the scientific evidence for the importance of these. it really hit , ,
]

r

myuniversity education.

|lam grateful thatl encountered this course and did the I How | wishhad this
programme because as aresult of it.| feellike | hod avery knowledge before now!
enjoyable semester and my grades have increased which just %

shows the effectiveness of the lessons taught.

9 —

| heme for me and | decided | needed to make achange.




INCLUDE: Mapping Inclusion in Health Professions’
Education

Dr Alan Connolly (1), Dr Angela Flynn (2), and Dr Margaret Bermingham™ (1), on behalf of the Inclusion Health

Research Group and INCLUDE Study collaborators

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

1: Pharmaceutical Care Research Group, School of Pharmacy, University College Cork; 2: School of Nursing and Midwifery, University College Cork

[ Project Overview \

The INCLUDE study will identify, in the curricula of University College Cork (UCC)

College of Medicine and Health (CoMH) taught programmes:

* Where Inclusion Health is taught and assessed

* Where gaps exist

The enhancement of healthcare curricula with an Inclusion Health approach ensures:

* Future healthcare staff are prepared for working with people experiencing health
inequalities due to multiple risk factors

* E.g., homelessness, drug dependence, membership of the Traveller or Roma

\ Creator: Angelina Bambina; Credit: Getty Images/iStockphoto J

\communities /

/ Methodology
INCLUDE is underway and will run until April 2024. Data collection methods are:

e Curriculum mapping to evaluate the learning, teaching, assessment strategies,
and graduate attributes relating to Inclusion Health in the CoMH,;
* Focus groups with interprofessional groups of undergraduate and taught
postgraduate students;
e Semi-structured interviews with representative groups and CoMH academic staff
The focus group and interview data will be analysed by thematic analysis. /
Funded by UCC & The National Forum for the Enhancement of Teaching and Learning in Higher Education
INCLUDE Study Collaborators: Dr Margaret Bermingham, Ms Adel Coleman, Ms Mary Cronin, Dr Alan Connolly, Dr Angela Flynn, Dr Helen Kelly, Dr
Geraldine McLoughlin, Prof Mark McEntee, Dr Ciara O’Toole, Dr Gabriella Rizzo, Prof Anthony Roberts.

Findings

INCLUDE is in its initial phase with preliminary
results pending, however the implications for
policy and research are already apparent:

e HSE National Social Inclusion Office states
that healthcare staff should be trained to
“respond sensitively and effectively to
people who experience social exclusion”.

* Enhancement of healthcare curricula with
an Inclusion Health approach is essential
to prepare future healthcare staff for
working with people in this position.

* INCLUDE aligns with a growing
acknowledgment of the importance of
considering how social factors influence
health outcomes. 36




UDL: Researching Curriculum Design and Innovative Practice in the
Postgraduate Diploma in Teaching and Learning in Higher Education at UCC

Brian Butler*, Disability Support Services, and Marian McCarthy, Centre for the Integration of Research, Teaching and Learning, University College Cork,

Ireland Poster design by Catherine O’'Mahony, Centre for the Integration of Research, Teaching and Learning

STUDENTS
Frequent feedback, Surveys,
Classroom activities, Lab
experiments, Software & apps,

Knowledge: (What?)
What questions do experts
ask? What do they need
to know about?

Problem solving.
Forms (How
STUDENTS Expressed?) Method: (How?)
Tests, Clinical Skills, Relating to : ) e meniiciiab o
other modules. Paper activities, Action and Expression i ‘
Drawing, Problem solving ’ of the discipline?

wal =\,

STAFF Purposes (Why?)
Videos, Props, Websites, Demos, : it s
Animations, Case studies, Representation i y

How do experts use what

Concept maps, Explanatory notes they know?

TfU and UDL are
fertile soil for SoTL

https://shorturl.at/jBLO3

Universal Design for Learning Principles Teaching for Understanding

Generative Topics
Understanding
Goals
Performances of 3
Vi o 2

Multiple forms of
Engagement

Multiple forms of
Representation

Multiple forms of
Action & Expression




Inclusion Health in Primary Care

Dr. Anthony Cummins* Dr. Kate O’Neill Prof. Emma Wallace

Departments of General Practice & Public Health
With grateful acknowledgement of our external Guest Lecturers:

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Dr. Naomi Masheti PhD (Cork Migrant Centre), Dr. John Sheehan (Blackpool Bridge Surgery), Dr. Louise Gibson (Kidscope
Clinic Knocknaheeny), Dr. Catherine Clifford & Mr. Graham Clifford (Translate Ireland), Dr. Mary Favier (Cork Traveller

Visibility Group) & Dr. Anne Marie Naughton (Cork Simon).

Overview & Aim

The social determinants of health (SDH), especially poverty, have a
very significantimpact on access to healthcare & health outcomes.

/ What did we do? \

Over Semesters 1 & 2 several
healthcare symposia as well as

perspectives

The Department of General Practice, in collaboration with the
School of Public Health, have recently revised the Year 2 HC2002
(Person Culture & Society Il) medical curriculum focusing on:

e The impact of SDH: locally and globally

* Health inequalities & health outcomes for marginalised groups e Sociology & psychology of health
e Communication skills to optimise care delivery for marginalised » Patient engagement in healthcare
groups ¢ Mental health problems in areas of

Overall Aim: to introduce SDH and its impact on patient health ¢ Migrant health
outcomes and healthcare delivery from both local and global ¢ Opioid addiction management

Healthcare symposia by community-based health professionals e |Irish Traveller health

(GPs, Paediatricians) and patient advocates (e.g. Cork Simon, * Non-English-speaking patients
Traveller Visibility Group, Cork Migrant Centre) telling students of ¢ Healthcare for the homeless

their experiences delivering and seeking healthcare. e GP-Patient shared decision-making

tutorials (in-person & online) are
delivered focusing on:

¢ Social Determinants of Health
¢ Health/ healthcare inequalities

socioeconomic disadvantage

e Child health in areas of
socioeconomic disadvantage

\& patient advocacy /

TACKLING CAUSES AND to
CONSEQUENCES OF HEALTH ‘Secial
INEQUALITIES
.

rscssal

PRCTCN G

> 4 : :

- < Social Determinants
- = of Health

fi-\

- 4 -

Cork Traveller Visibility Kidscope Child Health Clinic
Group Knocknaheeny/ Hollyhill, Cork

o
o Wl Let's Grow
e B Together!

= NFANT & (HILDHOOD
b O acasins i

Coonk Sivaon

Translate IRELAND

Community
\ Multilingual Video Mess

Takeaways for Attendees

This module focuses on local and global health inequalitiesand
their impact on health outcomes

Healthcare professionals serving local communities in
disadvantaged areas emphasise the importance of patient
advocacy and act as role models for medical students

Patients and patient advocates speak to their lived experiences of
seeking healthcare and the impact of the social determinants of
health on individuals

A series of GP-led communication skills sessions focus on specific
challenges encountered by marginalised groups

This module facilities community outreach in developing new
educational collaborations with local community-based healthcare
professionals and patient advocacy organisations

38



Re-designing a Trauma-informed Praxis Assessment through the
Lens of Critical Pedagogy
University College Cork Learning and Teaching Showcase

5th December 2023, Maria Lotty, PhD Universiy College Cork, Ireand
J Coldiste na hOllscoile Corcaigh

/ Project Overview \ / Process: Applying a Critical Pedagogy Lens \

Space for counter narratives: explicit space for lived experience expertise, diverse

This project was informed by work completed as part of the views, challenges and critique of trauma theory/trauma-informed care

Critical Pedagogy (CP) Peer Learning Community Digital Dismantle Barriers: re- examination of accessibility and language

Badge in Spring 2023, UCC: Critique Power & Privilege: Frame of reference reflection (whiteness, class, history,
* Re-design assessment for module $$6807 CPD Certificate identities, education) and expansion — exploring position of insider and outsider;

in Trauma-informed Care: Theory and Practice Broadenmg representation across course content and discourses

Humanise the classroom: fostering safety - detailing assessment through briefing

* Making visible implicit inequities in assessment design '
and a guidance document

* Re-designing the assessment through a critical pedagogy
lens Student Agency & Empowerment: incorporating student feedback; explicitly

\ / Wing/permission to choose positioning in discourses /

Referen \

| / Outputs \ / eferences

e Liasidou, A., 2022. Inclusive education as a
trauma-responsive practice: research-based

* Revised Assignment title and guidance —reflecting a more critical considerations and
implications. International Journal of

pedagogical pc.erspective., embedding cr_itical pedagogy principles: inclusive education, pp.1-13.
Safety - Inclusion — Equity - Collaboration - Empowerment « Kincheloe, J.L. ed., 2008. Knowledge and
* Deepening insight into critical pedagogies - exploring intersections critical pedagogy: An introduction.

ey . . Dordrecht: Springer Netherlands.
across critical theories and pedagogies
¢ Torres Olave, B., Tolbert, S. & Frausto

* Membership of an emerging Critical Pedagogy Professional Learning Aceves, A. (2023). Reflecting on Freire: a

- praxis of radical love and critical hope for
Commumty in UCC science education. Cult Stud of Sci Educ 18,

QATLE Seminar (2023, Dec 7): Critical Pedagogy- (Re)imagining and/ 1-20.
( e Visser, |., 2015. Decolonizing trauma theory:

Re)enllvenlng the Classroom? Retrospect and prospects. Hurgglities, 4(2),
pp.250-265.




UDLplus,

New Model Design for Teaching and Learning?
IEELRERELII(:

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Summary

Strategic networks e
Affective netwerks S @TTe D

iy é_/x-)—-.

Recognition networks

This study presents the Universal Design for Learning (UDL)

type in combination with Multiple Intelligence (M) Theory —

=5~ UDLplus model, to support teaching in religious education in

= = Science&Faith Club. UDLp/us model holds a considerable
Mgt promise for advanced inclusive education.

Digitization and automation bring in the life of children the understanding that through a

single press of button they could get what they want. How could we help our children to

built intellectual virtues that are achieved in time and with perseverance? This case study

Description of UDLplus Model

Neuroscience indicate that each human brain learns using three primary networks.
Their unique interconnections is influenced by the context in which learning
happens, our emotional state, our experiences, background knowledge, interests
and intelligences.
UDLplus model proposed here comes with a more advance inclusion:
- Use the framework created by UDL.
- “Translate” the objective of the lesson from one intelligence to another using
creativity to combine them in different ways. All the time, the educational
objective should be firmly in mind.
- The method of presentation will be different depending on the ability that it is

presents UDLplus model used in Science&Faith Club for children between 6-10 years old.
Children come with normal challenge like introvert children, issue of anxiety, different
state of readers, different English learner, international children, or children that come

used.
To design UDLplus model by cards it was used the ABC (Arena Blended Connected)
idea to create a storytelling using a storyboard to design a module.

ildren’ attitudes towards learning and practice intellectual virtutes.

from more than one hour distance driving. The ages are quite different, and the children Science & Farty
are not present all the time. This new approach indicated that in comparison with the
traditional classroom, Science&Faith Club significantly improved and maintained the

UDLplus cards mean:
- Use cards that represent intelligence.
- Each card on back has the two ways in how can be taught: classic or using
digital technology.
- Storyboard to have clear in mind sequence of intelligence activities

/ Case Study - Design Using UDLplus Cards \
5 (UL T -

[=—=—— =

Word of Life — Intrapersonal skills, Story
Time — Linguistics skills, Amazing Science —
Logical Skills, Songs — Musical skill, Active
Kidz — Bodily Kinetic, Craft — Visual skills,
Special Sundays — Interpersonal skills

Module A Journey Through the Garden of our Heart

- e o Broden Rriten [incaten
A oy i e Grnton o s Tt

Lesson: The Power of Prayers
Activities: Trisagion prayer — Word of Life, The Invisiblé

String by Patrice Karst — Story Time, Experiment how our
prayers help — Amazing Science, Kites, write the names on
the wings - Craft, Play outside with kites — Active Kidz

Conclusions

Multiple intelligences and learning styles are commonly confused with one another, but they are not the
same. Ml represent different intellectual abilities and strengths, whereas learning styles are about how an
individual may approach a task. Learning styles are fluid and may not correlate completely to the
intelligence type. In my opinion, UDLp/us model hold considerable promise for advanced inclusive
education.

The effectiveness of UDLplus model proposed in supporting religious education has never been done. This
new approach indicated that in comparison with the traditional classroom, the UDL-MI model use in class
significantly improved and maintained the children’ attitudes towards religion, children happiness and open
to science, personal development, practice virtues and improve their presence.

The following points are new approach:
- The design of module based on UDLplus cards.
- UDL type of learning combined with Multiple Intelligence Theory in teaching — UDLp/us model.
- UDLplus model used in supporting religious education. 40




Accessible Canvas Template

Inclusive UCC

University College Cork, Ireland
Coldiste na hOllscoile Corcaighy

Sophie Gahan*

Project Overview

Inconsistent navigation across Canvas modules on a programme creates
barriers for students in terms of engaging with their content efficiently and
appropriately.

Canvas is an accessible and up-to-date platform, but individual users need to
be conscious of Universal Design (UD) when laying out their course. This is a
challenge for the average user who is not equipped with the skills or
information to do so.

Over the summer 2022 and 2023, Inclusive UCC worked with students and
Instructional Designers to create a template for Canvas users to organise
their course content in a more seamless and user-friendly manner. This
template is available to all staff via Canvas Commons and over 300
downloads have been recorded thus far.

Key Takeaways
Some learnings from this design process and template output
include:
¢ Listening to students' experiences of various modules allows
for a better understanding of the efficacy and accessibility of

existing courses.

Designing easier navigation for students ultimately benefits

staff navigation of the course.
Students need consistency across modules and programmes.
The time needed to implement a template on a course reduces

time spent on student queries further down the line.

ncuse I

Process

Phase 1. The initial consultation on the
template involved a workshop with students
and Instructional Designers. The students
were part of the Inclusive UCC Ally project,
so they were UD informed.

An Instructional Designer ran the workshop
and set tasks for the participants to draw
homepage and module layouts.

Following the workshop, the Instructional
Designer for Inclusive UCC built the
template in Canvas and then reconvened
with the workshop participants to evaluate
it.

The template was piloted with modules in
Occupational Therapy in Semester One
2023.

Phase 2. A second workshop was run over
the summer 2023, this time with a larger
group of 17 students from the second Ally
internship. Their feedback was further
incorporated, and the template was
disseminated to All Staff for Semester One
23/24.

Based on research from other institutions, a
decision was made to make this template
optional, rather than default. It is strongly
advised that staff consider this as an option
for their programme however.
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Trauma-informed approaches curin, ryan couing or

to reduce coercive practices " U0 e

in child and adolescent Goodwin, Stephanie Allen,
residential settings. SligiEe Donovan

Correspondence: momalley@ucc.ie
Background

Evidence of coercive practices in child and adolescent mental health (CAMHS),
paediatric and other residential settings.

Trauma-informed practice (TIP) recommended to reduce coercive practices.
Coercive practices, seclusion and restraint increase the risk of trauma and
retraumatisation for young person, staff burnout & vicarious trauma, threat to
therapeutic care delivery.

Curricula development:

The content has been developed over two years among international teams from
UCC, Finland, Bulgaria, and Germany based on:
Systematic Review (Kelly et al., 2022);
Focus groups in the partner countries;
Expert knowledge on CAMHS and Trauma Informed Care

Curriculum

Module 1 Module 2 Module 3

Child development, ACE Therapeutic approaches, Trauma informed related
studies and Trauma therapeutic use of self and the ethics and legislation
Informed Practice environment

VR-based simulation:

Therapeutic Interventions S .
De-escalation with a young service

Scenario: Includes:
Young service user is dysregulated Reflective Questions & Prompts
Staff member asked to take over supervision Narrated backstory and voice overs.
Young person escalates Post VR reflection session

i %

Co-funded by
the European Union
School of Nursing and Midwifery

g Scoil an Altranais agus an
University Cotlae Coc watand Chnaimhseachais
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Exploring the Barriers and Facilitators of Neurodiverse

Learners in Tertiary Chemistry Education.

&UCC

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Dr Niamh O’Mahoney

K nomahoney@ucc.iej

Abstract

The world of work is changing fast. A revolution in the skillset required for societal and industrial growth has begun. A transformative approach to education

is essential to creating a diverse talent pool to target this skills gap.

Neurodiversity influences 15-20 % of the world’s population. Neurodiversity is a cognitive difference in how the brain processes information and includes
diagnoses such as dyslexia, dyscalculia, ASD, and ADHD. Neurodiverse people have differing abilities, with strengths in creativity, outside-the-box thinking,
problem-solving and challenges in processing information and memorising facts. Society’s view of neurodiversity is directed towards the challenges. This
effort is well-intended but does not capture the value of neurodivergent strengths. Supporting and capturing neurodiverse skills is the key to enabling

students and allowing them to fulfil their potential.

This project implements a Universal Design for Learning package to enable a creative whole-brain learning approach to education. New teaching methods

are trialled, and the impact on student learning is measured via a mixed methods approach of surveys, reflective journaling, focus groups and semi-

structured interviews. The research aims to create a learner-focused learning environment where students feel supported and understood and develop a

teaching, learning and assessment template to enable neurodiverse learning across the university.

Taught Programmes

s )

,/ Use of colour

Project 1: Learning How to Learn - _ , o ,

72 Provide multiple ways of engaging with the material.
Methodology: Grounded theory and Thematic Analysis
Quantitative Methods:  Survey E Memory aid: interactive classroom, humanise the lecturer.

Qualitative Methods:

Focus Groups, interviews, Reflective Journaling.

Aim: .-m

Trial alternative teaching and learning methods.

Ask students what they want and how they learn (e.g. Menti
Meter)

Trial different learning tools e.g. Al, software, colourful

stationary, and whiteboard learning. Research Programmes

a I N/ I
= [z ®

Awareness and openness

Project 2: Creating a Neuro-Inclusive Campus

Clear communication Listen and learn

Be aware of sensory
sensitivities and needs.
Adjustments to lighting,
noise, and seating can
create a more sensory-
friendly environment.

Listen and learn how to
support people who are
neurodiverse — don't
assume!

Ask questions to
understand social

Use clear and concise
language and repeat
information as needed.

Methodology: Grounded theory and Thematic Analysis.

Quantitative Methods:  Survey Be open to different ways
of connecting, such as

through text messaging,

Qualitative Methods: Focus Groups and semi-structured interviews.

Aim:

This is a quantitative and qualitative research study on the neurodiverse
(ND) experience in higher education from both a student and staff
perspective. The study will explore the ND experience as an
undergraduate, postgraduate and staff member at tertiary education in a
bid and use qualitative research to investigate neuro inclusivity at higher
education via focus groups and semi-structured interviews to gain insight
and collect original data.

voice notes, online calls,
in-person or structured
activities based on shared
interests (e.g. meet over
coffee or out for a walk).

(N /

Be welcoming to different
communication methods,
whether through devices
or other equipment.
Focus on shared interests
rather than social

Kconventions. / \

preferences and needs.

Make space for people
with diverse abilities to be
themselves and be
comfortable.

Be patient. Be flexible.

LS
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EMBEDDING BYSTANDER INTERVENTION TRAINING
INTO A CORE MODULE

Elisa Serra Porteiro

School of Languages, Literatures and Cultures

SINCE 2021, BYSTANDER INTERVENTION TRAINING IS AVAILABLE TO THE UCC COMMUNITY.
LED BY PROF. LOUISE CROWLEY, THE PROGRAMME HAS BECOME A NATION-WIDE REFERENT IN EDUCATION ON CONSENT AND SEXUAL VIOLENCE.

RECENTLY, THE BYSTANDER INTERVENTION PROGRAMME HAS BEEN EMBEDDED INTO LL2108 CROSSING BORDERS, A MODULE HOMED IN THE SCHOOL OF LANGUAGES, LITERATURES AND CULTURES,
CORE TO ALL BA INTERNATIONAL STUDENTS ACROSS THE COLLEGE OF ARTS, CELTIC STUDIES AND SOCIAL SCIENCES.

“The aim of the Bystander Intervention Programme is to highlight the danger of normalising and accepting abusive behaviour
and through ed inform and emp: prog participants to better understand their capacity to intervene as
pro-social bystanders.”

“The Bystander Intervention Programme provides students with an understanding of key issues related to consent and the
boundaries surrounding sexual assault, rape and abusive relationships. It also enables them to develop key intervention skills
which can be utilised in any setting.”

(Bystander Intervention, UCC)

e

CHOICE OF MODULE

LL2108 provides an excellent platform for Bystander Intervention awareness and
training:

WIDE REACH ACROSS DISCIPLINES

As a core modaule for all Year 2 BA International, it is uniquely positioned to
reach a diverse cohort across a wide range of subject combinations in the CACSSS
(Geography, History, Economics, Irish, Languages, etc.)

RESEARCH-LED, WITH A SELF-REFLECTIVE COMPONENT

Participants critically reflect on themes of migration, human mobility, and
intercultural contact through a range of case studies.

They also consider their own experience of mobility, ahead of their year

#(rpyf PRACTICAL STEPS abroad, a compulsory element of the BA International programme.

Firstly, | contacted the Bystanter Intervention team and we quickly established feasibility in YEAR ABROAD PREPARATION
terms of:

Since participants will be spending their year 3 at a partner university, the

1 SCHEDULING academic, practical and personal challenges of studying abroad are explicitly

2.TIME COMMITMENT required from the students approached.
3. IMPLICATIONS FOR ASSESSMENT

We concluded that, for this particular module, the most appropriate model was:

¢ An in-person workshop at an allocated class time [1 hour] PA RT I C I PAT I O N I N F I G U RE S

¢ Completion of the online component of the Programme [3.5-4 hours]

This is assigned a weight of 10% of the total module mark, to acknowledge participants effort 60 students participated in the workshop facilitated by Celine Griffin,

and signal the importance of the Programme. Bystander Programme Manager.

Given that this assessment option was presented to students after registration, the have the To date, 24 students signed up to the programme.

choice to opt for a traditional essay-format assignment has been maintained. o oty
Also, some may find the content triggering. Therefore, it is important not to make it compulsory. 2 Bystander Intervention Digital Badges awarded. #5 Emi
As module coordinator, | take responsibility for content, communications, and planning, [Total registered for LL2108: 96 students] k“pj
minimising workload impact on other staff in the School. " homct®

FEEDBACK

‘I think it is something every college student should have to complete so I'm glad this module gives students the opportunity to do so.’
‘The in class workshop was a brilliant way of casually bringing the idea of being an “active bystander” to our class group.”

| definitely think it is worth completing and | think the way it is structured as part of this module gives a good incentive to complete at least the online training portion of the programme, as | might not have looked into it further /
completed the online section if it had not been available as a part of the assessment.”

| am interested info completing this course in my own time but the sheer lack of consideration in the work involved in assessment B put me off completing the course at this time. | will complete the course in the future as | feel it's
beneficial.’

‘I think it's a good idea as the assessment aspect of it is less taxing than an essay but it also forces u to learn valuable life skills that everybody should have and makes u aware of issues that need to be addressed on a wider scale in life.’

‘It is an important programme to study especially with regard to going abroad for a year.”

GOING FORWARD

e Continue to document student responses and updated participation figures.

¢ Reflect on the Book of Modules the incorporation of the Bystander Intervention
Programme to LL2108.

e Carry out a CACSSS-wide staff survey re. awareness and attitudes towards the
Bystander Intervention Programme and potential for further integration into T&L.

ACKNOWLEDGEMENTS Thard o

| am sincerely grateful to the UCC Bystanter Intervention Programme team for their invaluable work and personally indebted to to Programme
Manager Celine Griffin and to Marianne Joyce, for their continuing help and support.




A Highly Successful Collaboration:
xe.’(\eeds 'y_gg e . Improving Accessibility, Engagement & Grades
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Julie Butters* BSc Nursing & MSc Nursing approached the Language Centre to collaborate on enhancing the student experience.
ulie butters

Students were facing many challenges due to their level of knowledge and use of academic discourse and skills for this discipline area.

What do we do? How do we do it?

Deliver academic discourse and Guide students in developing an

skills development sessions understanding of how disciplines
communicate. Each discipline has its

own genres and discourse; thus, a less

‘generic study skills’ type of approach is
taken. A more specific approach to the
needs of the students and discipline is

throughout the academic year

Make learning accessible for

students from a wide range of linguistic adopted.

and cultural educational backgrounds
Guide students in deconstructing
genres and analysing the linguistic

features that are used to create structure
Make learning relevant due to both and meaning.

teams working very closely to ensure
that the sessions are in line with the
needs of the students and the discipline

‘| feel the academic

literacies sessions are one

of the reasons I’'m going
to be passing this

Outcome Data: Increased Grades

BSc:
1H1s increased from 0% to 23% from 19/20 to 22/23.

“The support classes helped achieve my
academic goals. They were assessment
specific and helped to improve my
academic English. Since English is my
second language, this helped also to

improve my communication and my Fails decreased by 39% in from 19/20 to 22/23. programme.’
understanding.” MSc Student
22/23

“ Collaborating with the
Language Centre on this
initiative has made my role in

supporting international
students easier and more
effective”
Helen Mulcahy - BSc
Programme Director

BSc Student 22/23

MSc:
1H1s increased from 5% to 20% from 18/19 to 22/23.
2:1s increased from 8% to 53% from 19/20 to 22/23.
Fails decreased from 25% in 19/20 to 10% in 22/23.

)=t

“English language
classes are now an
integral part of the MSc
for both students and
lecturers”
Carol Condon - MSc
Prograrﬁae Director




Bridging the Gap: A Transdisciplinary Pilot Project
Integrating Medical and Translation Studies for Enhanced

Healthcare Communication

University College Cork, Ireland
Colaiste na hOllIscoile Corcaigh

Margot Spencer* and Nora McCarthy

What? ( How? \

This is a pilot project undertaken jointly by the School of Medicine
and the French Dept - bringing together final-year medical students

We organised simulations

and students on the MA in Translation Studies taking a module on in Brookfield during which
public service interpreting. This initiative introduces the medical 13 final-year medical
students to interpreter-mediated communication which is something students took case histories

they will encounter in their professional lives, and which is not

P )l P
currently covered in their curriculum. The project also has the benefit from ‘patients’ with limited

of enabling interpreting students to have a more authentic English proficiency, with the
experience of healthcare interpreting but in a low-stakes setting. We heIp of 7 student
would hope to embed this initiative in the curriculum if the pilot interpreters. The ‘patients’

project brings the benefits we expect. Ireland's increasingly diverse

population means that healthcare interpreting is becoming more and were kind SLLC colleagues

more important to patients and medical professionals alike and this and other students on the
initiative could lead to a micro-credential which could be taken by MA in Translation Studies.
language professionals who would like to add healthcare interpreting Follow-up interviews are

to their skill-set. This is a transdisciplinary initiative where students
engage with and learn from other students in a safe setting which . ]
encourages all parties to develop inclusive and equity-minded final-year medical students
practices. and student interpreters to

\assess the experience.)

Why?

being organised with all

We hope our pilot project will:

-demonstrate the importance of developing cultural
competence and communication skills among medical
graduates, thus enhancing their ability to effectively
communicate with patients of limited English
proficiency via interpreters enabling them to provide
guality care to diverse patient populations.

-replicate real-world scenarios in a controlled
environment so that student interpreters can safely
encounter problems that they might face in actual
medical settings thereby contributing to better
collaboration between interpreters and healthcare
professionals, ultimately improving patient outcomes.
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Fit-for-purpose graduates:
the role of stakeholder engagement for inter- and trans-disciplinary

curriculum design
Julie Arnott

1. AIM 3. RESULTS
To evaluate the postgraduate health protection curriculum, as
the new Director, to ensure graduates are fit-for-purpose with 3.3 One-health approach
practical skills and attributes for the workforce. Improve the inter- and trans-disciplinary aspects of one health teaching on
EH6101, as advised by Professor Depledge,
2. METHODS European Centre for Environment and Human Health.
To establish gaps between education and practice | conducted a
curriculum review.
Review UCC book of modules
Identify similar/relevant postgraduate modules, engage with R
course coordinators, review module canvas content. S5 M.
3.4 Identify stakeholder resources for assignments
Establish Advisory board
Invite poth regional and nathlonal Assistant .Dlrector of. ) ST Example: Irish Heart  Example:
Nursing in Health Protection to offer various expertise. L e T Foundation  pyi v brevention Health fiteracy and
committee speech Strategy implementation science
N Q A,
7 Stakeho'qer eng_age',ne,nt - exPerts_ ) Resource: NATHNaC Resource: "-’.mg Resouice" |"°"""’""“‘“‘
4 Engage with multidisciplinary experts in health, environment, Professional travel health UCC Toolkit Sustainable 5 "bﬁ'ﬂ L
security and infection prevention and control J hub Development Goals =k
P . SN
. ™ mpie: Source: wd N
4 Stakeholder engagement - graduates . . HARVARD i heaith debate on Communicaiog e PRl SRS
Survey new BSc graduates and conduct a thematic analysis scmsen ox pumvc s VIPING outcomes of policies
of qualitative insights provided. J
Strategy review ) 3.5 Develop Graduate Attributes
Map new curriculum to module university policies and . . . L .
national health protection strategy (2022-2027) | Design new assignments to encourage critical thinking and skill development
with new pedagogies, in accordance with UCC'’s Graduate Attributes
Progamme with 5 priority traits
3. RESULTS for all graduates to develop:
To bridge the gaps identified between education and practice by :
students, | developed practical content, case studies and Module Assessment  Skill developed Applied learning Graduate
. . type Attributes
scenario-based assignments to enhance graduate knowledge, - . . _ . .
i . Online Ethical online Decision-making and reasoning;
skills and attributes. Activities debate communicate knowledge clearly and
EH6050 - concisely
. HI:atIT;\d;:;EZézn Written Speech writing  Leverage research, data and information
3.1 Content development - Director Assignment to evaluate knowledge, to communicate
. . . for national health benefits
Develop practical case studies based on my work experiences
. . Online Ethical online Decision-making and reasoning;
for applled Iearnlng. malaria - LQNDON Activities debate communicate knowledge clearly and
consortium & HNGIENE EH6151 - concisely
Swanssa Uniersity  MEDICINE Advanced Health = — = - -
Prifysgol Abertawe Protection Written Designing a policy Leverage research, data and information
* 'C Assignment  brief or a Primary to create beneficial health outcomes
B Prevention Strategy
Online Time management Knowledge; a deep understanding of the
Activities topic
WESTERN Online  Provide professional Evaluate knowledge; decision-making
ALSTRALIA EH6101 - Activities  advice for travel and reasoning; communicate knowledge
Microbiology, health event effectively
Environmental
3 2 Content development - Stakeholders Health and Written Risk assessment Evaluate knowledge; decision-making
* Infectious Assignment and reasoning; communicate knowledge
Develop practical case studies with professionals working in Diseases effectively
health protection to highlight the role of multidisciplinary teams Written  Evaluation of an Evaluating knowledge from the
. Assignment intervention using  environment, veterinary and human
in threat preparedness and response the SDGs health; decision-making and reasoning
framework;
Clinical Nurse Manager If
Pharmacist, vaccination o 4° CONCLUSION
Consultant in Public Health Medicine Sty My systems leadership engaged stakeholders across organisational and
Communications Manager functional boundaries to achieve a common goal: ensuring graduates are
Commandant, Irish Defence Forces fit-for-purpose by delivering a practice-based market- aligned postgraduate
Epidemiologist / Surveillance Scientist _/ curriculum.

BUCC g0
= ublic Health

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh




PGo009: A MODULE
RE-IMAGINED

RONAN MADDEN AOIFE COFFEY
LEARNING & TEACHING LIBRARIAN RESEARCH DATA COORDINATOR

BEN WILLIAMSON DEBORAH THORPE*
LEARNING & TEACHING LIBRARIAN RESEARCH DATA STEWARD

SIOBHAN BOWMAN
SENIOR LIBRARY ASSISTANT, RESEARCH SERVICES

INTRODUCTION

The Library has delivered the PG6009 module since 2008.
Running twice per year for PhD and MRes students, it
introduces the principles and practice of Information
Literacy as applied to research. The course content was
influenced by the prevailing view of IL at the time of its
design: as a set of abilities requiring individuals to 'recognize

when information is needed and have the ability to locate, PG6009 is unique in
evaluate, and use effectively the needed information’ being a library-led
_ module
( Re;earch Re_source Discovery )
Uit 2: The b&?ﬁ:‘:‘.‘:{ﬁ,iﬁiﬁ,“n"L';’:S:iapeJ It is a 5 credit module
L with a focus on
' | 5 a
1 information and data
; R h R & Academic Intearity i
(uz,?:;:zva.::;::;’::;o,m::o:'a':s:u:c:j literacy
é """""""" Unit 4: Information Ethics & Responsibilities
‘ We are evaluating it

e
‘li—t influenced by

metaliteracy and
critical information
literacy, with a focus on

Open Research & Dissemination

TP TP Unit 5: Research Data Management
Unit 6: Publishing and Disseminating

REDESIGNING THE MODULE mekacesnition ol

critical self reflection as
Students are having a major input. The evaluation process has crucial to becoming
been adapted to collect more useful feedback, enabling the team SRR Hr Tt ]
to improve the content and delivery. The team agreed to: rapidly changing

information ecosystem

e Create a new cohesive offering with a central theme: Open
Research References:

e Try new approaches and to seek input and feedback from the
students ahead of BoM changes in March 2024

e Teach students as a multidisciplinary group

e Consider different approaches to delivery e.g. delivered over
multiple weeks, and/or a fully online delivery. Feedback from
the participants will be important

e Incorporate more interactive elements to each unit and
evaluating the response to and impact of these elements

e Try out a variety of physical spaces that suit the requirements
e.g. hands-on practice, discussion, interaction

e Continue with a pass/fail assessment, but add formative
assessments to encourage and monitor ongoing engagement

UCC 44.9abharlann
libguides.ucc.ie/PG6009 ooy | LIBrEIY




Academic Integrity Education
at University College Cork

Dr Loretta Goff NATIONAL FORUM
Academic Integrity Education Officer FOR THE ENHANCEMENT OF TEACHING ”“"'3%33?:;5?”'”

Email: loretta.goff@ucc.ie

SHER EDUCATION

Overview

This SATLE 2020 & 2022 funded work approaches academic integrity from an
educational perspective, recognising the importance of the argument from Bertram
Gallant and Stephens (2020) that universities have an ethical obligation to educate the
students and staff in this area, creating developmental opportunities for all, and moving
away from a solely punitive system, which can often induce cheating. Equally, this
project takes a whole-institution approach to academic integrity, following the shared
responsibility model as laid out by Kenny and Eaton (2022). Within these frameworks,
this work has the following aims & objectives:

» Foster a culture of academic integrity at UCC

¢ Create educational opportunities and resources for staff and students in the area of Access H)e
academic integrity

o Deliver institution-wide clear, cohesive messaging about academic integrity that S?Lm[f Dighla/
focuses on positive aspects/skill development as well as awareness raising around
academic misconduct and associated risks Baa/ge here-'

Courses

TUDENT &N : : =
s el le (R hhsy e R sl e Approx. 25 hours of asynchronous learning content

« Located in Canvas Success Zone under the Academic Integrity | ¢ Covers academic integrity, key points of intervention along the
tab student learning journey, perspectives of understanding,

e 2-3 hours of asynchronous learning content evaluating reports from text-matching software/using as a
o Covers academic integrity, skills that support it, ethical use of teaching tool, policies/procedures regarding suspected
GenAl, academic misconduct and risks of contract cheating/file m.ls'conduct, apd resources avallgble in pCC
sharing, how Turnitin works, and supports available in UCC Digital Badge issued on completion of final assessment
« Certificate issued on completion (identify intervention in your practice to support academic
integrity)

Resources Champions

e Academic Integrity/Academic Misconduct
info on Skills Centre website

e “Academic Integrity Skills -
Minute Methods” Video series

e Academic Integrity Worksheet

e Academic Integrity Bingo

o Workshops: Academic Integrity, Turnitin,
Ethical Use of Generative Al

e Canvas Success Zone

o Skills Centre Tutors
(Undergraduate and
Postgraduate)

o Staff representatives
from four Colleges,
ACE, and Student
Support

ImpaCt Expanded understanding/shift in perspective

Increased confidence

Integration of academic integrity into lectures
Students-as-partners approaches/focus on learning process
Programmatic alignment (teaching academic
integrity/approach to assessment)

Does understanding the positive aspects of academic integrity, distinguished from academic misconduct,
impact how you will approach your academic work?

REFERENCES
Bertram Gallant, T. and Stephens, J. (2020). “Punishment Is Not Enough: The Moral Imperative of Responding to Cheating With a Developmental Approach”. Journal of College and Character. 21. 57-66.
DOI: 10.1080/2194587X.2020.1741395. 50

Kenny, N. and Eaton, S.E. (2022). “Academic Integrity Through a SoTL Lens and 4M Framework: An Institutional Self-Study”. S. E. Eaton and J. Christensen Hughes (eds.), Academic Integrity in Canada,
Ethics and Integrity in Educational Contexts 1, https://doi.org/10.1007/978-3-030-83255-1_30.



A Competency based Evaluation of a
Postgraduate Certificate in

Infection Prevention and Control, 2020 — 2023
Smiddy MPY*, Kelly C%, Killeen C%, Arnott J!, Barry F1, Creedon S!

1. School of Public Health, University College Cork
2. Leading Healthcare Providers Skillnet

Project Overview/Summary

Healthcare associated infections in the long-term and residential care
setting were estimated at 4.4% by the national Point Prevalence Survey
of Healthcare-Associated Infections & Antimicrobial Use in Long-Term
Care Facilities (HALT) report carried out in 2016 (HPSC 2017). The risk of
infection for nursing home residents increased during the first year of
the COVID -19 pandemic infection, with 29% of COVID deaths occurring
in nursing homes between March 2020 and February 2022 (Central
Statistics Office, 2022).

Appropriate infection prevention and control (IPC) support reduces the
risks of infection for patients and residents and is a requirement of the
Health Information and Quality Authority (HIQA). With the support of
Leading Healthcare Providers Skillnet the PG Cert in Infection Prevention
and Control (PGCertIPC) commenced in September 2020 to provide
education and training for nursing home staff.

This research will investigate the impact of graduates on IPC in the
clinical setting post engagement and completion of the Level 9,
PGCertIPC. We will examine how has the application of infection

prevention changed in organisations with graduates in post, and what
are the graduates’ and managers’ perceptions of the training received
and the value to clinical practice. By doing this we are examining the
academic integrity and value of a programme that is intended to
support IPC implementation and improve patient safety.

IPC Leadership

(WHO, HSE,
1PS)

Clinical Practice Education
(WHO, HSE, (WHO, HSE,
1PS) IPC 1PS)

Competencies

for
Practitioners

Quality
Improvement
and Research
(IPS)

Quality
Improvement,
Patient Safety

Microbiology
and

Surveillance el
Occupational
(WHO, HSE) Health

IPC related to
Occupational
Health
(HSE)

(WHO)

Figure 1. Combined IPC Competencies for IPC Practitioners

Based on:

e Health Service Executive (HSE) Antimicrobial Resistance Infection Control (AMRIC)
Competency Framework for Infection Prevention and Control Practitioners in
Ireland (HSE 2022),

¢ Infection Prevention Society Competencies Framework for Infection Prevention &
Control Practitioners (IPS EPDC 2021),

¢ World Health Organization Core Competencies for infection prevention and
control professionals (WHO 2020).
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Haji F, Morin M-P and Parker K. (2013). Rethinking programme evaluation in health professions education:
beyond ‘did it work?’. Medical Education, 47: 342-351.
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Process/Description/
Methodology

This is a mixed-methods prospective parallel
convergent study based on quantitative and
qualitative research (Cresswell and Plano Clarke,
2011).

The structure of the evaluation is informed by the

seven-step framework for evaluation of health

professionals education outlined by Haj et al. (2013).

Inquiry will be based on the programme learning
outcomes and the competencies for infection
prevention and control practitioners, Figure 1.

The methodology is illustrated in Figure 2 below.

A quantitative survey of PG Cert in IPC graduates was
developed based on the programme learning outcomes
and was mapped to the competency tools illustrated in
Figure 1. These competencies were then utilised to inform
the gquestionnaire for this research.

-

A qualitative survey of residential care managers where
graduates are working explores perceived impacts of
having a member of staff with an IPC qualification.

Participants will be recruited with the support of LHP
Skillnet.

Ethical approval for this research will be sought from the
Social Research Ethics Committee

RN}

Funding was received from LHP Skillnet to conduct this
programme evaluation which will lead to a LHP Skillnet
Report and a manuscript for publication. —

Figure 2. Research Methodology

Expected Findings/Takeaway

This research will evaluate the current PG curriculum

and inform future developments towards IPC
competencies by collecting data about students

perceptions of the programme and their knowledge

mapped to the learning outcomes and relevant
competencies.

The research will explore the support students
received in the workplace in relation to
implementation of IPC. Evaluation of managers

perceptions of student’s impact in the clinical setting

related to IPC will also be investigated.

The overall outcomes will examine if the PGCertIPC
is “fit for purpose” resulting in improved IPC in the

clinical setting. Thorough evaluation of the
programme is essential to learning and teaching

improvement. This study will examine graduate IPC

competencies and attributes that are essential to

effective delivery of IPC and improve patient safety.
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A Professional Practice Competency based
Evaluation and Reflection of Student Learning in a

Level 9 Infection Prevention & Control Module University College Cork, Ireland

Colaiste na hOllscoile Corcaigh
Sinéad Creedon — School of Public Health

Project Overview/Summary / Process & Methods
The Scholarship of Teaching and Learning (SoTL) Under the theme of Academic Integrity, the
asks teachers to combine teaching and research to following five steps were implemented:
develop the evidence base to improve teaching P
and learning thus informing student learning Wl ol K
(Boyer, 1990). Boyer further describes four pillars Core Competency Framework

of scholarship; discovery, application, integration
and teaching and this evaluation supports all four

. I I Develop 8 online lecture series based on the 13 domains, as
pl ars. outlined in the HSE AMRIC Core Competency Framework

We must also evaluate our practice and establish
its effectiveness (McCarthy, 2008), and a short
student reflective exercise at the end of each g Complete learning outcomes for each of the 8 online lecture

. . series and associated lessons using Bloom’ Taxonomy, linking
lesson supports that evaluation. Moreover, it also each to the T&L activities (Biggs, 2012)

allows students to engage in the reflective process

by reflecting on their own learning and practice. .
H H H H Include a short weekly student learning journal to evaluate

Module EH6148 is the Application of Infection S fiextivaness of the raapped competancics

Prevention and Control in Practice, which requires

students to engage in evidence-based theory and

praCtlce' TO SUpport them in dOIng SO, the 6 areas Reflect on teaching methodologies at end of module and

of IPC core competencies and 13 domains from > suEsestiunhen mprevementiotheimedule
the Antimicrobial Resistance Infection Control

(AMRIC) Competency Framework (HSE, 2022), Figure 1. Implementation
were mapped to each of the 8 module lessons.

Results
Takeaway for Attendees Reflective Learning Journals
M

apping professional practice “I’'m critically evaluating processes in my workplace;

competencies to a module is a valuable questioning the methods we've previously followed”

and discrete way of reviewing, assessing "I found myself talking to our nurses on antibiotic use and
and reflecting on student learning, which challenging dip sticking urine!”

can also be used to improve and update “Researching the competencies allows me to see what
module content on an ongoing basis. changes | need to make if | pursue an ANP role in future.”

MODULE COMPETENCY ASSESSMENT AND

LOs MAPPING REFLECTION

1 1 Lesson 1: Infection, P tion of HCAI, Standard & 12,5 2,3 Non graded discussions x 1
Leadership TBPs Care bundle design process
Manage Lesson 2: Care bundles, ANTT, SSls, Sepsis Care 1,2,3,56/ 1,345 Core Competency -
Bundle complete self-assessment
2. Complete Core Comp y Self-A it Form form
o G't. | Microbiology Reflective Learning
G DEURIE & 2 Lesson 1: Overview on the Management of AMROs, | 1,2,3,5 2,3,4 Non graded discussions x 2
Health Surveillance MRSA, VRE, CPE & ESBL 1) Lewisham Isolation
AMRIC Core Lesson 2: Management of C. Difficile, Norovirusand | 1,2,3,5 2,3,4 Priority System —
. other IPC related pathogens LIPS risk
CO m pete ncies Lesson 3: Management of New and Emerging 1,235 2,3,4 assessment
for IPC Challenges 2) Complete MRSA
Risk Management
Professionals Template for your
5. 3 clinical setting
Quality & . Reflective Learning Journal

Clinical

LERE Practice

Safety

Table 1. Sample module mapping

Mapping has also highlighted an important oversight in the
AMRIC Competency Framework; a 14th domain for self care
and wellness at work interventions could be addressed
under number 6 - Occupational Health. 52
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@UGC Ethical Al: Ensuring Integrity with Inclusive Assessment Methods
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University College Cork, Ireland A
Colaiste na hOliscoile Corcaigh
Dr Marie Ryan*! and Dr Loretta Goff 2 _

lm 1. Economics, Cork University Business School, University College Cork;
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BUSINESS 2. 2. Academic Integrity Education Officer, University College Cork. l ' AACSB AHB A
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RATIONALE

OBJECTIVE

» In the rapidly evolving digital era, integrating
authenticity in assessments is crucial for
maintaining academic integrity and fostering
a developmental education approach.

» Educational theories from Shulman (2005),
Gardner (1983), Meyer, Rose, & Gordon
(2014), Lave & Wenger (1991), and Ausubel
(1977) applied to refine assessment strategies.

» Emphasis on student involvement in
assessment  creation. Enhancing  their
engagement and sense of agency.

» With the emergence of Al tools like ChatGPT,
Bard, and Microsoft Copilot, the conversation
around assessments in higher education is
shifting, highlighting the need for ethical Al
integration.

LECTURERS ROLE

» Student partnership model to co-create
assessments. Resulted in heightened sense of

Choice;

Own academic
and behavioural
goals, bearing in
mind the coutse
learning

outcomes

Collective

(ReduceAI Decision

sage)

Allowing for
Participation,
Exploration, and
Experimentation

Maultiple Modes
of Exptessions
Realized

To limit Use of Al
*Turnitin Beyond Plagiarism Checking:
¢ Integrated in learning for understanding
originality.
* Interactive
malpractice.
*Hands-On Demonstrations:
e Step-by-step Turnitin guides.
» Analysing sample reports for plagiarism
awareness.
eInteractive Learning:
» Real-time feedback with Socrative polls.
*Applying Theory in Practice:
» Encouraging practical use of Turnitin in
assignments.
¢ Focusing on submission authenticity

sessions on academic

APPLICATION

End of Semester Exam plus:
| The concept of a market and how people react to markst MoQ
. changes and prices Whatsapp Video
The importance of market structure for econamic MCQ
outcomes for food business Article Review
The implications of business and government decisions Whatsapp Video
for food business Article review
Economic frameworks to specific economic cases in food . z
Article review

business

*Enhance Academic Integrity: Align teaching
strategies with UCC's Connected Curriculum to
emphasize Academic Integrity in the digital era.
*Develop Inclusive Assessments: Involve
students as co-designers in assessments,
enhancing engagement and ownership of their
learning process.

eUtilise Turnitin Effectively: Employ Turnitin in
lectures to emphasize originality and prevent
academic misconduct.

*Align with UCC's Educational Goals: Ensure
teaching methods resonate with UCC’'s Goal
Two (2023-2028), focusing on honesty,
authentic learning, and skill development.
*Adapt to Al Advancements: Integrate Al tools
like Chat GPT in teaching, enhancing learning
while maintaining academic integrity.
eDemonstration: This poster showcases the
successful application of inclusive assessments
and ethical Al use in teaching and learning,
addressing the challenges of unethical Al use

1. Lower weighting
MCQ

2. WhatsApp/
Media assignment

Assessment went [
from: Two MCQ's
\ 3. Current
' Newspaper/Article

review

00 W oai —J s 40
foadbock shudo In-class Demonstration ¢ =28 |

31%

- L L ey

Mitigating
the Risks Evolved Teaching Pedagogy:
and *Emphasis on collaboration and

Fostering co-creation with students.

the Ethical *Fostered a two-way dialogue
Integratio aligning course outcomes with
nof Al learner needs.
with

Inclusive

Transformative Student
Learning:
¥Inclusive assessment
approach increased student
inclusion, connection, and
agency.
v'Feedback and grades indicate
heightened student
engagement and creativity.
v'Diverse methods like MCQs
and real-world applications

Nurturing

QUESTIONS

What can How can
lecturers do we address
to risks and
encourage encourage
Academic the ethical
Integrity? integration
' of AI?

ANSWER
Inclusive assessment design

» Get students involved as PARTNERS,
assessment design.

» Students as Co-Creators
Assessment with Choice

> Allows for multiple means of expression,
mitigating the risk of inappropriate and
unethical use of Al applications.

in the

of  Authentic

IMPACT ON LEARNING AND TEACHING

Fostering Academic
Integrity:
*Prepared students
for ethical and
responsible societal
roles.

Learners:
v'Students
developed critical
analysis skills for
Al-generated

STUDENT IMPACT

LIFF = REAL s

““ﬁﬂﬂﬂ::t‘?’wﬁ

\

/ Turnitin Understanding:
v Initial basic understanding: 88%.
v Post-Demonstration confidence:

100%.
Turnitin for Qualitative Assignments:
v 82% agree it ensures academic
integrity

(70% agree valuable for providing

improvement feedback.

Authentic Assessments:
»Key for integrity and growth in
digital learning.

Theoretical Framework:
»Guiding refined assessment
strategies.

Student-Centric Design:
»Emphasising active student
participation.

Al Adaptation:
»Embracing Al tools in education.

UCC Strategy Alignment:
»Following UCC'’s 2023-2028
Goal 2.

UCC Graduate Attributes:
»Fostering creators and critical
thinkers.

Integrity Standards:

ifelong

deepened subject content. > Aligning with Ireland’s 2021
understanding. v'Enhanced Academic Integrity guidelines
L transparency in (NAIN).
Limited Scope to use Al .- amic work 53




AI Language Models in Dental Anatomy Education:
Exploring the Potential and Addressing leltatlons

l CC DEPARTMENT OF

. , . o ANATOMY &
el o v OO i Asma Zulfigar, Mawadda A A Mohamed, André Toulouse, Mutahira Lone NEUROSCIENCE ~
COI!]S‘OMHOHSCOHOW:&U‘! UNIVERSITY COLLEGE CORK. )

Introduction Aim Methodology

CHAT GPT 3.5

s

e | I\ =
i 5%
= | v 4
; . Lecture notes, textbooks = ChatGPT 3.5
n: i | Online informa ? P,
)

In this research project, a student was a55|gned the
responsibility of answering questions related to dental
anatomy using their assigned anatomy textbooks and

- also consult ChatGPT for answers. These responses
were then evaluated by educators from the Department
of Anatomy and Neuroscience. Both students and
educators were also asked to complete a feedback
survey to provide their insights and perspectives on the
exercise.

5\ 'n\
i< N,

Discussion
planations and
) s students to think critically, promg

deeper.

er comprehensio

.' S atGPT into their ongoing studies
.p ERs diSs L S

Qualitative Results and Thematic Analysis Conclusion

“Students need to be taught how to use
ChatGPT for their learning. They should
be shown how to interpret the results by

ChatGPT, when and how to use it. We W “Asa supplementary aid
also need to advise them about the for students and staff
Plagiarism aspect of ChatGPT." alike”
: ~_/
[

Benefits of using ChatGPT

’ insight or a different

“It offers a new approach P! 1 | perspective that could benefit

through which students ' the student in assignments or
can learn or improve their personal learning”

work.”
Individualized
Learning
experiences

“After having completed
the project, | can see how
Al can be helpful in
academic work”

“Students who struggle and find starting
an assignment stressful, ChatGPT can
help give them a starting point to work
from. Since the level of English used (so
far) by ChatGPT is easy to understand

7 : and the essay is divided into sections,
Knowledge Acquisition Do . ’ ChatGPT can even be used by students
N.Iamta!nlrfg Aca(':leimc that may find reading long paragraphs
'S N integrity is crucial with difficult text, challenging”
A\
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Deciphering processing demands in

University College Cork, Ireland

Pharmacology summative assessments. [IEEERICEEEEET
Roisin Kelly-Laubscher, Ph.D., M.Ed., Orla P. Barry*, Ph.D., M.A. (H.Ed.) NATIONAL FORUM

FOR THE ENHANCEMENT OF TEACHING
AND LEARNING IN HIGHER EDUCATION

@ckground: A core activitym mms: (i) Identify the exam design processing demands in Pharmacolc&

supporting students’ learning is to assessments; (ii) Determine the meanings Pharmacology lecturers attribute to the
design clear appropriate most used action words; (iii) Reach consensus on the meanings of processing
assessments. Examiners, however, demands in Pharmacology assessments. Methodology: Using NVivo software, a
often focus on discipline content frequency analysis of action words was performed on essay type questions from
with marginal attention devoted to approx. 200 exam papers. Following SREC approval, an online survey was conducted to
exam processing demands. This may gather anonymized examiners’ meanings associated with the most used action words
result in missed opportunities for (identified using NVivo software) in Pharmacology summative assessments. A face-to-
students to demonstrate higher- face Focus Group was used to validate survey results and reach consensus among
Qel cognitive processes. J @miners. Qualitative analysis was carried out by two independent Pls. )
Results
( Figure 1: The 50 most T \
Table 1: Programme Exam  programme Yearl  Year2  Year3  VYeard frequent terms across all == outline
papers analysed by Dentistry PT2201(13) PT3201(17) exam papers examined. ) J:‘fi'i!%'{: ﬂ&ﬁﬁf!]ﬁ
NVivo analysis to identify FM2003(23) \12003116) Weighted frequencies for [
the common action words  Medicine P the most common action £ dlsc“ssm
in Pharmacology Pharmacy PT1445(21) PT2448(10) —— words: Discuss (4.87%), g &Incluﬂe §§§§
summative assessments. g PT3002 (21) :I:g‘l’igi; Describe (2.95%), Outline S e%‘lﬁ'ﬁ 8°® g
Chemical Sciences M) (2.51%), Explain (1.83%). :

\ J

Online Survey

Processing

Demands Examiner Assessment Meanings C Examiner Consensus on Assessment Meanings
—/
9, . N\
o6 loisyfetnie vl eealll alte Clese pilo, O || *Go beyond factual recall and description.

) ) - .
Common || <+Incorporate evaluation, critique and analysis. | #Incorporate evaluation, critique and analysis.

Q’Q H 1 i . . . H
Tredt M Syn.the5|s of information across relevant | | |\ “*Synthesis of information across relevant topics. |
topics. J =
™

. . . . . \
T . ~ % Unlike “Discuss”, answer is limited to recall of
**Similar to “Discuss”. C . .

. __J| information

“Describe” . <% I (o)
3 e el E +¢Evaluation, critique or analysis is NOT required.

___J\_*Demonstration of clear understanding.

“Discuss”

+*Recall & reproduce information as delivered.)

DT =
“« ) N (0 8 ? q )
Diverse \ **Similar to “Describe”. *»Focus on key aspects and main principles.
views **Not to be used!! S *»*Provide context for the main points.
**Focus on main points. ) \_*%**Less detail required compared to “Describe”.
N 4 . - . h
e +* Same as/similar to “Discuss”. U |[ *Emphasis is on providing clarity.
Vi % Same as “Describe”. —=| % Unlike “Discuss” less emphasis on critiquing.
+* Provide clarity. ) S \_***But...more than essentially descriptive. Y

Figure 2: Eight of twelve Pharmacology and Therapeutics examiners completed the Online Survey and participated in the Focus
Group. Of the four common action words (Discuss, Describe, Outline, Explain) surveyed a common meaning was attributed to
only one, “Discuss”. Three of eight respondents surveyed attributed similar meaning(s) to both “Discuss” and “Describe”. Focus
Group discussions provided consensus on the meanings of examination processing demands.

[ .

Conclusions: To-date most P&T academics had not considered the meanings they attributed to processing demands commonly
used in summative assessments. Greater attention and awareness of processing demands, as well as better communication of their
| meaning in Pharmacology will ensure fairer assessments which drive learning at expected levels.

Acknowledgements: Funding for this study was secured through UCC CIRTL Learning, Teaching and Assessméﬁt Enhancement
(LTA) Fund (T&L Forum). UCC P&T lecturers who took part in the Online Survey and subsequent Focus Group.




Academic Integrity &
Artificial Intelligence

I
Our intent with this project was to demonstrate a middle ground,
considering how GenAl can be used as an assistive tool in a
comparable way to the calculator, without foregoing

independent thought, critical thinking, analysis, and intended
learning.

This project was led by UCC’s Academic Integrity Officer, Dr
Loretta Goff, in collaboration with the UCC Skills Centre.

We adopted a students-as-partner approach,
whereby students and academic staff worked in
collaboration.

Our primary aim for this project was to produce a set of
recommendations in the form of a toolkit, offering advise to staff
and students around the ethical integration of GenAl in their
teaching and learning practise.

Though Generative Artificial Intelligence (GenAl) tools
present a threat to academic integrity, they also provide an
opportunity for digitally enhanced learning, teaching, and
assessment. Current debates on how GenAl will affect higher
education range from the belief that there will be no impact
to the suggestion that assessment needs to be completely
re-evaluated.

We paired students with staff from a wife variety of
subject areas across UCC’s four colleges.

Through our research we hoped to consider the validity of current

assessment design within the current climate of GenAl. These project pairings workshopped ideas around

GenAl and assessment design. They were free to
experiment with the software in any way they saw fit
within their discipline specific context.

We hoped to emphasise opportunities for new modes of teaching,
learning, and assessment that incorporate GenAl tools across
numerous disciplinary contexts and to highlights various ways to
counter or mitigate the unethical use of GenAl.

| -
The opening sections of the toolkit — What is Generative Artificial
Intelligence?, Lexicon of Common Terminology, Critical Al Literacy,

Academic Integrity, and Current Capabilities and Limitations — will
help staff familiarise themselves with GenAl and its potential use

The toolkit, in PDF form, is currently housed in two places.
1.The UCC skills Centre
2.Centre for the Integration of Research, Teaching & Learning

and misuse in education. The content of these sections can also be W (GRIL) " i b hich will 4o live i

used directly by staff to inform students about GenAl and ethical O CI iy Welldng) € € BIEIE R, Wiardn Wil g e i
December 2023.

use.

The latter sections — Risk A Case di ing the

use of ChatGPT to Complete Assignments, and Practice Examples -
Integration of GenAl into Learning Activities — share examples from
discipline specific case studies and research completed as part of
the (Al)’ed: Academic Integrity & Artificial Intelligence research
project. These case studies were conducted by student-staff project
pairings, who considered ways to integrate and mitigate the use of
GenAl in their disciplines.

@yce  Skils
BUCC o |8

Toolkit for the Ethical Use of

CIRTL SKILLS CENTRE

Generative Artificial Intelligence

in Learning & Teaching

Limitations of GenAl

Capabilities

Produces easy to understand text in plain English
Produces grammatically correct and well-structured text
Summiarises or distils key points from a text

Solves complex mathematical equations

Can writes code

With plug-ins, can generate graphs/charts/images
Brainstorms ideas

Project Case Studies

Student-staff pairings working on the project came from a
wide variety of subject areas including: anatomy, dentistry,
philosophy, psychology, puter science, law, business
studies, physics.

The European Network for Academic Integrity recommends that
staff and students be guided on the benefits and limitations of Al
tools and that students be provided the opportunity to develop
the skills required to work with Al technology in an ethical way.
One way to achieve this is to introduce emerging technologies,
including GenAl, into student learning alongside academic
integrity so that students will be more likely to associate the use
of these with good practice.

Limitations
Hallucinations (inaccurate or made-up information)

Biases based on training data

Produces surface-level or general information (not capable
of critical analysis)

Cannot provide citations or references (or produces fake
ones)

Does not always respond to prompts accurately and can
require several specific prompts to refine to the desired
output

Limited to training data (many tools are only trained on data
up to a certain date so are not aware of up-to-date or
specific information)
Code produced is accurate but is the most straightforward
and basic version of the code so it is not robust or secure and
would not stand up in many real-world applications

These pairings were asked to complete a case study
breakdown, where the academic staff member would focus
on one specific example from their work on the project, of
assessment design, and fill in a detailed breakdown of their
and their student partner’s process.

These case studies provided the core material that informed

Academic integrity is underpinned by six fundamental values: the toolkit.

honesty, trust, fairness, respect, responsibility, and courage.
Fostering academic integrity offers key motivating factors for
student engagement, focusing on positive actions. Emphasising
academic integrity in a developmental, educational approach
also brings attention to the process of learning, the value in
developing your skills, and the importance of being able to stand
over your own work and take pride in it.

Practice Examples - Integration of GenAl into Learning Activities
Dr Loretta Goff*$ Project Lead

Incorporating GenAl software, such as ChatGPT, into higher education must be guided by a commitment to enhancing Tadhg Dennehy: Research Support Officer

the learning experience, improving efficiency, and upholding ethical standards. . .
Student & Staff Participants

A thoughtful and transparent approach, with ongoing monitoring and evaluation, is essential to ensure that the James Craig, Abi Hurley, Elaine loyce, George Lynch, Princiya
integration of GenAl benefits all stakeholders while safeguarding ethical principles, privacy, and academic integrity. Alison Dorcas O Jordan Percy,
Evan Scanlan, Asma Zulfiqar, Prof Joseph Feller, Dr Ciara
Through this research project we have encountered numerous ways that GenAl can be integrated ethically in higher Fitzgerald, Dr Kim Keating, Dr Mutahira Lone, Dr Catherine
. . . . . " . 0O’Sullivan, Dr Harriet Schellekens, Dr Joel Walmsley
education settings, alongside appropriate training (critical engagement) and acknowledgement of use. A more detailed

breakdown on each of these examples can be found in the toolkit.
P Funded by.

Using ChatGPT produced answers as templates Nati SR u.m for the Enhancement of
ChatGPT as integral part of the assessment design Teaching & Learning in Higher Education:
Task students with identifying gaps in ChatGPT responses Strategic Alignment of

Make students aware of the downsides of GenAl TeachingiRearning Enhancement
ChatGPT as a study aid
Accessibility
Challenge ChatGPT

(SATLE)
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Steps to improving
Learning and
Teaching in Open
Education

Department of Spanish, Portuguese and Latin American Studies, UCC.

Eoin Fray*, UCC Library Introduction to
Eugenia Bolado Colina, SPLAS Vb Feneis
Estefania Munoz Gomez, SPLAS B

Interactive

Interacting with
lecturers and students
to create OER content
that promotes active
educational
participation.

3. Engaging

Listening to and engaging
with lecturers and students to
make sure course content is
relevant and engaging.

Visible

A redesign of VLE Course -
Home Page to make content
more visible and consistent
throughout all courses.

Accessible

Working with fellow lecturers and
Inclusive UCC, the Department of
Spanish, Portuguese and Latin
American Studies are committed to
making all VLE content accessible to
all students.

Backgound To The Project

This project focussed on the redesign of three Spanish modules’ Home-Page on the Virtual Learning Environment to enhance the visibility,
accessibility, and quality of resources, including Open Educational Resources. The project involved partnering with lecturers and students

from the Department of Spanish, Portuguese and Latin American Studies UCC to have them create OER content. Thanks to all involved.
For further information contact: Eoin Fray - efray@ucc.ie



MAKING USE
OF VIDEO:
OVPLT
TALKS

The Office of the Vice-President for
Learning & Teaching at UCC was
established in 2008 to promote and
support excellence in teaching and to
increase the quality of education at UCC.

The Office now encompasses 7 units:

« Centre for the Integration of
Research, Teaching & Learning

« Centre for Digital Education

« Centre for Adult and Continuing
Education

« The Language Centre

« Exam Appeals Unit

« Skills Centre

« UCC Library

AUTHORS

Campbell, Eugene* (Centre for Digital Education): Filming & editing.
Churcher, Jacqui (OVPLT): Project Manager.

AFFILIATIONS

University College Cork, Ireland

IONAD UM DIDEACHAS DIGITEACH
Colaiste na hQliscoile Corcaigh Lty

INTRODUCTION

The OVPLT Talks series was introduced in June 2023 as a
collaboration between the Office of the Vice-President
and the Centre for Digital Education.

These short video interviews cover a range of Learning &
Teaching-related topics relevant to UCC staff and
students.

So far, Professor Paul McSweeney has discussed:
Academic Integrity, Al in Assessment, and Inclusive
UCC. The series has also supported the launch of UCC's
first Digital Education Plan and the new Universal Design
for Learning digital badge. It's also been used to promote
the services of the Library and the Skills Centre.

OBJECTIVE

OVPLT Talks uses video to:

share up-to-date information with UCC staff
disseminate information in an easily digestible
video format

« raise awareness of the services and functions
of the units and centres within the OVPLT
increase visibility of the key personnel in each
service

create a library of informative and reusable
content.

PROCESS

Pre-production 1
« scheduled interviewees
« established location
« script pre-planning -~

Equipment & skills
« camera, lighting, microphones
« software editing

Distribution EwRE
« social media (YouTube) H
« UCC email & Workvivo [oR

L toR (top row): Professor Paul McSweeney (VP Learning & Teaching), Eadaoin Regan (Skills Centre), Ger Culley (IT Services), James Northridge (Inclusive UCC), Tom O'Mara (Centre for Digital Education); (centre): Coral Black (UCC Library), Eugene Campbell (Centre for Digital
Education); (bottom row): Laura Lee (Centre for the Integration of Research, Learning & Teaching), Kathy Bradley (formerly Skills Centre), Loretta Goff (Skills Centre)

ENGAGEMENTS

The total number of views on YouTube is now over 1,400.
The table below shows the breakdown of this total and
the number of days since release for each video.

a . Days since upload
00
30 36
300 211
250 213 o
200 178
150 120 1
E |:| |:|
s0
0
Aland  Academic Inclusive  Digital  UCCLibrary Universal UCCSkills
Assessment Integrity  UCC  Education Designfor  Centre
Plan Learning

CONCLUSION

The OVPLT Talks series has demonstrated the
immediacy and flexibility of video as a medium.
Investment in camera equipment and adherence to
general production principles has created an easily
replicable process with strong potential for
development.

Beyond the OVPLT Talks series, taking a
production-minded approach to video content
could make positive changes in:
« module content created by teaching staff
« student activities e.g. pitching sessions

RESOURCES & ACKNOWLEDGEMENTS

Equipment used:
+ Camera: Canon M50 Mark II
+ Microphones: Rode Wireless GO 11
+ Main Light: Interfit LM 1200 Led Panel
Editing:
+ Video editing software: Adobe Premiere Pro
« Training: Skillshare, YouTube & UCC AVMS staff

Special thanks to:
+ Michael Tobin (AVMS) for guidance and technical advice.
« Max Bell (AVMS) for one-to-one tutorials on cameras, filming and
video editing as well as ongoing technical support.
+ Max Bell & Ruben Tapia (AVMS) for filming & editing OVPLT Talks
episode 1 (Academic Integrity).
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READING LISTS FOR CANVAS

Kim Smyth, UCC Library

What is it?

UCC Library’s Reading Lists for Canvas service provides
access to course materials and texts for students directly
within their Canvas courses. The service seamlessly links
to digitised chapters, e-books and journal articles and
highlights the availability of physical materials within the
library’s collections. Other resources such as videos,
databases, websites and podcasts can also be included.

How to use the

service:

1. Scan the QR code
2. Register your course
3. Submit your reading list

Next steps & tips:

e Trial it for a course - scan the QR code & submit a list
e List does not have to be complete, submit now for
Semester 2. Published when you are ready to make it
available to students.
e Does not have to sit within the VLE, can supply URL to
course.
e Structure & prioritize your readings to match Canvas
¢ Contact us: readinglists@ucc.ie
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The benefits:

« Enhances the digital experience

« Digitised print chapters

« Scaffolded reading — structure,
annotate & prioritize

« Usage analytics

« Additional funding for new material

« Easy to update and rollover

» Copyright compliant

« Accessibility — range of formats,
equitable access

Feedback & comments:

The link to the
digitized material is
a total winner!

A brilliant service,
very much

A great appreciated.

accessible
resource.

Superb
resource

An incredible
service for staff

Exceptionally i e

helpful service e Y

fast!
A great
initiative

Much appreciated,
and I'm sure the
students will too.

Such a good way
of supporting

Very useful rather SRS

than embedding
my own links.

. UC( Library

st ot o i Leabharlann




The Use of Portable Kits for Electronic Engineering Laboratories
Kevin McCarthy, Electrical & Electronic Engineering, UCC

Introduction and Background

Results — Sample Likert Responses

Remote learning and teaching became the norm
during Covid-19.

This was a challenge for modules with a large
laboratory-based content.

Portable kits for electronic education were maturing in
quality and support around 2020 and were used for

some modules as “home laboratories” during Covid-19.

Was their use effective during Covid-19 and beyond?

Electronic Laboratories — Fixed or Portable?

Research Questions

1. Does the use of portable electronic hardware
support effective learning of the practical content of
undergraduate analogue circuit design courses?

2. What changes could be made to the current usage
of the portable electronic platforms to enhance the
student learning experience?

3. In a post-Covid-19 environment, should a return to
traditional laboratories or a blended approach be
considered?

The labs helped me to develop my understand
of the topics covered in the modules

The labs helped me to improve my confidence
with prototyping circuits using a breadboard

| was satisfied with the support if | had any
problems when doing the labs

Somewhat agree

Neither agree nor disagree
Somewhat disagree

Strongly disagree

Strongly agree |
==
]
I
i) 2 1 2 1

Results — A Sample Free-Form Response

“It was very good to have the flexibility of carrying out the
labs at home as well as in the lab. The fact that there was
this flexibility was helpful to spend extra time on the
circuits to properly understand them rather than rushing it
with normal laboratory equipment on campus"

Methods

Discussion

* An observational study of students who took the
modules EE3018 and EE3022 during the 2021/22
and 2022/23 academic years.

» The study aligns with SoTL “what is?” type questions.

« It consisted of a questionnaire run on Qualtrics and
interviews with a small number of students.

* |t was conducted in spring 2023.

« |t forms part of the author’s work on the Masters in
Teaching and Learning in Higher Education at UCC.

« Ethical approval was granted by UCC’s Social
Research Ethics Committee (SREC).

» Portable kits are effective for electronics education.
» This is now a very active area of pedagogical research.

Next Steps

Further analysis of interviews; integration with
theoretical perspectives; dissemination of results.

Acknowledgements

The MATLHE team of Dr Anna Santucci, Dr James
Cronin and Dr Ciaran Dawson; EE colleagues Dr
Emanuel Popovici and Dr Colin Murphy; Analog Devices.
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Enhancing students’ digital fluency and employability
a collaboration between UCC Library, UCC Skills Centre, and the UCC Graduate Attributes Programme

WHo WAS INVoLVED?

UCC Library offers innovative services, resources, and spaces that align with your
learning, teaching and research needs. We are continually developing new and
improved ways to support students in their learning journey, and effective channels

CREEY

BUCC to collaborate with staff.
The Skills Centre provides a dedicated, responsive, and active learning space for
Lt 3“--3; the enhancement of academic skills. Our goal is to enhance the student experience
‘::“"U* through the provision of customised workshops, digital badges, asynchronous
e resources, and one to one coaching.
UCC's unigue Graduate Attributes Programme supports successful student
GRADUATE transitions in, through and out of university, and the development of core graduate
L_ attributes and values, empowering students to begin, belong and become the person

they want to be!

WHY WAS T IMPORTANT?

The EmployAgility Digital Scholarship Studio Workshops were developed with the aim of
supporting students in the development of core UCC graduate attributes and values. All
workshops support the development of digital fluency, and many supported the
development of additional attributes and values, such as:

« independent and creative thinking

« creators, evaluators and communicators of knowledge

« integrity

Students were also provided with the opportunity to take the Your Compass self-
assessment to measure their development of core graduate attributes and values at both
the start and end of the workshop series.

e ECTIoNS

This project has been a joy to work and collaborate on. Th
learning sought after transferable technological skills and

This project has been an excellent collaboration,
showing that you don't need to reinvent the wheel ta

UNIVERSITY COLLEGE CORK

EMPLOYAGILITY

WHATDID WEDO? L& HO&

To promote UCC Graduate Attributes and Values and to address the increasing
demand for the development of digital skills, we created a series of innovative
workshops held in the technology-rich Dlgltal Scholarshlp Studio on Q+1 of Boole
Library focused on:

» visual communication

» podcasting and audio editing

« video editing

« digital accessibility

Attendance in these workshops can count towards the UCC Emplnyﬁglllty Award, a
professional skills development programme that rewards students for their non-
academic contributions.

STUDENT FEEPBA(K

Total number of attendees: 120
What they enjoyed

« Learned new skills

» Love interactive elements

« Clear, concise and easy to follow

KEY TAKEAWAY

Overall, a positive and enthusiastic response to the workshops, with a desire
for longer durations in certain sessions. The students appreciate the practical
aspects of the workshops and are eager to continue learning and applying new
skills.

Improvements
» Longer sessions
= More opportunities for discussions

4

& workshops supported students in
was an excellent method of supporting

This i ive project supports our st to tangibly develop their graduate
altributes and values. They can participate in a highly engaging, interactive,

Working together on this project has been a rewarding

experience! By collaborating together and bringing in diverse

expertise, we've enriched the learning experience for workshop
N attendees. From a teaching point of view, the Digital Scholarship
Studio has allowed for increaced creativity and innovation in
types of workshops and how they can be delivered. - Stephanie

attract students to workshops. By pooling together
resources which already exist and adapting them to a
particular focus you can turnover significant positive
engagement and feedback from students. - Eacaoin

their development of core graduate attributes and values including digital fluency, and creators,
evaluators, and communicators of knowledge. Students were provided with the opportunity to
pursue a UCC EmployAgility Award based on their engagement with the workshop series,
providing them with official recognition for their professional skills development. The success of
the series is evident in the positive feedback and engagement. - Clodagh

g J, expert-led learning experiences that enhance their digital fluency. The delivery
v of this project in the Digital Scholarship Studio enables our students to explore
awide range of technologics and encourages them to become creators,
evaluators and communicators of knowledge. | look forward to seeing this
excellent collaboration develop in the years ahead. - Adel

62

Stephanie Chen*

Stephanie Chen, Digital Learning Specialist @ UCC Library / stephanie.chen@ucc.ie Dr Eadacin Regan, Skills Centre Coordinator @ Skills Centre / eadaoin.regan@ucc.ie
Declan Synnott, Library Assistant @ UCC Library / dsynnott@ucc.ie Clodagh O'Sullivan, Executive Assistant @ Graduate Attributes Programme / clodaghosullivan@ucc.ie
David Hackett, Library Support Technician @ UCC Library / dhackett@ucc.ie Adel Coleman, Manager @ Graduate Attributes Programme / adel.coleman@ucc.ie




process and rationale for transitioning

Usin Digital Learning = mue e

to the use of Digital Learning Portfolios

°
PO rt 0110 S tO S l l Ort to support Occupational Therapy
students’ learning reflections.
° Often considered as a key mechanism
for developing the skills required to be
re eC 1 &/ e ear l I 1 l I g. a competent reflective practitioner,
students had previous completed

written reflections as part of the
assessment of their learning..

Authors

Bryan Boyle*, Ruth Usher & Yvonne Pennisi
Department of Occupational Science and Occupational Therapy
School of Clinical Therapies, University College Cork.

Introduction

« The application of Digital Learning Portfolios was implemented on an iterative basis across the four years of undergraduate learning

« Itis systematically structured to reflect the World Federation of Occupational Therapists Entry Level Competencies and the European
Digital Competence Framework for Citizens.

« Developing a process of assessment via Digital Learning Portfolios also offers an opportunity to apply Universal Design for Learning
principles to the evaluation of learning.

- The ability to integrate a range of media beyond text (drawing upon digital media resources and artefacts) provides students
opportunities to use multiple methods by which to represent their learning.

« Use for personal development planning, showcasing work, reflection and assessment. more than a product, a simple repository of
artefacts; it becomes a process of reflection, of organizing, prioritizing, analysing, and communicating one’s work and its value, which may
prompt insights and goals.

« The Digital Learning Portfolio platform deployed allowed students to choose, design or develop digital artifacts such as photos, images,
video to reflect some elements of their learning.

« Finally, the challenges and lessons learned in transitioning to the use of digital learning technologies will be outlined alongside the need to
develop robust, ongoing mechanisms for evaluation

OBJECTIVE METHODOLOGY RESULTS

The objective of transitioning undergraduate students | 1heprocess of incorporating across all four years of the | Feedback from students and most
from a paper-based exercise to one that required they | undergraduate Occupational Therapy programme was | notably from External Examiners has been

represent their learning digitally was informed by: phased over three years beginning with Year 2 & 4, very positive and welcomed the

(a) The desire to provide students with opportunities for| ~ followed by Year 3 and finally Year 1. The implementation | expansion. of the learning portfolios
building digital skills and outputs were internally reviewed by the Department | across all of the four undergraduate years.
(b) To allow students to leverage digital media to teaching team on a yearly basis and was evaluated by A more comprehensive and empirical
present richer representations of the reflections and external examiners. evaluation of their utility is yet to be

reflective skills. undertaken

Process

« The digital learning portfolios are used to reflect Personal
Professional Development.

« In Year 1, students use Microsoft Word while Year 2 and 3
sees students represent their learning and reflections as a

ublicly accessible website using Google Sits or equivalent
P y 9 9 a Raphael Olympio
platform.

 Year 4 sees students transform their previous portfolios into a
personal digital brand in anticipation of their impending
careers

« Students were provided with guidance on what to include but ool ome Soreen for 2year Dt Jeinapreous eaming arefac
format was not prescribed so as to allow creative Learning Portfolio demonstration of competency
expression/highlight key areas of interest or critical learning.

Conclusion

« The move to using Digital Portfolios to support learning reflective practice for
undergraduate Occupational Therapists has supported students develop digital
literacy skills and deepen their reflective practice.

« The requirements for the production of digital portfolios have been scaled to match
the development of reflective abilities for students’ and to reflect their requirements
on a yearly basis.

« The learning value associated with these digital portfolios requires further exploration
and analysis in the coming years. 63



Digital inclusion in language learning materials provision

Emma Riordan*
Dragan Miladinovi¢
Siobhan Mortell
Megan Dempsey

Introduction Methodology

The process of language learning is necessarily multi-modal with

significant student need for written, audio-visual and interactive . . .
materials. Students must spend significant time on independent learning ® Questionnaire design

in order to reach the required proficiency level for a languages degree
(typically B2.2 of the Common European Framework of Reference for
Languages). The online space offers huge advantages for providing
students with resources to support this autonomous learning. However,
the management of this data within Virtual Learning Environment (VLE) is
challenging for staff and students and may lead to reduced accessibility
and engagement as well as staff and student overwhelm. In addition, the
nature of language learning supports can mean that they are not always
inclusive. We aim to explore the ways that we can enhance digital
inclusion for language learning in higher education.

Background: Relevant Frameworks

QUAN - based on UEQ to measure
experience of using our Canvas
courseshttps://www.ueqg-online.org/
QUAL - questions arising from our
experience

Research ethics approval SREC, UCC
Questionnaire distribution
Work with our student intern to improve

accessibility scores

-

L]
Particularly developing competence in
area 5 which focuses on educators’
ability to promote accessibility and
inclusion Responses
as well as actively engaging learners
DigCompEdu (Redecker, 2017, p. 16) Proficiency Number of Total
Level responses number of
students
- Developing competences in Domain Ditial A2 54 70
Capacity which states such aims as:
- S Can exploit various approaches to Bl 1 79
online/blended learning to enhance
language curricula and foster language
——
tearner autonamy B2 34 54
Can use digital tools to enhance student
= ok engagement in synchronous and All 160 229

asynchronous language learning.

I

HELECs (Riordan et al., 2021)

Preliminary qualitative results

Preliminary Findings: What do you like Preli

about your Canvas Course

* Information and material is readily available when |
need it

 It's easy to understand and everything is sorted out
nicely, not too overwhelming and easy to access

* Ilike the fact that | can find the material on it. If I'm not
in class | can access the material the teacher has
covered.

nary Findings: What do you like
less about your Canvas Course

« Ifind the layout confusing at times because the
information is spread out.

* Sometimes get overwhelmed by notifications and
the amount of quizzes/assignments. Sometimes
unsure what’s important and what's optional

* | found the layout confusing, and as someone with
dyspraxia who struggles with planning and

organisation I've found it somewhat stressful to use.

useClassyy
HeloA CELSS"

Lottt Material
HaceE a S g_FI ngna
SECL]R

Frise

orat

lrlformallnn C

Students reported that they find online materials and learning aids to be valuable to their learning
experiences. Issues that they raised in their questionnaire responses relate to the organisation of materials
and the volume of resources. These can sometimes lead to overwhelm and a resultant lack of engagement.

Language teaching-specific ch

llenges toir

Tasks

on

video

70 70

00:07:23,700 00:07:33,540 00:07:23,700 00:07:33,540

You take the verb stem. And youadd a G You take the verb stem. And you add a ge-
to the beginning and a T to the end for all to the beginning and a T to the end for all
regular verbs. regular verbs.

7 7
00:07:33,670 00:07:36,960 00:07:33,670 00:07:36,960
Ashfield, Caleb Ward. Good luck. gespielt, gelebt, gewohnt, gelacht

72 72

00:07:37,800 00:07:45,130 00:07:37,800 00:07:45,130

Yeah, lots of of all those regular verbs Yeah, lots of of all those regular verbs
have exactly the same form for their have exactly the same form for their
way. Partizip Il

N

e NDihlI‘Ig Gramimar

fusm Dfe o
Diff [e g

T

1: Bilingual texts

Language teachers and materials
developers often use English as
well as the target language when
providing explanations of complex
phenomena. The transcription
tools we have available cannot yet
deal with two languages in one text.
Therefore, texts need to be
manually amended to avoid the
type of errors seen here
highlighted in orange.

| a\_;

G!MAN BEPARTMENT \
UnivessiTY CouLrer Conn u P ROR MreStCAD ST
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Sample descriptive results

Bt 30 You agres

W gy WA 8 e [ S [ Sy s

-
n
=
.
Response EEEEEE
rate o ol Ll
65.38%
77.14%
69.62% L
2
62.96% 3
4 A
69.87% 5 04 12 11 153 boring exciting thmhmnw
& 03 15 12 160 interesting v
7 03 17 13 160 Inventive
8 04 14 12 160 usual Mwmmcwuw

The results for each of the 8 items were neutral to positive. The pragmatic
qualities were seen as more postive than the hedonistic ones suggesting

students see the utility but don't find the online offering particularly pleasant.

Nominativ | konjugiertes | Partizip Il 3. Verb,
Verb wenn nétig

Priisens Das Haus wird gebaut.
Prateritum Das Haus wurde gebaut.
Perfekt Das Haus | ist gebaut worden.
Plusquamperfekt Das Haus | war gebaut worden,
Futur Das Haus | wird gebaut werden
Modalverb Das Haus gebaut werden,
(Prissens)
Modalvert Das Haus gebaut werden,
(Prateritum)

Language teaching materials developers use visual aids to support the understanding and acquisition of a
particular linguistic phenomenon. They may help learners but also exclude some in that this approach may
not support students with visual impairments and/or those who use a screen-reader. We, therefore,
advocate for the use of a variety of presentations of complex material.

Relevant Literature

* CAST (2018). Universal design for’

« Funk, H., & Koenig, M. (1991). Grammatik sehen, und
55-58. https://dol.org/10.37307/1.2194-1823.1991.05.14

(accessed 28 August 2023)
eutsch, 1991(5),

« Government of Ireland (2022). National access plan: A plan for equity of a higher
education (2022~

« Raftery, D., & Risquez, A. (2018). Engaging students through the VLE: like using the #VL survey. Irish
Journal of Technolgy Enhanced Learning, 3(2), 24-34. https://doi.org/10. 225545 el v3i2.42

« Redecker, C. (2017). Europ for the digital educator P

Union
Riordan, E.,Earls, C. W., Flynn, C. ., Furlong, ., & Benini, §. (2021). HELECs. Higher Education Language Educator Competences.
https://www.helecs.e/framework/

« Ryan, D., &Risquez, A. (2018). 'Lessons learnt' The student view in the #VLEIreland project. Iish lournal of Technolgy Enhanced Learning,
3(2), 1-10. https://doi.org/10.22554/jtel.v3i2.40

* Schrepp, M. (2015) Handbook

User_Experi Handbook_Vers )

df
+ Zamborova, K., Stefanuti, ., & Klimovd, B. (2021). CeroleS survey: Impact of the COVID-19 pandemic on foreign language teaching in
Paer ecucato.Language Laaringn i Edicaton, 1(2). 269-263 g ol ro Q.51 oalas=2021-2032
+ Zeyer, T. (2017). Potenzial d fir nfo DaF, 44(6) 666-686.
it/ /ol oro/101516 intedt-2017-0097
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University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

/ Overview Description \

Digital tools are often considered disembodied or distinct from in-person learning. Embodiment This work embeds as a practical element within an optional module
practices prioritize direct bodily experience and as a result, often eschew or diminish the role delivered to 2nd year BA and HDip students in Theatre and Performative
Practices.

digital tools can play in integration and development of this learning. This poster confronts these
assumptions by presenting a specific example of how the materiality of both digital and
embodiment practices when marbled together offer a creative model for student learning and

The use of everyday digital photography (students use their phones) extends
student learning beyond the classroom into their everyday environments
and allows them to share and build a lively learning community in the non-

offers new access points to embodied digital learning. We used the photographic practice, Miksang judgemental approach fostered in Miksang, going beyond received ideas of
or ‘contemplative photography’, in a movement based class. The resulting teaching practice trialled ‘blended’ learning. It also demonstrates use and integration of Padlet as a
mtegratlng dlgltal tools and performative/live modes of learning (see Gourlay 2021). sharing platform for student work.

Seeing Colour as
Colour & Pop of
Textures

T TEE

Results:
This practice prompted thinking about the ways in which we can embody and embed digital tools; created ways to extend options for creative learning; practiced the use of Padlet as digital
platform for sharing digital photography; learnt about and with Miksang photography and theatre student training

Student feedback:
“It was very interesting and useful to train the eye to notice something we normally don't. Using photography we really start to notice things that we take for granted.”
“The Miksang approach encouraged me to look at photography from a simplistic perspective as opposed to the maximalistic one | have often taken in the past. With Miksang |
found that there is underlying beauty all around me and | can acknowledge that when taking the time to do so."
It is a very useful and easy format to share photo and comment. I like it because it is very intuitive and easy to use and let anyone share easily the work and see the other's work.”
“Sometimes using too much digital tools can be confusing because you don't know where to look for information. But posting everything on canvas was a good choice”.

Practical Takeaways: Give more in class time for sharing and responding to the images; also check in on technical difficulties sooner
Overall this experiment shifted the stance of ‘live’ or ‘embodied’ versus ‘digital’ use and brought the everyday digital use of phone-camera into ‘active’ learning
Qare is more scope for embodied use and integration of digital tools. The digital can connect us, but it needs to also be integrated into balanced cycles with embodied and experiential Iearnw

Source: Gourlay, Lesley. “There Is No 'Virtual Learning’: The Materiality of Digital Education.” Journal of New Approaches in Educational Research 10, no. 1 (January 15, 2021): 57-66.Links to an external site. 65
Fawns, Tim. "An Entangled Pedagogy: Looking Beyond the Pedagogy—Technology Dichotomy.” Postdigital Science and Education, April 2, 2022




Connecting the Curriculum and its Hidden Concepts: A

student-partnered journey best seen through the UDL lens
F. Jerry Reen*, Niall O’Leary, David Murphy

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

mhy the need for what we did?

Scientific advances sustain societal and planetary health. Graduates
face new challenges and opportunities in an increasingly molecular
and digitalised ecosystem, tasked with delivering a sustainable
future. UN SDGs
Understanding the Molecular/Cellular Sciences requires students to

access abstract, invisible concepts, many of which they have no

reference points for. Connecting to the cross-disciplinary needs of

society and industry requires skills and behaviours not reached

through traditional teaching.

Universal Design for Learning (UDL) approaches offer students new
entry points to (i) unlock these challenging concepts, (ii) realise new
connections between concepts and societal needs, and (iii)
understand the importance and impact of molecular/cellular
sciences in a global context.

—--H\ Overview of project design/method
3 Exdm Experience . Em

[+ Interactive learning '+ Micro-modules

Deep learning
PO e e « 3D model simulations « Digitalisation Applied understanding
« Group design, test, learn * Multi-modal entry points Capstone experience
« VR Self directed learning « Connected learning Unlock course potential

Student partnership is key to the development of effective ‘learning by doing’ cross-disciplinary
performances of understanding and co-creation of pedagogically sound digital learning experiences.

Approach: Guide students through rubrics, resources, and research-based methodologies. Clearly
define expectations, yours and theirs. Reward critical/lateral thinking, building soft-skills through
capstone experiences. Mitigate risk in assessment design, this gives you scope to explore new
possibilities e.g. internationalisation, cross-disciplinary, cross-module themes.

Tangible outcomes and opportunities

m

Transition Out

Transition through

What UDL can do for the Student Journey

MB3005
CEL/UN SDG

MB3006 BT4004
Virtual Reality 360 VR
MB3017 Molecular Canvas International
Multimodal

MB2006
) Fund Me

SUSTAINABLE
DEVELOPMENT

Reen et al., FEMS Microbiol Lett 2022

SATLE2019 ELEVATE (Lead - Dr Jerry Reen)

UCC SEFS Digital Inclusion (Lead - Dr Jerry Reen)
SSPC EPE Bursary (Lead — Dr Jerry Reen)
SATLE2023 VISTA 360 (Lead - Dr Niall O’Leary)
SATLE2023 DD-CEL (Lead - Dr Ruth Hally)

Findings/Takeaway for Attendees

Link o lectures. MM\
Prior lsaming Suits develcpment
m
Exparionce
Nherathon co-design of mssessment
Longhuasingl spproich 1 SoTL

Many years of exploration, investigation and
=- implementation: No end in sight!

Interdisciplinary engagements critical.

. . Eniry polrt to saudents, peincipal, foster dosp
Evidence-based straFeglc approach has ‘ acassing . o =
become embedded in school ethos/support. = ——tectaddogy dacgines or marke

chalonged and gt student feedback as pimany
Accessibility & Inclusion reflections drive e wtuect paced | char for sssessement
systemic innovation. Acthve loarring Cagture empariance.

L “'m"""'»"",”"‘“' m“;"w“ sssessment FORIOFIAS

Bringing together disciplinary experts has
delivered a pedagogically informed roadmap
for the integration of Virtual Reality
Simulations in the Life Science curriculum.

O
m NATIONAL FORUM 7 B
s 5 1000 SUMES I
SSPC IOt Fosohce
Ireland For what's next -

Erbaneed Betive LEarivg i Voulia,
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BIOGRAPHY THROUGH TECHNOLOGY:
THE POSSIBILITIES FOR LEARNING ABOUT SELF AND OTHER
THROUGH VIRTUAL EXCHANGE

Dr Claire O’Reilly

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Virtual Exchange® & Student’s Learning

Commencing in 2020 as an interim measure for non-travelling students during
Covid, this web-based Virtual Exchange [VE], was devised between UCC (lead
partner) with the University of Applied Sciences Dresden (Prof. Maik Arnold), to
help replicate the conditions of intercultural and linguistic learning associated
with the year abroad. Students had to carry out 3 biographical interviews with
each other digitally using the Foreign Language and present their findings in E-
Portfolio or Wordpress formats. Now running in its fourth iteration, the outcomes
have far surpassed (inter)cultural and linguistic gains — students make
demonstrable strides in confidence and self-efficacy. A VE has become a
convincing pedagogy for learning about working in virtual teams, developing
critical self-analysis, digital literacy, and other transversal skills applicable to real-
life contexts.

*VE refers to the different online learning initiatives and methodologies which engage learners

in sustained online collaborative learning and interaction with partners from different cultural

backgrounds as part of their study programmes and under the guidance of teachers or trained
facilitators (O’Dowd, 2023).

\ Mentoring and
Partnership Tasks  Technology Integration  Support

\ 1 2 3 4 5 6

University College Cork

School of Languages, Literatures and Cultures, claire.oreill

Recognition |

VIRTUAL EXCHANGE 7 UNIC(2023: 33)

[ TR R - | -~ Lo

ucc.ie

ﬂocess/ Methodolo&

- 4-year SoTL-approach to
establishing learning outcomes

- Feedback (anonymous and
non-anonymous from 20
Students, UCC)

- 6 case-study interviews led
after the completion of the
courses (2021 & 2022)

- Qualitative data collection
and Analysis based on
Thematic Analysis (Maguire
and Delahunt, 2017)

- Ethics approval granted

\_ _/

Commission, 2021)

learning

Takeaways:

64)

Findings and Takeaways

VE is a versatile, exciting pedagogy that is student-centered and sustainable
—the possibilities are endless to cooperate, collaborate and create learning
across disciplines via web-based technologies

Findings — our study found (O’Reilly and Arnold, 2022 & 2023):

- a VE presents a highly effective tool to imitate authentic bicultural and bilingual
communication situations (echoing Ryan, 2020)

- The concepts of life writing and biographical interviews are excellent learning
tools to bring students together to learn from and with each other

- The development of social and intercultural competencies are evident

- critical self-analysis — questioning one’s frame of reference (Mezirow, 2000) and
one’s cultural conditioning was an outcome

- Media and digital literacy learning outcomes also evident (cf. European

- The Irish-German VE considered by all students to be self-empowering
- Linguistic advancement is an outcome, but also further motivation to continue

Technology-based curricula, such as a VE, can help ensure equal access to
internationalisation activities for all students (echoing Beelan andggnes, 2022:

presents high transferability of learning to other work and study-conte




Exploring Canvas Analytics (LITE Project)

Michael Murphy
Department of Management and Marketing, UCC

-

Project Objectives:
the correlation between student engagement and student learning outcomes.

position of a module co-ordinator who does not have substantial technical expertise.

= To identify any other issues relating to the use of Canvas student data

~

= To capitalise on the opportunity presented during the Covid period, with the availability of detailed
online learning analytics, to better understand the nature of student engagement and to measure

To identify what learning analytics / data are offered by Panopto and Canvas and how effectively,
and easily, these can be used to accurately measure student engagement in large classes, from the

_/

P4

.. b -4

Some Research Issues Arising: N 4
=

¢ Lack of clarity on ‘ownership’ of student data in Canvas

Analytics. After multiple communications with OCLA,

UCC, it was agreed that this data could be used for

research purposes, retrospectively, without specific

A B

Identifier | Announcements ments

student consent, once it was completely anonymised.
; ) R . 1030BCOM2 3 7
Furthermore, this anonymisation process, which was 1050BCOM2 2 7
time-consuming, was only allowed to be done by the iﬁﬁ;“ :.‘, ::
module co-ordinator, and not the data analyst hired to oo : ks
support this project (see Table 1, right, showing sample 1074812 10 7
. 1 | 10908cOM2 5 24

of anonymised data and some of the elements of data

Table 1

available for analysis)

CANVAS

72
43
138
78
36
53
135
132

With funding and support from:

| NATIONAL FORU

FOR THE ENHA! o
AND LEARNING IN HIGHER E

M

l Centre for Digital
C C Education

Univarsity College Cork, Insland Io_n?d um Cideachas
Coldiste na hOllscoile Concaigh Digiteach

Methodology

A large Commerce under-graduate module,
with approximately 350 students each year
(including over 130 elective students) was
studied over two cycles of a fully-online
delivery, in the academic years 2020 and
2021. Similar patterns of engagement and
achievement of learning outcomes were
identified across both years of analysis. The
module data for the year 2021 was then
selected for a deeper dive into the analytics
data as it allowed for an externally-sourced
pivot table to be applied. This allowed for all
interactions, such as total viewing times for
each video, frequency of access to readings,
lecture notes, course announcements, etc.
to be cross-tabulated by student grade.

E F G H 1 ] K L
Modules | Record Minutes | Lecture Notes | Read Mid Term Exam | Final Exam | Total Grade

Viewed Viewed (50 Marks) 150 Marks) %

7 17 852 138 59 2B 30 58

1 3 61 9 0 20 6 46

61 10 1069 18 T 38 38 6

14 6 214 43 66 26 30 56

55 4 53 93 41 24 Er) 56

1 0 529 L] 14 32 36 68

51 25 1008 2 142 22 30 52

14 15 651 90 &0 20 36 56

Average Number of Minutes Watched Versus Actual Video Length per Video in 2021

Canvas Analytics can be misleading, in terms of the
standard reports available. For instance, the standard
data on video viewership does not factor in those who
did not view a video at all (see Table 2, right). Neither
does it include data for those who viewed a video over
100% (i.e. those who returned to a video multiple times,
perhaps for revision purposes). This raised some
interesting findings, below, regarding the profile of
those who viewed material multiple times and also
achieved higher grades in the module.

100

a0

Number of Minutes
@
8

Lack of clarity in the analytics regarding whether
students downloaded and / or viewed material directly
on Canvas. The data also suggests distinct styles of
engagement on  Canvas, suggesting different
combinations of downloading / direct viewing of
material on Canvas, but it was hard to confirm this.

Video 1
Video 2
Video 3
Video 4
Video 5
Video &
Video 7

Table 2

Student Grades In Relation to Their Overall Panopto Minutes and How Many Times They Clicked Into Readings

Video 8

L]
250 1
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L ] L]
150 1 . ]
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-
L ]
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Amount of times the student clicked into Readings

1000 1500 2000

Overall Minutes Student Spent Watching Panopto Videos

30 40

500

50 70 80 %0

60
Total Grade of the Student

Table 3

Video 9

. Average Minutes Not Including Those Who Did Not Watch the Video
Average Minutes Including Those Who Did Not Watch the Video
. Video Length in 2021

wideo 25 S8
Video 26
Mideo 27

-
g
3
=

Video 10
Video 12
Video 13
Video 15
Video 16
Video 17
Video 18
Mideo 19
Video 20
WMideo 21
Video 22
Video 23
Mideo 24

Video 11

Key Findings

While Canvas (and Panopto) potentially provide
some very rich data on student engagement and
online behaviour, it is not so readily accessible to
module co-ordinators who do not have technical
expertise and access to external software.

The data shows, on a number of metrics, very
strong correlations between student engagement
and learning outcomes / grades (for one sample
from the in-depth analysis, see Table 3, left)

Observed behaviour, such as more motivated
students viewing lectures repeatedly, suggests a
need to re-think any policy of making lecture
recordings only available to certain cohorts of
students. Also, student access to module
analytics in real-time might gggerate greater
student engagement by less motivated students.




The ‘Flip’ Side of Learning

University College Cork, Ireland

Nollaig Power, Dr Louise Veling Colaiste na hOllscoile Corcaigh

Flipped teaching is an innovative pedagogical approach where traditional in-class lecture content is moved outside of the classroom, typically through
video lectures or readings, allowing students to engage with the material independently before class. In-class time is then primarily used for digging
deeper into topics and concepts, and facilitating active learning through discussion and activities to provide students with a more interactive, socially-
oriented and personalized learning experience. It is a particularly useful model for facilitating flexible online learning.

X

In CE6048 - Responsible Management for Sustainable Enterprise Dr Louise
Veling adopted a flipped delivery model. The module is part of a fully online,
postgraduate programme designed to be flexible to accommodate adult learners.

The majority of students preferred the flipped approach,
citing capacity for self-pacing, pausing content to reflect

or note-take, or simply take a break. They also appreciated
the teacher-led recap at the start of live sessions and having

Asynchronous
time at the start of the class to query and clarify the asynchronous learning.

+ Weekly release of short lecture videos and related reading materials.

« Provision of guiding questions/thinking points to aid in reflection on the Most students also found the use of live sessions and break out rooms to
content. facilitate peer discussion, activities and group work beneficial, as well as
« Provision of other supporting resources, such as videos, for further reflection citing enhanced perception of teacher presence. A slight preference was
and analysis in class. shown for the blended flip format, with some in-class time dedicated to
lecturing.
Synchronous
Key Takeaways: Play to the strengths of synchronous and asynchronous
+ A recap of the material provided asynchronously prior to class. spaces. Use synchronous spaces to enhance teaching and social presence
+ Time given for discussion and a deeper dive into the material, as well as through discussion. Enhance the flexibility of the course by facilitating self-
clarifying or explaining difficult or queried concepts. pacing with asychronous content provided in advance, and support learning
» Breakout rooms for peer discussion, knowledge application and group with scaffolds (quiding questions, re-caps and time for queries.)
activities.

The Process Jeacher Presence
L 7l

There's no one way to successfully flip a classroom - it depends on multiple factors
(for example discipline, learner demographic, and available technologies). Instead,
we have outlined some of the strengths of each leaming space (before, during, and
after class) to consider while planning your learners’ journey and the sequence of
your flipped classroom activities.

A key element of successful online leaming experiences is maximizing social Environment
interactivity to facilitate peer-to-peer learning, so start by thinking about how you
might foster social a community of learning through use of available technologies.

* Asynchronous communication
with peers and t2achers

= Key course information

= Framing the learner journey

= An online community

Before Class - Asynchronous

3

'.g

2
%

» Release content (video, podcast, reading) with ample time before live sessions.
» Provide context, clarity of expectation and scaffolds for learning.

+ Encourage knowledge checking - guiding questions, quizzes, note-taking.

+ Facilitate asynchronous interaction using discussion boards, polls, pinboards.

During Class - Synchronous
Social Presenc®

+ Re-cap, clarify and allocate time to expand upon difficult topics or concepts.
» Facilitate peer-to-peer interaction and discussion, provide immediate feedback. Fig. 1 - Prompts wheel for teacher/student roles, engagement spaces, technologies and VLE use.

= Encourage reflection, collaboration and personalisation.
Remember!

After Class - Asynchronous

Your VLE is at the heart of your learners online community.
+ Re-cap - upload class recordings. Provide additional resources.

+ Provide guidance - how will students apply and demonstrate learning?
= Provide timely feedback, particular for smaller or related continuous
assignments/projects.

Online learners often cite isolation as a concern about studying online. Effective
use of your VLE can help frame your module structure and delivery, provide a
consistent reference point for key information, and aid in asynchronously
conveying teacher presence and fostering a sense of community.
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DEPARTMENT OF To ChatGPT or not to ChatGPT?
NANATOMY &
UNIVEglﬁﬁiﬁLi?C%iK Melinda Childs, Elsie Coakley, C;:I;:::;el)natltfl\xi:tlll;zn::anel:izzzil';Ir;i:,L(j:(a:?eron Nyman, Mutahira Lone. UnlY?fSity College C.Ol'k, lrela.nd
Colaiste na hOllscoile Corcaigh
é Y
Background 4
Anatomy is a visual science and requires images and visual learning aids (1). s Methodology @ o @
. . Anato my ChatGPT4 ChatGPT3.5
Students learn anatomy through lectures, lab sessions, and also online tools. The :
current trends in online learning (2) needs to be studied further for accuracy and )
reliability. Especially since students can lean into using things like Al tools, e TMA used as the control. ° Deyelopeq 25 star.u:'Ia.rdlzed anatom‘lcal questions
specifically ChatGPT, to replace the traditional roles of tutors (3). e Typed keywords from each. of Increasing Spec'ﬂc'ty corrgspondlng t,o >
\ y o , anatomical regions (5 questions per region).
que‘stlon into TMA’s own search Input the questions into ChatGPT 3.5 and 4.0 in
Aim engine. two different ways.
; TMA) wi : ® Made a note of each answer o Individually: each question was asked in its own
Comparison of TeachMe Anatomy (TMA) with Chat GPT 3.5 and 4.0 for learning given and compared to Chat GPT "
anatomy. 3.5/4.0 answers. new chat. . .
) ) O Grouped: all questions on a region were asked
e Ranked TMA against ChatGPT in : . .
) in the same chat following a previous answer.
Results H 5 main areas (See Table). Answers were recorded and analyzed for accuracy
reach e k and consistency and compared with answers from
3.5 4.0 each me Anatomy TMA
EASE OF USE
0 0 Q (" Discussion ) [ Conclusion \
QUALITY/ACCURACY Q ° 0 o ChatGPT may be useful as a starting point TMA was the most reliable, as it is a peer
for anatomy learning as it was able to reviewed source.
— consistently answer base level questions TMA and ChatGPT 3.5 are the most accessible.
cosT ° 0 ° correctly. e Prior knowledge is essential for accurate use
e More peer reviewed information is needed of Al.
in order for educators to recommend the e Pvalueis 0.322 shows no significance
VISUAL AIDS Yy use of Al for third level learning. between correct and incorrect answers for 3.5
0 0 ° e ChatGPT may benefit from implementing to 4.0.
knowledge banks such as text books and e More research is needed to improve Al for
MOBILE ACCESS ° ° ° scientific journals. teaching and learning.
e There is a positive outlook for the use of Al Users should use
in future teaching and learning. It is discretion when ;
EXAMPLES currently still in its infancy and more using these tools [j :
research is needed. \for learning. ' ] )

° Meets requirements o fails some requirements

\_

J

1. TotlisT, Natsis K.,

ions of ChatGPT for anatomy education. Anatomical Sciences Education. 2023 Feb 7.

7V

Ediaroglou V., Mantzou N., Duparc F., & Piagkou M. The potential role of ChatGPT and artificial in anatomy

with ChatGPT. Surgical and Radiologic Anatomy. 2023 Oct;45(10):1321-9.

role of artificial intelligence in higher education: ChatGPT assessment for anatomy course. Uluslararasi Yonetim Bilisim Sistemleri ve Bilgisayar Bilimleri Dergisi. 2023 Jun 6;7(1):33-40.
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A Toast to the Danced Painting: Celebrating Juan

O’Gorman-Culture Night Internationalisation at Home Event

University College Cork, Ireland
Dr Armida de la Garza*, CACSSS and Ms Tania Pantoja AMDIE Colaiste na hOllscoile Corcaigh

( Summary

Born to Irish parents in Mexico but little known in Ireland, Juan O’Gorman For Culture Night 2023 Dr Armida de la Garza
(1905-1982) became key to its cultural through his architectural work— (CACSSS) partnered with Ms Tania Pantoja from

including a studio designed for Frida Kahlo—and various frescos, some painted AMDIE Dance and Tequila Jack’s restaurant to hold a

and some with tiled stones (among them, the National University Library, session on O’Gorman that included dancing one of

considered UNESCO Global Heritage, pictured below, and others) narrating the his most famous frescoes and tasting Tequila, (also
history of the country from independence to the mid 20t century, including the subject of one O’Gorman painting) while learning
tracking the development of Mexico City from a colonial city into about its production process. An audience of around

modernity. This intervention sought to introduce his work to audiences in 80 people of all ages attended an extremely lively

Cork for Culture Night 2023, for internationalisation of the informal

teaching and learning night of music, colour, drinks,
wriculum and to support lifelong learning and University-City partnershiy \ and actually ‘moving history’. /

\ / Process/Description/Methodology \

/ Findings/Takeaway for Attendees \

This project showcases internationalisation at home (laH) through the
informal curriculum. It is an example of how staff in UCC and
members of the international community in the City (in this case the
Latin American community) can mobilise to deliver an international
learning experience for those in the city. It is also an example of how
university-community partnerships can be leveraged to support life-
long learning and for dissemination of our research in Cork.

\ Get in touch: adelagarza@ucc.ie / amdiegroup@gmail.com - /




Developing an $D6:=DRIVEN Entrepreneurship
Culture Across a University Ecosystem

Dr Lana Repar* and Prof. Joe Bogue
Department of Food Business and Development, Cork University Business School.

Project Overview

This Project “Developing an SDGs-
driven Entrepreneurship Culture”
addresses the global issue of
sustainability and entrepreneurship.
It bridges the gap between the SDGs
and entrepreneurship education at
the HEI level.

Ry v

—SDGS -y Short Online Courses for staff

and students contain tailored

short-form videos, reading
, lists, quizzes, case studies,

T

discussion boards and
assignments.

Business Simulation Game
promotes high-impact
experiential learning through
real-life business scenarios.

This Project has been funded by the

H E A HIGHER EDUCATION AUTHORITY
AN EUDARAS um ARD-OIDEACHAS
S
\

_—

J\J_% e Accompanying Digital Badges

Developing SDGs-driven
Entrepreneurship Culture
at UCC and across Ireland

BUCC

University College Cork, Ireland
Coldiste na hOllscolle Corcaigh

BAEARE BHE
BrEBREEEE

Project Methodological Toolkit
The Project Team developed
learning tools exclusively to support
teaching and learning about
entrepreneurship through an SDGs
lens and tailored for modern
learners’ preferences:
e Short Online Courses } Tor ;f'affam{ ;Tuo{ud} »,__\
o Bespoke Business Simulation
Game with innovative SDGs

components integrated. Key Learnings

1.Mechanisms for embedding the
concept of the SDGs into
curriculum and how to do it.

2.International collaboration on
sustainability expands our horizons
and adds diversity and depth to
our teaching and learning.

3.The use of simulation technology
as a way forward for teaching the
SDGs concepts across disciplines.

EiiE

i
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Embedding Community-Engaged
Learning into an Applied Psychology

Module (2 vear) o
Kelly Buckley, Katherine Harford, Sharon Lambert*, Ruth Hally

Project Overview ( Description \

Sharon Lambert (School of Applied Psychology) is 1 of 4 lecturers The module redesign includes:
partnering on a SATLE funded project (Education for Sustainable
Development strand) led by Ruth Hally (CIRTL) which seeks to embed
Community-engaged Learning in UCC. The project takes a Students as
Partners approach. Sharon, Kelly Buckley (2" year student), and
Katherine Harford @Let’s Grow Together (LGT) are working closely to
reimage a core Applied Psychology modules: AP2045 Psychology of
Childhood and Adolescence.

-LGT Guest Lecturers covering key,
functional areas and demonstrating
the importance of inter-disciplinarity

- Content on The Equal Status Act (9
Grounds of Discrimination)

Let’s Grow Together work with the North side of Cork city —an area - Greater focus on the SDGs and their
categorised by Pobal Deprivation Index as ‘Extremely Disadvantaged’. In relevance to future prof. practice
redesigning this module, the collaborators wanted to ensure that
students gained an appreciation of the systemic barriers that exist for
many people in Ireland. Pre-semester 1 (2023), the team explored how
they could enhance student learning outcomes and create something of
value to LGT and the community they serve.

-The creation of posters (by
students) on key Psychological

Theories to serve LGT and their
\ community )

Takeaway for Attendees

&'+ Community-engaged learning brings acute societal
issues (SDGs) into the classroom and gives students a
real opportunity to understand them

¢+ Sharing the learning and teaching responsibility with a

community partner who has unique expertise prepares
students for the 'real world' and challenges them to
think about the type of practitioner they want to be

€.t CEL provides a unique way to teach and assess students
helping to them to examine their biases and
preconceptions, and to build their compassion and
empathy skills
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Community based Participatory

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Research Module (PG6025)

Kenneth Burns, Catherine O’Mahony, Ruth Hally*

Overview ( Process \

PG6025 has been running since 2016. PhD students e 8-10PhD students
enrol on this 5-credit module and each year we partner enrol on this Semester 2
with a different community-based organisation. Module
Collaborators on this module include the Cork
Environmental Forum, Westgate Foundation, and the * The module sessions
Cork Life Centre. alternate from on

campus to off campus
(community setting)
every second week

This interdisciplinary module aims to provide
postgraduate students with a grounding in the
principles, politics, and practices of community-based
participatory research. Case studies and role-play based
on international and national experiences of
community-based participatory research are selected
to develop students’ theoretical knowledge.

e The UCC participants and
the community
participants explore a
topic generated by the

PG6025 is a partnership between Community-Academic community partner and
Research Links (CARL), CIRTL, and the School of Applied agree next steps
Social Studies. \ j

\ Takeaway for Attendees
‘ This module provides:
- Hands-on experience and skills development for PhD

researchers keen to grow their engaged research
knowledge and expertise

Topic generation with Cork Life Centre at The - Sustainable linkages between UCC and local
Rock Community Centre, Cork. community groups (SDG17 Partnership for the Goals)
ensuring knowledge can be exchanged for greater
societal impact

- Opportunity for UCC students to work in an
interdisciplinary context and challenge/expand on
disciplinary norms

- A live, experiential environment where the SDGs can
be examined and addressed in partnership

( — b‘ X =
Organising Topic Themes with the Before 5
\ Centre, Churchfield, Cork. / 75
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An evaluation of self-management support education in an MPharm
programme: a curriculum mapping and qualitative study

Grainne Barrett and Margaret Bermingham*

School of Pharmacy, University College Cork, Cork, Ireland

/ Project Overview

e Self-management support (SMS) is the systematic
provision of education and supportive interventions, to
increase patients’ skills and confidence in managing their
health problems.

* A national SMS curriculum was launched in 2020 to
equip future healthcare professionals with the skills to
support people in the management of chronic
conditions.

* Pharmacists play an important role in caring for people

with chronic conditions, so it is vital that SMS skills are

&ncluded in Master of Pharmacy (MPharm) curricula.

)

" U 5 Curri
for Chronic Disease Prevention
and Management
P s

i "l think by labelling it [SMS] better for everybody, for both
Addres_smg the co_ncept of students and staff alike, and calling out what it is, that could
SMS in the curriculum improve the visibility of it."
Increase patient voice in "We need to engage with patients within the programme and
the curriculum bring them into the programme more and more."

How students learn SMS

skills

management skills..."

"... workplace-based environment and that sort of learning is
probably the best way for them [students] to develop their
skills in consulting with patients and counselling them on self-

@lolplel=lolisiniol ol=i=Tolo|g=i(clo Mgl “. the emotional element ... because it’s the hardest to
the curriculum simulate, ... [is] the hardest for students to deal with.”

Assessment of SMS

.. it would be good to be able to do OSCEs [Objective
Structured Clinical Examinations] in earlier years, and to do
OSCEs over more types of situations."

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

4 A

e Study aim: to identify where SMS concepts and skills
are taught and assessed, and methods employed to do
this, in the MPharm programme.

e Curriculum mapping used information from Book of
Modules entries of all MPharm modules and accessed
learning and assessment materials on Canvas.

e Semi-structured interviews were conducted with
academic, technical and part-time staff,

Qemonstrators, and practice educators. J

e SMS is taught and assessed throughout the MPharm.
Of 43 modules, SMS is taught in 16 modules across
five years.

* Interviews were conducted with 15 participants. Five
themes associated with SMS teaching and assessment
were identified (Figure).

e Educators identified increased patient representation,
groupwork-based teaching, and roleplay-based

Methodology

Takeaway Messages

\assessment as means to enhance the teaching of Sy
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Embedding Sustainability Into The Education Of Health Professionals

& UCC

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Dr Angela Flynn School of Nursing and Midwifery

College of Medicine & Health, University College Cork, Ireland

Catherine McAuley
SCHOOL OF
NURSING
AND MIDWIFERY

&8UCC

University College Cork, ireland
Coléiste na hOllscolle Corcaigh

=Growing need for more sustainable health systems.

“We need to equip graduates with the “sustainability-related
competencies needed for the transitiontoward more
sustainable healthsystems” (Hussetal.2021, p.196)

= The UNSDGs offer a framework around which curricular
approaches to embedding sustainability can be structured

POVERTY

1 REDUCED
INEQUALITIES

) n m0 3smrmm
3 AND WELLBENG

N LEoa LE L
O)e

achieve SDGs
16: Peace & Justice

Strong Institutions.

15: Life on Land

14; Life Below Water

13: Climate Action

12: Responsible
Consumption and...
11: Sustainable Cities
and Communities

10: Reduced Inequality

BSc Gen Nursing Year 1

1: No Poverty
17: Partnerships to

2: Zero Hunger
3: Good Health and Well-
being

4: Quality Education

5: Gender Equality

6: Clean Water and
Sanitation

7: Affordable and Clean
Energy
| 8: Decent Work and
9: Industrf RRRRIEGHOWTH

and Infrastructure

BSc Gen Nursing Year 2

17: Partnerships to

. a
16: Peace & I
Strong Ins

15: Life on Land

14; Life Below Water

13: Climate Action

12: Responsible
Consumption and

=The curriculumfailsto explicitlyillustrate the broad
interconnections between all 17 SDGs and health

= The wider recognition of SDG connections with nursing
needs to be sustained throughout the 4 years of the

programme

=A measurable mapping of SDGs in curriculumis valuable

1: No Poverty

tie
educed Inequality

2: Zero Hu
3: Go

d Health and
Well-being

4: Quality Education

5: Gender Equality
6: Clean Water and
Sanitation

7: Affordable and Clean
Energy
&: Decent Work and
9: Industhkconopristirowth
and Infrastructure

Conclusions

Maria Kirrane

QUALITY
EDUCATION

]

b aun || 6 ek

1

=Goal 3 featuresstrongly
across curriculum in all
years, as does Goal 10
(Reduced inequalities) and
Goal 17 (Partnership)

=Goal 5 (Gender equality)
doesn’t feature after year
2.

"Goals 6-9 and 11-15
receive little mention
(apart from minimal
referencein year 1)

= Diversity of inclusion of
SDGs reduces significantly
from year 1 (broad
inclusion) toyear 4
(minimal).

PEACE, JUSTICE
ANDSTRONG
INSTITUTIONS

z@

=Usingthe ground-breaking SDG Curriculum ma
created in UCCby John Barimoandcolleagues, the General
Nursing BSc programme was mapped.

=Each moduleacross the four-year programme was examined
for contentand/or learning outcomes that related to each of
the 17 UNSDGs and scored with avalue of 0-5

DECENT WORK AND
ECONOMIC GROWTH

PARTNERSHPS
FORTHE GOALS

ing toolkit

SUSTAINABLE
DEVELOPMENT

GOALS

BSc Gen Nursing Year 3

1: No Poverty

BSc Gen Nursing Year 4

/

=Nursing practice already contributes to achieving UNSDGs
and education needs to reflect this.

=1t will be difficult to measure the impact of the embedding
of SDGs into ourcurricula

=The nursing profession must explicitlyrecordtheactions it

is taking towards the reaching of these goals

1. Huss, N et al (2021). Embedding Sustainability in the Nursing Curriculum. In: Darmann-Finck, I, Reiber, K. (eds) Development,
Implementation and Evaluation of Curricula in Nursing and Midwifery Education. Springer, Cham. https://doi.org/10.1007/978-3-
030-78181-1 11

2. SDG Curriculum Toolkit by John Barimo, Catherine O'Mahony, Gerard Mullally, John O’ HaIIoran Edmond Byrne Darmren Re|dy,
Creative Commons Attribution-NonCommercial 4.0 International License
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Redemption scripts: supporting artist-teachers to use SoTL to educate for desistance in the context of incarceration

Project Zero researcher
Shari Tishman offers
“slow looking" — the
practice of observing
detail over time to
move beyond a first
impression and create a
more immersive
experience with a text,
an idea, a piece of art,
or any other kind of
object. My “slow
looking” rubric,
designed as a
performance of
understanding, features
three dimensions for
understanding:

1) Inquiry: posing open-
ended questions
without either right or
Wrong answers;

2) Access: appealing to a
wide range of learners;
and 3) Reflection:
providing opportunities
for thinking about one's
own thinking.

Making thinking visible:
student response to Paul
Henry A Connemara
Village, 1933-34, on
creativity as freedom. In
the student's visual
response, the index finger
melting the liquid prison
widow bars acts as a
metaphor expressing the
transformative capacity of
creativity as a form of
resilience. This is visually
communicated by means
of a landscape collage
assembled to evoke the
student’s memories of a
secure childhood beyond
a threatening urban
environment. The
mathematical symbols
evoke his childhood
memories of success at
school.

James G. R. Cronin,
University College Cork, Ireland
j.cronin@ucc.ie

Critical criminologist, Shadd Maruna (2001), argues that self-agency through promotion of
"redemption scripts" is central to promoting desistance from crime. The redemption script
includes three important elements: assertion of a good "core self"; a sense of control over
and hope for the future; and the desire and effort to give something back to future
generations. The visual arts used intentionally in the context of incarceration can scaffold
redemption scripts because the visual arts address the affective domain and promote
agency and self-authorship.

Making thinking visible:
student response
to Harry Clarke The Eve

of St. Agnes (1924) using
windows as metaphors

to express tensions
between imagination
(stained glass) and
imprisonment (prison
window and razor
wire). This student
reflects on building
personal resilience by
fostering effective
communication
strategies. The lesson is
that communication
diffuses tensions in
prison. The student’s
text reads: “Tensions are
High; Communications
are Low”.
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Q‘W% Social Entrepreneurship Experience
Cilov Training to seek social impact applying SDGs
¢

esponsibili

llowship
Global Citizenship - Internationalisation at Home

@ ¢ Collaborative space for social innovation
e Students (multi-discipline) work together
e Challenge social & environmental issues

d e Impact local & global community \a

4 Pillars

Social: Society in every challenge
Fellowship: Training platform for social entrepreneurship
Responsibility: fostering SDGs

Action: Multidisciplinary ecosystem & knowledge transfer

Methodology * -‘;.

N i
e

e Teams of 4 Students & Tutor 1 "U CC Team 2023
@ e 4 months of interactive online work s

e 15 Countries

Iran & Jesus (Mexico), Gessica & Abimael (Brazil)

The Coffee You Drink Matters

An initiative to address inequalities for coffee farmers
in Latin America producing coffee consumed in Ireland

e Spanish Language & Intercultural Experience

e Applying SDGs for Global & Local impact

e Trip to Finals in Mexico, 2022, Costa Rica, 2023
& Bolivia, 2024

Activities:

A S Results e Interview Latin America
groecological
farmers & Irish consumers
Priority - o !_ltera.tu re r§V|eW to
el Ly identify environmental,
Cooperatives . L.
social & economic issues
Certified Coffee e Systems thinking theory &
map of trading system

Coffee Consumption Hierarchy

Interviewing coffee producers

Recommendations for Mexico
coffee consumers:

) Buy Direct Trade Coffee from small producers protecting biodiversity - best options
identified:

Latin America to Europe
Conventional Coffee
)

Ethical Origin = Bean Inspired o éliAND Red Strand Coffee . Y/,
wwme  ethicalorigin.ie (!Y)  beaninspiredcoffeeroasters.com corre https.'//redStrondcoffee.Com ¥ €

Cliona Maher*, International Office ® Uni idad ocial ’

. . ﬂlV_erSl a‘ llowship F
SV TS [ DA s & %/ Camilo José Cela esponsibility R Dok RscHiL
Contact: Cliona.Maher@ucc.ie University College Cork, Ireland ction FOUNDATIONS

Coléiste na hOllscoile Corcaigh ‘



Academic and clinical partnerships in assessment development in MSc Radiation Therapy

Annemarie Devinel, Claire Keating?, Dr. Aileen Flavin3, Theresa O’'Donovan*!

1. Discipline of Medical Imaging and Radiation Therapy, School of Medicine, University College Cork, Ireland
2. Radiation Oncology Department, Cork University Hospital, Cork, Ireland
3. Bon Secours Radiotherapy in Partnership with UPMC Hillman Cancer Centre, Cork, Ireland

é )
Project Overview
Obijective structured clinical examination (OSCE) is an integral component of assessment in healthcare education?. This study explores the collaborative
process of OSCE development for a pre-registration MSc Radiation Therapy programme to assess knowledge of oncological management, patient
management skills and image review.

J
Process \

Faculty team members collaborated to develop an OSCE in 2022. The assessment was related to CORU Standards of Proficiency?, the module learning
outcomes and the Teaching for Understanding framework3. Three areas of assessment, oncological management, communication and image review, were
identified at the “blueprinting” stage. Consultation with a group of academics and clinicians informed the structure, case examples and rubrics (Figure
1). An actor played the role of “patient” to assess communication skills. The OSCE was conducted at a clinical site, with trained clinical and academic
assessors. A clinical subject matter expert reviewed exam rubrics as part of rigorous quality assurance processes. The process included ratification and
validation by a clinician with vast experience in the scholarship of teaching and learning. )

\_
f Findings \

The project demonstrated:

L
(

* Feasibility of academic and clinical staff working
together to design, develop and implement - —
» Development of collaborative partnerships for e e 4N py \Jrt e A et cieal [\ review material
sustainable assessment practices. ot e o o ool
* The OCSE is a robust and feasible “real world” o o et reen e
assessment tool informed by the Teaching for ey wscms s

Framework[3] logistics

Understanding framework.

Figure 1: Overview of OSCE Development

[E] References:
; - 1. Harden RM, Stevenson M, Downie WW, Wilson GM. Assessment of clinical competence using objective structured clinical examination. BMJ. 1975;1:447-51.

2. Blythe, T., & Teaching for Understanding Project. (1998). The teaching for understanding guide (First ed.). Jossey-Bass Publishers.
University CO"OQO COfk, Ireland 3. CORU. Radiographers’ Registration Board Criteria and Standards of Proficiency Education and Training Programmes. https://Www.coru.ie/fi|es-education/rrb»criteria»and»star%g'ds»of—proficiencv-

Colaiste na hOllscoile COI’C&iQhI for-education-and-training-programmes.pdf




Work-Integrated Learning

Quality Enhancement Project

( Definition of Work-Integrated Learning

“An educational approach involving three parties - the student,
educational institution, and an external stakeholder — consisting of
authentic work-focused experiences as an intentional component of the

is relevant to the students’ discipline of study and/or professional
development.” (International Handbook for WIL 3 edition 2023).

\

curriculum. Students learn through active engagement in purposeful work
tasks, which enable the integration of theory with meaningful practice that

_/

-

» Six commendations and 14 recommendations.
» First seven recommendations to be prioritised.
* Promoting digital literacy, self-development and employability skills.

Thematic Review of Placement by Quality Enhancement Unit 2020
» Commissioned by the Deputy President & Registrar and the Director of the Student Experience.

KOfficiaI launch of Work-Integrated Learning Project 18 January 2024.

~

@
P hohe
o R

Why should UCC support Work-Integrated Learninh

* WIL supports Goal 2 of UCC'’s Strategic Plan 2023-2028
towards student success through the connected curriculum.

» WIL supports the “National Strategy for Higher Education to
2030” (HEA, 2017) in engaging with wider society, enhances
the teaching and learning experience and transitioning to the
world of work.

* WIL can contribute to the European Higher Education Area and
their strategies “to facilitate employability”.

* WIL supports (UNESCO'’s) Future of Education in assisting with
the “school-to-work transition” and ensuring “students are
exposed to the world of work in a range of occupations” &
“integrate opportunities for work-based learning”. /
é Within the Curriculum )
* Not extra-curricular.
» Students & industry are partners in the design
of WIL curriculum.

* WIL should provide inclusive, equitable and
\__accessible experiences.

J

UCCDIGITAL ’b‘ “’

MASTER PLAN Q &

— Baxa  BInPlace
G \f:- \ Q Smart Placement Solutions

S

Students

University ﬁ Q A Education
Staff 2

WORK INTEGRATED

LEARNING
Community e

Placement Host

/ Fields of Work- \

Integrated Learning

 Industry placement

» Service learning

¢ Community and industry
research project

* Non-placement WIL

* Mandatory professional
practicum /Clinical placement

* Entrepreneurship
* Internship
\Apprenticeship /

Y Provider

b Governing
Y Bodies

University College Cork, Ireland
Colaiste na hOllscoile Corcaigh

Clodagh Kerr*, Work-Integrated Learning Project Manager c.kerr@ucc.ie




University College Cork
Malmé
University
Erasmus
University
Rotterdam

University

~
University of Liege

Further info: www.unic.eu/en

Dr Catherine O’'Mahony
Director of CIRTL
catherine.omahony@ucc.ie

RE-DRAWING THE BOUNDARIES OF EUROPEAN
HIGHER EDUCATION: The UNIC Experience

The European University Initiative has its origins in
the Civic University (Arnaldo Valdés et al, 2022),
but with a focus on enabling transnational
cooperation.

Since 2018 more than 41 European University
Initiatives have emerged involving 280 Higher
Education Institutions representing almost seven
million students.

The goal is to enable students to study across the
EU countries, and to engage in a personalised,
flexible curriculum. The pilot phase is now
complete, and the second phase sees a greater
emphasis on European Universities acting as
‘drivers of educational innovation’ (Macron, 2017).

This poster explores UCC's engagement in the
UNIC European University Initiative, and considers
the proposed teaching and learning activities
using Boyer's model of scholarship.

Thematic Lines
o Superdiversity
Challenge
-based

e Sustainability and Green Cities
e Urban Resilience and Smart Cities
e Justice, Security and Institutions

UCC s part of the UNIC alliance and is linked with 9
other Higher Education institutions in post-industrial
cities. These are, as the UNIC alliance contends, all
dealing with the challenges of super-diversity.

Engaged research was to the fore in phase one of
UNIC. Innovations in virtual and physical mobilities
were also promoted and practices collated and
shared through staff development activities.

In phase two, the emphasis shifts towards challenge-
based learning aligned with the new knowledge and
partnerships emerging from the 7 thematic lines;
themselves interdisciplinary in design.

Boyer's model of scholarship seeks to explain the
multifaceted roles of academic staff. Phase 2 of UNIC
sees the intertwining of research and teaching
oriented towards ensuring positive social impact,
and teaching that steps beyond disciplinary and
academic boundaries.
Boyer's model (Fig. 1) provides a map
and shared language to expore this new

terrain; to develop teaching and
advance student learning.

Learning e Entrepreneurial Learning for Innovation

¢ Health and Wellbeing
e Arts, Culture and Creativity

UNIC is an ambitious
initiative requiring
cooperation across the
UNIC alliance, all areas of
UCC, and partnership
with our students and
civil society.

Discovery

Integration

synthesis of information
across disciplines

Inclusive

generates new, & tests Education

existing knowledge
Edu. for

Sustainable Please join us as

we figure out the
next steps together.

Co-funded by the
Erasmus+ Program$@
of the European Union

Engagement | Teaching & Learning

systematic inquiry of
teaching to advance
student learning

responds to societal
challenges and enhances
recipricol communication

FIG 1: BOYER'S MODEL OF SCHOLARSHIP (1990) & UNIC




Uncovering the Depths: Educating with the SDGs
in Special Collections & Archives

Context

UCC is recognised as a world-leader in Sustainable Development Goal (SDG) initiatives and UCC Library has been at the forefront of this work.
Special Collections & Archives believe that addressing ‘wicked’ problems requires multiple perspectives and have used UCC’'s SDG Toolkit to
implement various initiatives facilitating learning & teaching opportunities where all can be considered the ‘student’. These initiatives include public
engagement programmes: two in-person & online exhibitions focusing on SDG 14 and SDG 15 linked to national/international themed events; and
one collection-based activity mapping each collection to the SDGs. We undertook these activities both to demonstrate the continued relevance of
historical items in UCC Library’s collections to current research and global challenges, and through outreach activities we match SDG Target 4.7
‘educating for sustainable development.’

Student Reflection: Tadhg Dennehy
Working on this project was av ivcredible oppor fuvity for me fo engage
in a meavinggul and creative way with Special Gollections. | was tasked
at creating an audio-visual wstallation ispired by iterms grom Special
Golleotions relating to UN SD& 14 Lite Below Water. Where Revous
surveyed Lough Hyve and its surrounds for spevies o lichen and other

forms of aquatic lige, | gleaved images and sounds grom this beauiul
avd varied landsoape. This unique opportuity fo work and engage

Scan Me to view Special
Collections & Archives'
interactive SDG connections: 10 endeavour.

with items from Special Gollestions proved a thoroughly fulgillng

COMMON CROSSFISH.

Enhancing Exhibition/Events

We launched Life on Land: Birds and Trees from the 17th-2ist Centuries
exhibition (July 2022) which included only visual and textual elements, and

Collection/SDG Mapping

Elaine and Emma used UCC's self-evaluation tool to assess
SDG coverage in Special Collections & Archives’ collections

most importantly lacked student input. Our Evolving Relationship with Life
Below Water interactive event incorporated textual, visual, audio and tactile
elements created by undergraduate and PhD students Katie McShane and
Tadhg Dennehy (September 2023). Furthermore, Tadhg and Katie shaped the
Culture Night interactive event. Tadhg selected LPW Renouf’s Preliminary
Work of a New Biological Station and used a hydrophone mic to create
underwater recordings. This inspired Elaine to create an exhibition section
focusing on UCC's activity near Lough Hyne. Following the SDGs’ principles,
Katie suggested limiting the production of plastic for the interactive elements
and linking the colouring sheets to the SDGs. Katie & John identified how each
colouring sheet image matched the SDGs and provided a fact about that
image. Together all elements of Life Below Water deepened our understanding
of the invisible and of the global challenges facing all.

mapping each collection as if it were a module. We then
visualised the coverage and gaps. When contacting UCC's
academics about using Special Collections & Archives for
2023/2024 classes we noted how our diverse 132 collections
can support learning and teaching: how we are connecting our
collections to the SDGs paralleling the mapping of modules
and research across UCC. This initiative develops the SDG
learning and teaching environment, and will lead to facilitating
the acquisition of new skills and developing existing ones.

Attic Press Archival Collection

Lessons Learned

These initiatives emphasised education for all as ‘student’. Changes to the exhibition model delivered a 400% increase in event attendance. By
including Katie's expertise about water we added a dimension of learning through play, creativity and curiosity. Tadhg’'s sound installation created a
conduit between the in-person exhibition and interactive elements staged across the Library. John and Elaine adapted the exhibition content to
explicitly link with SDG 14's goals and targets. Through National Heritage Week, Water Heritage Day, Culture Night and European Sustainable
Development Week we connected with wider audience and like ripples on a pond this broadened the concept of who was the ‘student’. The next
steps are to continue mapping collections to the SDGs, to consider how multiple SDGs interplay in an exhibition and how younger audiences can
learn from the exhibition series.

Acknowledgements

We would like to thank students Katie McShane & Tadhg Dennehy; Kathy Bradley & Dr Eadaoin Regan (Skills Centre); and UCC Library staff

particularly William Ruane.
QUALITY
wee— WL

Elaine Harrington*, Special Collections Librarian, UCC Library e.harrington@ucc.ie

Emma Horgan, Archivist, UCC Library, emma.horgan@ucc.ie
John Rooney, Senior Library Assistant, UCC Library john.rooney@ucc.ie




Overcoming challenges in delivering community engaged learning for planning students
Jeanette Fitzsimons

This is a study of and reflection on the challenges and leamings from five Community-Engaged Learning
(CEL) projects over a five-year period. Each academic year a ‘live’ community project was undertaken as
part of PD6113 Information and Engagement Skills, a core first year module on the two year Masters in
Planning and Sustainable Development (MPlan) in University College Cork (UCC), Ireland.

Here you will find an overview of the projects, identification of a selection of the challenges encountered
and lessons learnt. Student reflections excerpts illustrate the richness of learning experience.

The MPlan programme has dual accreditation with the Irish Planning Institute and the Royal Town Planning
Institute. This results in a full curricula of competencies, knowledge and skills for students to attain.

As CEL is time-consuming, its value must be evident and impactful, otherwise it would be easier for
academics not to engage in CEL and instead, describe case studies of engagement and best practice
scenarios in the classroom. However, learning through doing brings students’ skill development and
knowledge to a deeper level, albeit, it takes time, commitment, partnerships and skills.

Real-life projects underpinned by the Sustainable Development Goals such as these have long-lasting,
impactful outcomes, and substantially increase the quality of student learning through co-creating
knowledge with students, and creating connections with societal partners.

Place Partners Outputs

« Community Engagement workshop
+ Summary Report of the project findings

Glounthaune
Community
Association

Glounthaune

Village within greenbelt of Cork
City

« Collaborative Town Centre Health Check
Cork City Council report, which included data collection such

Heritage Town north west of Cork Community groups as: land use surveys, pedestrian counts,

City place observations, business surveys and
findings from a community engagement
online webinar

« Summary report of the webinar was
submitted to the Cork City Draft
Development Plan review

Blarney 2021-23 Heritage Council

« Collaborative Town Centre Health Check
report, which included data collection such
as: land use surveys, pedestrian counts,
place observations, business surveys and
findings from a community engagement
online webinar

+ Summary report of the webinar was
submitted to the Cork City Draft
Development Plan review

Tower & Clogroe 2021-23 Heritage Council
Cork City Council
Commuter town and satellite Tower Tidy Towns

village north west of Cork City

Shandon Cork City Council ~ + Data collection: land use & vacancy survey

+ Community Engagement event

Historic inner city neighbourhood + Summary report of findings

Blackpool Cork City Council ~ + Data collection: land use & vacancy survey
Blackpool + Community Engagement event
Regeneration + Place-making community mapping exercise

Group + Summary report of findings

Historic inner city neighbourhood

Establishing Partnerships & managing the
expectations of all the stakeholders

Ongoing collaboration with existing partners can lead to good

communication and understanding on what can be achieved in =

the timeline. The Cork City Council Social Inclusion Officer was
a partner on multiple projects with different community groups.
Snowball effect - one project can lead to another. A Blackpool

community member attended the Shandon engagement event

and approached us afterwards.
Stakeholder briefing meetings early in the process sets
out who does what in the project and what to expect. The

community assist by booking a venue and spreading the word.

Preparing the students

To avoid ‘helicoptering in’ students, the students spend time
getting to know the place and the community through talks,
survey work and walking tours led by the community.

Theory of community engagement is learned in class.

Learning to listen and facillitate through a role play of the event
in the classroom.

Students gain ownership of the process through meeting the
community and preparing the engagement event materials.

Ensuring the community benefits

* Production of a report of the findings by the project team for
community use

+ Shared learning experience, the community learn as well as
the students

“When communities see students on the ground
recording data, even for a few days, they experience
people engaging with their place. They feel the students
are there to listen and are on the community’s side.
Due to the student’s involvement different people were
engaged in these projects compared to the usual people
who are involved. It attracted new voices.”

Cork City Council Social Inclusion Officer

For the student learners: they develop the skills of a planner,
increase in confidence and see the effect of engaging with

communities and civic partners. They learn that the community
know a lot about their place and that planners can learn from the

locals.

Other stakeholders: see the value of student work in
engagement and gain knowledge. The City Council gained
valuable data collected by the students.

Academic Staff: learn year-on-year what works and does not

work for students and communities. They develop good working

relationships and earn respect from the outreach projects.

“This is where the community led walk
was truly beneficial, as it gave me both
a sense of what topics were contentious
for the local people, and allowed me to
better visualise what people were talking
about during the engagement.”
Student, 2023

“l was taken back by just how involved
the community were in the discussion
and how willing they were to engage
in comprehensive conversation about
the various themes that we had in the
different groups on the night.”
Student, 2019

UCC Centre for Planning
EdLlcatiOn & Resea Ch University College Cork, Ireland

Colaiste na hOllscoile Corcaigh

In each CEL project a version of the Place Standard Tool was used.
The Place Standard Tool is a framework that can be used to structure
conversations and invoke discussions on various themes. It can

be adapted to each place and project. It was originally designed in
Scotland and is an award winning methodology. The tool is framed by
the overall question “What is good about this place?” with a series
of themes and prompt questions to facilitate conversations.

Students record the conversation points on post-it notes and facilitate
a community rating of the question on a sliding rating scale, the rating
is recorded on a circular compass. All the key issues are recorded on
post-it notes and at the end of the event the participants can ‘vote’

on which issues they agree with (green stickers) or disagree with

(red stickers). This aids the students in understanding if a particular
viewpoint was deemed popular or contentious.

Agreeing a Score for that theme Agreeing or Disagreeing with Issues

Each project finished with a
diagram where the rating of
each theme is recorded.

Ratings used

Doing really well
Doing quite well
Doing well enough
Doing ok
Weak-ish More Information on the Place
Quite weak lard Tool is available at
P, Very weak lacestandard.scot/
FACRITES or AL

LT T an
T

‘Overall the whole experience was a really positive way to
learn about the place standard tool and how it can be used
to engage and communicate with a community when dealing
with ing issues and devel plans. It was my first
time having to apply the knowledge I learned in class to a
real-life situation and it was very rewarding how it turned out.”
Student, 2019

This project was supported by the UCC Strategic Alignment of Teaching and Learning Enhancement fund
which is a National Forum for the Enhancement of Teaching and Learning in Higher Education/Higher
Education Authority award. This funding supported Jeanette to present the findings of reflections and
findings of this research at the Association of European Schools of Planning (AESOP) Annual Congress

in Lodz, Poland in July 2023. )
(P aesop
84

The Glounthaune CEL project won a Highly Commended at the
AESOP Excellence in Teaching Awards in 2019.




FIRST STEPS IN LEARNING & TEACHING FOR SUSTAINABLE DEVELOPMENT

Catherine O’Mahony, Maria Kirrane*, John Barimo, Niamh Guiry, Ger Mullally, Edmond Byrne, Darren Reidy, and John O’Halloran

PARTNERSHIPS
FUR THEGOALS

®

16 PEACE, JUSTICE
ANDSTRONG
INS"TUTIONS

") GOODHEALTH
ANDWELL-BEING

BACKGROUND

Higher Education is a crucial partner in responding to global
challenges such as migration and climate change. There is a moral
imperative for Higher Education to bring a sustainability focus to its
activities, and to be an active partner in responding to Target 4.7 of
the Sustainable Development Goals.

While research can provide insights into the causes of some of the
world's complex and uncertain problems, and propose solutions
such as technological innovations, policy recommendations etc.
Teaching and learning can equip learners with the knowledge, skills
and dispositions to respond to these challenges in partnership with
students, civil society and employers.

All educators are encouraged to attune teaching so that students
connect their learning to broader environmental, economic, and
social challenges. ESD promotes learning that cultivates care for
people, prosperity, planet, strengthen peace and partnership, and
encourage assessments that develop students’ skills and insights so
they can “take informed decisions and make responsible actions”
(ESD 2022).

UCC & EDUCATION FOR SUSTAINABLE DEV.

UCC’s Connected Curriculum provides a roadmap for ESD.
Many of its elements foster the knowledge, skills and
attitudes required in ESD such as:

- bringing contemporary research into teaching and fostering
students’ inquiry and critical thinking

1 MAPPING 2 HEAD, HEART, HANDS

Map your discipline, subject
or professional area to
relevant SDGs and targets, or
do this with students.

Design learning that supports
interdisciplinary insights,
tangible skills development
and actionable outcomes.

- attuning students to global perspectives and encouraging
intercultural learning

- connecting to other disciplines to prevent siloed thinking

- highlighting career paths and how students can continue to act as
catalysts for change in their future roles

THE SDGs AND HIGHER EDUCATION

The Sustainable Development Goals are a commonly agreed
international framework to support progress towards a more
sustainable future. The 17 goals are highly interconnected and
interdependent with 169 underlying targets. Higher Education is a
partner in working towards the SDGs. It also provides a critical lens
on the SDGs and can propose future improvements in terms of
process, policy and implementation.

FIRST STEPS

UCC has created a short course on Learning and Teaching with the
SDGs which supports participants to make small changes in their
teaching in partnership with students to further education for
sustainable development. Below are some first steps you can take to
integrate the SDGs in your teaching. Enrol in this short course and
hear from colleagues and students across the university as they
share their approaches and perspectives.

ENROL IN THE
SHORT COURSE

3 CONNECT
Tell us what you are doing

your teaching. Connect with
us to access further supports
and meet others.

https://shscf)_’rturI.at/aewIQ
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Tabirca, Tatiana tabircal@cs.ucc.ie
Takishita, Mariko mariko.takishita@ucc.ie
Thelen, Sarah s.thelen@ucc.ie

Thorpe, Deborah dthorpe@ucc.ie
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CONFERENCE PROGRAMME

TUESDAY 05 DECEMBER 2023

10h 00 - 10h 10 | OPENING ADDRESS AND WELCOME - G05, Western Gateway Building
Dr Laura Lee, Learning Enhancement Project Manager, CIRTL, University College Cork
Professor Paul McSweeney, Vice President of Learning and Teaching, University College Cork

10h 15-11h 00 KEYNOTE PRESENTATION - Professor Randall Bass, Georgetown University, USA
“The Forking Paths of the Learning Paradigm - What is the role of Education in a Transformative Future?”

11h 30-12h 30 | LIGHTNING TALKS - G05, Western Gateway Building
Jerry F. Reen, Microbiology Connecting the Curriculum & its Hidden Concepts: A student-partnered journey best seen through the UDL lens

Loretta Goff, Skills Centre; Marie Ryan, Economics;  Academic Integrity in Practice
and Rebecca Leigh, Student Records and Exams

Samantha Williams, Law Social justice ‘live client’ clinical legal education and critical lawyering skill development
Uschi Linehan, German Enhancing student engagement using Microsoft Whiteboard as a scaffolding tool
Bonnie, Mullinix, Sharon Ultsch, Anna Santucci, Designing Teaching & Learning Experiences that Foster Inclusion and Equity by Elevating Student Perspectives

CIRTL; Ciara Staunton, ACE; Joao Costa, Education;
Linda Murphy; Dave Otway, Chemistry; Nuala
Walshe and Clare Crowley, Nursing and Midwifery;
and UCC students Alyson O’Kelly-Lynch, Alexander
McSweeney, Asma Zulfigar, Noah Helder, Michael
Dowling, Khaled Alwisi, Abigail Foley, Chidozie
Okorie, and James Coakley

12h 30-14h 00 | INTERACTIVE POSTER SESSION* - G14 and Atrium, Ground Floor, Western Gateway Building

14h 00 - 15h 00 | PANEL A: DISCIPLINARY APPROACHES TO THE DEVELOPMENT OF CURRICULA, ASSESSMENT AND LEARNING SPACES - G05, Western Gateway Building

Niall O’Leary, Microbiology Virtual Industrial Site Training Access

Dave Sammon, Business Information Systems Simple Hermeneutics-inspired Learning Analytics Model for Modules

Samantha Williams, Law Student Led Co-Design of a pilot ‘Courtroom Ethnography’ Module

Orla P. Barry, Pharmacology and Therapeutics Exploring Pharmacology Assessment: A Legitimation Code Theory Analysis

David Fitzgerald, History Mainstreaming Active Teaching and the Craft of History

Mohit Tunwal, Geology Towards open access, fully inclusive geoscience and marine virtual field trips for education and research collaboration
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PANEL B: MULTI AND INTERDISCIPLINARY APPROACES TO LEARNING AND TEACHING ENHANCEMENT - G05, Western Gateway Building

Guangbo Hao, Electrical and Electronic Engineering  The Fold as a Living Lab for innovative, materials-led, transdisciplinary teaching and learning

Margaret Bermingham, Pharmacy Mapping Inclusion in Health Professions Education

Katy Dineen, CIRTL Postgraduate Students as Partners: Developing a toolkit for supervision

Loretta Goff, Skills Centre Artificial Intelligence and Academic Integrity: ChatGPT in Learning and Teaching
Ruth Hally, Community Engaged Learning Officer Develop and Document Community-Engaged Learning modules in UCC
Stephanie Chen, UCC Library Open educational practices: establishing a framework for UCC

15h 30 - 16h 30

LIGHTNING TALKS - G05, Western Gateway Building
Marnina Winkler, German Student Engagement and Things: Using Object Based Learning to Encourage Student Critical Thinking and Analysis

Diarmuid Lester and Conor Philpott, Education; Practice what we teach - The role of our community partners in supporting the development of student teachers
and Paul Ryan, Irish Wheelchair Association
Mike Murphy, Management and Marketing Migrating to On-campus Online Examining: Experiences to date using Canvas online examining on-campus and a trial
of web-blocking software (Respondus)

Kieran Fionn Murphy, English Sit Down and Speak Up! Encouraging discussion in the creative writing workshop

Niamh O'Mahoney, Chemistry Creating a Neuroinclusive Campus

16h 30 - 16h 40

CLOSING ADDRESS - G05, Western Gateway Building
Dr Catherine O’Mahony, Director of the Centre for the Integration of Research, Teaching and Learning, UCC

17h 00 - 18h 30

PRESIDENT’S AWARDS FOR EXCELLENCE IN TEACHING - Aula Maxima, Main Campus, UCC

89






