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Abstract

Early years'educationhasincreasinglybeenidentifiedasa mechanismto alleviate

educationaldisadvantagein areasof socialexclusion. Early years'intervention

programmesarenow a commongovernmentsocialpolicy for addressingsocial

problems(Reynolds,Mann,Miedel, andSmokowski,1997). In particular,state

providedearlyyears'programmessuchasHeadStartin the UnitedStatesandEarly

Startin Irelandhavebeenestablishedto combat educationaldisadvantagefor children

experiencingpovertyandsocio-economicinequality. Thefocusof this researchis on

the long-termoutcomesof anearlyyears'interventionprogrammein Ireland. It aims

to asseswhetherparticipationin theprogrammeenhancesthe life courseofchildrenat­

risk of educationaldisadvantage.It involvesan in-depthanalysisof oneEarly Start

projectwhich wasincludedin theoriginal eightprojectsestablishedby theDepartment

of EducationandSciencein 1994. Thestudyutilisesa multi-groupdesignto providea

detailedanalysisof boththeacademicandsocialprogressofprogrammeparticipants.

It examinesprogrammeoutcomesfrom a numberofperspectivesby collectingthe

viewsof the threemainstakeholdersinvolved in theeducationprocess;studentswho

participatedin Early Startin 1994/5,theirparentsandtheir teachers.To contributeto

understandingthe impactof theprogrammefrom a communityPersPectiveinterviews

werealsoconductedwith local communityeducatorsandotherlocal earlyyears'

services. In general,Early StartwasPerceivedby all participantsin this studyas

makinga positivecontributionto parentinvolvementin educationandto strengthening

educationalcapitalin the local area. Thestudyfound thatparentsandprimaryschool

teachersidentifiedaspectsof schoolreadinessasthemainbenefitof participationin

Early Startandparentsandteacherswerevery positiveabouttherole of Early Startin

preparingchildrenfor thetransitionto formal school. In additionto this, participation

in Early Startappearsto havemadea positivecontributionto academicattainmentin

Mathsand Scienceat JuniorCertificatelevel. Studentswho hadparticipatedin Early

Startwerealsoratedmorehighly by their secondlevel teachersin termsof goal-setting

andfuture orientationwhich areimportantfactorsin educationalattainment.Early

Startthencanbeviewedasprovidinga positivecontributionto the long-termsocial

andacademicoutcomesfor its participants.
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1.1 Introduction

Early years'educationhasincreasinglybeenseenasa mechanismto alleviate

educationaldisadvantagein areasof socialexclusion. Early years'intervention

programmesarenow a commongovernmentpolicy for tackingsocialproblems

(Reynoldset al. 1997). In particular,stateprovidedcomPensatoryearlyyears'

programmessuchasHeadStartin theUnitedStatesandEarly Startin Irelandhave

beenestablishedto tackleeducationaldisadvantagefor childrenexperiencingpoverty

andsocio-economicinequality. Thecentralaim of this studyis to explorethe long­

termoutcomesofparticipationin comPensatorypreschooleducationfor childrenat-risk

ofeducationaldisadvantage.On a personallevel, prior to conductingthis research,I

spenttwo yearsworking with childrenandyoungpeopleagedbetweenfour and

eighteenyearswho wereconsidered'at-risk' ofearlyschoolleaving. Many of the

childrenI workedwith wereon thevergeof droppingoutof theeducationsystemand

their overall experienceofeducationandrelationshipswith teacherswerevery

negative. This raisedquestionsfor meaboutthe possibilitiesof earlierinterventions

which might havesupportedthesestudentsandprovideda mechanismfor early

identificationof anyparticularlearningneedswhich theymight havehad.

Themain focusof this studyis on theacademicachievementandschoolprogressof

Early Startparticipantsandto asseswhetherparticipationin Early Startenhancesthe

life courseofchildrenat-riskofeducationaldisadvantage.Early Startis a

compensatorypreschoolprogrammewhich wasestablishedby theDepartmentof

EducationandSciencein 1994/5andis attachedto forty primaryschoolsthroughout

Ireland. ThestudyexamineswhetherEarly Startparticipantsaremoreorientated

towardsschoolachievementthantheirclassmateswho did not participatein anearly

educationinterventionprogramme.Thefocusof thestudyis on cognitiveandsocial

outcomesandexaminesEarly Startparticipants'academicPerformancein theJunior

Certificateexaminationsfor a sampleof Early Startparticipantswho wereagedfifteen

at the time of datacollection. Thestudyalsoexaminesindicatorsof long-termbenefits

of Early Startwith referenceto a numberof HeadStartevaluations(Schweinhartet al.,

1993)andtheRutlandStreetevaluation(KellaghanandGreaney,1993). This chapter
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examinesthebackgroundandrationalefor thestudy.

1.2 Backgroundandrationalefor thestudy

Clancy(1997)arguesthat thecentralityof educationin Irish public policyreflectsthe

continuingbeliefin its relevancefor economicdevelopmentandsocietaldevelopment.

Therehasbeencontinuedpublic supportfor modernisationof theeducationsystem

sincethe 1960swith commitmentsto a restructured,diversifiedandgreatlyexpanded

educationalsystem. Thecontinuedexpansionin enrolmentat all levelsof the

educationsystemprovidesan indicatorof the importanceofeducationin Irish life. The

participationratesfor fifteen yearolds in full time educationhasincreaseddramatically

from fifty-five percentin 1966to ninety-sixpercentin 1999(Curry, 2003). Clancy

(1995)demonstratesthatcomparativedatafrom twentyOECDcountriessuggests

educationis a morecrucialdeterminantof employmentin Irelandthananyother

country. This is reflectedin the fact thatunemploymentin Irelandis disproportionately

concentratedamongthosewith the lowesteducationcredentials.Clancy(1995)also

suggeststhatsocialdestinationsarecloselylinked to socialoriginsandthat themiddle­

classespasson their professionsto their children. Thesefindings areborneout againin

Clancy's(2001)analysisof thesocio-economicbackgroundofcollegeentrantswhich

found that21.6percentof all collegeentrantswerefrom theEmployersandManagers

socio-economicgroupcomparedto 3.1 percentof thecollegeentrantsbelongingto the

Unskilledsocio-economicgroup. Drudy (2001)discussestherole of educationasa

mechanismthroughwhich resourcesin societyaredistributedandhighlightstwo main

concernswith this procedure.The first is the impactof this allocationof resourceson

individualsandcommunitiesandthe inequalityof this processhighlightedby the

disproportionateconcentrationof educationaldisadvantageamongworking-class

communities.Thesecondconcernhighlightedby Drudy (2001)is the impacton

societyandthe fact thatdespitesignificantincreasesin fundingof educationsince

the1960s,educationalinequalityhasnot beeneliminated.

Thecompensatoryeducationmovementhasled to largescaleinterventionprogrammes

which havebeendevelopedto give childrenmoreequitableaccessto theeducation

3



systemandto enhanceschoolreadiness(O'Toole,2000). Early interventionis seenas

a meansof improvingeducationalattainmentfor disadvantagedchildren. This is

reflectedin themainobjectiveof theEarly Startprogrammewhich is to increasethe

basiccognitiveskills of disadvantagedchildrenin orderto preventschoolfailure

(Lewis andArcher,2002). Reynoldset al. (1997)haveidentifieda numberof

assumptionswhich they believeguideearlychildhoodinterventionprogrammes.

Firstly, thereis a basicassumptionthat theunderlyingconditionsof povertyaffect the

child'sdevelopmentandareassociatedwith a rangeofdifficulties includingschool

under-achievementanddelinquency.Secondly,educationalandsocialenrichmentcan

addresssomeof thesedisadvantages.Thethird assumptionis that thechild will

experiencefuture schoolsuccessif theyexperienceearlychildhoodeducation

interventions.Finally, the fourth assumptionis thatthechild will experiencelonger­

lastingeffectsassociatedwith interventionsuchasimprovedprimaryschoolgrades.

Thereis muchevidenceto showthat in theUS theearlyyears'intervention

programme,HeadStart,producesimmediategainsfor childrenandfamilies

participatingin theprogramme(Bronfenbrenner1974;Barnett,1995;Zigler and

Styfco,2004). The Schweinhart,Weikart andLamer(1986)studyof thePerry

PreschoolHeadStartprojectwasexpandedto includecommunitybehaviourat age

fifteen andfound someearly interventionprogrammeshadeffectson actsof

misconductandengagementin positivesocialactivities. Thecost-benefitanalysisof

theprojectby Schweinhart,Barnes,andWeikart(1993)found that for every€1,000

investedin preventativepreschoolprogrammesapproximately€7,000wassavedto

societythroughcutsin costssuchasincomesupportandremedialeducation(cited in

Fallon2003). A follow-up studyof theparticipantsat ageforty yearsrevealedresults

consistentwith thosefound at otherstagesof thestudy. Accordingto Schweinhart

(2004)therewerehigherratesofemploymentamongtheprogrammegroupat age40

andtheprogrammegrouphadhighermedianmonthincomesthanthecontrolgroup. In

a recentcostbenefitanalysisof theprogrammeSchweinhart(2004)calculatedthat in

currenttermsthevaluein economicreturnsto societyfrom thePerryPreschoolProject

wasapproximately$17.00for everydollar spenton thepreschoolprogramme.This
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economicreturnto societycomesaboutbecauseof savingsin thecostsassociatedwith

welfarespending,crimeandeducationandalsoin thecollectionof highertaxesfrom

theprogramparticipants.Themajorconclusionthatcanbemadefrom thestudyis that

"high quality preschoolprograms(sic)for youngchildrenliving in povertycontributeto

their intellectualandsocialdevelopmentin childhoodandtheir schoolsuccess,

economicPerformance,andreducedcommissionofcrime in adulthood"(Schweinhart,

2004,p5). However,it hasbeenfound thatthe long-termeffectsdependon programme

quality (Barnett,1995). Reynoldset ale (1997)in a reviewofearlychildhood

interventionprogrammesfound "substantialsupportfor longer-termeffectson

children'sdevelopment,eSPeciallyschoolcompetence"(P7). CampbellandRamey

(1994)contendthatthebenefitsuchinterventionsarenot just in higheracademic

resultsbut canalsobefound in thechangesin childrenbehaviouralstyle. They

maintainthat"treatedchildrenmayrelateto schoolsin a differentway and,hence,be

Perceiveddifferently by teachers,allowing themto avoid retentionandspecialclass

placement"(ibid; p695).

ReYnoldset ale (1997)statethatsocialcompetenceis theprimarygoalof themajority

ofearlyyears'interventionprogrammesandcognitivedevelopmentis only oneof

many indicatorsof successof suchprogrammes.Theoverrelianceon cognitive

outcomesasmeasuresof successhasled to narrowdefinitionsof theeffectsof early

interventionsandin particularthe reported'fade-out'effectsofearlycognitiveability.

In fact Reynoldset al. (1997)assertthat"program(sic)effectson the incidenceof grade

retentionandspecialeducationdo not fade. Theearlycognitiveeffectsof participation

in theprogramcarryoverto schoolcompetence,therebyresultingin longer-term

effectsJJ (P9). Internationalevidencedemonstratesthat therearelong term benefits

from participationin compensatorypreschooleducationandthis canbereferredto as

the 'sleePereffect' with theresultanteffectsof interventionprogrammes"on thechild's

cognitiveprocessesremainingdormantuntil triggeredby newdemandsin theyoung

Person'slife" (O'Toole,2000,pI40). TheRutlandStreetevaluationfound changesin

schoolrelatedbehaviourfor parents,andthechildrenweremorelikely to obtainformal

schoolqualifications(KellaghanandGreaney,1993).
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Thereis somecriticism thatthecurrentlongitudinalresearchon earlyyears'

interventionscomesmainly from modelpreschoolprogrammesasopposedto the large­

scalepublic programmes(ReYnoldsetaI., 1997). Thereareanumberof limitations in

relying on this typeof researchsuchasthe fact thattheseprogrammesareusuallymore

expensiveto operatethanlargerprogrammes.Theyhavelargerandbetter-trainedstaff

andsuchevaluationsareusually,limited in statisticalpowerandgeneralisabilty.Penn

andLloyd (2007)in a recentreviewof longitudinalresearchon earlyyears'

interventionscautionpolicy makersandresearchersaboutdrawingon the

generalisationsfrom US longitudinalstudents,includingthePerryPreschoolproject.

Thesestudiesaresight-specificandfocuson samplesofAfrican-Americanchildren

who wereexperiencinghigh levelsof povertyandracial inequalityandthefindings

mayhavebecomedated.In particulartheauthorsarecritical ofusingthecost-benefit

analysisof thesestudiesasacurrentbenchmarkbecausetheyfindingsare boundby a

particulartime andplaceandsocialandeconomicconditionshavechangedin the

interveningyears. It hasbeenarguedthattheconditionsof povertyin theUSA have

worsenedsincethe 1960sastherehasbeen"an increasein singleparenthood,druguse,

neighbourhoodcrimeandpoorschooling"(Currie,2004cited in PennandLloyd, 2007,

pI4). Theauthorsarealsocritical aboutthefocusoncrimepreventionwithin these

studieswhich theyview asspecificto theUS becauseof thehigh rateof incarceration

andcrimeparticularlyamongyoungAfrican-Americanmen. InsteadPennandLloyd

(2007)suggestthatanyfuture longitudinalevaluationofanearlyyears'interventions

shouldfocuson thebenefitsto childrenin the 'hereandnow' andshouldbe

underpinnedby a childrensrightsperspectiveasframedin theUnitedNations

Conventionon theRightsof theChild (p16).

To datetherehavebeentwo evaluationsof Early Startin Ireland. In 1998childrenin

thefirst eightschoolsparticipatingin Early Startweretestedin secondclassfor

numeracyandliteracyandtheresultsweremixed. Teachersjudgedthechildrento be

morematureandmoreschool-readybutactualtestresultsfound no difference

(EducationalResearchCentre,1998). Thereportalsoexaminedtheextentofparental
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involvementandthe natureanddurationofclassroomactivities(ibid). It found

inadequaciesconcerningin-servicetraining for teachersandtheabsenceofcurricular

guidelineswhich weresubsequentlyintroducedin 1998. Thesecondevaluation

focusedon thequality of theprogrammeandthe impactsofprogrammeimprovements

sincethe first evaluation(ArcherandLewis, 2002). Neitherevaluationexaminedthe

long-termbenefitsofprogrammeparticipation.

Parentalinvolvementis centralto Early Startandit is encouragedat threedistinct

levels. Firstly, parentsarepartof anadvisorygroupat eachcentre;secondly,parents

participatein theeverydayrunningof thecentre;and,finally, parentsparticipatein

activitieswith their childrenin thecentre(O'Toole,2000).However,Lewis andArcher

(2002)in thesecondevaluationof Early Startfound thatwhile therewasa wide

numberof strategiesin placeto encourageparentalinvolvementthe level of parental

involvementin theadvisorygroupsin eachEarly Startschoolwasvery limited.

1.3 Descriptionof thestudy

This studyaimsto addto the understandingof the natureanddistributionof the long­

termbenefitsof anearlychildhoodinterventionprogrammein Ireland. It involvesan

analysisofoneEarly Startproject whichwasincludedin theoriginal eightprojects

establishedby theDepartmentof EducationandSciencein 1994. Thestudyexamines

programmeoutcomesfrom a numberofperspectivesby collectingthe viewsof the

threemainstakeholdersinvolvedin theeducationprocess;students,parentsand

teachers.Bronfenbrenner's(1979)ecologicalsystemstheoryhasbeendrawnon asa

theoreticalframeworkfor this study. BronfenbrennerandMorris (1998)haverecently

presentedadvancesto theecologicalsystemstheory. Thesechanges,theyclaim,do not

representa paradigmshift but rathera shift in thecentreof gravity within the modelto

makeit moredynamicandcomplexanda movetowardsa bioecologicalmodelofchild

developmentwhich recognisesthe influenceof thechild'sown biology. Greaneyand

Kellaghan(1993)in their follow-up evaluationof theRutlandStreetProjectaffirm the

needfor 'newmoreecologicallyvalid criteria' to providefor the measurementof

outcomesofearlyyears'interventionprogrammes.Thestudyis alsoconcernedwith
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thecontributionof Early Startto developingsocialcapitalandculturalcapitalfor

families who haveparticipatedin theprogramme.Field (2003)contendsthatsocial

capital is concernedwith membershipofnetworksanda setof sharedvaluesand,

centralto theconceptof socialcapitalis thenotionthat 'relationshipsmatter'(p1).

Theconceptof culturalcapitalis associatedwith thework of the Frenchsociologist,

PierreBourdieu,andrefersto theprimaryconditionswhich fostercognitiveand

scholasticdevelopmentandfacilitatea child'sadjustmentto schoolandtheir

subsequentacademicachievement(Kellaghan,2001).

Evaluatingoutcomesfrom a systemstheoryperspectiveis importantin building up a

holistic pictureof thechild'ssocialandeducationaldevelopment.It is impossibleto

understandthe long-termimpactofa preschoolprogrammewithout contextualisingthe

child'senvironmentandcommunityandthechangesthathavetakenplacein theten

yearssincetheir participationin thepreschoolprogramme.To contributeto

understandingthe impactof theprogrammefrom a communityperspective,interviews

werealsoconductedwith local communityeducatorsandotherlocal earlyyears'

servicessuchasthe local youthservicesprovider. Coleman(1998)contendsthat the

typesof socialcapitalthathave"valuefor a youngPerson'sdevelopmentdo not reside

solelywithin the family. It canbe found outsideaswell in thecommunityconsistingof

thesocialrelationshipsthatexistamongparents...andin theparents'relationswithin

the institutionsof community"(p101). Colemanalsoarguedthatcommunitynormsare

oneof themostinfluential factorsin academicattainmentandfunction"to endorse

teachers'expectations,andheconcludedthatcommunitieswerethereforea sourceof

socialcapitalandcouldoffsetsomeof the impactof socialandeconomicdisadvantage

within the family" (cited in Field, 2003,p23).

1.4Aims andobjectives

This studyaimsto addto theunderstandingof the natureanddistributionof long-term

benefitsfrom earlychildhoodinterventionprogrammesandprovidesa detailedanalysis

of boththecognitiveandnon-cognitiveprogressofchildrenfrom anEarly Start

project. CognitiveoutcomesincludeJuniorCertificateresultsandparticipationin

specialclasses.Socialoutcomesincludeissuessuchasinvolvementin delinquency
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behaviour,aggressivebehaviourandaltruisticoutcomesandlong-termbenefitsfor

childrenandfor families. Thestudyalsoexaminestheeffectson parentswhose

childrenparticipatein Early Startandassessif theparentsexperienceanybenefits

associatedwith their involvementin Early Start.

1.5 Researchquestions

Therearea numberof specificresearchquestionswhich guidethedatacollectionfor

this study.

• Doesparticipationin Early Starthavean impacton academicattainmentas

measuredby theJuniorCertificateresults?

• Whatarethe long-termsocialoutcomes(suchascommunitybehaviourand

attitudeto school)of participationin Early Start?

• Doesparticipationin Early Starthavean impacton thestudents'self-esteem?

• What is the impactof participationin Early Starton parentalparticipationin and

parentalattitudeto education?

• Whatareteachers'perceptionsof pupilswho haveparticipatedin Early Start

andtheir view of the long-termbenefitsof participationin anearlyyears'

interventionprogramme?

• How hasEarly Startimpactedon the local communitywith respectto its

contributionin building up socialandcultural capital?

1.6Methodsof datacollection

1.6.1 Methodology

Accordingto GarbarinoandGanzel(2000)anecologicalperspectiveon development

demandsa focuson boththe interactionsbetweenthechild andthe immediatesocial

environment,andanexaminationof the interplayof the broadersocialsystemson the

child'ssocialenvironment.Relevantcontextsin this studyincludethe impacton the

individual child, impactson thechild's family, schoolandcommunityaswell asthe

influenceof thepolicy contexton the individual child. Garbarinoet aI. (2005)contend

thatthe family andthecommunity"continuallynegotiateandre-negotiatetheir
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relationships,eachinfluencing,changinganddependingon theother...thereis a

constantshifting andevolving interplayamongthechild'sbiology, theenvironment,

andtheparents'behaviour"(p297). Thetheoreticalframeworkemployedin thestudy

requiresa holistic inquiry anda rich descriptionof thecontextof thestudyandin

particularthe communitywherethe Early Startprogrammeis located.

This studycombinesqualitativeandquantitativeresearchmethodsand,therefore,it is

importantto acknowledgeandaddressthe fact thateachof thetwo researchparadigms

hasa distinctphilosophicalbaseand anystudywhich combinesbothcanbeopento

criticism for 'diluting' eitherform. However,GoodwinandGoodwin(1996)claim that

thecombinationofbothmethodscanallow a studyto usetheir strengthsin a

complementaryway andgeneratebalanced,in-depthunderstandingsandoutcomes.

Theyalsoclaim thata researcherwho usesmulti-methodsis in a betterpositionto

generatecredibleandhigh-qualityresearch.Thedatacollectedwill bepredominately

qualitativedatabut therewill alsobequantitativedatacollectedin the form of Junior

Certificateresultsanddatarelatingto absenteeism.

This studycomplieswith theresearchethicalguidelinesof the SociologicalAssociation

of Ireland(2002). The guidelinesstatethattheresearchershouldsafeguardthe

interestsof the researchparticipantsandrecogniseanyconflicting concerns,which may

arise. It is the responsibilityof theresearcherto explainto theparticipants,in terms

meaningfulto them,all aspectsof the researchproject. Everyeffort wasmadeto

clarify theaimsandobjectivesof my studyfor the researchparticipantsandto clarify at

theoutsetthepurposefor which theresultantdatawill beused. Researchparticipants

shouldhavetheir anonymityandprivacyrespectedandpersonal informationshouldbe

keptconfidential. Any guaranteeof anonymityor confidentialityshouldbestrictly

adheredto. In certaincases, asis thesituationin theproject,accessto a research

settingis gainedthrougha 'gatekeeper'.In this studytheschoolprincipalswerethe

'gatekeepers'.An importantaspectof this studywasgainingthe trustof participants

andgatekeepersandguaranteeingconfidentiality.
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1.6.2Researchsample

Thesamplingtechniqueusedfor this studyis purposivesamplingto illuminatethe

researchquestions.This studyusesa multiple-groupdesigninvolving onegroupwho

haveattendedtheEarly Startprogramme,GroupA, while theothergrouphasnot

attendedEarly Start,the ComparisonGroup,GroupB. GroupA constitutestwenty

childrenandtheir parentswho attendedEarly Startin 1994-5, thefirst yearof the

programme.GroupB constitutesfifteen studentsandtheir parentswho enrolledin

JuniorInfantsin 1994-5anddid not havetheopportunityto enrol in Early Start.

Accordingto Anderson,Shinn,Fullilove, Scrimshaw,Fielding,Normand,andCarande­

Kulis (2003)a comparisongroupis necessaryto attributeeffectsandoutcomesto an

interventionprogrammeandtheuseof a comparisongroupminimisesinternaland

externalthreatsto validity in the researchdesign. Thecomparisongroupmatchedthe

studygroupin termsof gender,ethnicityandsocio-economicstatusof the family and

would initially havemettheselectioncriteriafor participationin theEarly Start

programme.Themethodsof datacollectionwereidenticalfor bothgroups. A pilot

studywasconductedwith studentsandparentsin analternativeschoolin thesame

local areato assesstheresearchmethods. Participantsfor thestudywereinitially

contactedthroughtheprimaryschoolwith a lettersentby theschoolaskingfor

researchparticipants.This resultedin twelveparticipantsagreeingto takepartoutof a

possible120studentswho hadenrolledin eitherEarly Startor JuniorInfantsin that

particularschoolin 1994-95. Therewasthenfollow-up contactthroughthe local

secondaryschoolsin theareaandthe local youthprojectsandcommunity-based

educationprojects. This wasa moresuccessfulstrategyresultingin anadditional

twenty-threeparticipantsand,in addition,thesocio-economicstatusof the participants

becamemorereflectiveof thesocio-economicstatusof thegeneralpopulationin the

areain termsofemploymentstatus,housingtenure,educationalattainmentandfamily

background.
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1.7DataCollection

Datacollectionstagel:In-depthInterviewswith Parents(n=35)

The interviewmethodusedin this studywasa semi-structuredor standardisedopen­

endedinterview. Thevariablesmeasuredincludedbackgroundfamily information,

educationvariables,parents'participationin their child'seducation,parents'perception

of thebenefitsof Early Startandparents'aspirationsfor their children. Eachinterview

took placein a venuechosenby theparent,normallytheparents'homeandlastedfor

betweentwentyminutesandforty-five minutes(seeAppendix4 for a copyof the

ParentQuestionnaire).

DatacollectionStage2: StructuredStudentInterviews(n=35)

Stagetwo of datacollectionwasa standardisedstructuredinterviewincludingthe

RosenbergSelf-esteemScalefor theEarly StartparticipantsandtheComparison

Group. A smallnumberof oPen-endedquestionswerealsoincludedin thestudent

interviewschedule.Interviewstook placein eithertheschool,thechild'shomeor a

local communitycentreaccordingto thechild'swishes. TheJuniorCertificateresults

for eachstudentwerealsocollected. TheStructuredStudentInterviewsgatheredboth

qualitativeandquantitivetypesofdata(seeAppendix5 for a copyof theStudent

Questionnaire).

DatacollectionStage3: Interviewswith SchoolPersonnel(n=9)

Stagethreeof datacollectionwasa structuredinterviewconductedwith teachersin

boththeprimaryandsecondaryschoolswhich theEarly Startparticipantsand

comparisongrouphadattended.Thevariablesmeasuredincludededucationalvariables

suchasthenumberof participantswho hadalreadyleft formal educationsystemsand

the teacherperceptionsof theachievementsof Early Startparticipants. Interviewstook

placein theschools(seeApPendix6 for a copyof the SchoolPersonnelQuestionnaire).
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DatacollectionStage4; Interviewswith communityeducatorsandlocal early

years'services(n=5)

Five professionalsworking in educationaldisadvantagein the local communitywere

interviewedto assessthePerceivedcontributionof Early Startto building up socialand

culturalcapital in the local community. Open-endedinterviewswereconductedwith

the Managerof the local communitycreche,the local youthservices,a School

CompletionCo-ordinatorandtwo CommunityWorkersinvolved in educational

projectsandyouthprojectsin thearea(seeAppendix7 for a copyof theCommunity

ParticipantsQuestionnaire).

1.8Outlineof thesis

Chaptertwo, ExploringEducationalDisadvantage,providesa contextfor thestudyby

examiningtheconceptof educationaldisadvantageandequalityof opportunityin an

educationalcontext. Thetheoreticalunderpinningandpolitical motivationsof

educationaldisadvantagepoliciesin Irelandareconsideredandthesocialdemocratic

ideologywhich hasdominatedIrish educationpolicy since1960sis explored.

Chapterthree,Early Years'Interventions,examinesliteratureconcerningresearchon

the long-termevaluationsof earlyyears'interventionsandthe lessonsthatcanbe

learnedfrom this researchfor this currentstudyareconsidered.In particular,this

chapterconsiderswhetheror not thereis evidenceto supporttheefficacyof early

years'intervention.Thecentralityof parentalinvolvementwithin suchintervention

programmesis alsoexamined.ThewelfareasPectofearlyyears'intervention

programmesandthewider links to socialpolicy areconsidered.Theprevious

evaluationsof Early Startareexploredand anygapsidentified in previousresearch

guidethis currentstudy.

Chapterfour, ResearchDesign,providesanoverviewanddiscussionof the research

methodsusedin this thesis. Analysisof thedatais discussedanddifferencesin

quantitativeandqualitativedataanalysisareconsidered.This chapteroutlinesthe

methodologicalprocedureswhich wereemployedin this study. It is necessaryto
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explorewhy themethodschosenwereconsideredto bethe mostappropriatemethods

for investigationof the researchquestionsoutlinedin the Introductionto thethesis,

therebyachievingtheobjectiveof providinga researchwork which contributesto the

bodyof researchon earlyyears'interventions.

Chapterfive, StudentInterviewsandBackgroundData,presentsthe resultsof the

quantitativedatafrom thestudyandin particularfocuseson thestudents'structured

interviewsandbackgrounddatafor the families in thestudy.

Chaptersix, ParentPerspectiveson Early Startandtheir Child'sEducationalJourney,

presentsananalysesof thequalitativedatageneratedfrom the in-depthinterviewswith

parentsin thestudy. Thechapteris organisedaroundthe mainthemeswhichemerged

from thedatacollectedandthe findings arelinked to previousresearchfindings.

Chapterseven,Teachers'andCommunityPerspectiveson Early Start,presentsan

analysisof thequalitativedatageneratedfrom the in-depthinterviewswith primaryand

secondaryschoolteachersandcommunityparticipantsin thestudy.

Chaptereight,ConclusionsandRecommendations,outlinesthemainconclusionsthat

canbedrawnfrom thedatacollectedin this studyanddiscussesthecontributionthat

Early Starthadmadeto the long-termsocialandacademicoutcomesfor theEarly Start

studentsandtheir families. This chapteralsooutlinesa numberof recommendations

which werededucedfrom thedatarelatingto educationaldisadvantagein Irelandand

the roleof earlyyears'interventionsin combatingeducationalinequality.
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Chapter 2

Exploring Educational Disadvantage
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2.1 Introduction.

Clancy(1995)statesthat theexpansionof theeducationandtrainingsystemssincethe

post-warperiod"standsout asperhapsthetrendof OECDcountriesthathistoriansin

this field will chronicleanddebatein future years"(p468). Clancyviewseducationas

an institutionwhich is centralto theprojectof modernity. Educationhasbecomethe

prevailingsymbolanddominantstrategyfor themasteryof natureandsocietythrough

rationalitywhich hascharacterisedtheprojectofmodernityfrom its origins in the

enlightenment.Clancy(1995,p465)goesasfar asto suggestthateducation"hascome

to standfor thepossibilityof individual andcollectiveimprovement,individual and

collectiveemancipation".Therehasbeena dramaticrestructuringof theeducation

systemin Westerneconomiesduringthe lasttwenty-fiveyears. Accordingto Cullen

(2000)two broadeconomicdevelopmentshavegivenriseto this restructuring;firstly

de-industrialisation,involving thecollapseof the industrialeconomyin the 1970sand

1980sandthesecondly;globalisation. Theeffectof thesetwo processeson education

hasled to anexpansionof third level educationanda growingemphasison life-long

learning. It hasalsoled to a growingconvergencebetweenacademicandvocational

education.Accordingto Cullenthis restructuringtook placein an Irish contextagainst

thebackdropofa recessionandcutbacksin theearly 1980s,which demandedbetter

educationaloutcomeswith fewerresources.

This wasa politically conservativedemand,fuelled by ananalysisthatsuggested
thateducationshouldbe producedanddistributedunderfree marketrules,that it
not haveanegalitarianfunction andthat it shouldbemoreconcentratedon
supportingcompetitivenessandeconomicdevelopmentandgrowth. (ibid, p7)

Cullen(2000)suggeststhatthe Irish Statehada very limited role to play in combating

educationaldisadvantageduringthis time andoffereda residualistanalysisof

educationaldisadvantage.Therehavebeenfew definitive definitionsofeducational

disadvantage.However,Kellaghanet al. (1997)referto a definition reachedat a

UNESCOmeetingin 1967which statesthatstudentsareregardedasdisadvantaged

becauseof "socioculturalreasons,theyenteredthe schoolsystemwith knowledge,
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skills andsattitudesthatmadeadjustmentdifficult andimpededlearning"(p27). The

problemofdisadvantagemanifestsitself in theschoolin pooreducationalperformances

Tomlinson(2001)discussingthe influenceofhumancapitaltheoryin post-welfare

societyhasplacedwork-ethicandcompetitionin the labourmarketat thecentreof

educationpolicy. Thegoalsof globalcapitalisteconomicshavehada major influence

on theneedsof local andnationaleconomies,which requiredthemto competeat a

global level andled to governmentsrediscoveringhumancapitaltheory. Tomlinson

citesa speechby Tony Blair in 1999which statedthat therewould be 'no moreceilings

thatpreventpeoplefrom achievingtheir merit'. Tomlinsonarguesthatdespitea raft of

socialpolicieson educationalequality,which may havehadsomeeffecton the

working-class,it hasnot hadanyeffecton themiddle-classapartfrom ensuringthat the

future securityandstatusof their childrenis securedandthat theyareeducatedapart

from thepoor. Shearguesthatstudiesof socialmobility found childrenof lower socio­

economicgroupshaveto demonstratemore 'merit' to enterdesirableclasspositions.

This is alsohighlightedin theanalysisof theforty richestpeoplein Britain in 2000,

who far from representinga classlessgeneration,for themostpartattendedprivate

schoolsandhadrich andinfluential parents.In relationto IrelandClancy(1995)reports

clearevidenceof socio-economicclassdifferencesin the level ofeducational

achievementandthird level participationwith the highersocio-economicclasses

benefitingmoresignificantlyfrom their participationwithin theeducationsystem(see

section2.5 for furtherdiscussion).

2.2 Sociologyof education

2.2.1 Introduction

This sectionwill exploresociologicaltheoriesof education.Accordingto Drudy and

Lynch (1993),educationplaysa critical role in socialisingtheyoungandthe

transmissionofcultureandselectsdifferent individualsfor different typesof

occupationsthroughassessmentandcertification. Accordingto Clancy(1995)mostof
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thesociologicalwork carriedout in thefield ofeducationin Irelandhasbeenwithin a

structuralistframework. Traditionallysociologistshavetakensocietyasa wholeunit

of analysisandsoughtto understandthecontributionthateducationmakesto the

maintenanceanddevelopmentof thatsociety.This macroapproachleavesthesocial

processesandinternaldynamicsof theschoolunexamined.More recentlysociologists

areusinginterpretativeapproachesandexaminingthe functioningof school

organisationsandpatternsof interactionin theclassroomandthenatureof curriculum

throughwhich explicit goalsof schoolingarerealised. Two groupsof scholars,

functionalistsandMarxistsscholars,hold antitheticalviewsaboutthe functionof

educationin contemporarysociety. Howevertheir approachesdo havea lot in common

andthis sectionwill explorethesetwo sociologicaltheories.

2.2.2 TheFunctionalistperspective

Accordingto Drudy andLynch (1993)thedominantapproachin Irish educational

researchuntil the 1970shasbeenthe functionalistpersPective.Functionalismhasits

origins in early20th centuryEurOPeansociologistssuchasWeber,Durkhiemand

Parsons.Drudy andLynch (1993)claim, thatalthoughfunctionalismdoesaddress

conflict andsocialdivision, thereis anassumptionthatsocietyis basedon co-operation

andcohesivenessandthereis normallya stateof equilibrium. Functionalismis

preoccupiedwith thequestionoforderandhow societiesremaincohesive.The

maintenanceof this orderis explainedin termsof sharedvaluesandalthoughmany

institutionsareseento playapart in this, educationhasa key roleto play in the

transmissionof sharedvalues. Oneof themostinfluential structuralfunctionalist,

TalcottParsons,claimedthatschoolscontendwith a 'dual-problem'astheyoperate

simultaneouslyasagenciesof socialisationandselection(Clancy,1995). As a

socialisationagencytheschoolis responsiblefor thedevelopmentof the individuals'

commitmentsandcapacitieswhich areprerequisitesfor their future role performance

andthis incorporatesbotha technicalandmoral component.Thetechnicallevel

teachescapacitiesandskills requiredfor adultPerformanceandthe moralsocialisation,

evenmorecrucial for Parsonsasa normativefunctionalist,teachesthatvalueconsensus

is essentialif societyis to oPerate.Schoolis crucialastheplacewhereyoungpeople
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aresocialisedinto basicvaluesof societyandthekey valueof schoolis to teachwhat is

strategicallyimportantto society(Clancy,1995). Parsons(1977)arguesthat

functionalisttheoryviewstheexpansionof schoolingasa naturalsocietalresponseto

technicalinnovationanddevelopmentandto thecorrespondingincreaseddemandfor

skilled labourin theworkplace. Schoolsarecommittedto meritocraticprinciples,

which becometheessentialmechanismby which our societyacceptstheprinciplesof

differential rewardsandfavoursthosewho strivefor high academicgrades.Thenorm

of achievementis internalisedandschoolsfunction asa crucialmechanismfor the

selectionof individualsfor their future occupationalrole in society(Clancy,1995).

Accordingto BlackledgeandHunt education"inculcatestheview that inequalitiesof

incomeandstatus,which area consequenceof differencesof educationalattainment,

areacceptable;that is properfor thosewho do well in educationto behighly rewarded"

(1985,p68).

Accordingto BlackledgeandHunt (1985),Parsonsarguesthat therehasbeenan

educationalrevolutionwhich hastransformedmodemsociety. Themajor

characterisationof this educationalrevolutionis theextensionof equalityof

opportunity,which bringsinevitabledifferencesin attainment,arisingfrom differences

in ability andfamily orientation(differentaspirationsandattitudesin the family in

respectto education).Theeducationsystemengendersnewforms of inequalityand

potentialdivision in societybut alsocontractsthis by legitimatingtheseinequalities

throughtheprincipleof meritocracy. BlackledgeandHunt (1985)maintainthatthis

hasled to thespreadof the ideologyof 'equalopportunity'and 'achievement'andthese

arekey elementsof commonculture. Themostenduringdebatein Irish educationis

theequalityofeducationopportunitydebatewhich is embeddedin a functionalistframe

of reference(Drudy andLynch, 1993). Functionalistsoftentendto discussproblemsof

educationandsocialclassin the liberal languageofequalityofeducationalopportunity.

It restson the ideathatmodemsocietiesareor shouldbemeritocratic,thatachievement

andsuccessshouldbebasedon a combinationof ability andtalent,nurturingit and

accreditatingit andeventuallyassistingin slotting it into appropriatepositionsin the

socialandeconomichierarchy. This view doesnot assumethat inequalitiescanor
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shouldbeeliminatedandseesa certainamountof socialandeconomicinequalityas

both inevitableandnecessaryto theproperfunctioningof industrialsocieties.Oneof

theprincipal functionsof educationis to encourageandfacilitate socialmobility. It is

assumedby functionaliststhatoccupationsandsocialclassarerankedaccordingto

prestige,rewardsandskills attachedto each. It is thetaskof educationto makesure

thateverymemberof societyhasanequalchanceto beunequalandcanmove

accordingto skills attachedto themandbe in thesocialpositionmostappropriateto

their talents.

2.2.3 Neo-Marxistperspective

Theprinciplechallengeto thefunctionalistPerspectivecomesfrom Neo-Marxism.

Neo-Marxismasa theoreticalapproacharisesfrom westernEuropeanandAmerican

traditionsof socialandacademicanalysisof thecontemporarycapitalisteconomyand

is oftencritical of thepolitical philosophyof formereasternblock states(Drudy and

Lynch, 1993). BlackledgeandHunt (1985)claim thataccordingto theneo-Marxist

persPectivethemajoraim of 'massschooling'is notPersonalfulfilment asliberals

claim but asa meansof maintainingsocialhierarchyandcontrollingthesocialclass

andis themaindevicethroughwhich the labourmarketis providedwith differentiated

manpower.This PerSPectivechallengesthe ideathateducationhasanenriching

function for children'sminds. In contrastto functionalists,Neo-Marxistsclaim that

socialrelationsofcapitalistsocietiesarecharacterisedby class-basedconflict rather

thanconsensus.FrenchsociologistPierreBourdieu,togetherwith otherneo-Marxist

theoristsuchasBowlesandGintis, assertthattheprincipal functionsof educationare

thereproductionandlegitimationof thesocialrelationshipsof thecapitalisteconomic

order(Drudy andLYnch, 1993).

BlackledgeandHunt (1985)analysethework of Bourdieuandarguethatoneofhis

maincontributionsto thesociologyofeducationis in theareaofhow studentsare

evaluatedandidentifying criteriausedby staffto label studentsasexcellentor weak.

Thechild'sprogressin schoolis influencedby theculturethechild receivesfrom

hislherfamily andfamilies in thedominantor ruling classgive their children'cultural
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capital'which allowsthemto do well in education.Thecultureof educationis similar

to thecultureof thedominantclass whichdefinescriteriaby which studentsare

labelledgoodor bad(theconceptof culturalcapitalis furtherexploredin Section

2.4.4). Parsons(cited in Blackledgeand Hunt,1985)alsocontendsthateducationdoes

not explicitly teachwhat it examines.Educationis thereforegrantedapparentauthority

from outsideinterferencebecauseit legitimatesthepowerandcultureof thedominant

classes(BlackledgeandHunt, 1985). Bourdieualsodiscussestheconceptof 'master

patterns'which relateto cultureandlanguageacquiredduringsocialisation.Thinking

follows a patternlaid downin languageandlanguagedeterminesthought. Different

classgroupswithin societyhavedifferent languagesandeducationhasits own

languagewhich is closerto the languageof thedominantclass(BlackledgeandHunt,

1985). Childrenofdominantclassesaregiven linguistic codesandmasterpatterns

relatingto languageandculturewhich allow themto bemoresuccessfulin education.

This is similar to thework of Basil Bernsteinwho exploredtheconnectionsbetween

socialclassdifferencein educationalachievementand"classdifferencesin language

useof linguistic code"(Banks,1976,pl08). BlackledgeandHunt (1985)claim that it

might bemorerealisticto assumethatthecultureofeducationis formednot by therich

andpowerfulasBourdieuclaims,but by teachersandcivil servants.

TheBowlesandGintis (1976)bookSchoolingin CapitalistAmericacontainssomeof

themajorideasandcharacteristicsof theneo-Marxistschoolof thought. Education

maintainsand/orreinforcestheexistingsocialorderandthereforecannotactasa force

for socialchange,promotinggreaterequalityor socialjusticeandthecapitalist

economyis at the root of theproblem(BlackledgeandHunt, 1985). Education

legitimatesclassstructureandinequalityby fosteringthebeliefthateconomicsuccess

is dependenton thepossessionofappropriateskills or educationalqualificationsandby

preparingyoungpeoplefor a placein a class-dominatedcapitalisteconomy. School

rewardsdocility andobedienceandpenalisescreativityandspontaneityrendering

peopleincapableofactingtogetherto control their economicandsocialactivitiesand

this processis referredto asthecorrespondenceprincipal (ibid).
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2.2.4 Divergenceandsimilaritiesbetweenfunctionalismandneo-Marxism.

Accordingto Drudy andLynch (1993)neo-Marxists,unlike functionalists,do not

acceptinequalityasnecessaryfor theorderly functioningof societybut insteadseeit as

inevitableunderthecapitalistsystem.This is basedon anunequalandexploitive

relationshipbetweenthe bourgeoisieandproletariatwith educationplayinga vital role

in maintainingtheserelations. Froma functionalistperspectivetheeducationsystemis

malfunctioningnot to theextentwhereit fails to removeinequalitiesbut to theextentit

fails to identify talentor slot it into its variouspositionsandthis hasled functionalist

researchto focuson theproblemof socialmobility. Clancy(1995)arguesthat

functionalismis essentiallyanoptimisticviewpointwhich seeseducationasgoodand

leadsto individual emancipationandself-realisation.This is counteredby theneo­

Marxist viewpointwhich stressesits repressivefeatures. Themaindivergences

betweenthetwo schoolsof thoughtthenareacceptanceof social inequality,

idealisationofmeritocracyandpreoccupationwith socialmobility (Drudy andLynch,

1993).

Therearealsoa numberof similaritiesbetweenfunctionalismandneo-Marxism. Both

arestructuralistapproachesto socialorderasmostanalysisis at a systemslevel and

focusprimarily on socialstructuressuchasclassandoccupationstructures(Drudy and

Lynch, 1993). Theapproachesusesimilar researchmethodologiesandbothuse

aggregatestatisticaldatasuchascensusesandtheir findings tendto bebroadlysimilar.

Accordingto BlackledgeandHunt (1985)bothapproachesattemptto explainhow

educationcontributesto themaintenanceof thestatus-quoandbothexaminethe

relationshipbetweeneducationandthewidersociety,especiallytheeconomy.

BlackledgeandHunt (1985)alsoclaim thatthework of BowlesandGintis which

identifiedthe functionsofeducationaslegitimationandsocialisationis similar to the

functionsofselectionandsocialisationidentifiedby Parson,exceptthatParsonsis in

favourof thesystem. Accordingto Drudy andLynch (1993)bothapproachesalso

sharethesameweaknesses,suchasneglectof the internalprocessesof schoolsandthe

dynamicsofclassroominteraction. Both havealsofailed to examinethe

interrelationshipbetweenclass,gender,racialanddisability relatedinequalities.
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2.2.5 Neo-Weberianperspective

Thethird majorperspectivewhich hasinfluencedsociologicalresearchin the field of

educationhasbeentheNeo-Weberianperspectivewhich is basedon thetheoriesof the

GermansociologistMax Weber. Theneo-Weberianperspectiveis anotherattemptto

understandcapitalistsocietybut unlike thetwo previousperspectivesis muchless

inclinedto seehumanbehaviourasdeterminedby socialstructuresin which people

participate(Drudy andLynch, 1993). Accordingto BlackledgeandHunt (1985)the

neo-Weberian perspectivetakesinto accountindividual actorsdefinitionsof the

situationleadingto anexaminationof how groupsinteractto construct,maintainand

changetheeducationalsystem. This perspectivecanbridgethegapbetweenmicro and

macroapproachesin sociologicalresearch.Thestateasthemainadministrative

institution in societyis continuallyengagedin theregulationof conflict betweenother

structuresin societyandthis is theextentto which thestatecandeterminesocietal

outcomessuchasthedistributionof life chances.In anIrish contexttheneo-Weberian

perspectiveis mostevidentin thework of theEconomicandSocialResearchInstitute

(ESRI)whosetheoreticalmodelsattributeinequalitiesin incometo thedistributionof

property,skills andeducationcredentials(Drudy andLynch, 1993).

TheESRI,similar to internationalresearchtrends,hasfocusedon two areasof

educationalresearch;the relationshipbetweensocial inequalityandeducation

(particularlyintergenerationalmobility) andthe links betweengenderandeducation

(suchassubjectchoice)andthis researchhastendedto bequalitativeandpolicy

orientated(ToveyandShare,2003). Theneo-Weberianperspectivefocuseson

individual andcollectiveactionandon intentions,purposesandgoalsandthis also

leadsto theevaluationof thegoalsandactionsof interestgroupsin educationalchange.

Drudy andLynch (1993)claim thatthereis substantialagreementbetweentheneo­

WeberianandtheNeo-Marxistperspectives,especiallyin theareaof classstructuresas

classis seenasthe importantorganisingfeatureofcapitalistsocietyandpowerand

dominationareimportantexplanatoryconcepts.Thenextsectionexaminesin more

detail theconceptofpoweris education.
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2.3 Educationandpower

2.3.1Political natureof education

PauloFreiressocialpedagogydefineseducationasoneplacewherethe individual and

societyareconstructed,a socialactionwhich caneitherempoweror domesticate

students(Shor,1993). Freirewrotethathesaw"educationalpracticesinfusedwith

political objectivesandto bereproductiveof theexisting,social,culturalandeconomic

relationsofoppressionandexploitation"(Freire,1985,p39). Politics is representedin

schoolsin a numberofways,includingthe impositionof standardisedtests, physical

conditionsof classrooms,andthepunitiveattitudeof curriculumto everydayspeech,

diminishedrole of art, danceandmusicin lower incomeschools,unequalfundingof

schoolsandanunelectedbureaucracyrunningmostinstitutions(Shor,1993).

Traditionaleducationproducesacertaintypeofcitizenwho hasbeenindoctrinatedto

accepttheir oppressivesocialsituationandaccepttheauthoritariananddominant

valuesof their oppressor.Freireseessocietyascontrolledby anelite who imposetheir

cultureandvaluesasstandardand anyknowledgetaughtis anexpressionof a historical

momentwhereonegroupexpressesdominantpoweroverothers. To challengethis,

studentsshouldbeengagedin a democraticprocessandbefacedwith critical problems

which challengetheauthoritarianvaluesthattheyhavelearnedandto questionthe

official knowledgeandthemainstreampolitics of their society. This reflectiveposture

is referredto by Freireasan"epistemologicalrelationshipto reality" which is beinga

critical examinerof your experience,questioningandinterpretingyour life and

education(Shor,1993).

Accordingto Apple (1995)theeducationsystemis anessentialelementin the

maintenanceof existingrelationsof domination andexploitationin societies.We need

to understandtheconnectionbetweeneducationandthe ideological,political and

economicspheresof societyandhow theschoolpartakesin them. Apple (1995)

suggeststhatevenif schoolsweretransformedto equaliseoutcomesthereis evidence

to suggestit might not makea significantdifferencein the largerstructuralframework

ofwhich schoolsarepart. While this doespresenta ratherpessimisticview of the
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powerlessnessof schoolswhich appearto fundamentallydetermineinstitutions,Apple

(1995)alsomaintainsthatbecauseof the locationof theeducationsystemwithin the

nexusof socialrelationsthereis someopportunityfor actionsto evolve. He contends

thatsocietyis subjectto multiple powerrelationswhich area sourceof conflict andthis

conflict is not just causedby the 'holy trinity' of class,genderandracewhich areat the

centreof mostsociologicalresearch.He arguesthatwe needto recognisewhen

presentinga structuralunderstandingof educationthatwe live undercapitalistrelations

andsignificantmovementstowardseducational'reform' suchasnationaltestingand

marketisationarebasedon narroweconomicdiscourse.Ourown ideaof democracyis

alteredby theprocessof marketisationwhich is Perceivedasaneconomicconceptnot a

political conceptandanyserioussenseof commongoodis marginalised.Democracy,

assertsApple (1995),is reducedto stimulatingtheconditionsfor consumerchoiceand

theworld becomesa vastSUPermarket.This resultsin themovetowardsa double

peakedeconomywherethegapbetweenrich andpooris growing larger.

BlackledgeandHunt (1985),in theirexaminationof Apple'swork, contendthatthere

is a functionalcorrespondencebetweenwhatschoolsteachandtheneedsof anunequal

society,demonstratedby thefact that industryrequiresdocileworkersandschools

producethem. However,this simpleconceptof reproductiondoesnot do justiceto

complexityof schoollife andApple identifiesresistanceamongpupilsto this

absorptionof thehiddencurriculumasit is mediatedby theclasscultureofpupils.

Pupilsthemselvespossessa culturecontainingvaluesandnormsthatareat oddswith

thoseof thedominantcultureofwidersocietyandthis allowsthemto seethroughthe

capitalistideological�f�a�~�a�d�e to a reality of inequalityat its baseandprovidespupils

with themeansofchallengingthesystemofcontrol in their schools(Blackledgeand

Hunt, 1985). This maybeevidentin working-classschoolswheretherecanbea

rejectionof the hiddencurriculumandsuchschoolsbecomesitesof resistance,conflict

andstruggle. However,despitethis resistance,or counter-culture,thepoweris

unevenlydistributedamongteachersandpupilsbut thevery existenceof this conflict

provesthat pupilsarenotjust bearersof the ideologythatschoolenforceson them

(BlackledgeandHunt, 1985). Examplesof this resistanceincludepupilscreatively
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adaptingtheir environmentsotheycansmoke,getoutofclassandinformally control

thepaceof teaching.Theteacherandtheir subjectscanoftenbe ignoredandthecovert

hiddencurriculumteachingofpunctuality,neatness,complianceandother

economicallyrootedvaluesareignored.Apple'swork abandonstheview that

educationis simply determinedby theeconomyandinsteadencouragesus to view

schoolandthecultureofpupilsasrelativelyautonomous.GaineandGeorge(1999)

claim thatdifferencesin the 'socialclass'betweenpupil andteachercanleadto a clash

betweentheteachersidealisedview ofwhata pupil 'oughtto be' andthe 'reality'

leadingto discordbetweenthetwo andeventhedevelopmentofa 'resistance'

subculture.However,BlackledgeandHunt (1985)point out thatthis neo-Marxist

theoryof resistancelacksempiricalsupportasthe majority ofworking-classpupilsare

not partof a schoolcounter-cultureandmanyworking-classpeoplethemselvespossess

valuesandattitudeswhich areat oddswith thosefound in suchsub-cultures.

2.3.2CurriculumandReproduction

Apple (1995)maintainsthatschoolsactasa stateapparatusandperformimportant

rolesin assisting thecreationof theconditionsnecessaryfor capitalaccumulation(they

sort,select,andcertify a hierarchically-organisedstudentbody) andlegitimation

(maintainan inaccuratemeritocraticideology),therefore,legitimatethe ideological

forms necessaryfor therecreationof inequality.However,thetwo functionsof schools

areoften in conflict for exampleat timestheremay beanoverproductionof

credentialedindividualswhentheeconomyno longer'requires'asmanyhigh salaried

personnel.Apple (1995)identifiesa problemwith therelationshipbetweenpowerand

culture.Culturehasa dual form which is a lived experience;it is developedoutofday

to day lives andthe interactionsof specificgroups.Anotherimportantcharacteristicof

cultureis theability ofcertaingroupsin societyto transformcultureinto a commodity

to accumulateit andto makeof it whatBourdieucalled'culturalcapital'. Apple (1995)

examineshow particularaspectsofa collectiveculturebecomerepresentedin schoolas

objectivefactualknowledgeandfound that thecurriculumwasthemostimportant

sourceof cultural dominationwhich facilitatedthedistributionof ideologicalvalues

andknowledge. Schoolsareresponsiblefor producinga particularkind of 'legitimate'
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knowledgeandalsocreatecategorieswhich label studentsasdeviantsor achievers.

This allowsthedevelopmentofa complexfilter throughwhich pupilsarestratifiedinto

their positionin society. Apple'swork examineseducationalinstitutionsthroughthe

lensofmultiple powerrelationswhich exist in societyandhis work is closelyrelatedto

thatof PauloFreirewho assertedthateducationis politics. Lynch andLodge(2002)

link the lack of studentvoicewithin schoolsto power-relatedinjusticeswithin the Irish

educationsystemandstatethat this lack of voice isparticularlyrelevantfor working­

classstudents.In relationto this currentthesis,it is importantto considerthese

findings andto investigatetheexperiencesof studentsin this studyandconsider

whetherparticipationin Early Starthasenhancedtheir level participationwithin the

educationsystem.

2.4 Constructingeducationalinequality

2.4.1Socialconstructionof inequality

PiersonandCastles(2000)conceiveeducationasa socialgoodwhich is closelytied to

basicneedsandpersonaldevelopmentandis essentialto theconceptofequality.

Educationalopportunityplaysa key role in combatingdisadvantagewhich theyview

creatingan"inherited,andanunfair situationin onegeneration"which leadto anunfair

startfor thenextgeneration(ibid, p56).Theyclaim that theideaofequalityof

opportunityis a very radicalconceptandwould entaila restructuringofour societyso

that themostdisadvantagedwould havethesamelife chancesasthemostprivileged.

This understandingofequalityof opportunityis linked to theconceptof social

citizenshippropoundedby T.H. Marshall(1950)who suggestedthe fact thatwhen

elementaryeducationwasmadecompulsoryby theendof the 19th centuryit signalleda

departurefrom laissez-fairesocialpolicy andthegrowth in political democracy

requiredofaneducatedelectorate.Marshallviewedfree andcompulsoryeducationas

the first steptowardstheestablishmentof thesocialrightsofcitizenshipwhich

dominatedsocialpolicy developmentsin thetwentiethcentury.
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Accordingto Foster,Gomm,andHammersley(1996)inequalityhasbeenthe focusof

muchsociologicalresearchon education.Theinvolvementofpsychologistsin the

developmentof intelligencetestsin thefirst halfof20th centuryinfluencedhow

educationalinequalitywasconceived.

Centralto this work wasthe ideathathavingintelligenceis geneticallydetermined,
in largepart; with differentsocialclassesvarying in intelligence,andmembersof
the lower classesbeinggenerallylessintelligentthanthoseof the middleandupper
classes.(Fosteret aI, 1996,p7)

Therewasmoreattentiongivento the identificationof individual working-class

childrenwith potentialby makinguseof intelligencetestsratherthanequalityfor all

andthis systemwasbelievedto befair. Tomlinson(2001)maintainsthatthe

functionalistnotionof meritocracyhasbeensignificantlyboostedby therelianceon

intelligencetestingthroughoutthe20th century. Theuseof thesetestshassupported

theassumptionthat theselectionprocessesfor elite formsofeducationis meritocratic

andtheprivilegesassociatedwith theseforms ofcredentialsarefair. By the 1960s

claimsthat intelligencewasinheritedwerechallengedby theoriesrelatingto the

influenceof thesocialenvironmenton thedevelopmentof thechild. Fosteret ale

(1996)point out thatastherewasincreasingscepticismaboutthehereditarynatureof

intelligencethat therewasincreasedrelevanceplacedon thehomebackgroundof the

childrenandthe importationof theconceptofculturaldeprivationfrom the United

States.

Thus,the relativefailure ofworking-classchildrenin schools,comparedto middle­
classchildren,beganto beexplainedby manyin termsof theeffectsof culturally
deficienthomebackgroundswhich failed to providethecognitiveandattitudinal
socialization(sic) believedto be a prerequisitefor academicsuccess.(Ibid, p9)

Theresultof this wasthecall for directactionby schoolsin the form ofcompensatory

educationandstrongerlinks betweenhomeandschool. Similarly thedeliveryof Early

Startwithin the Irish educationsystemcanbe viewedasresultingfrom a similar

perspectiveandsetof concerns.
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Tomlinson(2000)discussesthetheoryofhumancapitalin a post-industrialglobal

economyandclaimsthatgovernmentsareno longerin full controlof their economies

astransnationalcorporationsencouragegovernmentsto competefor investmentsand

jobsfor their citizens.Shedescribesthis asa 'globalauction'in which countries

competeto offer aneducatedworkforcefor investmentandthis hasled to a 'tightening

bond'betweeneducationandtheeconomy(P5). As work is increasinglymorereliant

on themind ratherthanphysicalwork, educatedpeoplearenow consideredthe

'capital'of developedsociety. Governmentsareincreasinglyattemptingto restructure

educationto increaselevelsofeducationandincreasetheir attractivenessto

transnationalcompanies,simultaneouslygovernmentsunderthe influenceofneo­

liberal ideologies,areattemptingto reducepublic costs. Tomlinsonassertsthat"one

solutionto this problem,hasbeento usehumancapitaltheoryto persuadepeoplethat

investingin themselves,throughcontinuouseducation,trainingandlifelong learning,is

in theirown bestinterests,evenmoreso if theypay for this" (p5). Thedrive to 'raise

standards'andincreasecredentialshascausedcredentialinflation andensuredthat

employersusethestatusof qualificationsto screenpotentialcandidates.Sheclaims

thatthemajorcharacteristicof20th centurydemocraticsocietyis that thesecredentials

"mustbeacquiredthroughmainstreameducationto legitimateoccupationalsuccess,

privilegeandadvancement"(P6). Thesignificanceofequalityofopportunityneedsto

beunderstoodin thewider contextofequalityin society.

2.4.2Equality in society

Accordingto Lynch andLodge(2002)equalityis a fundamentalprincipleunderpinning

theoperationof all democraticsocieties,andschoolsaremajorplayersin the

determinationofpatternsof equalityin society.

As knowledge-basedindustriesandservicesgain increasingpre-eminencein the
global economy,schoolshavebecomeincreasinglypowerful playersin the
determinationof life's chances.Their role asproducersanddisseminatorsof
culturalproductshasalsomeanttheyplayapowerful role in determiningthe
orderingof cultural relationsin society,andin elevatinganddenigrating
difficult cultural forms. (Lynch andLodge,2002,p5)
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Lynch andLodge(2002) identify threestrandsofegalitarianthinking andclaim that

inequalityis not generatedfrom a singlesourcebut is generatedfrom economic

relations,political, socio-culturalor affectiverelationsandfrom interactionbetween

thesesocietalstructures.

1. Theredistributiveperspective;This strandof egalitarianthinking hasmostpre­

eminencein egalitariantheoryandis evidentin thework of Rawls(1971)andTawney

(1964). Lynch andLodge(2002)identify this perspectiveasgiving primacyto the

possessionofmaterialgoodsandservicesor having"opportunitiesto access,

participateor succeedin particularspheres"(P7). This perspectiveis in line with

materialisticandeconomicallybasedconceptsof socialjustice,andequalityis defined

asa redistributiveproblems. This perspectivehasdominatedsocialscienceanalysisof

educationandviewseducationasa 'good',implying themoreonereceivesthe better.

Theresultof this hasbeena numberof large-scalestudiestrackingparticipationrates

for varioussocialgroupswithin theeducationsystemwhich hasfocusedthedebate

towardsequalityofopportunityandtheneedto equalisethedistributionof educational

credentialsratherthanthedistributionof resources.HoweverLynch andLodge(2002)

point out that it is futile to encourageequalityofopportunitywithout first ensuring

equalityof condition.

2. Recognitionofdifference;Thesecondstrandofegalitarianthoughtwhich LYnch

andLodge(2002)identify is theanalysisof theproblemsofpoweras"derivativerather

thangenerativein thedistributivetradition" (P8).Thereis a growingrecognitionthat

inequalityis notjustaneconomicconceptbut canalsobe relatedto statusissuessuch

asgenderandethnicor religiousbeliefs. Sincethe 1990stherehasbeenan increasein

the 'politics ofdifference'andtherehasbeena parallelgrowth in socialcultural

movements.As societybecomesmorecomplexandfragmentedthetraditional

ideologicalperspectivesbasedoncapitalandlabour,havebeenreplacedby an

extensiverangeof socialperspectivesandtheonsetofpostmodemism.
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Theresultof this is thatneitherpolitics nor ideologyarefocusedanymore
primarily uponthe left-right debateaboutthe roleof thestatebut ratherthere
area plethoraof differentpolitical organisationspursuingtheir own interests
anda rangeof newideological Perspectivesemergingthatdo not fit the
simplistic left-right continuum. (Alcock, 1996,p123-4)

Fitzpatrick(2001)alsodiscussestheemergenceof newsocialdivisionsbasedon

gender,raceandethnicity,mentalandphysicalabilities,ageandsexualityandin line

with this thereis a changein the focusof welfareideologiesfrom a concernwith the

distributionof materialresourcesto newsocialmovementsanda broadenedconcern

with bothmorematerialandcultural resources.Lynch andLodge(2002)indicatethat

this perspectivefollows the Weberiantraditionby treatingstatusasa separateand

discreteentity from economicandpolitical positions.

3. Powerandtherepresentationofinterests;Thethird stranddiscussedby Lynch and

Lodge(2002)identifies"powerasanequalityprobleminter-relatedwith, but separate

from, distributionandrecognitionissues"andthis is the least developedperspective

(p9). Power-relatedissuesof socialjusticedrawon thework of theoristssuchas

Foucault,andin the field ofeducationalsociologythework of theoristssuchasApple

andBowlesandGintis havebeeninfluential at a macrolevel, andFreire'ssocial

pedagogyat a micro level. However,Lynch andLodge(2002)point out that therehas

beenlittle sociologicalresearchfocusingon the issueofpowerat a micro level suchas

examiningthedynamicsof the teacher-studentrelationship. In particular,they

highlight the fact thatdiscourseson the issueofchildren'srightsandparticipationare

separatefrom mainstreameducationaldebates.This strandofegalitariantheoryallows

for the re-conceptualisationof thedominanceandsubordinancywhich is

institutionalisedinto educationallife by offering anopportunityto re-examinethe

teacher-studentrelationshipasanequalityconsideration.

Recentideologieswhich focusedon equalityofopportunityfor previouslymarginalised

groupssuchaswomen,or ethnicminoritieshaveincreased buta majorobstaclein this

is thattherearenow evenmorePeoplecompetingfor qualificationandtherearestill a

largenumberwho areunableto comPeteon equalterms. Tomlinson(2000)arguesthat

31



sincethe 1980s,egalitarianideologiesbeganto disappearin a numberof developed

countriesandwerereplacedby the 'school"choice"movements,creatinganeducation

marketin which parentsseekthe"bestbuy" for their children' (p6). This agendahas

beenpushedontoeducationalagendasby powerful groups. Evidenceof this in theUK

emerges withthedevolutionof schoolbudgetsbasedon pupil intakeandthe

competitionfuelled by thereleaseof annualleaguetables. Schoolsarepunishedor

rewardedaccordingto thepupilstheyattractandthis hasled to someschoolsbeing

labelled'failing schools'. Tomlinson(2000)assertsthatthereis internationalresearch

evidenceto showthat themainoutcomeof schoolchoicepolicieshasbeenthe increase

in socialclassandracial segregationin schools.

Thedisappearanceof egalitarianideologiesandthe increasedrelianceon market

positionsfor educationalopportunitieshasreinforcedthepositioneducationplaysasa

socialclasssortingmechanism.Tomlinsonclaimsthatmiddle-classparentsare

underminingtheprincipalof equalityofopportunityby usingtheir resourcesas

superioreducationalsupportsfor their childrensuchasprivateschoolingandgrinds.

Sheclaimsthatthis middle-classis committedto thesocialandpolitical systemthat

gavethema 'goodlife' andaredeterminedto passthis privilegeontotheir children.

But this determinationnow goesbeyondthetransmissionof 'culturalcapital'
(BourdieuandPasseron,1973),althoughparentsandchildrendeterminedto 'get
on' know thatnot just qualifications,but appropriatesocialandpersonalskills are
necessaryto demonstratetheir 'valueaddedcurriculumvitae'. (Ibid, p11)

Theseaspirantgroupsareno longerconcernedwith equalityof opportunitybut arenow

concernedwith theexclusionofpupilswho will affecttheperformanceof their own

childrenin schoolwhomtheywish to beassociatedwith childrenfrom similarsocio­

economicbackgrounds.Giddens(1997)in The Third Wayalsodiscussesthe growthof

two forms ofexclusionwhich havemarkedmodemsocietyas"privilegedgroupsstart

to live in fortresscommunities,andpull out from public educationandpublic health

systems"(p18). Thereis anexclusionat thebottomof themostdisadvantagedandat
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thetop thereis voluntaryexclusion,or the 'revoltof theelites',wherethe most

privilegedhavedecidedto live apartfrom therestof society(Giddens,1997,pI03).

2.4.3Theequalitycontinuum

Lynch (1999)claimsthat thereis no setdefinition ofwhatequalityofopportunity

meansandto understandthe realisationofequalitythereis a continuityalongwhich the

variousprinciplesofequalitycanbeplaced.LYnch (1999)constructswhatshecallsan

equalitycontinuwn:

Policieswhich promotesomevagueform of fairnessor equitysit at oneendofthe
continuwn;movingon from this therearepolicieswhich promoteliberal equal
opportunities,thosewhich arebasedon radicalequalopportunitiesandfinally policies
which aredirectedtowardsthepromotionofequalityofconditionandwhich claim
that, it is only in anegalitariansociety,in which thereis equalityofcondition,thatone
canhavetrueequalityofopportunity. (Lynch, 1999,p29)

Theminimal level of equalityidentifiedby LYnch (1999)refersto equitywhich hasa

somewhatambiguousmeaningandvagueIy refersto somethingasbeingfair or

reasonable.This vaguenessof themeaninghasallowedpolicy makersto benon­

committedto ensuringequalityfor all. DrudyandLynch (1993)arguethat theconcept

of equity in the Departmentof EducationandSciencesGreenPaperEducationfor a

ChangingWorld(1992)hasreplacedtheconceptofequalityandis subjectto a broad

interpretation. 'Fairness'in philosophicaltermscanmeansomethingvaguesuchas

'reasonableness'.This hasbeeninterpretedasa backwardstepbecauseof the

ambiguityattachedto the meaning. Similarly theCombatPovertyAgency(1993)

suggestedthat theGreenPaPermadelittle attemptto developa commitmentto social

justiceandinsteadhasfocusedon theeconomicimPerativeofeducationpolicy. Drudy

andLynch (1993)cite Irish researchby GreaneyandKellaghan(1984)which divides

theconceptof equalityofopportunityinto threephases;access,participationratesand

ratesofachievement.Up until 1960seducationalequalitywascouchedin termsof

accessfrom differentsocialgroupsto different levelsof theeducationsystem. The

nextstageof thecontinuwnrepresentsliberal egalitarianswho view equalityin

educationin termsofequalityofopportunity. Liberal egalitariansrecognisethat
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"societyis stratifiedandproposedthatequalitypoliciesshouldbedirectedtowards

equalisingopportunitiesfor varioustypesofmobility (educational,occupational,

career,intergenerationaletc.)within a stratifiedsystem"(ibid). Equalityof opportunity

policiescanalsobe locatedalonga continuum,from equalityof access,to equalityof

participation,to equalityof outcome. LYnch (1999)critiquesthis conceptof equality

for ignoringstructuralinequalitiesin societyandoffering anessentiallymeritocratic

viewpoint.

In relationto themaximumlevel ofequalityon theequalitycontinuum,Lynch pointsto

thework of radicalegalitarianswho challengethe notionthat structuralsocio-economic

inequalitiesin societyare inescapable.The focusof radicalegalitariansis on

substantiveeconomicandpolitical equalityandon therestructuringof institutionsto

promoteequality. They focusespeciallyon the importanceof substantiveeconomic

andpolitical equalityandtheneedto eliminateinequalitiesaltogetherratherthanjust

redistributeinequalitiesacrossdifferentgroups. Essentialto all conceptsof egalitarian

theoryandthe socialconstructionofequalityis that it hasmainly developedwithin

institutionalandpolitical structuresandLynch claimsthat it canonly besuccessfully

developedandrealisedwhenit hasbeendevelopedwithin a dialogicalcontext. LYnch

(1999)is very clearon how this dialogicalconstructionofequalityshouldtakeplace

andsuggestsit shouldnot merelybewith theacademicandpolitical structuresbut

shouldinclude''themarginalisedandexcludedgroupswho arethesubjectsofequality­

basedresearchin education"(p4).

2.4.4New forms of inequality

Lynch (2007)hasrecentlyexpandedherwork on equalityto includethe conceptsof

equalityof solidarity,careandlove andshearguesthatprimarycarein particularis

dependenton love labour. Lynch reasonsthatsocietyshoulddevelopa Care(ful)

Model of CitizenshipratherthanthecurrentRationalEconomicActor modelof

citizenshipwhich in theeducationsystememphasisesthe individual'sacquisitionof

humancapital for economicactivity anddoesnot takeinto considerationthe

dePendencyofhumanbeingson others.Love, careandsolidarity labourprovidefonns
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ofnurturingcapitalandcreate'emotionallyresourcedfamily members,friends,

colleagues,neighboursor partners'(P554). This leadsto a senseof belonginganda

senseofbeingappreciatedfor the individualsinvolved.

All peoplehavethecapacityfor intimacy,attachmentandcaringrelationships.
Bondsof friendshipor kinshiparefrequentlywhat bring meaning,warmthand
joy to life. Beingdeprivedof thecapacityto developsuchsupportiveaffective
relations,or theexperienceof engagingin themwhenonehasthecapacity,is
thereforea serioushumandeprivationandinjustice(ibid, p553).

Lynch'swork reflectssomeof theconceptsof socialcapital,particularlyin relationto

the importanceofnurturingrelationshipsandnetworksin local communitiessuchas

thework ofColeman(1988). Lynch claimsthat love, careandsolidarity labourare

oftenabsentin communitieswhich are"brokenby conflict or violence"(2007,p555).

Theseconceptsareimportantto considerfor this studyasthe researchwill examinethe

impactof theEarly Startprogrammeon thecommunityandin particularif it hasbeena

sourceof socialcapital in thecommunitythroughstrengtheningrelationshipsfor the

stakeholdersinvolved in theeducationprocess.

2.4.5Socialandculturalcapitalin educationaldisadvantage

The 1998EducationAct defineddisadvantageas"the impedimentsto educationarising

from socialor economicdisadvantagewhich preventsstudentsfrom deriving

appropriatebenefitfrom education"(Section32(9». Accordingto Kellaghan(2001)

therearea numberof limitationswith this definition. This definition is very broadand

doesnot offer any insight into theactualdifficulties thata child would facein a school

contextandoffersno guidanceon appropriateeducationalinterventions. Kellaghan

arguesthatthecurrentdefinitionsofeducationaldisadvantagearefrequentlytoo broad

andnon-specificandheattemptsto presenta newdefinition which focuseson the

natureof educationaldisadvantagewhich incorporatestheconceptsof socialand

culturalcapital.

Kellaghan'sdefinition proposesthatchildrenareeducationallydisadvantagedwhen

discontinuitiesexistbetweenthecompetenciesanddispositionsa child developsin
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their homelife andthecompetenciesanddispositionswhich areseenasnecessaryfor

successfuladaptationto schoollife. Kellaghanidentifiesa numberof factorswhich

influencethedevelopmentofchildren'scompetenciesanddispositions.He

conceptualisesthesefactorsin termsof threetypesof a capital;economic,culturaland

social. Educationaldisadvantageis definedin termsof (i) discontinuitiesbetweenthe

competenciesanddispositionswhich childrenbring to schoolandthecompetenciesand

dispositionsvaluedin schools,and(ii) factors,conceptualisedin termsof threeforms

of 'capital' (economic,cultural,social),which influencedevelopmentofcompetencies

anddispositions(Ibid, p3).

Economicor financial capitalrefersto materialresourcesandthe impactof income

povertyon children'seducationalattainment.Kellaghanstatesthat this form ofcapital

hasreceivedmostattentionin the identificationof disadvantage.Cultural capitalrefers

to theprimaryconditionswhich fostercognitiveandscholasticdevelopmentandthree

forms ofcultural capitalhavebeenidentified. The first form refersto personal

dispositionswhich are"anarrayof cognitiveandnon-cognitivecomPetencieswhich

areinfluencedby pastexperience(especiallywithin the family) andareusedto

organisefuture experience"(ibid, p9). Thesecondform is signifiedby cultural goods

suchasbooksanddictionariesandthe third form ofcultural capital is institutionalised

suchaseducationalqualifications. Kellaghancitesa numberof componentswhich

havebeenproposedaselementsofculturalcapitalwhich improvecompetenciesrelated

to schoolsuccess.Theseinclude;modelling(theuseof languagein organisingtime

andspace);stimulationto exploreideasandevents;high valueplacedon academic

expectations;guidanceandmotivationfor schoolrelatedmatersandfinally ensuring

that thechild engagesin activitieswhich aredevelopmentallyappropriate.Kellaghan

(2001),similar to thework of theneo-MarxistssuchasBourdieu,pointsout that that

culturalcapital is definedby thedominantsocialgroupin society. Bourdieuwas

particularlyinterestedin howeconomiccapitalcombinedwith otherforms ofcapital

suchassocialandculturalcancreateandreproduceinequality(Field, 2003).
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Socialcapitalis locatedin the family andthechild's local communityandrefersto

issuessuchasconduct(includingmoraldevelopment),identity (includingself­

concept),socialbehaviour,attitudesandmotivation. Kellaghan(200I) maintainsthat

definitionsof socialcapitalcanbe impreciseandambiguousandvariousdefinitionsof

socialcapitalexist.

In mostdefinitions,socialcapital is consideredto beembeddedin relationships
betweenindividualsin informal networks.Furthermoreit is definedprimarily by its
function, which is representedastheability of individualsto securebenefitsby
virtue of their membershipof thenetworks.(Ibid, pI 0)

Socialcapitalcanbeunderstoodasconsistingof sharedvaluesandnormsandis based

on trustbetweenmembersofa networkandalsoprovidesaccessto informationfor its

members.It providesan importantsourceofsocialcontrolandsupportsuchasparental

support. Socialcapitalcanalsobeusedin a negativeway whenit is usedasa form of

socialcontrol andmeansofexclusion"whenoutsidersaredeniedaccessto resources,

andwhensocialcapital,asBourdieu(1986)proposes,becomesa toll of reproduction

for thedominantclasses"(Kellaghan,2001,pIt). Bourdieu'sexplorationof the links

betweensocialcapitalandeducationalattainmentis furtherdevelopedby thework of

theAmericansociologist,JamesColemanwhosework wasgroundedin largescale

surveydataon educationalattainment.Throughhis work, Coleman,demonstratedthat

socialcapitalwasnot just limited to thepowerfulbut couldalsoconveybenefitsto

marginalisedcommunities(Field, 2003). Coleman(1994,p300)definessocialcapital

as;"the setof resourcesthat inherein family relationsandin communitysocial

organisationsandthatareusefulfor thecognitiveor socialdevelopmentof a child or

youngperson. Theseresourcesdiffer for differentpersonsandcanconstitutean

importantadvantagefor childrenandadolescentsin thedevelopmentof their human

capital"(p24). Socialcapitalplaysa role in thecognitivedevelopmentof childrenand

in additionit contributesto theevolutionofa securesenseof selffor the individual

child. Field (2003)contendsthattheconceptsof socialandcultural capitalareclosely

relatedto humancapitaltheoryastheconceptsutilise the"ideasof investment,

accumulationandexploitationthathavebeenseizeduponin suchareasasglobal
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developmentandanti-povertystrategiesor thestudyofbusinessinnovationand

technologicalchange"(p4, Field, 2003). Kellaghan'sdefinition ofeducation

disadvantage incorporatesthethreetypesofcapitaldiscussed;economic,cultural and

socialandreflectsa multi-dimensionalunderstandingofeducationaldisadvantage.

This multi-dimensionalunderstandingofeducationaldisadvantageis reflectedin the

researchquestionsanddatacollectionfor this studyasstudents,parents, teachersand

communityeducatorsareconsultedin thedatacollectionto contributeto holistic

understandingof theoutcomesEarly Startparticipation. Thenextsectionexplores

evidenceofeducationaldisadvantagein Irish society.

2.5 Irish researchon educationalinequality

2.5.1 Introduction

Thereis muchevidenceto suggestthateducationhasincreasedin significanceasa

determinantof future statusandis closelylinked to changesin theoccupational

structuresof Irish society. In 1926,fifty-three percentof theworkforcewasemployed

in agriculturebut by 1991 this figure haddroppedto fourteenpercentwith themain

areasof growthbeingin white-collaroccupations.Thepercentageof the workforce

classifiedasemployeeshadrisenfrom forty-four percentin 1926to anestimated

seventy-sevenpercentin 1991 (Clancy,1995). Clancyhighlightsresearchby Rottman

andHannan(1982)which concludedthat in Irelandduringthetwentiethcenturythere

wasa changein the basicstructuringprincipleof thestratificationsystem. As the

determiningrole of family propertyandinheritancehasbeenreplacedby wage

bargaining,educationis nowa majordeterminantof adult life chancesandthis hasalso

increasedtherole educationplaysin perpetuatingwider structuralinequalities. Clancy

(1997)arguesthat thecentralityofeducationin Irish public policyreflectscontinuing

beliefin its relevancefor economicandsocietaldevelopment.Therehasbeen

continuedpublic supportfor themodernisationof theeducationsystemsincethe 1960s

with a commitmentto a restructured,diversifiedandgreatlyexpandededucational

system.
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2.5.2TheInvestmentin EducationReport

The 1966Investmentin EducationReport(lIE) Reportwasinitiatedin 1962by the

DepartmentofEducationin cooperationwith theOECDandprovidesthefoundation

documentof themodemIrish educationsystem. It includedanevaluationofexisting

educationalprovisionandplansfor futureeducationaldevelopmentandofferedthe first

comprehensiveIrish analysisof therelationshipbetweensocialclassandeducational

attainment(Coolahan,1981). An intensiveprogrammeofprimaryschool

rationalisationwasembarkedon which is exemplifiedby thereductionin one-to-two

teacherschoolswhich in 1967representedoversixty percentof schoolsbut by the

1990sthis haddeclinedto twenty-fivepercent(Curry, 2003). Therationalisationof the

primaryschoolsystemwasinfluencedby animportantlink which lies betweenthis spirit

ofeconomicreformandthereformthattookplacein educationduringthe 1960s. The lIE

Reportfound thatwithout reformin theeducationsystemtherewould bea considerable

shortfall in thenumberof suitablyqualifiedworkersneededfor economicgrowth in the

1970s. This waslinked to theothersignificantfinding of thereportconcerningthe large

socialclassandregionaldisparitiesin educationparticipationrates.

The lIE Reporthighlightedthelow participationrateofcertainsocio-economicgroupsin

postprimaryandhighereducationand,in particular,thebelowaverageproportionof

childrenfrom thesemiandunskilledoccupationalgroupswho proceededto post-primary

education.Thereportfounda veryhigh drop-outratewith thirty-six percentofstudents

. not completingtheirjunior post-primarycertificateandthemajorityofstudents,who did

drop-out,werefrom theoccupationalcategoriescompromisingofskilled, semi-skilledand

unskilledworkers(Coolahan,1981,pI67). ThelIE Reportrecommendedmanychanges

in educationalplanningin Irelandincluding"schemesfor improvingparticipationlevels,

co-ordinationofpost-primaryschoolingwithin amatrix ofcatchmentareas,rationalisation

ofnationalschoolprovision,includingthemergingofmanyof thesmallone-andtwo­

teacherschools"(Coolahan,1981,p168). Thereportis recognisedasbeingthecatalyst

for a paradigmaticshift in the Irish educationalpolicy. The reportis oftencreditedwith

introducingtheprincipleofequalityofopportunityinto Irish educationaldialogueand

thecurrentconcernfor socialjusticeandcombatingdisadvantagethrougheducational
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policy found its first expressionin the lIE Report(Clancy,2001). Accordingto Drudy

andLynch (1993) 'Humancapital' theoryis a functionalisttheoryandis evidentin the

Investmentin EducationReport(1966).Humancapitaltheoryimplies that increasing

investmentin educationbrings aboutautomaticeconomicbenefitsbothat personaland

societallevels,implying that increasingtrendstowardsmoretechnically-orientated

educationis bothnaturalandinevitable.

O'Sullivan(1992)claimsthatoneof themajoroutcomesof the lIE Reportwasto

normalisethe link betweeneducationandtheeconomyandredefineeducational

investmentawayfrom personaldevelopmentandtowardsinvestmentin humancapital.

Equalityofopportunityincreasedparticipationratesfor all socialclassesandplansfor a

morevocationallyorientedsystemwerepresentedasbeingessentialfor future Irish

economicsuccess.Thereportwassoonfollowed by the introductionby Donagh

O'Malley in 1967of the"FreeEducationScheme"for post-primaryschoolswhich wasnot

subjectto a means-testandalsotheintroductionofa free schooltransportscheme(Powell,

1992). Powell (1992)identifiesthreemaineducationpolicy initiativesintroducedby

O'Malleyasa resultof the lIE Report;firstly increaseaccessto education,secondly

reducegeographicalandsocialinequalitiesandfmally re-orientatethecurriculumaway

from academicfocustowardsa vocationalandpracticaltraining. Thesewereradical

changesandwerecentralsocialpolicy changesin anerathatwassignificantfor welfare

reforms. Following thesechangesthereweresignificantimprovementsin secondlevel

participationratesfor all socialclasses.In 1960/61theparticipationratein full time

educationfor fifteen to nineteenyearoldswas29.8percentandhadrisento 55.9percent

by 1981. Forthesemi/unskilledmanualgroupparticipationhad risenfrom 9.8 percentto

30.1 percent(Breenetal, 1990). By the 1990sthecompletionratefor LeavingCertificate

waseightypercent,thecurrentlevel is approximatelyeighty-twopercent(McCoy,

2007).

Despitethe significantachievementin participationratesfor all socialgroupssincethe

introductionof free postprimaryeducationin 1967,Clancy(1995)citesa numberof

Irish studieswhich havefound evidenceofclearclassdifferencesin the level of
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educationalachievementbothat primaryandpost-primarysincethis time. At primary

level, Kellaghanet al (1977)found childrenfrom lower socio-economicgroups more

likely to haveliteracyproblems. At post-primarylevel, Swan(1978)found thirty Per

centofchildrenofunskilledmanualworkerswereretardedin readingcomparedwith

lessthanfive percentofchildrenfrom uppermiddle-classgroups. Researchby Breen

et al (1990)on participationratesfound a neardoublingofparticipationratesbut they

alsocontendedthat therewerecontinuingclassdisparitiesandat themostoptimistic

level classdifferenceshadonly beenreducedby twentypercent. Clancy(1995)

maintainsthatthemiddle-classhasbenefitedmostfrom the introductionof free

educationandpoliciesfor educationalopportunityhaveprovidedan increasein

subsidiesto thebetter-off. Clancy(2001)examinedthedistributionof schoolleavers

by fathers'socio-economicgroupandfound thatsixty-five percentof the Unskilled

ManualgroupscompletedtheLeavingCertificatecomparedto overninetyPercentof

thethreeHigherProfessionalgroups. He alsofound differencesin educational

achievementrelatingto thesocio-economicclassof the father. Clancyfound thatwhile

overfifty-five Percentof theHigherProfessionalgroupsreceived'honours'in five or

moresubjectsin the LeavingCertificateonly twelvePercentof theUnskilled Manual

groupreceivedthesesameresults. Also theUnskilledandSemi-skilledManualgroups

weresignificantlymorelikely to fail their LeavingCertificatecomparedto all other

socio-economicgroups. Thesefindingsareborneout againin Clancy's(2001)analysis

of thesocio-economicbackgroundofcollegeentrantswhich found that21.6Percentof

all collegeentrantswerefrom theEmployersandManagerssocio-economicgroup

comparedto 3.1 Percentof thecollegeentrantsbelongingto the Unskilledsocio­

economicgroup. Theclearlinks betweensocialclassandeducationalattainment

illustratesthe fact that theeducationsystemclearly favoursthe alreadyprivileged.

2.5.3Culturalexplanationsof educationalinequality

Clancy(1995)claimsthat in orderto explainsocio-economicdifferencesin educational

attainmentmucheducationalresearchhasfocusedon differencesin family

backgrounds.Initially researchexaminedmaterialdifferencesof homesuchasincome,

family size,housingconditions. Thenresearchbeganto focuson thecultural features
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of the family andin particularparentalattitudeto education.Craft's1974studyof the

relationshipbetweenvalueorientationsof parentsandeducationalachievement(cited

in Drudy andLynch, 1993)wasconductedin a working-classDublin suburband

concludedthat thevalueorientationsofparents(especiallymothers)influenced

whetheror not theirchild left schoolearly. Therehasbeenmuchresearchevidencein

the lastdecadethathasindicatedthe"necessityfor parentsto maintaincloselinks with

their child'seducationalinstitution" (Laloumi-Vidali, p19, 1998). Dale(1996)claims

thatduringthe 1980stherewaswidespreaddiscussionandapprovalof theconceptof

partnership.Accordingto Cullen(2000)parentassociationsarean importantnational

lobby groupin Ireland,but themainparentalinfluencecurrentlyexercisedis underlined

by their choiceof school. Partnershipbetweenparentsandeducatorsis further

discussedin Section2.7.

Accordingto researchconductedby Cullen(2000)in Irish second-levelschools,

disruptionsbetweenthe life worldsofstudentsandteachersled to disharmonyand

disruptionin theclassroom.Issuesidentifiedby Cullen(2001)which led to these

disruptionsincludedthechild not beingreadyfor secondaryschool,thechild being

unableto adaptto theorganisationof theschoolandtheteachingstructure,bullying

beingmorepronouncedin secondlevel andthechild feeling lessprotectedat second

level. The lack of family engagementduringtransitionfrom primaryto secondary

schoolwasidentifiedasa negativeissuein thestudyaswaslackof schoolpersonnel

chargedwith makingfamily-schoolconnections.Childrenin thestudywerepositive

aboutspecialactivitiesin schoolandfor childrenwho hadfallen behindtheseactivities

facilitatedgreaterengagementwith theschool.Cullen(2001)affirmedthat from an

ecologicalsystemsperspectiveit is crucial to supportthe family asoneof thechild's

systemsandthereis a needto furtherexplorethepartnershipbetweenparentsand

teachersat secondlevel in Ireland.

Similarly, researchby Lynch (1999)found thatteachersandworking-classstudentshad

conflicting viewsofeducationalalienationand"teachersdrewheavilyon thecultural

deficit modelto explainworking-classalienationfrom schooling"(p121). Community
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activistsin thesameworking-classareasviewededucationalalienationasa problem

rootedin culturaldifferencesbetweenmiddle-classteachersandworking-class

students.This led Lynch (1999,p12I) to theassertionthattherecanbedifferent

interpretationsofeducationalalienationaccordingto 'theorist'andthe 'truth' canbea

contestedissue. While working-classstudentsandcommunityactivistsheld teachers

accountablefor low expectationsandpoorlearningclimates,teachersviewedit asa

resultof lack of interest. Similarly, whatteachersperceivedasa 'choice'by working­

classparentswasnot Perceivedasa 'real' choiceby working-classstudentsor

communityworkers. Theworking-classstudentsandparentsin thestudyfelt limited in

theireducationchoicesandweredependenton informationtheyreceivedfrom the

schoolregardingeducationaloptions. This is similar to Kellaghan's(200I) articleon

the importanceof social networksin accessingeducationalinformationandchoices

which arediscussedin Section2.4.4.

2.5.4Early schoolleavingin Ireland

Hersholt,De Felic andBaptiste(1992)pointsout thatthe termdrop-outwhich hasbeen

usedextensivelyin educationalresearch,particularlyin the US is problematicasit

impliesa singledecisionmadeby thestudents.In reality,manystudentsfadeout after

a periodof alienation,while othersarepushedout by schoolPersonnelor pulledout by

demandson their time from parentsor negativecommunityfactors. Thetermearly

schoolleaveris themostfrequentlyusedin currentIrish researchandnormallyrefersto

studentswho leaveschoolwithout completingtheir LeavingCertificate. Accordingto

Boldt (1997)approximately13,000pupils in Irelandleaveschooleveryyearwithout a

qualificationor with 'JuniorCertificateonly'. In comparisonto otherGECDcountries,

a relativelyhigh percentageof the Irish adultpopulationareearlyschoolleavers.In the

Irish adultpopulationforty-nine Percenthaveleft schoolbeforetheageof sixteen. In

theUS fourteenpercentof theadultpopulationleft schoolbeforethe uppersecondary

level. While in NorwayeighteenPercentleft andin theUK twenty-fourpercent

(FlemingandMurphy, 2000). While thescaleof earlyschoolleavinghasdecreased

theproblemstill persistsandis nowparticularlyconcentratedin designated

disadvantagedareas(Drudy andLynch, 1993).
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Accordingto FlemingandMurphy (2000)a striking characteristicamongearlyschool

leaversis their socio-economicbackground.Eighty-five percentof earlyschool

leaverscomefrom working-classor small farm backgrounds.Smyth(1999)found in a

reviewof TheSchoolLeavers'Surveys,which areconductedannuallyby theEconomic

andSocialResearchUnit, thatbetween1979-1994secondlevel completionrateswere

particularlyhigh amongtheprofessionalgroups. Ratesof earlyschoolleavingor

leavingschoolwithout a qualificationwerehighestamongthemanualandin particular

thenon-skilledmanualgroup. One-tenthofmenfrom unskilledmanualbackgrounds

left schoolduringthis periodwithoutanyformal qualificationswhile lessthanoneper

centof thosefrom higherprofessionalbackgroundsdid so. While thescaleofearly

schoolleavinghasdecreased,theproblemstill persistsresultingin continuousmajor

impactson the future of thosewho leaveschoolearly. The2006Annual School

Leavers'Surveyreportedthat thenumberofearlyschoolleavershasremained

relativelystablesincetheearlynineties,with eighty-twopercentof schoolleaversin

2006who completedtheLeavingCertificate,fourteenpercentwho completedthe

JuniorCertificateandfour percentwho left with no qualifications. Theannual

percentageof studentswho completedtheir LeavingCertificatesince1991 has

remainedat betweenseventy-nineandeighty-twopercent"despitethe fact that there

hasbeenconsiderablepolicy attentionoverrecentyearsfocusedon boostingsecond­

level retentionrates"includingEarly Startandthe SchoolCompletionProgramme

(McCoy et al., 2007,p21). Theauthorsof thereportcautionthat the figuresdo not take

into accountstudentswho haveleft the formal secondlevel systembut havepursued

alternativeeducationalroutessuchasFetacandYouth Reach.

Early schoolleavingis a complexprocessinfluencedby a rangeof interrelatedfactors

"including homebackgroundinfluences,schoolrelatedfactors,theopportunityto work

or earnmoneyby participatingin a trainingprogrammeandpressurefrom peers"

(Boldt, 1997,p11). Theconsequencesfor earlyschoolleaversarealsomulti­

dimensionalandaccordingto Drudy andLynch (1993)the mostvulnerablegroupin the

Irish labourmarketarethosewho leaveschoolwithout a qualificationandarethemost

proneto unemployment.Boldt (1997)arguedthatearlyschoolleaversfound the

transitionto adulthoodmoredifficult thanthosewho completedsecondlevel education
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andearlyschoolleaversfacedpooremploymentprosPectsanda greaterrisk of poverty.

Accordingto Dryfoss(1990),low academicachievementat schoolis a predictoranda

consequenceof otherkindsof risk behaviourandcitesdelinquency,substanceabuse

andearlychildbearingasexamplesof suchbehaviour. Dryfossrefersto schoolfailure

asa processratherthananeventandis theresultofanarrayof forces,manyof which

areoutsideof thechild'scontrolandstatesthatcertainschoolsandcommunitiesare

generatorsof schoolfailure andproducehigh-riskchildren. Accordingto Flemingand

Murphy (2000),genderalsoconstitutesa significantvariablein describingtheprofile

of earlyschoolleavers.A higherproportionofboys(sixty-fourPercent)leaveschool

without a qualificationcomparedto girls (thirty-six Percent).

Cullen(2000)found in a studyof Irish studentsdeemedat-riskofeducational

disadvantagethat"the schooleXPeriencesof would-beearlyschool-leaversarefraught

with difficulties concerningschooltransitions,adaptationsto newlearning

environmentsandlack of family contactor engagement"(p34). Cullenalsoclaimsthat

thesestudentshada strongsenseof their predicamentandtherewereindicationsofa

pathwayto earlyschoolleaving. Centralto this pathwaywasa breakdownin their

relationshipwith certainteachersandsubjects"alongwith a clearlyexpressed

frustrationanda senseof not beinglistenedto or takenseriously"(ibid, p34). Other

contributingfactorswerefamily breakdown,traumasanda failure on theschoolspart

to makeconnectionsbetweentheeffectsof traumaandexplanationsfor difficulties at

school. Cullenclaimsthatearly identificationwould makea differenceas someof

thesechildrenwerecrying out for intervention. Theyoungpeoplein thestudyalso

placedgreatvalueon theknowledgethattheir parents,teachersandotheradultsin the

communityweremakingyoungPeoples'welfarecentralto their concernsandacting

accordingly.

2.5.5Explanationsof Early SchoolLeaving

TheNationalEconomicandSocialForum(NESF)Early SchoolLeaversForumReport

(2002)identifiesa numberofmodelswhich havebeenusedto explainthecausesof

earlyschoolleaving. The first is the 'Deficit model'which labelspupilswho dropout
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of thesystemasfailuresandblamesthestudentsthemselvesfor non-completion.

Accordingto this model,factorswhich leadto earlyschoolleavingincludelow

academicperformanceandlow self-esteem.The secondmodel identifiedby theNESF

(2002)is the'Push-out'model. This modelexaminesinstitutionalfactorsasthe root

causeof earlyschoolleavingincludingschooltype,curriculum,pupil-teacher

interactionanddisciplinaryprocedures.TheNESF(2002)claim thatneithermodel

adequatelyexplainsearlyschoolleavingandthe reality of earlyschoolleavingis a

combinationofbothof thesemodesanda 'mutualprocessof rejection'from both the

institutionandthe individual pupil (ibid, p7). The final model identified is the

'RationalChoice'modelwhich examinesthecostsandbenefitsassociatedwith

participationin educationincludingthedirectcostofeducationandincomeforegone

while in education.This modelexplainsearlyschoolleavingasan individual choice,

particularlyfor youngpeoplefrom disadvantagedbackgroundswho maynot see"much

benefitin stayingon in schoolandmayopt for the immediacyofaccessiblebut low­

paidemployment"(ibid, p8). However,in orderto explorethe natureof earlyschool

leavingin IrelandtheNESFpresenta morecomplexmodelthanthe threementioned

above.

TheNESF(2002)presentaSystemsApproachto Early SchoolLeavingwhich

incorporatesa wide rangeof factorswhich affect thedecisionto leaveschool. This is

in recognitionof the fact thatearlyschoolleavingis a complexmulti-dimensionalissue

requiringmulti-facetedresponses.Thefactorsidentified includeindividual factors

suchaslearningdifficulties, family factorssuchasaddictionandparentalattitude,

schoolfactorssuchasschooltype andethos,communityfactorssuchaslocal resources

andfinally factorsrelatingto furthereducation,trainingandwork opportunities.The

NESF(2002)identify earlyschoolleavingasa complexprocessinfluencedby a range

of interrelatedfactorsandthis view is alsorecognisedby Eiverset al (2000)in their

developmentof a templateto identify pupils 'at-risk' ofearlyschoolleaving. The

templatewasdevelopedaspartof a reviewof the Departmentof Educationand

Science's8-15Early SchoolLeaversInitiative which wasconductedby the Educational

ResearchCentre. Thetemplate,which is proposedfor usein primaryschools,contains
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a numberof variablesincludingfamily structure,gender(male),father'semploYment

status,schoolattendance,academicability, behaviourandretentionin a grade. Some

of thevariablesaregivenmoreweightthanothersincluding family structureand

behaviourwhich areviewedasmoreindicativeofearlyschoolleaving. Thetemplateis

groundedin previousresearchon earlyschoolleavingboth in an Irish andinternational

context. Also thetemplateis usefulin consideringwhich variablesmight beconsidered

asimportantin thedatacollectionprocessfor this studyasthetemplateis developedin

an Irish contextandsimilar to theresearchquestionsfor this thesisconsiders

educationaldisadvantageto bemulti-dimensionalin nature.

2.6 Currentprogrammesfor combatingeducationaldisadvantage

2.6.1Overviewof currentpolicy

Cullen(2000)pointsout thatschoolsarenot in a positionto effectivelysupport

childrenat-riskof earlyschoolleavingaschildrenspendonly twelvepercentof their

time at school. Thusit is importantfor collaborationto preventearlyschoolleaving

andthis hasled to thedevelopmentof interagencycollaboration.

Theprojectof interagencycollaboration,bringing togethernewpartnershipsof
schoolandnon-schoolservicesandotherinfluenceson children'slives is premised
on achievinggreaterharmonyin thenatureandstructureof theseinfluences,asthey
impacton educationaloutcomes.(ibid, p8)

The focuson serviceintegrationhascomeaboutdueto a numberof nationaland

internationaltrends.Thesetrendsincludeanacceptancethatserviceintegrationis an

inevitableoutcomeof increasingdecentralisationanda tendencyfor central

governmentto passbudgetsto localisedinstitutions. This is particularlyevidentin the

SchoolCompletionProgramme,which wasestablishedin 2001 by the Departmentof

EducationandScience,to targetchildren'at-risk' of earlyschoolleavingat both

primaryandsecondarylevel. Theannualbudgetfor eachindividual School

CompletionProgrammeis managedby a local managementcommitteewhich is

comprisedof parentsandbothvoluntaryandstatutoryrepresentatives(see Appendix1
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for further informationon this andotherinitiativeswhich targeteducational

disadvantageat primaryschoollevel). Therehavealsobeenchangesin family

structureandrolesin relationto schoolingleadingto additionallinkagessuchasyouth

services,communityservicesandafter-schoolsservices.This hasled to greater

demandson theschoolsto developlinks with thesesystems.This approachto

combatingearlyschoolleavingis consistentwith theoreticalpersPectiveswhich link

educationaldisadvantageto thesocialandeconomiccharacteristicsofwherethechild

lives anddoesnot treatearlyschoolleavingsolelyasa Personalproblem. Cullen

(2000) citesbothhumandevelopment(ecologicaltheory)andsociologicaltheoryto

supportthis approach.He claimsthat in thesociologyof education,serviceintegration

"is seenascontributingto developingandsustaininginformal organisationsand

networksof socialandeducationalsupportandchangeat local level" (p8).

2.6.2Currentresponsesto educationaldisadvantage

Accordingto theNESF(2002)therehasbeenan increase inpolicy attentiongivento

educationaldisadvantagein recognitionof therole educationplaysin providinghuman

capital for the 'knowledgeeconomy'andprogrammeshavebeendevelopedat all levels

of the formal educationsystem. Initiativesto counteracteducationaldisadvantagehave

includedEarly Start,HomeSchoolCommunityLiaisonScheme,BreakingtheCycle,

The8-15 Early SchoolLeaversInitiative, theStayin SchoolInitiative andthe School

CompletionProgramme(seeAppendix 1 for further information). TheNationalAnti­

PovertyStrategyhasemphasised"early schoolleavingasa priority issuewithin its

strategicframeworkfor tacklingeducationaldisadvantage"(Boldt, 1997,p.34). It

identifiededucationaldisadvantageasoneof its five strategicaimsandpromotesthe

developmentof integrated,area-basedresponsesto addresstheproblemofearlyschool

leaving. Cullen(2000)claimsthat thereis muchevidenceto demonstratethatearly

schoolleavinghasa growingsignificancein thenationalpolicy arena. In recentyears

therehavebeena numberof key policy documentsandinitiativeswhich have

demonstrateda growingcommitmentto tacklingtheproblemofearlyschoolleaving

andthewider issueofeducationaldisadvantage;
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• TheNewDeal. A Planfor Education(1999)is a landmarkpolicy initiative designed

to counteracteducationaldisadvantagewhich committed£180mover3 yearsthrough

all levelsofeducationsystem.

• TheNationalDevelopmentPlan 2000-2006(1999)setsout a nationalstrategyto

sustainanddevelopIreland'seconomicandsocialdevelopment.It emphasisesthe

promotionof social inclusionasa centralobjectiveandcommitssubstantialnational

resourcesto strategiesthat promoteeducationandserviceintegrationto meettheneeds

of thoseareasandgroupsexperiencingpovertyandsocialexclusionthroughoutthe

country.

• TheProgrammefor ProsperityandFairness(2000)is a nationalagreementbetween

governmentandsocialpartnerswhich emphasisesthecasefor increasedpriority of

social inclusionmeasuresin public spending.It emphasisesthevalueof life-long

learningandsetsobjectivesthat targetthe reductionofeducationaldisadvantagefrom

earlychildhoodto adulteducation.

• TheEducation(Welfare)Act, 2000attemptsto providea newandstructuredapproach

to schoolattendanceandtheNationalEducationWelfareBoard(NEWB) was

establishedin 2002to monitorschoolattendanceandhasa statutoryfunction to ensure

thateverychild eitherattendsa schoolor otherwisereceivesaneducation. In a recent

reporton Children'sRightsin Ireland,Kilkenny (2007)is critical of the lack of

resourcesfor theNEWB which sheviewsascurrentlyunderresourcedandunableto

fulfill all of its statutoryfunctions.

AlthoughtheNEWB hasresponsibilityfor thecontinuingeducationof young
peopleagedsixteenandseventeenwho leaveschoolto takeup employment,no
progresshasbeenmadein relationto this partof its remit arguablydueto the
lack of resources.At present,thereareonly eighty-threeEducationWelfare
Officersnationwideandalthoughfifteen postswereannouncedin 2007,the
workloadof existingofficers is very heavy. The impactof this is worst felt by
thosein low-incomecommunities.(ibid, p73-74)

• DeliveringEqualityofOpportunityin Schools(DEIS) waslaunchedby the

DepartmentofEducationandSciencein 2005andaimsto providea moreintegrated

approachto tacklingeducationalinclusion.Accordingto the Departmentof Education
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andScience(2007)DEIS "is designedto ensurethat the mostdisadvantagedschools

benefitfrom a comprehensivepackageof supports,while ensuringthatotherscontinue

to getsupportin line with the level ofdisadvantageamongtheir pupils". Hyland

(2007)assertsthat thecurrentcriteriausedto identify schoolsfor inclusionin DEIS

"appearto rewardfailure ratherthansuccess"(p.xii) asschoolsin disadvantagedareas

who haveachievedhigh levelsof retentionandimprovedexamresultsrisk losing

resourcesunderthe newDEIS criteria.

Therehavebeena substantialnumberof resourcespledgedto tackleeducation

disadvantagesincethe 1990swhich haveprimarily targetedadditionalresourcesto

areaswhereinequalityanddisadvantagehavebeenidentified. An important

developmentwhich hasbeenpreviouslymentionedbut meritsfurtherattentionis the

developmentof integrativeresponsesto educationaldisadvantageandin particular

growingrecognitionof theneedto involve home,schoolandcommunityin educational

initiatives. Hanafin andLynch (2002)arecritical of thegovernmentresponseto

educationaldisadvantagein primaryschoolwhich hastargetedchildrenin

economicallydisadvantagedareaswith family or communityfocusedschemessuchas

Early StartandtheHome-SchoolCommunityLiaisonScheme.The focusof these

programmesis on the family or the individual asthemaincauseofeducational

disadvantagewhich has"led to thesuggestionthat theyarelargely informedby

conceptsof deficit anddissonance"which "fail to examinerigorouslytheschoolasthe

primaryreasonfor educationalfailure" (ibid, p37). Hanafin andLynch arealsocritical

of the fact thatmostof theseprogrammeswereestablishedwithout meaningful

consultationandpartnership,with theworking-classparentswho arethemaintarget

groupfor suchprogrammes.This critiqueraisesa numbera numberof issueswhich

areimportantfor considerationin this thesis andin particularwhat is therole of Early

Startin thecommunitybeingstudiedandhow do parentsandothersin the local schools

andcommunityperceivetheobjectivesof theEarly Startprogrammeandits role in

combatingeducationaldisadvantage.
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2.7 Partnershipin education

2.7.1 Involving parentsandstudentsin education

The Irish governmenthasmadea clearcommitmentto involving parentsin all stagesof

their child'seducationby giving parentalinvolvementstatutoryunderpinningin the

EducationAct of 1998. Article 42.1 of the Irish Constitutionstatesthatparentsarethe

primaryeducatorsof their childrenandhavethe right to be involved in their child's

careandeducation.This view is alsoreflectedin theCommissionon theFamily

(1998),which claimsthatparentsarethe first educatorsof their childrenandthe role of

the Stateis to supportparentsin this role. TheWhite Paperon Early Education(1999),

recognisingthebenefitsof parentalinvolvementfor all of thestakeholders,seeksto

involve parents,strengthenparentalvoiceanddevelop"a strongandexpertinterest

groupwhich will participatein theconsultationpartnershipprocess"(p115).

Partnershipaccordto PughandDe'Ath (1989)is anelusiveandcomplexpractice,both

in theoryandpractice. Truepartnershiprequiresparents,teachersandstudentsto have

a relationshipcharacterisedby opennessandmutualresPect.PughandD'Ath (1989)

definepartnershipasa "working relationshipthat is characterisedby a sharedsenseof

purpose,mutualrespectandthewillingnessto negotiate"(P35-36). Parentsand

teachersareto regardeachotherascolleaguesandconfidants,sharinginformation,

confidencesandgoalsfor thechildren. A key word is reciprocity,which underlinesthe

spirit of partnership.Accordingto Dale(1996)partnershipis not a fixed termandcan

vary structurally. ThedegreeofcOOPerationcanvary andin somepartnerships,

partnerswork separatelywhile in otherspartnersdo little without consultingeachother.

Partnershipis basedon thedistributionofpowerand"eachpartnershiphasan internal

powerbalancewhich will predisposethememberstowardsa moreegalitarianor more

unequalrelationship"(ibid, p2).

Dalemaintainsthat the termpartnershipitselfdoesnot providean indicationof the

extentofcOOPerationandreciprocitybetweentwo or morepartnersandthetermcanbe

usedlooselywithout "telling ustheextentof shared-decisionmaking,degreeof
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consensus'or thedegreepowersharingthat is takingplace"(1996,p2). Therearea

numberof theoreticalframeworkswhich setout theminimumprerequisitesfor a

partnershiprelationshipandillustratetheconceptof partnershipin moreconcreteterms

i.e. Arnstein's(1969)ladderofparticipation. Epstein'sframeworkof parental

involvementcanalsobeusedto categorisethevarietyofdimensionsthatparental

participationmaytake. The frameworkconsistsof threecategoriesofparental

involvement,proximal, intermediateanddistal. Thesecategoriesdemonstratethe

degreeto which parentalparticipationactivitiesrelateto formal learningandteaching

(Kellaghanet al, 1997).

Crozier(1999)claimsthatwhile thereis muchresearchto demonstratethevalueof

parentalparticipationat primary level therehasbeenlittle doneto assesswhetherit is

usefulor desirableat secondlevel. This view is alsosupportedby Vincent(1996)who

carriedout researchon five secondlevel schoolsandfound thatparentalparticipation

wasaffectedby feelingdisassociatedfrom theschoolandthesefeelingswere

exasPeratedat secondlevel. It was particularlydifficult for working-classparentsto

havetheir viewsheardby teachers.Working-classparentsalsofelt thattheywere

rarelyconsultedabouttheir childrens'needsandfelt distancedfrom the academic

dimensionof theschool,asthecurriculumbecomesmorecomplicated.Middle-class

parentswerein a betterpositionto providesupportfor their childrensuchasextra

tutoringandthe Internet. Thestudyalsofound theparentalparticipationmadeyounger

studentsfeel more 'cared-for'. Accordingto Cullen(2000)manyworking-classparents

areinhibited from meaningfulpartnershipsbecausethey lack the understandingof how

importantit is for themto engagewith their childrens'school. This is further

compoundedby "conditionsof povertyandexclusion(which) inhibit parental

capacitiesto formulatedeeperrelationshipswith schools"(ibid, p37). This is

especiallyevidentin communities,which lack socialcapitaldueto a lack of civic

associations,or the lack of incomegenerallyinhibits the families capacityto improve

socialandeducationchoices.
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HanafinandLynch (2002)in a studyofparentinvolvementamonga small groupof

working-classparentsin Irelandfound thatparentsweredissatisfied withtheir home­

schoolrelationsandfelt "unwelcomewhenvisiting schoolpremises,andparents

reportedfeelingsofanxiety,nervousnessandintimidationwhenvisiting individual

teachers"(p46). Theysuggestin their researchthatparentshadshownthemselvesto be

informedandinterestedin their child'seducationandthatparentsfailure to participate

morefully in their childs' primaryschooleducationis attributedto "the structuresand

practicesof the schoolsystemasit operates,at leastin theworking-classareasofour

community"(ibid, p46). Theauthorsclaim thattheir researchcontradictsthecommon

culturaldeficit explanationfor limited working-classparentinvolvement,astheparents

in their studyshowa goodunderstandingof theschoolsystembut areprohibitedfrom

greaterinvolvementbecauseof structuralissuesandtheir lack of interestin tokenistic

forms of involvementsuchasparentcouncilswhich lackedany input into school

policy. Theyarealsocritical of the lack ofworking-classparentinput into national

educationalpolicy.

With few exceptions,the ideathatschoolsserveassitesfor cultural
reproductionhasseldombeena focusof research.An examinationof
interventions,policies,andpracticesaimedat reducingeducational
disadvantagerevealsanalmosttotal lack of opinionandinput from thepoint of
view of thosewho arethe focusof the interventionattention...Parentsvoices
aremediatedmainly throughthemiddle-classNationalParentsCouncil.
(HanafinandLynch, 2002,p47)

Theauthorsclaim that therearecurrentlytwo strandsofparentalinvolvementin

OPerationwith two distinct rationales.The first strandis directedat working-class

parentsandis derivedfrom the 'culturaldeficit model'ofexplainingeducational

disadvantageandcomprises"interventionssuchasEarly Startprogrammes,home­

schoolcommunitylinks andearlyschoolleavinginterventions.. .it is explicitly

'classed',andit seeksto involve parentswho arePerceivedto beon theperiphery"

(ibid, p35). Thesecondstrandof parentinvolvementis directedat all parentsin the

form ofparentcouncilsandschoolboardofmanagementsandis drivenby the

assumptionthatparentinvolvementhasa positiveimpacton thechild'seducational

53



attainmentandschooleffectiveness.HanafinandLynch statethatwhile this form of

involvementis not explicitly 'classed'"it is middle-classparentswho aremost

involved,mostvisible andwho are,therefore,proximal to schools"(P36).Theystress

the importanceof includingparentvoice in researchandin particularthe 'peripheral'

voiceof working-classparents.

Facilitatingstudentsandparentsto becomeactiveparticipantswould profoundlyalter

their relationshipwith theeducationsystem. Furthermoreit would resultin increased

lay participationin a welfarestateinstitution,which is seenasan integralpartof

citizenshipin a fully participativedemocracy.This is alsoagreementwith

Bronfenbrenner's(1979)EcologicalSystemsTheory. Accordingto Cullen(2000), this

theoryplacesemphasison bringingaboutchangeor adjustmentto thesurrounding

systemswhich areseenasinfluencingchildren'sdevelopmentandin relationto

educationmight beuseful in identifying hiddenobstaclesto remainingin school. The

NESF(2002)alsohighlightedthe importanceof the 'wholechild approach'which is

centralto theUN Conventionon theRightsof theChild (1992)andtheNational

Children'sStrategy(2000). This approachcalls for a more 'joinedup' deliveryof

serviceswhich is deliveredin consultationwith children. However,theNESF(2002)

contendedthatEarly SchoolLeavershavevery few opportunitiesfor anykind of

meaningfulengagementon issueswhich affectthem.

2.7.2Parentinvolvementandculturalcapital

Lareau(2000)discussesthewaysparentsusedifferentsourcesavailableto themto get

the bestfor their childrenfrom school. SheutilisesBourdieu's conceptofcultural

capitalandusingit in theAmericancontext,shemovesthe understandingof it from

somethingsolelycontrolledby theelite to a moregeneralconcept,which is similar to

thework of Coleman(1988). Passingon cultural capital is not a passiveprocessbut an

activeone. Middle-classparentsusetheirownjobsto monitortheir child'seducation.

At eachstageofeducation"children'saccessto thenextstepmaybe limited or

enhancedby their classpositionbecausemiddle-classandworking-classparents

interactdifferently with the institutionsin which their childrencompete"(ibid, p.viii).
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Working-classparentsinterviewedby Lareaufelt thattheyshouldleavetheacademic

mattersto the teachers.Incompetentteachershavea particularlydetrimentalimpacton

working-classfamilies who do not havetheresourcesto counteracttheir negative

effects. Thestudyfound thatworking-classparents"seldomtry to influencethecore

of theeducation system"andareoften"intimidatedby teachers'professionalauthority,

theseparentsfear teachingtheir childrenthewrongthingsor instructingthemthe

wrongway. Theyseehomeandschoolasseparatespheres"(ibid, p.viii). Lareau

arguesthat in working-classcommunitiesthereis a separationbetweenfamily and

school.Parentsdid preparetheir childrenfor schoolby teachingthemmannersand

rudimentaryeducationalskills andperceivedthemselvesasbeingsupportive.

Eventhemostactiveworking-classparents,however,did not supervise,
compensatefor, or attemptto intervenein their children'sprogramme.Instead,
parents'trusted'theschoolto educatetheir children.Parentsandchildren
viewededucationassomethingwhich took placeat school,underthe
supervisionof theteacher.(ibid, p169)

Therewasmoreinterconnectednessbetweenhomeandschoolin middle-class

communitiesandparentsspentmoretime preparingtheir child academically,

particularlytheir verbalskills. Middle-classparentsmonitoredtheir child'shomework

more,providedextratutoringandspecialistsduringthesummerand soughta more

individualisededucationfor their children. This studyresonateswith someof the

findings from thework by Irish researchersdiscussedpreviouslyin this chaptersuchas

Cullen(2000)andLynch andHannifin (2002)who alsohighlightedthedifficulties

which working classparentsexperiencedin participatingmeaningfullyin the Irish

educationsystem.

2.8 Conclusions

To summarise,considerablework hasbeendoneto understandthe issueof educational

disadvantage.In particular,thereis muchquantitativedataavailablefrom equalityand

methodologicalempiristsexaminingtheparticipationratesfor thevarioussocio­

economicgroups. Sociologicalexplanationsofeducationaldisadvantagehavebeen

influential andnotablyfunctionalistexplanationsof inequalityhavedominatedIrish
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researchandeducationalpolicy decisionsandin particularhumancapitaltheoryhas

influencedthedevelopmentof the Irish educationsystem. Despitethesignificant

achievementin participationratesfor all socialgroupssincethe introductionof free

postprimaryeducationin 1967,thereis clearevidenceofclass differencesin the levels

ofeducationalachievementbothat primaryandpost-primaryandit couldbeargued

thattheeducationsystemactsto reinforceandmaintaintheexistingrelationsof

dominationandexploitationin society. Discourseson equalityhavebeencentralto

manyof theeducationpolicy developmentsin Irish educationsincethe 1960sandthese

discoursesreinforcethe role thatschoolsplay in thedeterminationof thepatternsof

equalityin Irish society. Particularlyinfluential in Irelandhasbeenthe work of

KathleenLynch in expandingthenotionofequalityandmovingbeyondthebasic

conceptof 'equalityofopportunity'to embracea continuumof equalitywhich includes

ananalysisof power-relatedissuesofsocialjustice. Theconceptsof socialandcultural

capitalwereexploredandtheir contributionto understandingthemulti-dimensional

natureofeducationaldisadvantagewasexamined.Therehavebeena substantial

numberof resourcespledgedto tackleeducationdisadvantagesincethe 1990swhich

haveprimarily targetedadditionalresourcesto areaswhereinequalityanddisadvantage

havebeenidentified. The focusofmanyof the recentpolicieshasbeenon the

integrationof servicesandpartnershipwith parentsandlocal communityagencies,in

recognitionof the fact that focusingsolelyon theeducationsystemis not sufficientto

tackleearlyschoolleaving(FlemingandMurphy, 2000). Thenextchapterwill focus

on the role ofearlyyears'interventionprogrammesin combatingeducational

disadvantagein bothan Irish andinternationalcontext.
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Chapter 3

Early Years' Interventions
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3.1 Introduction

As demonstratedin thepreviouschapterthereis substantialevidenceto indicatethat

educationaloutcomesarelinked to socio-economicorigins. Childrenfrom lower socio­

economicclassesaredenieda fair startin theeducationsystemandthuslife itself.

O'Flaherty(1995)questionswhetherthereis "a solutionto this dysfunctionof

educationsystems,which, throughouttheworld, almostalwaysproclaimequalityof

chancesandyet manageto favourchildrenof theelite" (p.vii). Early interventionsare

basedon thebeliefthat"anounceof preventionis worth a poundof cure"(Currie,

2000,p8) anddevelopasa meansofpreventingpooracademicPerformanceandsocial

pathology. O'Flaherty(1995)statesthat in countriessuchasBelgiumandFrancethe

programmesarecentrebasedwhile in Sweden,theNetherlandsandmuchof Latin­

Americatheprogrammesarefocusedon supportingthe family in thechild'shome. All

of theseprogrammessharethecommongoalof supportingthechild'ssocialand

cognitivedevelopmentandpromotingschoolreadiness.O'Flaherty(1995)identifiesa

numberof aimsofpreschoolprogrammesincludingcareandprotectionfor

disadvantagedchildren,providinga secureandsafeenvironment,cognitiveand

languagedevelopmentandsupportto parents.

Implicit in someof theseservicesis theadditionalaim of trying to redresssocial
inequalityby providingextrahelpto childrenfrom poor,disadvantaged
backgrounds,in the beliefthat this will enablethemto enterformal schooling
on a moreequalfooting with theirPeers.(O'Flaherty,1995,p7)

O'Toole(2000)assertsthatthephilosophicalunderpinningof the Departmentof

Education'sapproachto preventativeEarly ChildhoodCareandEducationinitiatives

hasalsobeencompensatory.Theconceptof 'comPensation'which implies"making

up for deprivationin otherareasof thechild's life" hasbeenchallengedby researchon

otherforms ofdeprivation(O'Toole,2000). O'Flaherty(1995) identifiedtwo main

reasonsfor earlychildhoodinterventionsincludingevidenceidentifying thepositive

impactof preschooleducationon latereducationachievementandalsothe social

argumentsin favourof suchprogrammes.
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3.2Compensatoryeducationandwelfarereform

Demaine(1980)claimsthattheconceptofcompensatoryeducationis associatedwith

ProjectHeadStartin theUS or the 1969PlowdenReportin theUK which specifically

askedfor 'positivediscrimination'for theequalisationof resourcesamongall children.

The notionofcompensatoryeducationinvolvesthe ideaof the 'lack' of
somethingwhich hasto be 'compensated'for andit invariably involvesthe idea
of 'need'. Compensatoryeducationis usuallyconceivedin termsof 'positive
discrimination'in favourof groupsor individualsin need.(Demaine,1980,
pl07)

Demaineviewseducationasa welfareprovisionbasedon a 'need'identifiedby social

policy andtheprovisionofcompensatoryeducationprogrammesareviewedasa

remedyto this 'need'. Demainearguesthat thereis a takenfor grantedassumptionin

compensatoryeducationthattheworking-classchild is 'culturally deprived'which he

viewsasa derivationof the 'cultureofpoverty'. Theemphasisthenis on culturesuch

assharednormsandvaluesandignoresthematerialandeconomicaspectsof poverty.

Demaine(1980)considerswhatexactlycompensatoryeducationhassetout to achieve

andclaimsthat implicit in compensatoryeducationis thenotionthateducational

inequalityis oneof themaincausesof economicinequalitywhich ignoresthe fact that

by wideningeducationalaccessthereis not a paralleldecreasein the numberof low

paidoccupations.

Accordingto O'Flaherty(1995),in relationto earlyyears'education,compensatory

educationis specificallyaimedat "childrenwho arefrom sociallyandeconomically

disadvantagedbackgrounds"to compensate"for possibledeficitsat home,suchthat

childrenwill beon a parwith theirmoreadvantagedpeerswhentheystartschool"(P9).

Early examplesof suchresearchcitedby O'Flahertyincludea preschoolprogramme

which waspartof the 'Arid ZoneProject'in New SouthWales,Australiawhich

workedwith anequalnumberofAboriginal andwhite childrenunderthe direct

instructionalmethod. An evaluationof theprogrammefound gainsin mostmeasures

but subsequenterosionof thesegains. However,follow-up tests10yearslater found

participantshadIQ gainsbeyondnon-participantsin thepreschoolprogramme.
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O'Flahertycitessimilar studiesfrom Malaysia,Colombia,Brazil, Haiti, Indiaand

Thailandwhich found preschoolprogrammesimprovedsocialandcognitivegainsfor

disadvantagedchildren. O'Flahertytracesthe interestin compensatoryeducationin the

US to the 1930sand1940sandthedebatesurroundingtheheritability andalterability

of intelligence. In particular,researchby SkeelsandFillmore (1937)"demonstratedthe

cumulativeeffectof inadequatehomeenvironmentson the intelligenceofchildren"and

thepositiveimpactofparticipatingin preschoolduringtheearlychildhood(O'Flaherty,

1995,p12). At thetime this researchwasthesubjectofmuchcritiqueandit wasnot

until the 1960sfollowing subsequentresearchinto thestatusof thestudyparticipantsas

adultsthattheresearchwaswidely accepted.Sincethentherehavebeenhundredsof

similar studies,however,O'Flaherty(1995)claimsthatsomeof thesestudieshavebeen

subjectto seriousmethodologicalflaws including"narrowdefinition of outcomes

and/orinadequatelyimplementedinterventions"(p12). Also asmentionedin the

introductionto this thesis(seesection1.2)PennandLloyd (2007)in a recentreviewof

longitudinalresearchon earlyyearsinterventionscautionpolicy makersand

researcherson generalisingfrom suchstudiesbecauseof theusesite-sPecificsamples

which mayhaveled to the findings becomingdated.

Demaine(2003)pointsout thattheconcernover'socialreproduction'haslong been at

theheartof thesocialsciences.Basil Bernsteinfirst coinedthephrase'Education

cannotcompensatefor society'in 1970. Educationis centralto this concernbecauseof

its role in the reproductionofhierarchiesandits associationwith "knowledges,skills,

understandings,valueorientations,ideology,etc.,acquiredthroughlearningin school

aswell asin thefamily andotherformal andinformal socialinstitutions"(ibid, p125).

Demaine(2003)questionswhetheror not sociologistsof educationarenaiveto focus

on schoolcentredsolutionssuchasschool-improvementstudieswhile ignoringwider

political andeconomicissues.He alsoclaimsthattheolderdiscourseofdeprivation

hasbeenreplacedwith disadvantageandreferencesto a cycleofpovertywhich canbe

brokenwith interventionprogrammessuchasSureStartin theUK. Demaine(2003)

describesthepositionofNew Labourin theUK asonewhich doesnot ignorethe

'socialreproductionthesis'but replacesit with 'breakingthecycle' of reproductionof
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deprivationthroughinterventionin theearlyyears. The Irish Governmentappearto

follow a similar pathwith the introductionof programmessuchasBreakingtheCycle

introducedin 1996to tackledisadvantagein rural andurbanprimaryschools.

KellaghanandGreaney(1993)addressthecritiqueofcomPensatoryprogrammesand

the implicationthat thechild is somehow deficit in their home-lifeby respondingthat

"whateverview oneadoptsaboutdeficits, few would doubtthat therearedifferences

betweenchildrenwhentheyenterschoolin their ability to adaptto thework of the

school,differenceswhich aredue,at leastin part, to thevarying familial experienceof

thechildren" (P3). Theemphasisis on how differencesarevaluedratherthantheir

recognition.

Karweit (1994)arguesthatmanyfactorshavecreateddemandfor early interventions

includingthegrowth in thenumberof childrenliving in poverty,the increasingnumber

of childrenfrom culturally diverseandmulti-lingual backgroundsandthe increased

needfor child-carearrangements.

Therole ofpreschool,then,in promotingthe long-termschoolsuccessof
disadvantagedchildrenis currentlythe topic of somedebate. While few would
arguethatpreschoolis without merit, thewidely heldview thathigh quality
preschoolcanamelioratetheeffectsof povertyis beingchallenged.Instead,it
is suggested,preschoolshouldbe seenasonly onestrategy,not a miraclecure.
(Ibid, p60)

Woodhead(2004)assertsthatearly interventionprogrammesareoneof themost

evaluatedareasofeducationandsocialpolicy dueto a numberof reasonsbut eSPecially

dueto themarginalnatureofearlychildhoodprogrammeson thepolicy agenda.

Woodheadpointsto that fact thatuniversalschoolingis a fact of Westernsocietybut

governmentshave"remainedambivalentaboutthedesirabilityof providinga

comprehensivepatternof servicesto supportfamilies with youngchildren. Evenwhen

preschoolserviceshavebeendevelOPed,thegoalsofenhancingchildren'swelfareand

their developmentpersehavefrequentlybeensubsumedwithin a morecompelling

political priority" (ibid, p29). Examplesof theseprioritiescitedby Woodheadinclude
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women'sparticipationin the labourforce,equalopportunitiesfor working parentsor as

partof thepursuitfor socialjusticeandredistributionsuchasthe War on Povertyin the

caseof HeadStart.

MossandPetrie(2002)questionthecurrentheightenedinterestin interventionsfor

youngchildrenin theEnglishspeakingworld. Historic reasonsfor interventionshave

beendrivenby concernfor the"conditionsandpracticesof thepoorandanxietyabout

their consequencesfor socialstability andnationalPerformance,military, colonial or

economic"(MossandPetrie,2002,p3). Theauthorsquestionthe useof 'social

interventions'by countriesin attemptto becompetitivein theglobalisedworld andof

seeking"technicalsolutionsto socialdamagecausedby neo-liberalmarketcapitalism"

(MossandPetrie,2002,p3). They identify threedominantdiscourseswhich hadled to

this situation,firstly thatchildrenaretheprivateresponsibilityof their parents,

secondlythatchildrenarepassivedependentsandfinally thatparentsareconsumersin

thechildcaremarket. Theyrecommenda newapproachwhich viewsthechild asa

citizenwith thechild'sparticipationin children'sservicesasa centralcomponentof

this discourse.In Swedenfor exampleprovisionis not targetedat childrenconsidered

at-riskbut insteadthereis a universalsystemofprovision"within a strongdiscourseof

democracy,participationandchildren'srights" andthechild is seenasanactivecitizen

in their own right (MossandPetrie,2002,p7).

3.3 Early childhoodcareandeducationin Ireland

Therehasbeengrowingrecognitionin Irelandof the importanceof Early Childhood

CareandEducation(ECCE)asdemonstratedby thepublicationof the White PaPeron

ECCE'Readyto Leam'by the Irish governmentin 1999. ECCEinfrastructurein

Irelandis relativelyunderdevelopedcomparedto otherOCEDcountries. Accordingto

a recentNESFreport(NESF,2005)IrelandSPendslessthan0.2 Percentof its GNPon

ECCEcomparedto theOECDcountryaverageofOA Percentof GNP. Therecent

OECDreviewof ECCEin Ireland(OECD,2004)describeschildcareinfrastructurein

Irelandasbeingat a very earlystageofdevelopment.Traditionallychildcareandearly

educationin Irelanddid not receivesignificantattentionfrom governmentpolicy or
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dialogue.Coolahan(1998)statesthatthemainreasonfor this is becauseearly

childhoodmatters,bothcareandeducationwerepredominatelyseenasa matterfor the

family andmoresPecificallythemother.

Very little researchon early childhoodeducationhas taken place in
Ireland. It wasasif theproblemsof little peoplewerealsoregardedas
little, and not meriting the seriousattentionof politicians and others
in the realadultworld. (Ibid, p7)

TheNESFreportalsopointsout that ideologicallyearlychildhoodcareandeducation

wasconsideredto bea privatefamily issuein Irelandwhich did not necessitatestate

intervention(seeNESF,2005). This gapin provisionhasmeantthatthevoluntaryand

privatesectorhavemadea majorcontributionto Irish earlychildhoodpolicy. Theonly

exceptionsto this area very small numberof projectssuchasthe RutlandStreet

Project,Early Startandpreschoolsfor Travellers,which arepredominatelytargeted

provisions.Countrieswith relativelyunderdevelopedECCEinfrastructuretendto have

higherlevelsofchild poverty(NESF,2005). Irelandscoresfifth highestin termsof

child povertyoutof twenty-fourOECDcountrieswith 15.7percentof children

consideredto be living in poverty. HayesandHanlon(2005)highlight the mostrecent

NationalAnti-PovertyStrategywhich wasrevisedin 2005andnowrecognisesthe

importanceofearlyyears'experiences.Therevisedstrategyexplicitly links child

povertywith educationaldisadvantageandis SPecificallytargetingdisadvantaged

childrenwith additionalearlycareandeducationprovisionasa way of tacklingoverall

povertyreduction.

Theemergenceof ECCEissuesinto thesocialdomainin Irelandhasmademuch

slowerprogressthanits EuropeanUnion counterparts.However,a key developmentin

the rapidsocialchangesoccurringin Irelandhasbeenthe increasein thenumberof

mothersin paidemploymentandthesechangingemploymentpatternscall for new

ideasandnewthinking. TheOCED(2004)assertthat Irish ECCEpolicy at different

timeshasbeenan instrumentfor supportingsocial inclusionandgenderequalitybut the

main focusof ECCEpolicy is on supportingfamilies to pursueemploymentand

trainingopportunitiessuchastheobjectivessetout in theNationalDevelopmentPlan
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(2003)on reconcilingwork andfamily life. The focusthenis on childcareratherthan

earlyeducation.Despitethe Irish Governmentsrecognitionof theneedfor earlyyears'

interventionin variouspolicy documentsoverall commitmentto actionin thesectoris

lacking(aCED,2004). Much of the focusonearlyyears'educationin Irelandhas

beenon the infant classesin theprimaryschoolwhereall 5 yearoldsandoverhalfof

Irish 4 yearoldsareenrolled. TheaCED(2004)critiquesthis approachandis

particularlycritical of teachertraining in Irelandwhich hasremained"predominantly

gearedto primaryschooling,while classroompracticehasremaineddidactic,targeting

primarily cognitiveskills andschooloutcomes"(section25). Fallonpointsout that

outsideof thestateprimaryschoolsystemthereis "virtually no directstateinvolvement

in establishingECCEservicesin Ireland"(Fallon,2005,p291). Insteadthestate

providesa fragmentedsystemof funding to programmesthrougha numberof funding

initiativesestablishedby a varietyof governmentdepartmentsincludingthe

Departmentof HealthandChildren,theDepartmentof EqualityJusticeandLaw

ReformandtheDepartmentof EducationandScience.Exceptfor theprimaryschool

systemthemajority of earlyyears'interventionsfocusedon disadvantageareprovided

by thecommunityandvoluntarysector. In the 1990stheDepartmentof Educationand

Science(DES)establishedtwo targetedinterventionsto addressthe issuesof

educationaldisadvantageandsocialexclusionamongyoungchildren,Early Start(see

Section3.5.4for furtherdiscussionof Early Start)andPre-schoolsfor Traveller

Children. TheaCED(2004)critiquesthegovernmentfor still consideringboththese

programmespilot projectsandthereforeshowingno commitmentto extendingthem.

This leavestheprogrammesin somewhatofa precariouspositionastheyarenot

consideredan 'integral'partof the Irish earlychildhoodsystem. Anothercriticism is

the lack ofevaluationfor existinginterventionsandlack ofclarity aboutwhat

"constituteseffectiveintervention"(Fallon,2003,p308).

Internationally,therehasbeena growing interestin therole of ECCEin enhancing

children'ssocial andeducationalopportunitiesandthedebatehasalsofocusedon the

rightsof childrento equalityofcareandeducation(ExpertWorking Groupon

Childcare,1999,p7). Sincejoining theEuropeanUnion, ECCEservicesin Ireland
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havecomeunderexaminationandhavebeensubjectto somelegislationfrom the Irish

governmentaswell asrecommendationsdevelopedby the EuropeanUnion andthe

UnitedNations.In additionto internationalfactorsinfluencingECCEpolicy in Ireland,

a numberof nationaldevelopmentshavebeeninfluential particularlythe introduction

ofa socialpartnershipapproachto thedevelopmentofeconomicandsocialpolicy

(Fallon,2005). Thefive socialpartnershipagreementssince1987havebeen

instrumentalin establishingECCEasa centralpillar of nationalsocialpolicy (Hayes,

200I). SustainingProgress2003-2005therecentsocialpartnershipdocument

emphasisesthe importanceof ECCEfor disadvantagedfamilies.

Thedevelopmentof ECCEthenhasbeenon thepublic agendasincethe late 1980sand

in responseto this therehavebeena numberofnationalreports,legislativechangesand

initiativesundertaken.Themajorissuesidentified in thesereportshavebeenchildcare

costs,inadequacyofexistingservices,needfor regulationandstandards,poorpayand

funding, tax reliefon expenditureandtrainingofpersonnel.A numberof groupshave

beenestablishedwhich haveexaminedandreportedon childcareissuesin Irelandsuch

asthe ExpertWorking Groupon Childcare,Commissionon the Family andthe

NationalForumfor ChildhoodEducation. Accordingto Kernan(2000,p183)these

initiativeshavea numberofcommonfeatures:

I)All reportsweredesignedto beinclusiveandconsultative;

2)All reportsare family-centeredandchild-centeredand placedthe rights of the child

asforemostandrecognisedtheparentastheprimarycarerandeducatorof thechild;

3)All reports recognised the particular needs of families experiencing poverty,

disadvantageandsocialexclusion;

4)All the reportsemphasisethe importanceof supportingfamilies in their parenting

responsibilities.A numberof key policy developmentsareoutlinedbelow.

TheExpertWorking Groupon ChildcarewasestablishedunderPartnership2000in

orderto promoteequalityfor womenandopportunitiesin emplOYment.Thegrouphas

publishedTheNationalChildcareStrategy(1999)aspartof theprocessof developing

a nationalframeworkfor genderequalityandpromotionof childcare.Accordingto the

OECD(2004)the focusof theNationalChildcareStrategyis on employmentpolicy
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andaccommodatingthe needsofworking parentsandit is not a movetowards

universalearly years'provisionin Ireland.

TheNationalChildcareStrategy(1999)influencedtheestablishmentof theEqual

OpportunitiesChildcareProgramme(EOCP)which is undertheauspiceof the

DepartmentofJusticeEqualityandLaw Reform. Theaim is to providequality care

andincreasethe currentnumberofECCEplaces. UndertheNationalDevelopment

Plan(2000-2006)€450mhasbeenmadeavailableto theEOCPsourcedlargely from

the EuropeanUnion StructuralFunds. Fallon(2005)critiquestheEOCPfor treating

children'sinterestsasa "peripheralto therationaleof theprogramme"which is

reflected"in the fact that thechild outcomesdo not featureeitherin theprogrammes

indicators,or in theevaluationdocument"(P303). Themain focusof theprogrammeis

on increasinglabor force participationandtrainingopportunitiesfor parentsand

increasingequalityof opportunity.

Accordingto theOECDthe White Paperon ECCE(1999)represents"oneof themost

comprehensivedocumentseverproducedonearlyeducationin Ireland" (OCED,2002,

P19). The White Paperemphasisesthe importanceof targetingECCEservicesfor

childrenconsidered'at-risk' andchildrenwith specialneeds.The White Paperalso

proposesthedevelopmentofa Quality in Educationmarkto beawardedto early

educationserviceswhich meetdefinedstandardsconcerningstaffqualifications,

training, learningobjectives,methodologiesandcurriculum. TheCentrefor Early

ChildhoodDevelopmentandEducation(CEDCE)waslaunchedin 2002arisingfrom a

recommendationof the White Paper. Themainobjectivesof thecentreinclude

developinga quality frameworkfor earlychildhoodeducation,enhancingearly

educationprovisionincludingparentalinvolvementandundertakingand

commissioningresearchonaspectsofquality earlyyears'education.TheCEDCEhas

advancedthequality agendain ECCEandin 2006producedSiolta, a NationalQuality

Frameworkfor Early ChildhoodEducation,which establishesa commonsetofquality

standardsacrossa diverserangeof settingsfor childrenagedbirth to six years.
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InterestinglytheOCEDreport(2004)pointsout thatwhile thereis detailedanalysisand

discussiononearlychildhoodpolicy in Irelandavailablein governmentdocuments

suchasthe White Paperon Early ChildhoodEducation(Departmentof Educationand

Science,1999)therehasbeenlittle publicdebateon the issue. In particulartheOECD

(2004)arguesthat Irelandhasnotengagedin public debatesaroundchildcareandearly

years'educationin Ireland. This lackofpublic debatereinforcestheassertionin the

NESFreport(2005)thatchildcarein Irelandis a privatefamily matterandnot up for

discussionin thepublic sphere.O'Toole(2000)acknowledgesthattheNationalForum

on Early ChildhoodEducation(1998)has'madea casefor' the inclusionof ECCEin

broadereducationalpolicy debates,policy andresearch.Thedevelopmentofa White

PaPer(1999)on ECCEwasobviouslyanimportantsteptowardsthis butECCEpolicy

is still at theperipheryof Irish educationalpolicy debates.HayesandHanlon(2005)

arecritical of the Irish Government'slimited supportat local andnationallevel for

ECCEandidentify this asaweaknessin theGovernment'sapproachto combating

educationaldisadvantage.TherecentEducationalDisadvantageCommitteeReport

(2005)setsout anumberofkey strategicgoalsto guideits future work including

provisionofquality earlycareandeducationopportunitiesfor all childrenandoffering

parentsachoiceof ECCEprovisionin theirowncommunity. This is importantbecause

it marksamovetowardsconsiderationof ECCEaspartofwidereducationalpolicy.

HayesandHanlon(2005) highlightthelatestactionplanby theDepartmentof

EducationandSciencereportDeliveringEqualityofOpportunityin Schools(DEIS)

(2005)which addresseseducationaldisadvantage.While theplandoessupportthe

importanceofearly interventionfor childrenat-riskof latereducationalfailure its main

focusin onequalityofopportunityat schoolsanddoesnotmovebeyondschool-based

education.Therecontinuesto belimited developmentof ECCEin Irelandandthe

educationandcareofchildrenunder-threeyearsis still nota priority for the

Departmentof EducationandScienceasdemonstratedby therecentDEIS (2005)

report.
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3.4 Investigatingtheefficacyof earlyyears'programmes

3.4.1US earlyyears'interventionprogrammes

Therehasbeenresearchconductedworldwide into boththeshortandlong-term

outcomesof earlyyears'interventionprogrammeswith theUS asleaderin longitudinal

evaluations.Therelationshipbetweenpoverty,cognitivedevelopmentandacademic

behaviourhasbeenwell-establishedaccordingto CampbellandRamey(1994)andthey

point to the fact thatearlyyears'interventionprogrammesfor disadvantagedchildren

havebeena focusof socialpolicy in theUS for overthreedecades.Accordingto

Slavin(1994)manyof thedevelopmentsin Early ChildhoodStudiesin theUS are

takingplace"againsta backdropof growingconcernabouttheeffectivenessofour

nation'sschools,particularlyfor thechildrenof thepoor" (p2). Karweit (1994)

identifiessix preschoolprogrammesfor 4 yearoldswhich havebeenevaluatedusing

randomiseddesignsor employothermethodologicallystringentcontrol in theresearch

design. Thesehigh quality studiesincludetheYisplanti PerryPreschoolProject,the

Early TrainingProject,theMilwaukeeProjectandtheCarolinaAbecedarianProject

which will bereviewedin this currentstudy. TheChicagoChild-ParentCentrewill

alsobeexamined.Firstly it is importantto look at ProjectHeadStartandthe influence

of this programmeon earlyyears'intervention.

3.4.2ProjectHeadStart

HeadStartis theoneof theoldestandlargestearly interventionprogrammein theUS

for parentsandfamilies living in povertyandwasa key componentin LYndon

Johnson'sWar againstPovertyin the 1960s. Accordingto RameyandRamey(2004)

in 1965thenationalvision for HeadStartwasto improvethe real-worldintelligenceof

childrenfrom economicallyimprovisedhomesby giving themaccessto someof the

learningopportunitiesthatwereavailableto their advantagedpeers. Today,two-third

of theparticipantsin HeadStartareethnic-minoritiesandthevastmajority are

economicallydisadvantaged.
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HeadStarthasbeensubjectto ongoinglongitudinalresearchincludingthe largescale

collaborativeprojectTheConsortiumof LongitudinalStudieswhich includesresults

from the Yisplanti PerryPreschoolProject(LatertheHigh/ScopePerryPreschool

Project)andtenotherstudies. Accordingto O'Flaherty(1995)resultsfrom these

longitudinalstudiesshowthatparticipationin a high quality andcognitivelyorientated

preschoolprogrammehasdemonstratedbenefitsfor thechild in their laterschool

competence.Researchon parent'sattituderevealedthatmothersof theHeadStart

childrenweremoresatisfiedwith theirchildren'sschoolperformanceandwantedmore

managerialandskilledjobsfor theirchildren(O'Flaherty,1995). Attitudinal changes

suggestedthatparticipationin preschoolhadchangedtheachievementorientationof

the families andconsequentlyasparentsexpectedmorefrom their children,these

expectationswerefulfilled. Oneof themostconsistentfindings of thesestudieswas

thatchildrenarelesslikely to beplacedin specialneedseducationor beretainedin a

gradein schoolfor anadditionalyear. Accordingto Woodhead(2004)thedatafrom

theConsortiumfor LongitudinalStudiesstrengthenedthepublic supportin theUS for

earlyyears'interventionprogrammes.Thenextsectionwill examinein moredetail

someof themostinfluential of thesestudies.

3.4.3Ypsilanti PerryPreschoolProject

ThePerryPreschoolProjectwaslaunchedin 1962andhasbeensubjectto extensive

longitudinalresearchoveralmostfour decades.It supersededthe launchof the

NationalHeadStartprogrammein 1965.The PerryPreschoolProjectis, accordingto

Currie(2000)themostinfluential studyon the long-termeffectsof preschool.Karweit

(1994)pointsout that therearetwo distinctareasof thePerryPreschoolproject,one

focusingon theeffectsofparticipationin a preschoolprogrammeandtheother

focusingon theeffectsofparticipationin a particularpreschoolcurricula,High/Scope.

High/Scopeis basedon thedevelopmenttheoriesofJeanPiagetandthis approach

"emphasized(sic) developmentallyappropriateactivitiesandstressedtherole of

students'in planningandinitiation in their learning"(ibid, p65). Theoriginal sample

for theprojectconsistedof 123 socio-economicallydisadvantagedAfrican-American

childrenwith a low IQ from Ypsilanti, Michigan. Thechildrenwererandomly
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assignedto eitherthetreatmentgroup(programmegroup)or thecontrolgroupat three

yearsof age. This projectinvolvedahalf-daypreschoolprogrammeandweeklyhome

visits for eightmonthsof theyearovera two yearperiod.

Between1962and1967therewerefive wavesof this studywith fifty-eight students

assignedto thepreschoolgroupandsixty-five in thecontrolgroupwho receivedno

preschool.Thestudentsin thepreschoolprogrammemadean IQ gainofonaverage

elevenpointsoverthecontrolgroupandtheenrolmentin specialeducationwasalso

lower for thepreschoolgroupcomparedto thecontrolgroup(forty-five percent

comparedto thirty-onepercent). Thestudentswerealsoassessedat theagesof

fourteento fifteen yearsandat nineteenyearsofage. Theprogrammegroupperfonned

betteron schoolachievementscoresat agefourteenandweremorelikely to complete

their homeworkandat agenineteenthepercentageofprogrammeparticipantswho had

averageor betterliteracylevelswassixty-fourpercentcomparedto thirty-eightper

centof thecontrolgroup(Schweinhart,BarnesandWeikart, 1993). Accordingto

Karweit (1994)themost significantdifferencebetweenthegroupswasin tennsofhigh

schoolgraduationwith sixty-sevenpercentof theprogrammegroupgraduating

comparedto theforty-ninepercentof thecontrolgroup.

A follow-up of thestudyparticipantsatagetwenty-seven showedthattheprogramme

grouphadsignificantlyhigherearningsthanthecontrolgroupandsignificantlyhigher

ratesofhome-ownershipandsecond-carownership.Theprogrammeparticipantswere

alsolesslikely to bearrestedby agetwenty-sevenanda lowerpercentageof the

programmegroup(fifty-nine percent)comparedto thecontrolgroup(eightypercent)

hadreceivedsupportfrom socialservicesin thetenyearsprior to thestudy

(Schweinhart,BarnesandWeikart, 1993). Someinterestinggenderdifferences

emergedamongthegroups.Femaleswho hadparticipatedin thepreschoolwere

significantlymorelikely to bemarried(forty percentversuseightpercent)andwere

lesslikely to havegivenbirth outsideofmarriage(fifty-sevenpercentversuseighty­

threepercent). Programmefemalesalsohadhighereducationalattainmentlevelswith
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eight-fourpercentcompletingtwelfth gradecomparedto thirty-five percentof the

controlgroup.

Early childhoodeducationseemsto produceits long-termeffectsnot by
producingsustainedimprovementsin intelligenceor immediateimprovements
in schoolachievement,aswasoncehoped,but by engenderingthedispositions
in childrenthatenablethemto achievegreatersuccessastheybeginat school.
This early successbreedsmotivation,betterperformance,andhigherregard
from teachersandclassmate'.(Schweinhart,BarnesandWeikart, 1993)

Schweinhart,BarnesandWeikart(1993)contendthatthis experienceof successin their

schoolcareerleadsto higherlevelsof employment,highereducationalattainmentand

lower ratesof involvementin criminal activities. A possiblereasonfor thesepositive

outcomesis that thepreschoolprogrammescomeat a time in thechild'sdevelopment

''thatis opportunefor preventingthedeleteriouseffectsof family povertyandschool

performance"(Ibid, p18).

A follow-up studyof theparticipantsat ageforty revealedresultsconsistentwith those

found at otherstagesof thestudy. Accordingto Schweinhart(2004)therewerehigher

ratesofemploymentamongtheprogrammegroupandtheprogrammegrouphadhigher

medianmonthly incomesthanthecontrol group. Thereweresignificantdifferencein

theratesof arrestfor bothgroupsandthe ''theprogramgrouphadparticipatedin

significantly fewerof threeof theseventy-eightcrimescitedat arrest;dangerousdrugs

(threepercentversustwentypercent),assaultand/orbattery(nineteenpercentversus

thirty-sevenpercent),andlarcenyunder$100(ninepercentversustwenty-twoper

cent)"thantheprogrammegroup(ibid, p3).

Significantly,theprogrammegroupwerelesslikely to bearrestedandthosewho had

beenarrestedin theprogrammegroupservedfewermonthsin prisonthanthenon­

programmegroup. In a recentcostbenefitanalysisof theprogrammeSchweinhart

(2004)calculatedthat in currenttermsthevaluein economicreturnsto societyfrom the

PerryPreschoolProjectwasapproximately$17.00for everydollar spenton the

preschoolprogramme.This economicreturnto societycomesaboutbecauseof savings
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in thecostsassociatedwith welfarespending,crimeandeducationandalsoin the

collectionofhighertaxesfrom theprogrammeparticipants. Schweinhart(2004)states

that themajorconclusionthatcanbemadefrom thestudyis that"high quality

preschoolprogrammesfor youngchildrenliving in povertycontributeto their

intellectualandsocialdevelopmentin childhoodandtheir schoolsuccess,economic

Performance,andreducedcommissionofcrimein adulthood"(p5).Haskins(1989cited

in Karweit, 1994)cautions"aboutlimitationsto the generalizability(sic) of thecost­

benefitanalysisto ordinarypreschoolor HeadStartprograms"asthis is an instrumental

way of viewing a preschoolprogrammeandit reducesthecomplexbenefitsof

preschoolto merelya monetaryvalue(P59).

3.4.5CarolinaAbecedarianProject

CampbellandRamey(1994)evaluatedtheCarolinaAbecedarianProject,a five to eight

yearinterventionprogramme,which targetedchildrenfrom low incomefamilies and

randomlyassignedthemto eitheranEXPerimentalPreschoolGroup(E) or a Control

Group(C). TheCarolinaAbecedarianProjectis not partof theConsortiumof

LongitudinalStudies. Thesubjectswereadmittedto thestudybetween1974and1977

andninety-eightpercentof studyparticipantswereAfrican-Americanwhich according

to the researchersreflects"the confoundingnatureofpovertyandracegenerallyfound

in theUnited States"(ibid, p686). Thetreatmentgroupreceivedan intensivecentre­

basedchild careservicefrom birth to five yearsfor overfifty weeksof theyearwhile

thecontrol groupdid not receivethis. Thesegroupswerethenfurtherdividedwith half

ofeachgroupreceivinga school-ageinterventionprogrammeandtheothergroupbeing

providedwith a home-schoolresourceteacher.

An earlyadolescentfollow-up studywascarriedoutafterthechildrenhadcompleted

sevenyearsin public schoolto testscholasticandIQ achievementsfor ninety-threeof

thestudyparticipants.Methodsof datacollectionfor this studyincludedIQ and

academictestsadministeredto thetwelveyearoldsandinterviewswith parents.The

preschoolE groupmaintainedan IQ advantageoverthepreschoolC groupwho showed

morevariability in patternsofchangeovertime. CampbellandRamey(1994)claim
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thatthis studyis in contrastto the findingsof theConsortiumfor LongitudinalStudies

which found that IQ gainserodedwithin threeyearsof schoolentrywhile the IQ gains

in this studypersistedfor the first sevenyearandfound IQ gainsslightly more

pronouncedat agetwelvethanageeight. Thestudyfound thatchildrenwho had

receivedthepreschooltreatmentwerelesslikely to beplacedin SPecialeducation.

Childrenwith preschooltreatmentretainedan IQ advantageoverchildrenwithout this

treatment.The lengthof treatmentwasidentifiedasoneof the reasonsthat the IQ

gainsweresosignificantandconsistent,asin contrastto otherHeadStartprogrammes,

this programmebeganin infancyandcontinueduntil thechild wasageeight. The

authorsassertthat for disadvantagedchildren'theearlierin the life spaneducation

occurs,thegreaterits benefitsis likely to be" (ibid, p694). Theyalsomaintainthat

their findings indicatethat"althoughfamily involvementin theeducationalprocesshas

beenassociatedwith betterschoolprogressin low-incomechildren(Comer,1985;

Epstein,1984),thepresentresultsindicatethatpreschoolinterventionhadthestronger

impact"(ibid, p695).The studyalsofound that the biological mothersIQ washighly

relatedto academicoutcomesfor thechild but treatmenteffectsstill remainstrong

despitethe inheritanceissueofIQ. An importantpoint raisedby CampbellandRamey

(1994)is thatpreschoolprogrammesmainbenefitmaynot behigheracademic

achievementbut changingchildren'sbehaviouralstylessothat"treatedchildrenmay

relateto schoolsin a differentway and,hence,bePerceiveddifferently by teachers,

allowing themto avoidretentionin SPecialclassplacement"(P695). The research

found therewaslittle significantimpactof theschool-ageinterventions.

CampbellandRamey(1994)makethepoint that their studyparticipantsweremainly

African-Americanandit is only to low-incomeAfrican-Americansthat theresultsof

their studycanbegeneralised.An importantpolicy implicationof thestudythatgood

quality earlychildhoodinterventionsfor disadvantagedchildrencanhave long-term

benefitsespeciallyin termsof improvedcognitiveresults.

If we areto providetruly fair opportunitiesfor childrenborn into poverty,we
mustseeto it thatadequateresourcesexist to enabletheir families to support
themandenhancetheir cognitivegrowth. Betterearlyenvironmentscan
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improvethechancesthatpoorchildrenwill acquirethepreparationtheyneed
for academicsuccess.(CampbellandRamey,1994,p696)

Karweit (1994)claimsthat this studydemonstratesthatsupplementinga preschooland

infant interventionwith a school-ageprogrammedid little to addto theeffectivenessof

theprogramme.Thechildrenin thestudywho hadonly receivedtheschool-age

interventiondid not reachthesamelevel asthechildrenwho hadonly receivedthe

interventionsduring infancyandpreschool.Accordingto Curry (2000)subsequent

follow-up studiesof theparticipantsat agetwenty-onefound that thepreschool

treatmentgroupweretwice aslikely to still be in schoolor to haveattendeda four year

collegecourse.

3.4.6TheMilwaukeeProject

TheMilwaukeeprojectwasa moreintensiveprojectwith childrenparticipatingfrom

theageof two for up to six years.Theprojectinvolvedanearlyeducationprogramme

which emphasised"languageandproblemsolvingandacademicreadiness"andalso

includedthemother(Karweit, 1994,p69). Theevaluationof theprojectfound that

childrenhadhigherIQ levelsat ageeightcomparedto thecontrol groupandfewerof

theexperimentalgroupwereplacedin specialeducation. In comparisonto a low risk

grouptheexperimentalgroup"wascloseto this groupin termsof IQ scoresat first

throughfourth grade"(ibid, p70).This is significantasmostevaluationsof intervention

groupsdo not comparetheexperimentalgroupwith childrenfrom highersocio­

economicbackgrounds.Theexperimentalgroupweresevenmonthsaheadin reading

performancecomparedto thecontrolgroupin the study.

3.4.7ChicagoChild-Parent Centre

ReynoldsandTemple(1998)conducteda longitudinalstudyof the governmentfunded

ChicagoChild-ParentCentreandExpansionprogrammewhich provideda

compensatoryeducationprogrammefor over500 innercity African-Americanchildren.

An importantcomerstoneof theChicagoChild-ParentCentreandExpansion

programmewasthebeliefthatparentalinvolvementwascrucial for the child's

socialisationanddevelopment.Theprogrammeemployedparent-resourceteachersand
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providedparent-resourceroomsfor educationalactivitiesandparent-childinteractions.

Accordingto ReynoldsandTemple(1998)thereis increasingevidencethat the

durationofprogrammeparticipationis an importantfactor in increasingthe

effectivenessof earlychildhoodinterventionsandtheir studylooks attheeffectsofan

extendededucationintervention. A significantfinding in this studywasthatchildren

who hadparticipatedin a follow-on programmeafterkindergartenfor overthreeyears

hadsignificantlyhigherachievementsin readingandmaths. Thestudyfound

longitudinalpositivebenefitsof participationin anextendedearlychildhood

interventionprogramme.

Despitethe relativelymodestfunding andtheavailability of fewerhuman
resources,large-scaleprogramsthatprovidebotheducationalandfamily
supportservicescanmatchtheeffectsof modelprograms,evenin tennsof the
magnitudeof effectsize.(ReynoldsandTemple,1998,p242)

ReynoldsandTemple(1998)found thatgirls scoredhigherthanboysin readingand

maths. Childrenofhigh schoolgraduatesalsoscoredhigherat mathsandreading

comparedto childrenofnon-highschoolgraduates.Thestudyalsofound thatchildren

who hadparticipatedin earlychildhoodinterventionsfor morethantwo or threeyears

weresignificantly lesslikely to beplacedin a SPecialeducationplacementor to be

retainedfor a grade. ReynoldsandTemple(1998)found theextendedearly

interventionprogrammeto bebeneficialfor a numberof reasonsincluding increasing

schoolstability, smoothingschooltransitionandfinally parentalinvolvementwas

found to bea key component.Parentsinvolved in theprogrammeweremorelikely to

participatein schoolactivitiessuchasvolunteeringin theclassroom.This theyclaim

canberelatedto previousstudieswhich found thatparentalinvolvementis associated

with greaterschoolachievement.

ReynoldsandTemple(1998)assertthattheir studyfound that follow on intervention

from preschoolcanaddsignificantlyto theoverall effectsofparticipationin a

comPensatorypreschoolprogramme.Therewerepositiveeffectson severalindicators

of schoolPerfonnancesuchasmathsandreadingachievementsandreducedSPecial
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educationplacement.Theyclaim thattheir studysupportsthe"importanceof

continuedlongitudinal follow-up acrossseveraloutcomes,evenif differencesarenot

observedat anearliertime" (ibid, p243).

3.4.8TheEarly TrainingProject

TheEarly TrainingProjectconsistedofa summerprogrammewhich ran for tenweeks

duringwhich thestudentsmetfor five daysperweekfor four hoursperdayandwas

originally evaluatedby Gray,RamseyandKlaus(1983cited in Karweit, 1994). The

programmewasaimedat four andfive yearoldsandincludedweeklyhomevisit anda

tenweekhalf-daypreschoolprogrammefor eithertwo or threesummers(Currie,

2000). In additionto thesummercomponent,a homevisitor workedwith eachfamily

for onehoura weekduringtheschoolyear. TheEarly TrainingProject"focusedon

perceptuaVcognitivelanguagedevelopmentusinga traditionalnurseryschoolformat,

but with activitiessequencedto becomeincreasinglycomplexandcarefully focusedon

increasinglanguageuse"(Karweit, 1994,p61).

Theresearchdesignconsistedof four randomlyassignedgroupstwo controlgroup(one

in anothercity) who did not receivetheprogrammeandtwo groupswho did receivethe

programbut at differentages. Thestudyfound initial IQ gainsfor theprogramme

participantsat theageof five but by theageof fifteen IQ scoresofall studygroups

wererelativelysimilar. Thestudydid find significantdifferencesin termsofplacement

in specialeducationwith 2.3 percentof theprogrammechildrenplacedin special

educationcomparedto 23.8percentof thecontrol group. Also a slightly higher

numberof thecontrol group(sixty-ninepercent)wereretainedin a gradecomparedto

fifty-six percentof theprogrammechildren. Theprogrammealsohada significant

impacton schoolcompletionwith only twenty-twopercentof theprogrammechildren

droppingoutofhigh schoolcomparedto forty-threepercentof thecontrol group

(Karweit, 1994).Thestudyfound little differencein termsofachievementin mathsor

readingbetweenthegroupsandinterestinglytheprogrammeappearsto havebenefited

girls morethanboys.
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3.4.9Discussionof US interventionprogrammes

Currie (2000)claimsthatsinceit "is oftendifficult to trackthe long-runoutcomesof

early intervention,evaluationsgenerallyfocuson intermediategoals,suchasproducing

childrenwho arrive atschool'readyto learn" (p4). Mostof theevidencesupporting

early interventionsis basedon 'modelprogrammes'which wereprovidedwith higher

levelsof fundingandsupervisionthanlargescalepublic programmes.Currie(2000)

claimsthat few modelprogrammeshavebeensubjectto rigorousevaluationsandin

particulartheuseof randomisedtrials arethemostcommontypeof evaluationutilised

for theseprogrammes.However,ReynoldsandTemple(1998)claim that thereis much

evidenceto suggestthatearlychildhoodprogrammesimprove"children'scognitive

developmentandschoolachievementin theshorttermandoftenenhanceschool

competenciesin the longerterm"(p231). However,it hasbecomeincreasinglyclear

thatshortprogrammesprovideinsufficientbarriersfor long-termpooracademic

achievementsfor socio-economicallydisadvantagedchildren. ReynoldsandTemple

(1998)indicatethatthis is eSPeciallytrue for large-scaleGovernment-funded

programmessuchasHeadStartin theUS dueto the fact that themajority of these

initiativesrely on limited humanandfinancial resources.Thereis alsoa very low level

of commitmenttowardsevaluatingtheoutcomesof theselargescaleprogrammesand

themajority of researchinto compensatorypreschoolprogrammesis basedon model

programmes.Longerterm interventionsareconsideredmoreeffectivefor a numberof

reasonsincludinggiving economicallydisadvantagedchildrenmoretime to benefit

from educationalinterventionsandprovisionof additionalservicessuchashealthand

parentalinvolvementwhich requiresignificantorganisation(ibid, 1998). Theeffectsof

any interventionprogrammesarecompoundedby thenegativeeffectsofpovertyon the

child. Also thestability ofa long-termprogrammeis conduciveto creatinga learning

environmentto increaseschoolPerformanceandsocialfunctioning. It is alsoimportant

to aid thetransitionbetweenkindergartenandprimaryschoolwhich Reynoldsand

Temple(1998)claim hasa significantinfluenceon laterschoolsuccess.

A limitation of the generalisabiltyof theresultsof thesestudiesis thatsuccessful

demonstrationprojectsarefundedat higherlevelscomparedto HeadStartandare
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normally for a longerduration.ThePerryPreschoolProject,for example,wasa two

year interventionprogrammewhich cost$12,884(in 1999dollars)Perannum

comparedto $5,021to senda child to a half-dayHeadStartprogrammefor oneyear

(Currie,2000). TheCarolinaAbecedarianprojectis estimatedto cost$15,000perchild

peryear(Currie,2000). CurriecitestheCurrieandThomas(1995)studywhich usesa

nationalsampleof HeadStart participantsfrom theNationalLongitudinalSurvey's

Child-Motherdataset. Siblingswereusedasa control in this evaluationand,in

contrastto otherUS earlyyears'interventionstudies,sixty Percentof thesamplewere

not African-American. Thestudyfound "fade-out"in the initial gainsin readingand

vocabularytestscoresandfound thatthereal impactof HeadStartwasmostapparent

whentheparticipantsleft theprogramme.

In conjunctionwith ReYnolds'work andwith evidencethatHeadStartchildren
oftengo in to attendpoorschools (LeeandLeob, 1995;CurrieandThomas,
1999)theseresultssuggestthat fadeout maybeduenot to thedeficienciesin
the HeadStartprogram,but to problemsof subsequentschoolquality. (Currie,
2000,pI4)

CurrieandThomas(1995)found thatblackchildrenweremorelikely to attendpoorer

quality formal educationthanwhite childrenfollowing participationin HeadStartand

this theyassertmayoffer a "potentialexplanationfor fadeoutof HeadStarteffects

amongblackchildren"(Currie,2000,p14).

Slavinet al (1994)revieweda numberof programmesaimedat preventingschool

failure includingthePerryPreschoolprojectandtheCarolinaAbecedarianProjectand

drawtheconclusionthatalmostall childrencanbesuccessfulin theearlyschool

grades.Of theelevenprogrammesreviewedby Slavinet al. (1994)eightshowed

positiveresultsimmediatelyafterthe interventionandthosewith follow-up continued

to havelong-termbenefitsfor children. Accordingto Slavinet al. (1994)this provides

clearevidencethatearly interventionswith follow-up canhelpsocio-economically

disadvantagedchildrenandthereforeearlyschoolfailure is potentiallysolvable.
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3.4.10TheEffectiveProvisionof Pre-SchoolEducation(EPPE)Project( UK)

TheEffectiveProvisionof Pre-SchoolEducation(EPPE)Projectwasa UK longitudinal

studyof earlychildhoodexperienceswhich wasconductedfrom 1997to 2004and

includeda nationalsampleofchildrenin a varietyof earlyyears'settings.Themain

aimsof the EPPEprojectincludedinvestigatingthe impactof pre-schoolon children's

intellectualandsociallbehaviouraldevelopmentandassessingif somepre-schoolswere

moreeffectivethanothersin promotingchildren'sdevelopment.Themethodology

involvedbothqualitativeandqualitativemethodsandthesampleincluded3000

children,their parents,their homeenvironmentsandthepre-schoolstheyattended

which includeda rangeof tyPesofpreschoolprovision. Overall, the EPPEproject

researchfound positivebenefitsassociatedwith childrensparticipationin preschool

programmesin theUK andalsoconcludedthatquality wasan importantfactor in the

level of benefitswhich childrenreceivedfrom participatingin preschoolprogrammes.

Childrenfrom disadvantagedbackgroundsparticularlybenefitedfrom high quality

provision. Accordingto Sylvaat al. (2004)the resultsfrom the EPPEstudyhave

demonstratedthepositiveeffectsofhighquality provisiononchildren'sintellectual and

sociallbehaviouraldevelopmentalandthesefindings areparticularlyimportantand

robustgiventhesizeof thesamplein thestudy.

TheEPPEresearchindicatesthatpre-schoolcanplay an importantpart in
combatingsocialexclusionandpromotinginclusionby offering disadvantaged
children,in particular,a betterstartto primaryschool.The findings indicate pre­
schoolhasa positiveimpacton children'sprogressoverandaboveimportant
family influences.Thequality of thepre-schoolsettingeXPerienceaswell asthe
quantity(moremonthsbut not necessarilymorehours/day)areboth influential.
(Sylvaet aI., 2004,p.IS).

Interestinglythestudyfound thatchildrenfrom disadvantagedbackgroundsbenefited

morefrom settingsthatcateredfor childrenfrom a varietyof socio-economic

backgrounds.This finding maybesignificantfor Early Startbecausetheprogrammeis

targetedat childrenfrom disadvantagedbackgroundsandits locationandremit do not

facilitate theprogrammechildrenmixing with childrenfrom othersocio-economic
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backgrounds.Anotherfinding which might berelevantto Early Startis theprogramme

durationhasan impacton programmeoutcomes.

3.5 Irish earlyyears'interventionprogrammes

3.5.1RutlandStreetevaluation

KellaghanandGreaney(1993)assertthatthenotionof thechild comingfrom a

'disadvantaged'innercity areacameto attentionin the 1960s.

Theseareaswereusuallylocatedin citiesandwerecharacterisedby heavy
concentrationsof poorhousing,high proportionsof unskilledandunemployed
workers,anda high rateof educationalfailure. Thepooreducational
Performanceof childrenin theseareaswasseenasa causeof seriousconcernin
thecontextof achievingequalityof educationalopportunityandin termsif
seriouslossof talentto thenation. (KellaghanandGreaney,1993,pI)

Attentionwaspaidparticularlyin theUS to preparingthesechildrenfor schoolthrough

theHeadStartmovement.TheRutlandStreetProjectin Dublin is identifiedasoneof

theearliestof theseprogrammesin Europe.TheRutlandStreetPreschoolProjectwas

establishedin innercity Dublin in 1969andwasfundedby the Departmentof

Educationandthe BernardVan LeerFoundationof Holland. TheRutlandStreet

Projectwaslocatedin anareaofhigh maleunemplOYmentwherepart-timework

amongwomenwascommonandtherewasa very low level of parenteducation.There

was alsoconcernat thetime thatchildrenin theareaagedbetweennineandthirteen

yearswerescoringwell belowaverageon academicachievementtests(Kellaghanand

Greaney,1993).

Accordingto Lewis andArcher(2002)theRutlandStreetProjecthadtwo mainaims;

1. Providechildrenin apreschoolsettingwith experiencesthatwould facilitate the

developmentof knowledge,skills, andattitudesappropriateto laterschool

success;

2. Increasethe involvementof parentsin theeducationof their children.

80



Theprojectwasbasedin theRutlandStreetJuniorPrimarySchoolandPreschooland

wasestablishedspecificallyfor childrenagedthreeto five yearsto preparethechildren

for entranceto primaryschoolby assistingthemin thedevelopmentof their cognitive

skills. Childrenattendedtheprojectfor two anda halfhoursdaily for eithera morning

or afternoonsessionin groupsof fifteen which wereleadby a primaryschoolteacher

anda classroomaide. Therewerealsothreesocialworkersattachedto theprojectwho

workedcloselywith theparents. Parentalinvolvementwasseenasa centraltenantof

theprojectandtherewasanemphasison building a relationshipwith parentsbasedon

"understandingandmutualrespectto convincethemthatthey hadan important

contributionto maketo their children'ssuccessat school"(KellaghanandGreaney,

1993,p8). Themain influencesfor theprojectat thetime of its establishmentwerea

numberof small-scaleAmericanprojectsincludingthe Early TrainingProjectat

GeorgePeabodyCollege,thePerryPreschoolProjectat Ypsilanti andthe Early

InterventionProjectin Gainesville,Florida. Activities in the RutlandStreetProject

werealsoinfluencedby Piaget'sprinciplesofdevelopmentwith a particularemphasis

on schoolreadiness. Accordingto theGECD(2004)theprojectis todaywell regarded

andhasbeensuccessfulin meetingtheneedsof theparticipatingchildren. Theproject

hasbeenthesubjectof anongoingevaluation.

The first evaluationof theprojectwascarriedout by the EducationandResearch

Centrewith the first cohortof children duringthe first five yearsof theproject. The

evaluationfound thatthechildrenhadmadegoodprogresswhile attendingthe

preschoolcentrebut this progresstendedto fadeat primaryschool,which is similar to

the findingsofothersuchstudies(KellaghanandGreaney,1993). Theresearch

methodsfor theevaluationinvolvedaquasi-eXPerimentaldesignwith two groups,the

eXPerimentalgroup(programmeparticipants)andthecontrol group(judgedequivalent

to eXPerimentalgroupbutdid not participatein thepreschoolprogramme).Thegroups

werecomparedona rangeof issuesincludinghome,achievementandPersonality

variablesandtheparticipantstook part in psychologicalandeducationaltestson

entranceto theprogrammeandalsoat theendof eachacademicyear.Theviewsof

parentswerealsocollectedfor theevaluation.Teachersratedchildrenon a rangeof
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personalityvariablesandsocialworkersundertookassessmentsof thechild'shome. At

theendof thepreschoolperiodtheevaluationfound"significant improvementshad

occurredin their performanceon testsof scholasticability, vocabulary,their ability to

respondto verbalcommunication,andtheir knowledgeof numericalconcepts"(ibid,

p9). However,threeyearslatersubsequenttestsrevealedthatthe level of scholastic

achievementhasdeterioratedandwereundertheachievementsof thestandard

populationbut still abovethatof thecontrol group. At theendof the first five year

periodthehomesof theexperimentalgroupwereratedmorehighly by the researchers

in termsofquality of languageusedby parentsandguidancerelatingto schoolwork

anda higherproportionreadingto their childrendaily. Thesefindings weresimilar to

the findings of a numberof HeadStartevaluationsin theUS.

GreaneyandKellaghan(1993)give a numberof reasonsfor conductinga follow-up

studyon theexperimentalgroups. Their rationalefor sucha studyincludestheir belief

that theconclusionsfrom theHeadStartstudieswereoverly pessimisticandmaynot be

applicableto morefocusedprogrammes.Secondly,theyhighlight thegrowingconcern

thatthe importanceof theearlyyears'experiencemaybeunderestimatedbecauseof

the initial evaluationfindings which may leadto reducedgovernmentfunding. Thirdly

thedevelopmentof "new moreecologicallyvalid criteriacouldbedeveloped"to

providefor themeasurementofoutcomeagainsta moreappropriatemodel. Sucha

studyaccordingto theauthorswould makean importantcontributionto educational

andsocialpolicy. In the follow-up studytheeducationalcareers,work experienceand

aspectsofattitudes,leisureactivitiesandsocialdevianceof thecontrol groupandthe

experimentalgroupweremeasuredandcomparedat theageof sixteenfor the

experimentalgroup. Follow-upinformationon educationalcareerswaslatercollected.

Methodsof datacollectionfor this studywereinterviewswith theparticipantsand

questionnairessentto schoolswhich theyattended.In relationto schoolexperiencethe

studyfound thatplacementin specialeducationwasnot significantlydifferent for both

groups. Variablesexaminedin the follow-up studyincludedplacementin special

education,encouragementto attendsecondaryschool,absenteeismfrom school,

truancy,behaviourin school,persistencein schoolandachievement.Theexperimental
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groupreportedthatsignificantlymoreof themreceivedencouragementto go to second

level from their homes. Therewasno differencein absenteeismat ageeightyears

between thegroupsbut therewasconsiderablevariationfound within eachgroup. In

relationto behaviourat secondlevel therewasa slight differencein thenumberof

participantsreportingbadbehaviourwith sixty percentof theexperimentalgroupand

seventy-sevenpercentof thecontrolgroupreportingbeingremovedfrom the

classroomfor badbehaviourbetweenfive andtentimesthroughouttheyear. In terms

of persistenceat schoola highernumberof thecontrolgroup(thirty-threepercent)

comparedto theexperimentalgroup(twentypercent)left schoolbeforetheendof

primaryschool. Thereasonscitedfor non-completionof schoolincludeddislike of

school,economicfactorsandfamily factors. The mostcommonfactorcitedfor

persistenceat schoolwasparentalinfluence. KellaghanandGreaney(1993)alsofound

that"lack of successat primary level wasan importantpredictorof earlyschool

leaving"(p15).

Theachievementsmeasuresusedin the follow-up studywerethe resultsof public

examinationswhich werejustifiedon thegroundsthat theyarenationallyrecognised

qualificationsandtheyarecentralto thestudent'sfutureeducationalandvocational

careers.TheExperimentalGroupweretwice aslikely asthecontrol groupto takethe

Day-GroupCertificateExamat agefourteenyears. TheExperimentalGroup(30.5per

cent)werethreetimesmorelikely thantheControlGroup(11.8percent)to takethe

IntermediateCertificatelevel (agefifteen to sixteen). Howevertheseratesofexam

take-upweremuchlower thanthenationalaveragewhich at thetime of thestudywas

eightypercentfor girls andseventypercentfor boys. Finally tenpercentof

Experimentalgroupandzeropercentof thecontrolgrouptook the LeavingCertificate

Examination. In the labourforce bothgroupsreportedsimilar findings in thatmost

wereinvolved in manualoccupations.Themajority of the girls werein semi-skilled

jobswhile approximatelyfifty percentof theboysweretraineesandapprenticesand

the remainderworkedin partly skilledor unskilledjobs.
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Thestudydid find significantdifferencesin tennsof leisureactivitiesbetweenthe

groups. TheExperimentalgroupweremorelikely to havea hobby,particularlysport,

andweremorelikely to bemembersof a team,club or group.Therewereno significant

differencesfound in tennsof leisurereadingpatternsbetweenthegroupsbut the

experimentalgroupweremorelikely to havereada book in thethreemonthsbeforethe

interviewandweremorelikely to havereadfiction booksthatwould beclassifiedas

adult. Differencesemergedin the"quality ofmaterialthatwasread,they reflecteda

higherlevel ofculturalactivity amongparticipantsthanamongnon-participants"

(KellaghanandGreaney,1993,p21). Themostcommontypeof readingfor both

groupswasnewspapersbut theauthorsmaintainedit wasmainly of a cursorynature

confinedto infonnationgatheringonTV schedulesandentertainmentevents.

Magazinereadingwasmorepopularamongthecontrol group. Therewasno

significantdifferencebetweenbothgroupsin tennsof socialdeviancebut therewere

genderdifferenceswith boysbeingmorelikely to bein troublewith thepolicethan

girls andthestudyfound a correlationbetweendelinquencyandearlyschoolleaving.

KellaghanandGreaney(1993)concludefrom their studythatanearlychildhood

programmesuchasthe RutlandStreetProjectcan"partially offset thenegativeeffects

ofdisadvantageandproducesignificanteducationalbenefitsfor somechildren"(P20).

Theresultsof thestudyfoundonly marginaldifferencesin theperfonnanceofboth

groupsin tennsof schooleXPerience,placementin SPecialeducation,extentof

absenteeismandtruancy,behaviouralproblemsin schoolandleisureactivities. Girls

seemedto benefitmorethanboysfrom participationin thepreschoolprojectasthey

stayedat schoollonger. Theauthorscontendthatthesefindings highlight the

significantsocialandeducationalproblemsthatchildrenin disadvantagedareas

eXPerience.Thetwo mainareaswheretheEXPerimentalGroupPerfonnbetterthanthe

control grouparein tennsof public examinationandparticipationin third level with

two of theEXPerimentalGroupbeingofferedplaces(only oneaccepteda place)

comparedto noneof thecontrolgroup.
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Giventhe relationshipbetweeneducationalachievement, employment,and
delinquentbehaviour,documentednot only in our studybut in manyother
studies,it is clearthat thesuccessof theprojectin raisingtheeducational
attainmentandachievementlevelsof its participantswaslikely to have
importanteconomicandsocialconsequencesfor somestudents.(Ibid, p2)

KellaghanandGreaneyconcludethatwhile thereappearsto bebenefitsfor thosewho

participatedin thepreschoolprogramme,thestudyalsohighlights"the limited valueof

a singleinterventionfor childrengrowingup in anenvironmentwhich is besetby a

greatvarietyof problems"(P23). Theauthorsalsopoint out thatat thetime of the

projecttherewaslittle emphasison parentalinvolvementat a nationallevel which since

thenhasbeenaddressed bythe introductionof the Home-School-Community-Liaison

TeacherScheme(HSCL). At thetime of theprojecttherewasalsolittle involvement

of thebroadercommunitywhich is alsosomethingmorecommonnow which may

contributeto sustainingthepositiveoutcomesof involvementin a preschool

programmefor childrenwith continuingsupport. Theauthorsalsosuggestthat thereis

now a moresupportiveschoolenvironmentfor recognisingchildren'sspecialneeds

thantherewasat the time of this studyfor theparticipants.

3.5.2MoyrossInterventionEducationPilot Project

In September1990theMoyrossInterventionEducationPilot Projectwaslaunchedby

Mary ImmaculateCollegein Limerick to "bring about'sustainableimprovementsin the

educationalattainmentof seventy-fiveinfant children' in anareaofhigh earlyschool

leavingandunemployment"(BroderickandCoughlan,2002,p65). Theproject

providededucationalinterventionfor the first four yearsof thechildrensprimary

educationincludingthe implementationofSPecificcurriculumsupportto meetthe

needsof thechildreninvolved. An evaluationof theprojectcommencedin September

1995andfounda numberofpositiveoutcomesfor all thestakeholdersinvolved in the

project. Parentsreportedthattheyhadestablisheda relationshipwith their child's

teachersandbecamemoreawareof their childrenschoolwork andprogress.

Participationin adulteducationclasseshadprovidedparentswith theopportunityto

becomemoreassertiveandmoreknowledgeableabouttheeducationsystem.
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Perhapsthemostrewardingaspectof the initiative wastheway in which it
empoweredparentsandincreasedtheir involvementin their children's
educationat everylevel, includingclassroomparticipation. This development
showedthat theprinciplerequirementfor combatingeducationaldisadvantage
is theprovisionof opportunitiesfor parentsto exercisetheir right to directand
enhancetheeducationof their children.(Ibid, p66)

Teachersin theevaluationreportedthat"the increasedavailability of materialsand

equipmentduringtheproject"waspositivefor thechildreninvolvedandtheynoted

improvementsin thechildren'slinguistic andsocialcompetences(ibid, p65). Children

in thestudyreportedhigh levelsof future aspirationsfor themselves.

3.5.3Irish Evaluationof High/ScopeProject

O'Flaherty(1995)conducteda studyofa High/Scopeprojectin a disadvantagedareaof

Dublin which wasrun by Bamardos,a children'scharity in the UK andIreland. The

samplefor thestudyconsistedof GroupA; twenty-onechildrenwhich hadattendedthe

programmeandGroupB; twentychildrenmatchedto GroupA in tennsof socio­

economic circumstancesandon a nurserywaiting list but who did not getaplace. The

studyexaminedhow well preparedchildrenwerefor primaryschool,children's

progressin the first two yearsofprimaryschoolanda comparisonof GroupA and

GroupBs cognitiveandsocio-emotionalfunctioning. Thestudywasstrongly

influencedby theAmericanPerryPreschool Project.Researchmethodsincludedin­

depthinterviewswith nurserystaffandparentsandpsychologicalandeducational

testingof thechildren. Testsusedfor datacollectionincludedtheBritish Ability

Scales,VinelandAdaptiveBehaviourScalesandtheChild BehaviourQuestionnaire.

Thetypesofachievementsidentifiedby Flahertywereprogressin schoolthrough

variousclasses,feelingsofcontentmentchildrenfelt while in thenurseryenvironment,

growthofpersonalcompetence,sociabilityandadaptivebehaviour.

Despitethepredispositionto educationaldisadvantage,educationaland
psychologicaltestingindicatedthat,aftera yearat the nursery,overall the
childrenwereperformingwell andwithin the normor their age;this confinned
theassessmentof staffthatthechildrenwerewell preparedfor school.
(O'Flaherty,1995,pl07)

86



Thestudydid not find anysignificant differencesbetweenGroupA andGroupB in

termsof their "cognitive/academic,self-esteem,or socio/emotionalfunctioningoneor

two yearsinto school,althoughbothgroupsofchildrenwereprogressingwell" (ibid,

pl07). Parentevaluationsof theprogrammewerevariedandfindings were

compoundedby the fact thatmanyparentsrefusedto takepart in the study. Therewas

an impressionthatparentsdid not havea clearpictureof whatHigh/Scopeinvolved.

All parentswerepositiveregardingtheir child'sprogressandpositivebenefits

identifiedby parentsincludedtheacquisitionofconcreteknowledgeandparentswere

positiveabouthow their child settledinto school.Primaryschoolteachersreported"no

apparentdifferencesin functioningbetweenthetwo groups"(ibid, p97).

In general,the findingsdiffer from theresultsof thePerryPreschoolstudybut

O'Flahertypointsout thatthis studyis on a morelimited scalecomparedto theUS

study,particularly,asthe PerrypreschoolProjectwasfor two yearswhile this project

wasonly for oneyear. Also O'Flaherty(1995)suggeststhat theAmericanresearchhas

highlightedthe fact that it is only duringadolescenceandadulthoodthatsignificant

differencesemergebetweenthegroups.

Longitudinalresearchmaydemonstratesuchdifferencesbetweenthetwo
groups....althoughcautionmustbeexercisedin makingany suchassumption,if
only becauseAmericanchildrenareexposedto experienceswhich areculturally
different to thoseof Irish children.(Ibid,pi 08)

It is importantto considertheexperienceofpreschoolin its own right andthe long­

term impacton attitudinalchange.

3.5.4Early Start

TheEarly Startprogrammewhich wasestablishedby the Departmentof Educationand

Sciencein 1994wasinformedby theRutlandStreetProjectandin particularthe

curricularguidelinesof Early Startareinfluencedby theRutlandStreetProject(OECD,

2004). Lewis andArcher(2002)statethatEarly Startis "broadlyconcernedwith the

developmentsof thewholechild; it is primarily an interventionthatwasdesignedto

promotelanguageandcognitivedevelopmentandto preventschoolfailure" (p4).
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Thereis a strongemphasison parentalinvolvementand"it wasalsointendedthatEarly

Startwould evolvein associationwith othercommunity-basedagenciesandindividuals

involved in dealingwith disadvantageat local level" (ibid, p5). Accordingto Ryanet

al. (1998)theproposedlinks betweenEarly Startandthewider communityis in

recognitionof thebroadeningunderstandingofeducationaldisadvantagewhich has

occurredsincethe 1960s.

While educationalprovisionis still seenasplayinga role in dealingwith
problemsof disadvantage,perceptionsof disadvantagehaveshiftedfrom
individual children,first to families andthento the wider communitieswhich
childrenandfamilies inhabit. As a resultof this changeof focus,today's
proposedsolutions,asreflectedin Early Start,arelikely to involve a rangeof
agenciesin additionto theschool.(Ibid, p5)

O'Toole(2000)contendsthatthemainaim of the Early Startis to "exposeyoung

childrento aneducationalprogrammewhich will enhancetheir overall development

andlay a foundationfor successfuleducationalattainmentin future years:to

compensatefor backgrounddeprivation"(p139). Childrenareviewedas"activeagents

in their own development"with theprovisionofa creativelearningenvironment(ibid).

Therearethreelevelsofparentinvolvementencouragedat the Early Startcentres;

firstly parentsbelongto theadvisorygroups,secondlyparentsparticipatein everyday

activitiesandorganisationat thecentresandfinally parentshaveopportunitiesto join in

with their child'sactivities. Accordingto theOECD(2004)thereare1,617children

attendingEarly Startin 40 centresoperatingin primaryschoolsthroughoutIreland.

EachEarly Startclassroomoperatesa separatemorningandafternoonsessionandthe

schoolin this studyoperatestwo Early Startclassrooms.Eachsessionis attendedby

fifteen childrenandis staffedby a teacheranda Child Careworker.

Accordingto Lewis andArcher(2002)thecurriculumfor Early Startwasstill in the

processof developmentduringthe initial yearof theprogrammein 1995. A draft

curriculumdocumententitled,Early Startpre-schoolinterventionproject: Curricular

guidelinesfor goodpractice,hasbeenavailableto Early Start providerssince1998

andwereupdatein 2000. This mayhavean impacton thegeneralisabiltyof the
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findings from this studyastheresearchsampleattendedtheprojectin the first yearof

Early Startandwhile aspectsof thecurriculumwerein placethecurriculumwasnot

fully availableto theEarly Startpractitioners.The Early Startcurriculumguidelines

areinfluencedby the work of PiagetandVygotskyandadvocateanapproachwhich is

structured,child-centered,play-orientedandfacilitatesself-directedlearning

experience.Themainelementsof theconceptualframeworkof the Early Start

curriculumaredescribedasthe following;

Key conceptsare'learningoutcomes'(specifictasksto bemasteredby the
child), 'contexts'(grouping arrangementsandmaterialsto beused)'strategies'
(typesof adult-directedactivity) and 'structure'(the time, specificinteraction,
andfollow-up learningspecificationsfor eachactivity). Referenceis alsomade
to the 'interactivestyle' of adults(e.g.,provoking,questioning,seeking
clarification). (Lewis andArcher,2002,p25)

Accordingto Lewis andArcher(2002)play is centralto the Early Startcurriculum

guidelinesandplay is viewednotjustasa curriculummethodologybut ascentral

aspectof thecurriculumitself. Childrenengagein structuredplay activitieswith

specificlearning objectivesfor eachchild setby theEarly Startpersonnel.Playand

positiveadult-childinteractionarecentralto theEarly Startprogrammeandcurriculum.

This curricularapproachwascriticisedby theDECO(2004)in their ThematicReview

ofEarly ChildhoodEducationandCarePolicy in Irelandbecauseof thepredominantly

didacticapproachof the Early Startguidelinesandpractices.

Short-termevaluationsof Early Startby theEducationalResearchCentrehavefound

mixedresults. Thestandardisedtestscoresshowedno markedimprovementin

cognitiveandacademicachievements(Lewis andArcher,2002). The first evaluation

of Early Startfound thatwhile teachersreportedthat theEarly Startparticipants

appearedto bemoreschoolreadyin termsof cognitiveandlanguagedevelopmentthan

non-EarlyStartparticipants,standardisedtestscoresdemonstratedno significant

differences.

Comparisonsbetweentheperformanceofchildrenwho hadparticipatedin
Early Start(whentheyreachedJuniorInfants)andtheperformanceofJunior
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Infantswho havelived in theareaprior to theintroductionof the intervention
programmerevealedpracticallyno differencesin achievementonmeasuresof
cognition,language,or motorskills. (Ryanetal, 1998,p64)

Kelly andKellaghan's (1999)follow-up evaluationof thesestudentswhentheyreached

secondclass(agesevento eightyears)alsofound no significantdifferencesin the

cognitiveachievementsfor Early Startparticipants.Ryanetal. (1998)reportedin their

evaluationof theeightoriginal Early StartprojectsthatschoolprincipalsreportedEarly

Startchildrenappearedto bemore"confident,friendly, andindependentandbetterable

to settleinto schoolwhentheyenteredJuniorInfants"(p35). JuniorInfantsteachersin

thestudyreportedthatEarly Startparticipantshadhigh levelsof socialandemotional

maturityandtwelveof theseventeenteachersinterviewedhada"favourableimpression

of their Early Startparticipants"andviewedthemashaving"superiorcognitiveability,

werebetterableto interactwith others,andwerebetteradaptedto classroom

procedures"(ibid, p68-69). Otherpositiveoutcomesfound in theEarly Start

evaluationsincluded"the integrationof Early Startinto theparticipatingschoolsand

parentalsatisfactionwith theinvolvementin theprogramme"(OEeD,2004,p32).

Themostcommontypesofparentinvolvementreportedwerecentre-basedsuchas

working with thechild in theclassroomwhile otheractivitiessuchas'shared-reading'

athomewerelesscommon. Ryanetal. (1998)reportedthatparentinvolvementranged

from "observingactivitiesandworking with theirownchild to runninganactivity with

asmall groupofchildren"(p44). Theyalsostatedthattwo principalsin their studyfelt

thatchildrenshouldbeableto attendEarly Startfor asecondyearparticularlyif the

child eXPeriencedbehaviouralor emotionalproblems.Therewerealsosomecriticisms

amongprincipalsaboutthenatureof thedual-dayin theEarly Startclassroomand

somePerceivedthe lengthof thesessions(2 �~ hours)astoo short. While themajority

ofmothersseemedto be involvedat somelevel in Early Start,therewereavery limited

numberof fathersinvolvedandtherewasalsosomeconcernexpressedby school

personnelin thestudyaboutthedifficulties in reachingall parents.LewisandArcher

(2002)found in their subsequentevaluationof thirty-sevenEarly Startprojectsthat

only sevenof thethirty-sevenprojectsreportedparentalparticipationin anadvisory
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groupfor Early Startat theschool. Theyalsoreportedthatschoolprincipalswerevery

enthusiasticaboutparentalinvolvementbut theirmainconcernwastimetablingassome

parentswereworking duringschoolhours.

Lewis andArcher(2006)in anevaluationof the role of the Home-School-Community­

Liaisoncoordinators(HSCLs)in Early Startschoolsfound that themostsuccessful

typeofparentinvolvementactivity in Early Startwasparent-childlearningactivities.

Theseactivitiesallowedtheteacherpromotelearningthroughplay, reading,mathsand

storytelling. Thestudyalsofound that"therewasa gooddealof supportamong

coordinatorsfor theview thatEarly Starthadimprovedthe involvementof parentsin

subsequentyearsastheir child/childrenprogressedthroughschool"(ibid, p23).

CoordinatorsPerceivedEarly Startasa contributingfactor to parentsdevelopinggood

will towardsschoolinitiativesandapositiveattitudeto school. Thecoordinatorsalso

reportedthat"it wasnot unusualfor a coregroupof supportersto form duringthe Early

Startyearandto remainsupportiveastheirchild progressedthroughschool"

particularlythosewho hadbeeninvolved in classroomactivitiesduring Early Start

(ibid, p24).

While parentswho get involvedwereperceivedto havelearnedaboutthe
importanceof play, gainedanappreciationof languagedevelopment,and
becomeawareof their own role aseducators,severalcoordinatorsexpressed
doubtsabouttheextentto which parents,eventhosewho werecommittedat the
outset,would beableto sustaintheir interestin their child'sprogressat school
beyondtheearlyyears.Levelsofdeprivationandtheabsenceof appropriate
supportswereidentifiedasthemainbarriersto sustainedparentinvolvement.
(Ibid, 2006,p31)

Thecoordinatorsreporteda numberof positiveoutcomeslinked to their involvementin

Early Startsuchasearly identificationof disadvantageandearly intervention,making

contactswith parentsandbuilding supportfor interventionandincreasing contactwith

communitygroupsandagencies.Theyidentifieda numberof remainingchallenges

suchasthedifficulty of targetingthemostmarginalisedandthe increasingchallenges

ofworking with parentsfrom differentnationalitiesandbackgrounds.
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The OECD(2004)in their reviewof Irish ECCEpolicy andpracticerecommendthat

Early Startshouldbeextendedwith a numberof changesincludingprovisionof full

daysessionsratherthanhalfdaysessionsasarecurrentlyprovidedandin particularto

expandtheservicein partnershipwith local communityandvoluntaryagencies.The

mainrationalefor increasingto a full day is to helpcounteractthenegativeimpactof

theenvironmentwheremanyof thechildrenin theprogrammearegrowing-up.

McGough(2007)alsocontendsthatthecurrenthalf-daysessionsofferedby theEarly

Startprogramme"doesnot meetthe requirementsfor programmedurationadvisedin

the literatureandthis remainsa weaknessin theprovision"(P289). The OCED(2004)

alsopoint out that theoriginal objectiveof theprogrammeto bepartof thewider

communityresponseto educationdisadvantagehasnevercometo fruition andit is

currentlyOPeratingin isolationfrom otherstatutoryandcommunitysupports.Fallon

(2005)alsohighlightssomecriticismsof the Departmentof EducationandScience's

commitmentto supportingin careerdevelopmentin Early Startsuchasthe lack of full­

time personnel''to supportthecurriculumandteaching,andto disseminatemethodsof

innovativepracticeto all centresincludedin theEarly Startprogramme"(P299). Early

years'interventionsaccordingto theOECDaremoresuccessfulin breakingthe

povertycyclewhenpartof a moregeneralanti-povertyandcommunitydevelopment

strategyincluding links to job training,housingpolicy, substancemisuseprogrammes

andothersocialandcommunitysupports.Anotherimportantaspectof a successful

interventionprogrammeis thattheyareintensiveandfull-day programmesandat least

a yearlong, not just a term. TheOECD(2004)point to substantialinternational

evidencewhich demonstratesthatwell-fundedandintegratedsocio-educational

programmes"do improvethecognitivefunctioningof disadvantagedchildren,and

almostalwaysyield positiveoutcomeswith regardto socio-emotionaldevelopment"

(Section145).
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3.6 Issuesemergingfrom research

3.6.1Why aresomeprogrammesmoreeffectivethanothers?

It is disappointingthatnumerousstudieshavenot producedmoreconsistent
evidenceof the long termeffectiveness(or lack of effectiveness)of early
intervention. However,all studiesarenot createdequal,andbetterstudiestend
to find largerandmoresignificanteffectsof early interventionprogrammes.
(Currie,2000,p26)

WasikandKarweit (1994)contendthata successfulprogrammerequiresintensive

centre-basedactivitiesfor thechild for at leastoneyearandan intensiveparentsupport

programme.Examplesincludethe MilwaukeeProjectandProjectCARE which had

includedextensiveparenteducationcomponentssuchasjob-trainingskills or decision

makingskills. Parenteducationis not sufficientby itself. Theenrichingenvironment

ofa daycarecentrecanprovidemoreeffectivechild-careeXPeriencesthanhome-based

modelsasexperiencesin a centremayprovidestimulationfor thechild andin-addition

parentscanobserveandmodeleffectiveparentingskills. It alsoemergesfrom the

availableresearchthatthe longerdurationandtheearlierthe interventionthebetterthe

results. WasikandKarweit (1994)concludethat investmentin childrenearlyon is

requiredto preventlaterschoolfailure. Otherimportantissuesidentifiedwhich impact

on theoutcomesofan interventioninclude;quality, curriculaandnon-curriculaissues

suchaspositiveattitudeandparentalinvolvement.

Childrenin high quality centreshavefewerbehaviouralproblemsandbetter
cognitiveand languagedevelopmentthanchildrenin poorercentres,but it is not
clearto whatextentthis is dueto unobservedaspectsof family backgroundthat
areassociatedwith beingplacesin higherquality care. (Currie,2000,pI8)

In relationto quality Currie (2000)contendsthatsocio-economicallydisadvantaged

childrenbenefitdisproportionatelyfrom high quality care.

Currie(2000)discussesthe issueofanoptimalagefor interventionanddrawson

findings from theCarolinaAbecedarianprojectwhich found that from birth to five
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yearswasa moreeffectivetime for interventionratherthanlater.Curriearguesthatthis

studydoesnot providedefiniteevidencethat theyearszeroto threearethekey for

interventionandhighlightsthe Infant HealthandDevelopmentProjectto substantiate

herargument.The Infant HealthandDevelopmentProjectfound thattheparticipation

ofchildrenin centre-basedcarefrom agestwelveto thirty-six monthshadno effecton

placementin specialeducationor graderetentionat ageeight.

Karweit (1994,p75)concludesthat from reviewingtheavailableresearchit appears

thatpreschoolinterventionsalonearenot sufficientto "createthemagnitudeofeffect

that is needed"andinsteada continuinginterventionthat includesinfancy,preschool

andelementaryschoolis required. While thechildrenin the Milwaukeeand

AbecedarianProjectsdid receivecontinuinginterventionswhich resultedin larger

effectsacrossthevariousmeasurescomparedto thecontrol groups,theexperimental

groupswerestill performingbelowthenationalgradelevel.

This shouldbesoberinginformationfor thosewho seeoneyearofpreschoolas
a primarymeansto reducetheeducationgap.It shouldtempertheoptimistic
view thata briefstint in anordinaryprekindergartenclassin inner-citypublic
schoolsrun in thenormalway by normalteachersis likely to producethe life
changingsortof effectsthathaveoftenbeensuggestedandtrumpetedin the
literature,thepopularpress,andin thepolitical arena.(Karweit, 1994,pg. 76)

It canbearguedthenthatpreschoolinterventionis not by itselfenoughto tacklethe

wider structuralinequalitiesthata child mayexperience.

3.6.2TheConceptof School-readiness

Accordingto O'Flaherty(1995)themain rationalefor compensatoryeducationfor

threeto five yearolds is to preparechildrenfor transitionto school"therebyaffecting

someof theproblemsassociatedwith thetransition"(p36). This notionofpreparinga

child for schoolis oftenencapsulated,particularlyin relationto Americanliterature,as

theconceptof schoolreadiness.In theforward to 'HeadStartDebates'(2004)Schorr

describesschoolreadinessas"a many-splendoredthing, which requiresattentionto

children'sphysical,cognitive,andinterPersonaldevelopmentaswell asattentionto
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family andneighbourhoodsurroundings"(p.xvi). Schorrdiscussestheneedto immerse

childrenin anenvironmentwhich is safe,stimulating,knowledge-basedandrich in

languageandcultivateschildren'seagernessto learn.

In the 1970ssocialcompetencewasidentifiedby theUS governmentagencyin charge

of HeadStartasthemaingoalof theprogrammeandthe focusof future evaluations

andnotjust focuson cognitivedevelopments. Theexactmeasurementof social

competenceled to intenseacademicdebateduringthe 1970sbut therewasa growing

consensusby theendof this decadethatsocialcompetencewascomposedof four main

features:

1. PhysicalHealth;

2. Cognition(measuredby standardisedintelligencetests);

3. Achievement(alsomeasuredby standardisedtests);

4. Socio-emotionalFactors(motivation,self-image,attitudes,social-relationships,

evaluatedusingvarietyof measures)(Zigler andTrickett (1978)cited in Schrag

et al. 2004).

This definition of socialcompetencebecamewidely acceptedandwasincorporatedin a

numberofearly interventionevaluations.Schraget ale (2004)contendthat therehas

beena majorchangein thegoalsofHeadStartsince1989whenthethenPresident

GeorgeBushSenioradopteda newnationalgoal which wasthatall childrenin theUS

would startschoolreadyto learnandthusschoolreadinessbecomethemainfocus.

Again theconceptof schoolreadinesslike socialcompetenceis not a concreteconstruct

andhasbeenthesourceof somedebate.Thedebatecentreson whetherschool

readinessrefersto a stateofphysicaldevelopmentalmaturationor anenvironmental

notionof readiness.

Childrenliving in povertyareat a heightenedrisk for schoolfailure, which has
seriousandlong-lastingconsequences.Thereis mountingevidencethatschool
problemsbeginasearlyaskindergartenandfirst grade(Alexanderand
Entwistle, 1998;Lewitt andBaker,1995;LusterandMcAdoo, 1996).
(Piotrkowskiet aI, 2000,p537)
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Piotrkowskiat al. (2000)suggestthatwhile schoolreadinesshasbeenacceptedasa

universalgoalof educationpolicy in theUS thereis controversyovertheexact

meaningandnatureof schoolreadiness.

It hasbeencriticized(sic) for beingthoughtof asa staticattributeof children;
for ignoring individual differences,inequitiesin children'sexperiencesand
opportunities,andthe responsibilityof schoolsto teachchildrenappropriately;
for the downwardshift of academicexpectationsto increasinglyyounger
children;andfor measurement-driveninstruction. (Piotrkowskiet ai, 2000,
p538)

Piotrkowski(2004)describesschoolreadinessin termsof resourcessuchaspolitical,

social,organisational,educational,financial andindividual which preparethechild for

schoolanddescribesit asa non-staticconceptwhich incorporatesthemulti­

dimensionalnatureof thechild'sdevelopment.It is a responsibilitythatshouldbe

equallysharedamongschool,family andthecommunity. At a communitylevel the

resourcesidentifiedthatsupportschoolreadinessincludelocal libraries,quality

preschoolandearlyyears'provision,safetyin playgroundandthestreetsin thearea.In

tandemwith theseotherlocal resourcesthatsupportschoolreadinesswould include

"strongaccountableleadership;transitionprogrammingandparentinvolvement

activities;on-goingprofessionaldevelopmentandsupportfor teachers;high quality,

individualisedinstruction"(PiotrkowskietaI, 2000,p540). At a family level "a rich

literacyenvironment,nurturingparenting,financial resources,andsocialsupportfor

child rearing"(ibid, p540). Personalattributesof a child thatwould supportschool

readinessincludegoodhealthandageappropriateselfcare,ability to controlones

behaviourandemotions,ability to communicateneedsandfeelings"interestand

engagementwith theworld aroundhim or her, to motivatelearning;motorskills;

cognitiveknowledge;andtheability to adjustto thedemandsof thekindergarten

classroomsetting"(ibid, p540).

Piotrkowskiet al. (2000)examinedthedifferencesbetweenparentsandpreschool

teachers'perceptionsof schoolreadinessandtheperceptionsof kindergartenteachers

werealsoincludedin thestudy. This studylooksat theunderstandingof school
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readinessin a high-needurbanschooldistrict in New York. Thesamplefor thestudy

included355 parentswhosechildrenwereborn in 1993-94andwereattending

communitybasedpreschoolsor parentsofpreschoolersin two elementaryschools.

Also includedin thestudywerethechildren'spreschoolteachersandtheir future

kindergartenteachersin thedistrict school. Piotrkowskiet al (2000,p537)arguethat

schoolreadinessis 'locally constituted'becausethechild is preparedfor schoolbased

on locally madeday-to-daydecisionsandthis periodof initial adjustmentto schoolfor

a child is particularlyimportantin high-needcommunities.A particularproblem

identified in thestudyis the lackof communicationbetweentheparentsandpreschool

teachersandthe kindergartenteacher.Oftenparentsandpreschoolteachersare

preparingchildrenfor schoolbasedon theirown implicit beliefsofwhatthechild

needsratherthan"empiricallydocumentedcriteriaofwhatyoungchildrenshouldknow

andbeableto do whentheyarefour or five yearsold" (ibid, p538). Teachers

Perceptionof schoolreadinessareimportantbecausetheymay influencethe gradea

child is placedin andwhetherthechild is placedin SPecialneedsclassesandtherefore

influencethechild's"subsequentachievementtrajectories"(ibid, p539).

Thestudyfound thatparentsbeliefsaboutschoolreadinesswereunrelatedto the

parentsown educationalattainment.Parentsin thestudywith all educationlevelscited

basicknowledge"asmoreimportantthanhowchildrenapproachlearning"(ibid, p553).

Piotrkowskietal. (2000)claimsthatthis is in contrastto similar studieswhich found

thatparentswith lower educationalattainmenthadgreatereXPectationsof

academically-orientatedskills thanparentswith highereducationalattainment.Parents

in thestudyhadhigh expectationsof "concreteclassroom-relatedreadinessresources"

(ibid, p554)which differed from theviewsof teachersandmay beconsidered

developmentallyinappropriate.Piotrkowskiproposesthat in a low-incomecommunity

"parents'elevatedreadinessbeliefsregardingthe resourceschildrenneedfor

kindergartenmaybea function not ofdevelopmentallyinappropriateeXPectationsbut

of realisticconcernsthattheir child maynot succeedin a resource-poorlocal schools"

(2000,p554). Parentsreactto theseapprehensionsby developing"a compensatory

strategythatde-emphasizes(sic) interestandcuriosityand,instead,emphasizesthe
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acquisitionofconcreteskills to helpchildrenadjustquickly andsuccessfullyto

classroomdemands"(ibid, p554).

In high-needcommunities,wherefamilies andschoolreadinessresourcesare
limited, children'sreadinessresourcesmaybeviewedasespeciallycritical, in
orderto compensatefor resource-poorfamilies andschool.Thuschildrenin
thesecommunitiesmaybeexpectedto havemoreextensiveandconcrete
readinessresourcesat schoolentry thanchildrenin moreaffluent families and
communities. (ibid, p541)

Piotrkowskirefersto this astheresourcemodelof schoolreadiness.Thestudydid find

differencesin parentandteacheropinionsrelatingto Classroom-relatedReadiness

Resources.Parentsplacedmoreemphasisthan teacherson childrenbeingableto

complywith theteachers'authorityandon thechild beingableto communicatetheir

needsandfeelingsin English. Thestudyalsofound thatpreschoolteachersand

kindergartenteachershaddiffering beliefs,with preschoolteachersviewing knowledge

asmoreimportantfor theentryto schoolthanthekindergartenteachersand

Piotrkowskiet al. (2000)contendthatthis highlightsthe lackofcommunication

betweenthesegroups.Thestudyfound thatkindergartenteachers"weremorelikely to

emphasize(sic) a child'sability to not disrupttheclass;families andproviders

emphasizedschool-likeskills suchasknowingEnglish,knowingthe lettersof the

alphabetandcounting;while childcareprovidersweremostlikely to emphasize

problem-solvingskills" (p539). Piotrkowskiet al. (2000)alsoconcludethat thevoices

ofparentsin 'high-needcommunities'mustbe listenedto because"it is their children

who areat increasedrisk of failing in school"(p555).

Involving parentsin thecommunitydialoguemeansthat theiremphasison
concreteacademicskills shouldnot be dismissedasdevelopmentally
inappropriate,but asan indicatorof their legitimateconcernsaboutfailing
schoolsandfailing children.....Parents' high readinessexpectationsoffer an
entreefor intervention.(Ibid, p555)

Piotrkowskietal. (2000)arguethatdespitethe fact thattheir researchhighlights

parents'high expectationsthereis alsoevidenceto indicatethatparentswith low
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educationalattainmentarelesslikely to readto their childrenat homeandmayexpect

preschoolteachersto haveprimaryresponsibilityfor preparingchildrenfor school.

Despiteits negativeconnotations,theterm"schoolreadiness"canbea useful
conceptif (a) it is not treatedasa staticattributeofchildren;(b) it incorporates
the multiple aspectsof children'sfunctioningthatareimportantfor school
success;and(c) it takesinto accountthejoint responsibilitiesthat families,
communities,andschoolshavein providingcaringenvironmentsthatpromote
children'slearning. (Ibid, p540)

Thedebatesabouttheultimategoalof theprogrammeconveythedifficulty in

measuringthesuccessof theprogrammeitself. An importanttheoreticalstandpoint

which is raisedby Hebbeler(1985)(cited in Schraget aI., 2004)is that the majority of

the HeadStartevaluationsmeasurestheprogressof studentsagainstsimilar control

groupsfrom thesamedisadvantagedsocio-economicbackgroundwhich arenot

representativeof themajorityof thepopulationof preschoolers.Hebbelertried to

readdressthis issueby comparingHeadStartgraduateswith a control groupof similar

socio-economicbackgroundanda controlgroupfrom a middle-classschoolin the

locality. Thestudyfound thatHeadStartgraduatesperformedpoorly comparedto the

middle-classchildrenin thestudy.

Froma theoreticalstandpoint,Hebbeler'sstudyraisesthequestionsofhow to
employappropriatestandardsby which to judgetheeffectivenessof a program
suchasHeadStart. As Hebbelerherselfnotes,"Improvedperformanceis a
possibleprogramgoal,but so is attainmentof anabsolutelevel of
performance".(Schraget al., 2004,p24).

As previouslydiscussedtheMilwaukeeevaluationis oneof the few studiesto measure

programmeparticipantachievementsagainsta groupof studentsfrom a highersocio­

economicbackgroundandit found thattheprogrammechildrenunderperformed

comparedto this group. While thereis muchdiscussionon the importanceof school­

readinessfor individual children,Hayes(2008)drawsattentionto the importanceof

readyschoolsandthe increasingneedto considerthe impactof the transitionsthat

childrenexperienceand"the readinessof theschoolsto guideindividual children"

(p23).
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3.6.3TheFade-OutDebate

Barnett(2004)statesthat it is generallyacceptedthatpreschoolintervention

programmessuchasHeadStartproduceshort-termspositiveeffectsbut thereis alsoa

perceptionthat theseeffects'fade-out'aftera numberof yearsandsomereports"have

goneso far asto label HeadStarta 'scam'"(P221). Barnett(2004)reviewedthe

researchto dateon cognitivegainsfor HeadStartparticipantsandfound thatof the

twelvemodelprogrammestudieswhich reportedachievementtestsscoresor grades,

six found"statisticallypositiveeffectsat or beyondgradethree"(P238). The

AbecedarianandthePerryPreschoolstudiesbothreportedpositivecognitivegains

beyondHigh School.

A falsefade-outin achievementis mostlikely to be found whenthereare
substantialprogrameffectson graderetentionandSPecialeducationthat
producebiasedattrition in theachievementdata(i.e., failure to testthe
appropriatesample). This resolvestheapparentconflict betweenfade-outin
achievementandpersistentlyimprovedschooloutcomes.(Ibid, p243)

Theonly clearevidenceof fade-outis apparentin thegainschildrenhavemadein

intelligencetests(Schweinhartet al, 1993;Barnett,2004). Barnett(2004)draws

attentionto thecriticismsof thenarrowfocusof IQ testswhich ignorebroader

intelligencesandthe fact thatothercognitiveandacademicaffectsofearlyyears'

interventionprogrammeshaveendured. Accordingto Schweinhartet ale (1993)there

is no evidenceof fade-outfrom theeffectsof a goodquality preschoolprogrammeon

children'sspecialeducationplacement,high schoolgraduation,or delinquency;fade­

out evidenceis mixed for effectson children'ssocio-emotionalbehaviourandschool

achievement.O'Toole(2000,p140)alsodrawsattentionto the 'sleepereffect' where

improvementsin thechilds"cognitiveprocessesremaindormantuntil triggeredby new

demandsin theyoungperson'slife" which hasbeenidentified in longitudinalresearch

into preschoolinterventionprogrammes.

Preschooleducationmay indeedchangethe lives of youngchildren; it appears
to do this by fosteringpositiveattitudes,andinspiringmotivationanda healthy
needfor achievement.This in turn allowsthechild a senseof controland
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responsibilityin his or herown life, crucial factorsin thedevelopmentofself­
worth andself-esteem.(O'Flaherty,1995,p 23)

Pre-schoolmayalsotriggerotherchangesfor thechild andthe family andmay improve

quality of life andempowerparents.

3.7 Parentsandearlyyears'interventionprogrammes

3.7.1SupportingParents

GhateandHazel(2002)in their studyof parentingin poorenvironmentsexplorethe

conceptof resilienceandthetypesof supportswhich helpparents.Theyhaveadopted

Bronfenbrenner'secologicalsystemstheoryasthe theoreticalframeworkfor their

researchdesign. Theresearchfocusedon socialsupportsavailableto parentsin both

formal (statutorysupports),semi-formalsupports(communitysupports)andinformal

socialsupports(family, friendsandneighbours).Thestudyconsistedofa nationally

representativesampleof 1,754parentsin theUK anda follow up qualitativestudyof

forty parents. In thecontextof semi-formalsupports,thestudyfound thatthemost

commontypeof supportusedby parentswasservicesoffering careor activitiesfor

childrenandin particularparent/toddlergroupsandplaygroups. In contrastservices

thatofferedparentsupportratherthanchildcareweremuchlessfrequentlyused.

Anotherimportantissuethatemergedwasthatonceparentshadmadeinitial contact

with a servicetheytendedto utilise moreof the facilities in thatservice. Themost

importantreasonthatparentsgavefor makingcontactwith suchserviceswasto allow

their child "anopportunityto mix with otherchildren"(ibid, pI33). Parentswith

preschoolchildrenin thestudywerealsomorelikely to use semi-formalsupports,with

fifty-six percentof parentsof preschoolchildrenusingsemi-formalsupportscompared

with twenty-sixpercentofparentswith olderchildren. Parentsalsoidentifiedthe

chanceto socialisewith otheradultsandthereforeprovide"anopportunityto increase

their formal socialsupportnetwork"asan indirectbenefitof preschoolservice(ibid,

pI37).
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3.7.2EvidencesupportingParentInvolvementin Early years'Intervention

Pizzoet al. (2004)examinedthe impactofHeadStarton parentsby analysingthe

resultsof forty-onelongitudinalstudieson HeadStartinvolving over3,000families

andfound"a persistentpatternof HeadStartparentprogressin theskills neededto

promotechildren'seducationalsuccessin ourschoolsystem"(p194). Thestudyfound

improvementsin parentoutcomesin two mainareas;parentsability to promoteearly

learningskills andgreaterparticipationofparentsin their child's laterschool

experience.Pizzoetal. (2004)concludethatHeadStartsystematicallyhelpsparents

andthattheir reviewofpreviousstudiesstronglysuggestthatenrolmentin HeadStart

hasa considerableimpactof parentparticipationin their child'seducationandthat this

influencepersistsbeyondJuniorschool. O'Flaherty(1995)highlightsHayesand

McCarthy's(1992)evaluationof St Audeon'sParent/ChildHealthPromotionProjectin

a preschoolin Dublin which foundevidenceof strongparentalinvolvementand

qualitativedatasuggestedthatpastparentsarestill involved in the runningof the

project.

To reducepovertysignificantly,thepolitical equationhasto change,andone
way to contributeto changingit is to maximisetheparticipationof poorparents
andpoorcommunitiesin authenticdecisionmakingon issuesthatare
meaningfulto them-not decisionmakingaboutwho will bakewhat for the
fundraiser.(Greenberg,1998,p50)

While parentalinvolvementis overwhelminglyviewedasa positiveandcrucial aspect

ofearlyyears'interventionprogrammestherearedifferenttheoreticalunderstandings

ofparentalinvolvement(Greenberg,1998). Much of the literatureoffersa traditional

functionalistconceptualframeworkbestexemplifiedin JoyceEpstein's(1995)

frameworkofparentalinvolvementwhich describeshowtheschool,family and

communityrepresent"overlappingspheresof influence"in which thechild develops

(citedby Greenberg,1998). Usingsucha conceptualframeworkthenthetaskof an

earlyyears'interventionproject,suchasHeadStart,is to equipchildrenwith the

supporttheyneedto takeadvantageof theopportunitiesofferedby thecurrent'fair'

socialsystem. HeadStartdoesnot challengethe inequalitywithin thesystembut

merelyassistschildrento functionmoresuccessfullywithin sucha systemand

102



thereforeis in line with ameritocraticview of theeducationsystem.Greenberg(1998)

contendsthatconflict theory,whichrepresentsaneo-Marxistcritiqueof theeducation

system,viewssocialsystemsashavinginbuilt inequalitieswhich mustbechallenged

andexposedandheprovidesanalternativeconceptualapproachwhichpresentsa

challengeto the functionalistperceptionofameritocraticsociety. Greenberg(1998)

citesLareau's(1987)analysisofparentalinvolvementwhich reliedon Bourdieu's

conceptof culturalcapital.Lareauwasparticularlyinterestedin the links between

socio-economicstatusandparentalinvolvementandcomparedlowerandupperincome

schoolsandthe levelsofparentinvolvement.

If upperincomeparentsactivatetheir resources(investtheircapital),thereis
oftenaneducationalpay-offfor their children. In otherwords,Lareauis
arguingthat lower levelsof low-incomeparentinvolvementarenot a resultof
low-incomeparentsvaluingeducationlessthanhigh-incomefamilies; nor is the
lackof involvementa resultof institutionaldiscriminationin theform of
teachersexpectingandaskingfor lessor differentkindsof involvementfrom
low incomefamilies. Ratherthedifferent levelsandkindsof involvementarea
resultof socialclassinequalities.(Greenberg,1998,p75)

Socialclassasdiscussedin thepreviouschapteris anadvantagein complyingwith

schoolstandardswhicharedominatedby middle-classvalues. Greenberg(1998)

examinesinequalityin parentalinvolvementfrom bothagenderandasocialclass

perspectiveandis particularlyconcernedwith thesuccessof HeadStartin challenging

societalinequalities.Thegenderdimensionis importantin thecontextthatmore

womenthanmenlive in povertywhichhasresultedin thefeminisationof poverty.

Greenberg(1998)offers in-depthprofilesof themothersin his studybecausehe

proposesthat it is importantto contextualisetheexperienceofparentalinvolvementfor

thesewomenas"suchcontextualisationis critical to understandingtheparent

involvementexperiencesin termsof theirmeaningandimplicationsfor thewomenand

theirchildren,aswell asfor theschoolsandsociety"(p82).Thestudyfound thatwhile

parentswereinvolvedit wasonly in non-academicways. Greenberg(1998)found that

in somecasesschoolpersonnel"makethemistakeof lookingdownon parents­

particularly low incomeparents,seeingthemasclientsof servicesratherthanas

valuableresources....parenteducationoftenconsistedofzealousanddisrespectful
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attemptsto "fix" working-classparents"(p lOS). Greenberg(1998)highlights

Bruner's(1996}contentionthatHeadStartdevelopedmodelsofparentalinvolvement

thatareoftenguilty of deficit-basedassumptionsabouttheparentsandinsteadof

overcoming'culturaldeprivation',theparentsareblamedin a condescendingmanner

for their child'seducationalfailure. Greenberg'sstudywould supportthis view.

EvansandFuller (1999)in their studyof parentalinvolvementalsosetout to challenge

thedecontextualisedpresentationof parent'sviewsof their childs' education. Instead

theyoffer ananalysisof parentsviewsby exploring"the socialcontextualnatureof

parents'perceptionsofnursery throughtheadoptionof Bronfenbrenner'secological

systemstheory"(ibid, pISS).

Usingthis framework,developmentof perceptionsat the microsystemlevel (the
mostproximale.g. in the caseof thepresentstudy,thenurseryclass)are
consideredhere,togetherwith acknowledgementof interactionswith the
mesosystem(home-school),theexosystem(experiencesof significantothers
which haveoccurredotherswhich haveoccurred,or areoccurring,outsidethe
microsystem)andthemacrosystems(thebroadersocialmilieu e.g. local
educationauthority,government,socio-culturalgroup).Bronfenbrennerargues
for a process-person-contextmodelto beadoptedin researchdesignsconcerned
with humandevelopment.(Ibid, pIS7)

They interpretfindings of their studywithin boththesocialcontextof thenurseryand

within thebroadersocialmilieu. Their researchfocusedon threenurseriesattachedto

primaryschoolsin designated'EducationalPriority Areas'in the UK. The studycites

previousresearchby Evans(1997)which foundnegativeattitudestowardsparentsfrom

lower-socio-economicgroupsamongearlyyears'workersin local authoritynursery

classes.EvansandFuller (1999)arguethat it is mainly thevoiceof thewhite middle­

classparentswhich is prioritisedoverthevoicesofminoritiesandtheworking-class

parents.Parentsareoftenconsidereda homogenousgroupwithin educationalresearch

andin particularthe voiceof the fatheris missingfrom researchstudies.

It is Perhapsprofessionals'notions,or eXPectations,thatparentsfrom lower
socio-economicgroupsareinarticulatewhich preventssuchparents'voices
from beingheardwithin schools. Alternatively it may bethatthepower
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relationshipsthatexistwithin thecontextof theschoolaresuchthatcertain
parentsarerendered'inarticulate'. Yet if parentsareto beconsideredan
intrinsic partof nurseryeducationandchildren'sfirst educators(Ball, 1994),it
is importantthatthevoicesof all parentsareheard. (Ibid, p156)

EvansandFuller (1999)throughtheir researchassertthatparentsclearexpressionof

their viewson nurseryeducationchallengethePerceptionthatparentsfrom lower­

socio-economicgroupsareinarticulatecomparedto middle-classparents.Theyalso

found that in thenurseryclasseswherestaffhadhigherexpectationsofparentsthey

spokemorefreely anddid notjustconcentrateon academicissues.Theparentsin the

studywho admittedhavinghadbadexperiencesin schoolwereall working-classand

emphasisedthe importanceof "emotionalpreparationfor school"(ibid, p172).

This parents'Perceptionsmay indicatethecultural adaptiveproblemswhich
'working-class'childrenexperienceat school. Thereforewithin
Bronfenbrenner's(1992)paradigm,two systeminteractionsareevident;thatof
the mesosystem(home-schoolrelationships),andalsothe macrosystemin the
form ofculturally instigatedbeliefsystems.(Ibid, p172)

EvansandFullercontendthatparentsin thestudymight havebeen'renegotiating'their

own negativerelationshipswith educationthroughtheir positiveeXPeriencesof their

children'snurseryclasses.

Fallon(2003)assertsthat thevoicesof parentsexperiencingdisadvantage"arenot

currentlyheardto anydegree"(P3). It is clearfrom thework of EvansandFuller that

theseparentshavea uniqueandimportantcontributionto maketo researchonearly

years'interventionprogrammesandtheroleofparents.HannanandChibucos(1999)

discussthe importanceof giving parentsa voice in termsof researchinto welfare

reforms asfamilies who rely on welfarevery oftenhaveno input into thedebateand

thus"policy discussionsaboutwelfareareoftenframedin terms whicharecloserto

caricaturethanto accuratecharacterization(sic)" (P3).
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3.8Conclusion

This chaptersoughtto illustratethevarietyofvariablesandfindings which havebeen

consideredin previouslongitudinalresearchonearlyyears'interventionsandto

highlight thekey issueswhich areimportantin thecurrentinvestigationof theEarly

Startprogrammewhich is thefocusof this thesis. Thereis strongevidencethatahigh

quality earlyyears'interventionprogrammecanhavelastingpositivebenefitsfor the

childseducationalattainmentandfutureemploymentstatus.In particular,the

longitudinalevaluationsfrom theUS suchasthePerryPreschoolProjectoffer excellent

validationof the importanceof investmentin theearlyyearsfor childrenat-riskof

futureeducationalfailure. However,this researchis predominantlybasedon model

preschoolprogrammeswith a longerdurationthanEarly Startandwith a greater

investmentPerprogrammeparticipant. While theresearchprovidessomeinteresting

indicatorsin termsofpossiblevariablesto examinefor this researchit would be

unrealisticto expectsimilaroutcomesfrom Early Startasfound for examplein the

PerryPreschoolProject. 0' Flaherty(1995)statesthatoneneedsto becautiousin

otherstudiesaboutoverestimatingtheeffectof aoneyearpreschoolprogrammeasthe

majority of theprogrammeswhich receivedthemostevaluationwerehighquality,well

plannedandhadahigh staffratio. O'Flaherty(1995)alsopointsto concernsregarding

comparisonsofearlyyears'programmesacrosscountriesbecauseofdifferentcultural

andpolitical contexts.Fallon(2003)discussestheassertionthatcurrentintervention

programmesarenot up to thechallengeof realchangeandwhetherit is possibleto

breakthecycleofdisadvantagein onegenerationandcontendsthat"droppinginto' a

child's life for ayearis not theanswerto thecomplexsituationwhich manyfamilies

eXPerience"(Fallon,p 6, 2003). Fallon(2003)who washerselfanEarly Start

practitionercontendsthatfor manychildrenoneyearof interventionis inadequateto

meettheir needs.

EveryyearI metchildrenwho hadneed,for example,supportfor language
developmentat eighteenmonthsor so. By thetime theycometo Early Start,
their difficulties werecompounded.(Fallon,2003,p6)
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Similarly GreaneyandKellaghan(1993)pointout thata singleinterventioninto a

child's life is of limited valueparticularlyif thechild is living in anareawith a high

level of socio-economicdisadvantage.Also thereis a needto considerthepolitical

andsocialsignificanceof interveninginto children'slives. The literaturein thearea

alsostronglyindicatesthevalueof parentinvolvementin earlyyears'interventionsand

the importanceof consultingparentsin anyresearchon this topic asdemonstratedby

the PerryPreschoolProject(Schweinhartet al., 2004)andthework of EvansandFuller

(1999).
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Chapter 4

ResearchDesign
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4.1 Introduction

This studyaimsto addto theunderstandingof thenatureanddistributionof long-term

benefitsfrom earlychildhoodinterventionprogrammes.It involvesan in-depthstudy

of oneEarly Startprojectwhich wasincludedin theoriginal eightprojectsestablished

by theDepartmentof EducationandSciencein 1994. Thestudyexaminesprogramme

outcomesfrom a numberofperspectivesby collectingtheviewsof thethreemain

stakeholdersinvolved in theeducationprocess,students,parentsandteachers.To

contributeto understandingthe impactof theprogrammefrom a community

perspectiveinterviewswerealsoconductedwith local communityeducatorsandother

local earlyyears'services.Bronfenbrenner's(1979)ecologicalsystemstheoryhas

beendrawnon asa theoreticalframeworkfor this study. This chapteroutlinesthe

methodologicalprocedureswhich wereemployedin this studyto measurethe long­

termcognitiveandnon-cognitiveoutcomesof participationin the Early Startpreschool

programme.Thestudy employeda varietyofmethodsof datacollectionandproduced

bothquantitativeandqualitativedata. Howeverinitially it is necessaryto explorewhy

themethodschosenwereconsideredto bethemostappropriatemethodsfor

investigationof the researchquestionsoutlinedin ChapterOne,therebyachievingthe

objectiveofprovidinga researchwork which contributesto thebodyof researchon

earlyyears'compensatoryeducation.

4.2 Traditionalresearchmethods

Traditionalsocialresearchmethodshavetheir origins in thework of Frenchsocial

philosopher,AugustComte. In 1848Comteintroducedthepositivistmethodof social

researchwhich dominatedthefield for overa centuryandbeganthesearchfor answers

to socialquestionsby looking at thesocietyitselfandthestructureof socialrelations.

Thesenewmethodsof socialresearchwereto be'scientific'asComtewasaverseto

metaphysicsandspeculationin general(Sarantakos,1998).This newapproachhada

profoundeffecton socialresearchandnewpositivistmethodologywasintroduced

similar to thatof thenaturalsciences.

...until the 1960ssocialsciencesin generalandsociologyin particularwere
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largelypositivistic in theoryaswell asmethodology,with thetypical
sociologicalresearchincludingmainly surveymethodsandexperimentsand
beingdirectedtowardsquantificationandtheuseof statisticsandcomputers.
(Ibid, p4)

CohenandManion(1994,pI3-14)outlinewhattheydescribeasthe four basictenetsof

naturalandphysicalscienceresearch.

1. Determinism-the ultimateaim of scienceis to formulatelawsto accountfor

happeningsin theworld.

2. Empiricism-findings shouldbeverifiableby observationandevidenceshould

yield strongproofofa theoryor hypothesis.

3. Parsimony-phenomenashouldbeexplainedin themosteconomicalway

possible.

4. Generality-findingsaregeneralisableto theworld at large.

Thescientificnatureof positivist inquiry andits relianceon a reductionistview of

nature,which excludednotionsof freedomandmoral responsibility,weretheprecise

reasonsfor anattackon positivismandthedevelopmentofananti-positivistmovement.

4.3 Alternativesto Positivisticresearchmethods

Thedominanceofpositivismwaschallengedby a numberof schoolsof thought,the

mostinfluential ofwhich wassymbolicinteractionism.Otherinfluential critiquesof

positivismcamein the 1960sfrom Marxists,the interpretiveschool,theaction-research

groupandthe feminist critiqueofpositivism. Positivismwascriticisedfor its

perceptionof reality, themethodsemployed,moral prescriptionsthat it madeandit's

relianceon mathematicalformulato explainthereality. Accordingto Cohenand

Manion(1994)positivismwascritiquedfor its failure to takeinto accountthehuman

beingsuniqueability to interprettheir ownexperiencesandto representthemselvesand

in theprocesstheoriseandhypothesisesocialreality for themselves.Secondly,the

findings ofpositivistsocialscienceresearchwereaccusedof beingsobanalandtrivial

that theyhavelittle relevanceor meaningfor the lived experienceof thosetheyare

intendedto servesuchasteachersandhealthcareprofessionals.This criticism resulted

in the developmentof two broadschoolsof thoughtconcerningsocialresearch
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methods.Thesecompetingmethodologieshavebeenclassifiedby a numberof authors

usingdifferentterminology,threeofwhich areoutlinedbelow.

a. Normativeandinterpretiveparadigms

CohenandManion(1994)usetwo opposingtermsto describethepositivistandanti­

positivistview points.Thepositivisttradition is representedby thenormativeparadigm

andis basedon two basicconcepts,firstly, thathumanbehaviouris essentialityrule

governedandthatsecondly,it shouldbe investigatedby theresearchmethodsof the

naturalsciences.Theanti-positivisttraditionis representedby the interpretive

paradigmandis characterisedby concernfor the individual andtheneedto understand

thesubjectiveexperienceof thehumanbeing. The interpretiveparadigmresists

imposedexternalform andstructureon thepersonandinsteadtries to understandthe

reality of their lived experienceby trying to understandthepersonfrom within. While

normativeapproachesaremacroandstructuralistandconducts researchon societyasa

whole the interpretiveapproachesareconcernedwith themicro-processesand

individual actor'sinterpretationandunderstandingof the world aroundthem.

b. 'Enlightenmentmodel'and'engineeringmodel'

Hammersly(2002)refersto two typesof socialresearch,firstly the 'enlightenment

model'basedon knowledgeandideasandsecondlythe 'engineeringmodel' research

which providestechnicalsolutionsto problemsin a mannersimilar to naturalscienceor

engineeringresearch.Thesemodelscorrespondcloselywith CohenandManion(1994)

interpretiveandnormativeparadigms.Hammersly(2002)refersto Habermas's(1974)

theoryon theengineeringmodelasrepresentingan ideologyof techniquewhich has

beenoverextendedfrom thenaturalsciencesinto thesocialworld andhascometo

dominatecontemporarylife in modemsociety. Habermasseesthis asa negative

developmentwhich shouldberesisted.Hammersly(2002)claimsthatthe

'enlightenmentmodel' is mostappropriateto thesocialsciencebecauseit relatesmore

closelyto thenatureof theknowledgethatthesedisciplinesproducewhich heargues

hardlyeverconsistsof scientific law which is deemednecessaryfor engineering

research.
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Commitmentto thegoal ofdiscoveringlaws is now widely regardedasanerror
deriving from a discredited positivistphilosophy. Whatresearchprovides
instead,it is suggested,is a deeperunderstandingof thecontextsin which action
takesplace,andof theactionitself, or, at thevery least,somespecificconcepts
or itemsof informationthanilluminate importantfeaturesof thosecontextsand
actions.(Ibid, p38)

Problemswhich thesepracticalactivitiesfacecannot besolvedtechnicallywith the

applicationof scientific theoryor by thedeductionof rulesor proceduresfrom research

findings. Hammersly(2002)suggeststhateducation,alongwith socialwork, medicine,

public policymakingetc.arejudgementbasedandreflectiveactivities,sothe

adaptationofa technical approachto thesesubjectswould bedetrimental.

c. Quantitativeandqualitative

Themostcommonlyusedclassificationof thetwo paradigmsof socialresearchis

quantitativeandqualitativeresearch.Punch(1998)offersa simplisticdistinction

between themethods,quantitativeresearchis empiricalwith datatakingthe form of

numbersandqualitativeis empiricalresearchwheredatais not in the form ofnumbers.

GoodwinandGoodwin(1996)describequantitativeresearchasgenerallyderiving

from the logical-positivistphilosophywhich assertsthat"a singleobjectivereality

existsthatcanbediscernedthroughscientificresearch"(p19). Quantitativeresearch

attemptsto bevalue-freeanddeductiveandthroughnumericalandstatisticalform

deducerelationshipsbetweenvariables.GoodwinandGoodwin(1996)describe

qualitativeresearchas deriving from a phenomenologicalphilosophy"that contends

thatmultiple realitiesexistandmustberecognisedby giving attentionto groupand

individual constructionsandperceptionsof reality" (p19). Qualitativeresearchseeksto

understandsocialreality throughinductionandin doingsoemphasisestheprocess,

values,contextsandinterpretationin theconstructionofmeaningandconcepts.

Quantitativeresearchusesdeductivemethodswhich arepredeterminedandspecific

with numericanddeductivedata,while qualitativeresearchmethodsareinductive,

emergentandunspecific,particularlyat thebeginningof the researchprocessresulting

in datawhich is inductiveandoftennarrativein nature. TashakkoriandTeddlie(1998)
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arguethat thatthemethodandparadigmaresecondaryto theresearchquestionand

researchersshouldbecommittedto usingwhateverresearchmethodsareavailableto

answertheresearchquestionregardlessofparadigmlimitations.

4.4Combiningquantitativeandqualitativemethods

Thiscurrentstudycombinesqualitativeandquantitativeresearchmethodandtherefore

it is importantto acknowledgeandaddressthefact thateachof thetwo research

paradigmshasadistinctphilosophicalbaseandanystudywhichcombinesbothcanbe

opento criticism for 'diluting' eitherform. However,GoodwinandGoodwin(1996)

claim thatthecombinationofbothmethodscanallow astudyto usetheirstrengthsin a

complementaryway andgeneratebalanced,in-depthunderstandingsandoutcomes.

Theyalsoclaim thataresearcherwho usesmulti-methodsis in abetterpositionto

generatecredibleandhigh-qualityresearch.Blaxteretale (2001)contendthat

quantitativeandqualitativeresearcharenot in factasdistinctastheir stereotyPeswould

suggest.Quantitativemethodsmaybemostlyusedfor testingtheorybut theycanalso

beusedfor exploringanewareaor generatinghypothesisor theory. In asimilarvein,

qualitativetheorycanbeusedto testahypothesisor theoryandquantitativeapproaches

(e.g. largesurveys)canbeusedto collectqualitativedatathroughtheuseofopen­

endedquestions.This appearsto substantiateGoodwinandGoodwin's(1996)

assertionthatbothquantitativeandqualitativemethodscanbeusedeffectivelyin the

samestudyto producebothsubstantiatedandilluminatingdata. Tashakkoriand

Teddlie(1998)arguethattherehasbeenanevolutionin socialsciencemethodological

approacheswhich hasbeenmarkedby themovefrom mono-methodsto mixedor

multi-methodstudies.TashakkoriandTeddlie(1998)defineamixedmethodstudyas

onewhichcombines"quantitativeandqualitativeapproachesinto theresearch

methodologyofasinglestudy"(p17). Smith(2006)discussesthenotionof the

researchermixing researchmethodswhenthereis morethanoneresearchquestionfor

which multiple researchmethodsmight suit. Thisapproachwould enhanceour

understandingofsocialreality andheclaimsthatmultiple-methodsconstitutea"more

adequatescience"(Smith,2006,p473). In this study,theuseofmultiple methods

attemptsto enhanceourunderstandingof theimpactof theEarly Startprogrammeand
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theuseof surveymethodsfor thestudentsandin-depthquestionnairesfor theparents,

teachersandcommunityparticipantswill providedifferenttyPesofdataon thesame

phenomenaandwill aim to complimenteachotherin thedatacollectionprocess.

Themethodologyconsistsof datatriangulation,which refersto differentsourcesof

datacollectionon thesamephenomenonasa methodofchallengingandcorroborating

differentclaims. Thecombinationof quantitativeandqualitativeresearchmethods

allows for differenttYPesof sourcesofdatain thestudydesignandfacilitatesa

multiple perspectiveto enrichtheunderstandingof thephenomenabeingstudied.

Accordingto GoodwinandGoodwin(1996)combiningqualitativeandquantitative

sourcesof datavia triangulationallowstheresearcherto noteconvergencesthatcan

addcredibility to the findings anddivergenceswhich emergecanhighlight unexPected

outcomesor additionalareasfor exploration.This approachwill beusedin anattempt

to explorethemacroworld of theschoolandeducationpolicy andthemicro world of

the individual experienceswithin theschoolsystem. Therewill beanattemptto locate

the micro within themacroandsubjectiveinterpretationswithin thewider structural

frameworks. Multi-methoddatacollectionrecognisesthata singlesocialreality does

not existandcontributesto datacorroboration,which accordingto Denscombe(1998)

canenhancevalidity of results. Thedatacollectedwill bepredominatelyqualitative

databut therewill alsobequantitativedatacollectedin the form ofJuniorCertificate

resultsanddatarelatingto absenteeism.

4.5 EducationEvaluations

While this studydoesnot attemptto be anevaluationof theEarly Startprogrammeor

curriculumit doeslook at the long-termconsequencesofa programmefor participants

andthereforeit is necessaryto discusssomeasPectsof evaluationasa research

methodologyandits relevanceto thestudy. Worthenet ale (1987)describethetwo

mainpurposesofanytypeofeducationevaluationasa formative(.i.e. helpingto

improvea curriculum)or a summative purpose(i.e. decidingwhetheror not a

curriculumshouldbecontinued). Worthenet ale (1987)furtherdescribethesix major

purposesofevaluationswhich areappliedto formal programmesas;
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• A contributionto decisionsabouttheprogrammeinstallation

• A contributionto decisionsabouttheprogrammecontinuation,expansionor

accreditation

• A contributionto decisionsaboutmodificationsto theprogramme

• Obtainevidencein supportof theprogramme

• Obtainevidencein oppositionto theprogramme

• A contributionto theunderstandingof basicpsychological,socialandother

processes.

This studywill contributeto thesixth purposeof evaluationasoutlinedaboveand

contributeto theunderstandingof the long-termsocialandcognitiveprocessesfor

thosechildreninvolved in theprogramme.Worthenet al. (1987)claim thatevaluations

arenecessaryto testpopulartheoriesabouttheeffectsofeducationandchildren's

developmentbut thereneedsto berealismaboutthe impactthat evaluationscanhave

andtheextentof informationthatcanbegarneredfrom evaluationsandit is

counterproductiveto proposethemasa final solution. Instead,evaluationsserveto

identify strengthsandweaknessesandhighlight thegoodandbad. Theauthorsalso

pointout thatevaluationis notjusta technicalprocedurebut canbea political activity

dueto the fact that informationis powerandthosewho haveaccessto this information

haveanadvantage.A negativeimpactof this interplaybetweenpolitics andevaluation

canbeattemptsto influencetheeffectsofevaluationsor avoidevaluationaltogether.

4.6TheoreticalPerspective

GreaneyandKellaghan(1993)in their follow-up evaluationof theRutlandStreet

Projectaffirm that thereneedsto be"new moreecologicallyvalid criteria" to provide

for themeasurementofoutcomesofearlyyears'intervention programmes.Similarly

Sigel (2004)calls for anecologicalapproachto theevaluationof HeadStartto

acknowledgethateducationalinterventiontakesplacein a developmentalcontext

which links preschool tolatereducation.Evaluatingprogrammeoutcomesfrom a

systemstheorypersPectiveis importantin building up a holistic pictureof thechild's

socialandeducationaldevelopment.Bronfenbrenner's(1979)ecologicalsystems

theoryinformsthis studybecauseit allowsusto considerthe long-termimpactof a
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preschoolprogrammethroughcontextualisingthechild'senvironmentandcommunity

andthechangesthathavetakenplacein thetenyearssincetheir participationin the

Early Start. Greene(1994)suggeststhis theoryoffersa contemporaryframework

which describesthechild'srelationshipswithin a multi-layeredsocialcontext.

Bronfenbrenner(1979)claimsthattheecologicalenvironmentis representedby a setof

nestedstructureseachinsidethenextandusestheanalogyofa setof Russiandolls to

illustratehis theory. ThetypologyBronfenbrennerusesto describehis ecological

theoryis themicro-, meso-,exo-,macro-andchronosystem.Themicrosystemsare

contextsor settingswherethe individual is involvedin face-to-faceinteractionwith

othersandtheenvironment.A critical elementof themicrosystemis that it is

experienced.Examplesincludechild'sface-to-faceinteractionswith importantpeople

in his/herlife includingparentsandteachers.Themesosystemencompasseslinks

betweendifferentelementsin themicrosystemswherethedevelopingpersonactively

participatessuchashomeandschoolandlinkagesbetweenthemicrosystemandthe

exosystem.Greene(1994)claimsthatthenatureof relationshipsbetweenimportant

personsin thechild's life haveimportantimplicationsfor thechild. It is within this

contextthatwe canconsidertheneedto examinetheparentandstaffrelationshipand

the implicationsfor thedevelopmentof thechild.

Theexosystemis thesettingin which thechild is not directly participatingbut which

canbe influencedindirectly by for exampletheparent'sworkplace. An important

aspectof thesesystemsis whetheror not they"supporttheparentof thechild or other

key peoplein thechild's immediateworld" (Greene,1994,p362). Sheincludesin this

the low level of supportgivenby the Irish governmentto theprovisionofchildcare.

This point is particularlysignificantto this studyasGreenewaswriting at thesame

time asthe Early Startprojectwhich is the focusof this studywasestablishedandshe

wasreferringto thepolitical andofficial attitudeto childcareduring thatperiod. The

macrosystemrefersto thering consistingof "cultural specificideologies,attitudesand

beliefsthatshapetheculturalpracticesin relationto thechild' (ibid, p363). In this

studythecontextof thecommunityis examinedandinfluenceof thecommunityon the
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child'sandfamiliessocialandeducationaloutcomesis considered.Garbarinoet al.

(2005)contendthatcommunityinfluences"areimportantin providingopen,supportive

educationalclimates"and"the infonnalnatureof thecommunityandthe

neighbourhoodareanimportantsourceof resiliencefor children"(P311). Contexts

outsideof thefamily cansupportchild developmentandin somecaseseven

compensatefor whatsomeparentsarenot beableto provideaschildrenmaybenefit

from "socialsupportprovidedby the largercommunity"(ibid, p310).

Finally, thechronosysteminvolves"thepatterningofenvironmentaleventsand

transitionsoverthe life courseandsociohistoricalcircumstances"(Santrock,1994,

pSI). Thechronosystemrefersto the influenceof time ondevelopmentandthe

sociohistoricalandpolitical eventsthataffectthe livesof familiesandchildrensuchas

legislativechangeandhowchildcareis viewedin society.

BronfenbrennerandMorris (1998)haverecentlypresentedchangesto theecological

systemstheory. Thesechanges,theyclaim,do not representaparadigmshift but rather

ashift in thecentreof gravitywithin themodelto makeit moredYnamicandcomplex

andamovetowardsabioecologicalmodelof child developmentwhich recognisesthe

influenceof thechild'sown biology. Gallagher(2002)statesthatthebioecological

modelis referredto asaProcess-Person-Context-Time model(PPCT)andprovidesa

theoreticalbasisfor understanding"how particularprocesses,in combinationwith child

characteristics,mightdifferentially influencedevelopment"(P626).Thebioecological

modelrestson theassumptionsthat"biological factorsandevolutionaryprocessesnot

only setlimits onhumandevelopmentbutalsoimposeimperativesregardingthe

environmentalconditionsandexperiencesrequiredfor therealization(sic)of human

potentials...to theextentthatthenecessaryconditionsandexperiencesarenot

provided,suchpotentialswill remainunactualized(sic)" (BronfenbrennerandMorris,

1998,p997)

Thecoreof thebioecologicalmodelis proximalprocesses(Bronfenbrenner&
Morris, 1998),activitiesin which thechild interactswith persons,objectsor
symbolson a regularbasis,suchasparticipatingin mealtime,listeningto
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storybooks,andvisiting relatives.The influenceof proximal processeson
developmentaloutcomesis expectedto vary with characteristicsof the Person
(child or other),characteristicsof theContext(thebroaderenvironment),and
elementsof Time (durationandhistoricalsetting).Gallagher(2002,p627)

Bronfenbrenner'sbioecologicaltheoryofdevelopmentallows for theconceptualisation

of relationshipsamongindividualsacrossnumerousforms of socialorganisations(e.g.

familiesandchildcareinstitutions)andthroughmultiple structuralinfluences(e.g.

socio-economicfactorsandsocialpolicy). As thechild is movingacrossthesecontexts

it is necessaryto examinetherelationshipsthatexistbetweeneachcontexte.g. the

family andthechildcaresetting. Smith(1980)claimsthatBronfenbrennerviews

parentalparticipationasboth"a catalystanda 'fixative' for intervention;andthetarget

of interventionis neitherparentnor child on theirown but the"parent-childsystem"

(P31).

4.7 Ethicalconsiderationsandpersonalbias

This studycomplieswith theresearchethicalguidelinesof the SociologicalAssociation

of Ireland(2002). Theguidelinesstatethat theresearchershouldsafeguardthe

interestsof the researchparticipantsandrecogniseanyconflictingconcerns,which may

arise. It is the responsibilityof theresearcherto explainto theparticipantsin terms

meaningfulto theparticipantall aspectsof the researchproject. Researchparticipants

shouldhavetheir anonymityandprivacyrespectedandpersonalinformationshouldbe

keptconfidential. Any guaranteeofanonYmityor confidentialityshouldbestrictly

adheredto. In certaincases,asis thesituationin theproject,accessto a research

settingis gainedthrougha 'gatekeeper'.In this studytheschoolprincipalswerethe

'gatekeepers'.Accordingto Greiget al. (1999)gatekeeperscanbeextremelyhelpful

andgoodcommunicationwith themis a prerequisitefor a successfulstudy. An

importantaspectof this studywasgainingthetrustofparticipantsandguaranteeing

confidentiality. TheanonYmityof theEarly StartSchoolandthe families andteachers

involved in thepreschoolis oneof thecoreethicalconsiderationsin this thesis. This

wasa conditionfor participationin theprojectandsomeof the researchparticipants

mentionedthattheywerereluctantto participatein researchwhich would contribute
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furtherto thenegativeimageof theircommunity. In orderto protecttheanonymityof

theEarly Startprojectandthefamiliesandcommunityinvolvednoneof the local

reportsor publicationswill benamedin theprojectandtheareawill begivena

peuesdoynm,Sunbury. Theaimsandobjectivesof thestudyandthepurposefor which

theresultantdatawasto beusedwasclarified for theresearchparticipantsat theoutset

of thestudy.

An importantconsiderationin anyresearchis theresearcher'spersonalbiasandhow

this impactson thevalidility of theresearchdesignandfindings.

Two importantthreatsto thevalidity ofqualitativeconclusionsaretheselection
ofdatathat fit theresearchersexistingtheoryandpreconceptionsandthe
selectionof thedatathatwill 'standout' to theresearcher....Qualitative
researchis not primarily concernedwith eliminatingvariancebetween
researchersin thevaluesandexpectationsthattheybring to thestudy,but with
understandinghowaparticularresearcher'svaluesandexpectationsinfluence
theconductandconclusionsof thestudy(which maybeeitherpositiveor
negative)andavoidingthenegativeconsequences.(Maxwell, J.,2005,p108)

Thereforeit is importantto acknowledgethatmy own personalandprofessional

biographymayhaveaninfluenceon thefocusof this thesis. My professional

experienceasa SchoolCompletionProgramme(SCP)Co-ordinatorfor almosttwo

yearswasoneof themainmotivationsin pursuingthis research.My role asanSCP

Co-ordinatorbroughtme in contactwith primaryandsecondaryschools,parents,

studentsandcommunityorganisationsin theurbanareain which I worked. EachyearI

wasresponsiblefor developinganareawide integratedplanto helppreventearly

school leavingin thecommunityandI feel thatthis role gavemean insight into the

variouseducationalinstitutionswhich operatein Irish societyandthe importanceof

developingintegratedresponsesto educationaldisadvantage.This work alsowas

helpful for gainingaccessto anddevelopingarapportwith theresearchparticipantsin

this studybecauseI wasfamiliar with theorganisationandstructuresofbothprimary

andsecondaryschoolsandtheschoolsandcommunityparticipantswithin thestudy

werefamiliar with andrespectedthework of theirown local SCP. TheSCPexperience

alsoemphasisedfor methe importanceof involving communityparticipantsin the
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studybecauseI felt thatthecommunityhasa very importanteffecton theeducational

outcomesof youngPeoplein theareaandcommunityparticipantsweretherefore

includedin theresearchdesignof thestudy.

4.8 Methodsof datacollection

4.8.1Introduction

Themethodologyemployedin thestudyis a multi-methoddatacollectiondesign. It

involvesan in-depthstudyofoneEarly Startprojectwhich wasincludedin theoriginal

eightprojectsestablishedby theDepartmentof EducationandSciencein 1994. The

Early Startprojectwaslocatedin anurbanareawhich experienceshigh levelsof socio­

economicdisadvantage(seesection5.1 for furtherdiscussion).Thestudyexamines

programmeoutcomesfrom a numberofPerSPectivesby collectingtheviewsof the

threemainstakeholdersinvolved in theeducationprocess,students,parentsand

teachers.To contributeto understandingthe impactof theprogrammefrom a

communityperspectiveinterviewswerealsoconductedwith local community

educatorsandotherlocal earlyyears'services.

4.8.2SamplingFramework

Thesamplingtechniqueusedfor this studyis purPOsivesamplingto illuminatethe

researchquestions.This studyusesa multiple-groupdesigninvolving onegroupof

studentswho haveattendedtheEarly Startprogramme,GroupA, while theothergroup

who hadnot attendedEarly Start,GroupB. GroupA constitutes20 childrenandtheir

parentswho attendedEarly Startin 1994-5,the first yearof theprogramme.GroupB

constitutes15 studentsandtheirparents,who enrolledin JuniorInfantsin 1994-5,and

did not havetheopportunityto enrol in Early Start. Accordingto Andersonet al.

(2003)a comparisongroupis necessaryto attributeeffectsandoutcomesto an

interventionprogrammeandtheuseof a comparisongroupminimisesinternaland

externalthreatsto validity in theresearchdesign. Thekey internalvalidity issuein this

multi-groupdesignis thedegreeto which groupswerecomparablebeforeparticipation

in Early Start. If theywerecomparable,andtheonly differencebetweenthemis
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participationin Early Start,differencesmaybeattributedto theprogrammebut if they

arenot comparableit is difficult to assesstheactualimpactof theprogramme.

Thecomparisongroupmatchedthestudygroupin termsof gender,ethnicity,same

classteachersandsocio-economicstatusof the family andwould initially havemetthe

selectioncriteriafor participationin theEarly Startprogramme.Dueto the fact that

GroupA enrolledin Early Startin thesameyearthatGroupB enrolledin Junior

Infants,studentsin GroupA areapproximatelyoneyearyoungerthanstudentsin

GroupB. Themedianagein GroupA at thetime of interviews(December-Februaryin

Third Yearof school)was14. TheMedianagefor GroupB at thetime of interviewing

(December-Februaryin theyearaftercompletingtheir JuniorCertificate)was15. The

Early Startprogrammedid not startuntil September1994andstudentsin GroupA

werethe first participantsin theprogramme.GroupB participantswould havebeen

eligible for participationin Early Startif theprogrammehadstarteda yearearlierand

becausetheywerematchedGroupA in meetingthecriteriafor theEarly Start

programmeeligibility andtheyexperiencedthesameprimaryandsecondaryschool

educationandsameaccessto additionalsupportsexcludingEarly Starttheywere

chosenasthecomparisongroup. Ryanetal. (1998)in their evaluationof the first eight

Early Startprojectsalsoselecteda comparisongroupwho attendedJuniorInfantsin the

sameyearasthe first Early StartparticipantsattendedEarly Startandcompared

scholasticachievementfor bothgroups.

The(research)designassumestheequivalenceof childrenwho werein Junior
Infantsin the yearin which Early Startcommencedandof theJuniorInfant
childrenin subsequentyears,exceptfor the fact that the latterhadexperiences
of Early Start. Thus,anydifferencesin performancebetweenthe two setsof
childrenshouldbeattributableto Early Startexperience.(Ibid, p45)

Theresearchdesignfor this currentstudyis basedon similarassumptionsandthe

methodsofdatacollectionwereidenticalfor bothgroups.

Thefirst stepin contactingthesamplein this currentstudywasa meetingwith the

PrimaryschoolPrincipalof theschoolwheretheEarly Startprojectwaslocated. The
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Principalagreedto facilitatecontactwith the formerstudents,andparticipantsfor the

studywereinitially contactedthroughtheprimaryschoolwith a lettersentby the

PrimarySchoolPrincipalaskingfor research participants.This resultedin twelve

participantsagreeingto takepartoutof apossible120studentswho hadenrolledin

eitherEarly Startor JuniorInfantsin thatparticularschoolin 1994-95(seeAppendix2

for theLetterof Introductionto Parents).

Thesecondstepundertakento contactthe researchsamplewasto meetwith the local

secondlevel schoolPrincipalwherethemajority of studentsfrom Early Startwerenow

attending. Again thesecondlevel schoolagreedto sendcorrespondenceto theparents

of childrenwho would havebeenenrolledin eitherEarly Startor JuniorInfantsin that

particularschoolin 1994-95. Finally threelocal youthandeducationprojectsin the

areawerecontactedand askedto contactanyof their participantswho mayhavebeen

in Early Startor JuniorInfantsin 1994-5. Thecontactswith thesecondlevel school

andtheyouthprojectsprovedto bea moresuccessfulstrategyresultingin anadditional

twenty-threeparticipantsandin additionthesocio-economicstatusof theparticipants

becamemorereflectiveof thesocio-economicstatusof thegeneralpopulationin the

areain termsof employmentstatus,housingtenure,educationalattainmentandfamily

background.It alsohelpedto addresssomeof the literacydifficulties for parentsasthe

youthservicesdiscussedthe researchverballywith parents.Many parentsin the

communityhavea moretrustingrelationshipwith the local youthservicesandthe

communitygroupsthanwith theschoolswhich is discussedfurther in ChapterSeven.

Whentheparentsgavetheir consentto participatein theresearchthe studentswere

askedfor theirown individual consentbeforebeinginterviewed. Theaimsof the

researchwereexplainedto thestudentsin languagewhich wasappropriateto their age

andunderstandingandtheyweregivensometime for reflectionbeforetheyconsented.

Oncepermissionwasgrantedfrom theparentsandthestudents,contactsweremade

with the students'schoolto interviewschoolpersonnel.
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4.8.3Sample

StudentsandParents(N=35)

Themainsamplefor this studyentailstwo groupsof studentsandparents,GroupA and

GroupB. Studentsin GroupA participatedin anEarly StartProjectin 1994/5and

studentsin Group8 enrolledin JuniorInfantsin thesameschoolin thesameyear.

GroupA consistsof 20 studentsandGroupB consistsof 15 students.Themothersof

all studentsin bothGroupsA andB wereinterviewed. Eventhoughbothparentswere

askedto takepart in theresearchonly onefatherfrom GroupA took part in thestudy

andhewasinterviewedwith his wife.

StudentProfiles

Theoverall genderratio of thestudentparticipantsin this studyis roughlyequalwith

18 femalestudentsparticipatingand17 malestudents.In GroupA, 12 of the20

participantsarefemaleandin Group8, 6 of the 15 participantsarefemale.

Themajority (25) of the researchparticipantsattendthe local secondaryschoolwhich

is a co-educationalCommunityCollege.Onestudentattendeda mixedGaelScoil, 8

attendedsingle-sexschoolsin neighbouringareasandoneparticipantfrom GroupB

wasattendinga projectfor Early SchoolLeaversin the local area.

SchoolPersonnel(N=9)

Teachersfrom thePrimary(4) andSecondaryschools(4) includingboththeHome

SchoolLiaisonTeacherswereinterviewed. Also theChildcareWorkerfrom theEarly

Startprojectwho workedwith studentsin GroupA while theyattendedEarly Startin

1994/5wasinterviewed.

CommunityParticipants(N=5)

Five professionalsworking in educationaldisadvantagein the local communitywere

interviewedto assessthecontributionof Early Startto building up socialandcultural

capital in the local Community. Open-endedinterviewswereconductedwith the

managerof the local communitycreche,the local youthservices,a SchoolCompletion
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Co-ordinatorandtwo communityworkersinvolved in educationalprojectsandyouth

projectsin thearea.

4.8.4DataCollection

A numberofpreviouslongitudinalevaluationsof earlyyears'interventionprogrammes

influencedthedatacollectionmethodsfor this study. TheRutland Streetevaluation

studymeasuredcognitiveachievementof participantsusingthe resultsof public

examinationstakenby pupils in secondlevel. This wasseenasanappropriatemethod

of measuringachievementbecausetheyarenationallyrecognisedqualificationsand

student'sfutureeducationalandvocationalcareersdePendon acquisitionof these

qualifications(KellaghanandGreaney1993). Similarly theJuniorCertificateresults

wereusedin this studyasa standardisedacademicmeasureastheJuniorCertificateis a

standardisedStateExamination.

TheSchweinhartet ale (1997)longitudinalstudyof theHigh/ScoPeHeadStart

preschoolprogrammelookedat numberof themesfor datacollection.The first of these

areaswasschoolingvariables. Thevariablesincludedhighestyearof schooling

planned,total numberof subjectsfailed, yearsof SPecialeducation,intentionto go to

college,daysabsentPerschoolyearandrepeatinga year. Theyalsoexamined

variablesrelatingto positivecommunityactivitiesandmisconduct.Thevariables

includedvolunteerwork, timesSUSPendedfrom school,gettinginto a seriousfight at

school,useda weaponto getsomethingfrom someone,took carfrom someoneoutside

of your family, smokedmarijuana,andusedotherdrugs. Thesevariablesinfluenced

thetyPesof variableswhich wereexaminedthedatacollectionin this study.

In this study,theRosenbergSelf-EsteemScale(RSE)(seeAppendix3) is usedasa

measureof self-esteemfor thestudents.TheRSEis oneof themostcommonlyused

measuresof self-esteemin researchworldwide. Rosenberg'sscale(Rosenberg1965)

wasoriginally develOPedto measureadolescents'global feelingsof self-worthor self­

acceptance.TheRosenbergSelf-EsteemScaleis anattemptto achievea uni­

dimensionalmeasureof global self-esteem.Theoriginal samplefor thescalewasof
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over5,000studentsfrom tenrandomlyselectedhigh schoolsin New York State.

Accordingto Rosenbergetal. (1989)self-esteemmeasuredin the RSEis a measureof

global self-esteemandis "essentiallycontentfree; that is, it excludesitemsdealingwith

specificattributes. Self-esteem,asreflectedby this measure,doesnot imply feelingsof

superiorityor perfection,but feelingsof self-acceptance,self-respect,andgenerally

positiveself-evaluation"(p1008). TheRSEincludestenself-worthstatementswhich

arescoredusinga four-point responserangingfrom stronglydisagreeto strongly

agree. To scorethe RSEyou sumtheratingsassignedto all the itemsafterreverse

scoringthepositivelywordeditems. Scoresrangefrom tento forty, with higherscores

indicatinghigherself-esteem.Five of the itemsarewordedpositivelyandfive are

wordednegatively. Accordingto Rosenbergthereis a link betweenpositiveglobal

self-esteemscoresandhigheracademicgradesandalsothereis an inverserelationship

betweenglobal self-esteemscoresandjuveniledelinquency. Rosenberg'swife, Dr F.

Rosenberg,hasgivenpermissionfor thescaleto beusedfor educationaland

professionalresearchat no chargeto theresearcher(seeAppendix3 for the full RSE).

Rusticuset al (2004)examinedthecross-nationalgeneralisabiltyof RSEusingsamples

of studentsfrom America(543 students),Canada(1443students)andNew Zealand

(300students).Thestudyfound thattheresultsof the RSEwereessentiallyun­

dimensionalandtheauthorsconcludethatRSEfunctionedequivalentlyacrossthethree

Englishspeakingcountries. While thereis no specificresearchon theapplicabilityof

theRSEto an Irish contextthereis evidencethatthetestis suitablefor measuring

similar constructsacrossEnglishspeakingcountries.

4.8.5Pilot Study

A pilot studywasconductedwith a studentanda parentin analternativeschoolin the

local areato ensurethatall methodsofdatacollectionarefeasibleandwasusedto

inform final questionnairedesign. A pilot interviewwasalsoconductedwith a teacher

anda communityparticipantin analternativeschool. Thepilot studyfound thatthe

questionnairesweresuitablefor usewith thewider sampleandsomelimited changes

weremadeto thedatacollectioninstruments.Thesechangesmainly focusedon
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changinggrammarin theparentandstudentquestionnaireswhich contributedto the

easeof their administration.Also thereweresomechangesmadeto thestudent

questionnairein termsof font andlayoutwhich madeit moreassessableandreadable

for thestudents.

4.8.6Datacollectionstage1:In-depthInterviewswith Parents(n=35)

Accordingto GoodwinandGoodwin(1996)interviewsareespeciallyusefulfor

understandingtheresearchparticipants'thoughts,perceptionsandfeelings.The

interviewmethodusedin this studywasthesemi-structuredor standardisedopen-ended

interview. Accordingto May (2001)open-endedquestionsgive respondentsmore

freedomto answerquestionsin a way thatsuitstheir interpretationsandmayoffer

informationin areas,which havenot beenpredictedby theresearcher.The interviewer

hadpresetquestionsbut theresponseswerenot categorisedastheywould be in a

structuredinterviewsuchasa structuredinterviewusinga Likart scale. Thedata

collectedwasqualitativeallowing researchparticipantsto describetheir perceptionsof

Early Startin their own language.Thevariablesmeasuredincludedbackgroundfamily

information,educationvariables,parents'participationin their child'seducation,

parents'perceptionof thebenefitsof Early Startandparents'aspirationsfor their

children. All of theparentsagreedto havetheir interviewsrecordedon a Dictaphone.

EvansandFuller (1999,P159)discusstheconceptof "creatingan informal, non­

threateningenvironment"when interviewingparentsto facilitate parentsexpress

themselvesfreely andto encourage'catalyticvalidility' in their responses.In

acknowledgementof this eachparentinterviewtook placein a venuechosenby the

parent,normallytheir homeandlastedfor between30 minutesand45 minutes(see

appendix4 for theParentQuestionnaire).Theparentinterviewswererecordedona

Dictaphone andlatertranscribedby theresearcher.

4.8.7DatacollectionStage2: Structuredstudentinterviews(n=35)

Stagetwo ofdatacollectionwasastandardisedstructuredinterviewincludingthe

RosenbergSelf-esteemScalefor theEarly Startparticipantsandthecomparisongroup.

Accordingto Punch(1998)in a structuredinterviewtheparticipantis "askeda seriesof
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pre-establishedquestions,with pre-setresponsecategories...the interviewerattemptsto

playaneutralrole" (p170). A small numberofopen-endedquestionswerealso

includedin thestudentinterviewschedule.Dueto thehigh internalvalidity andthe

easeof administrationthe Rosenberg'sscalewasusedin thestudentquestionnairein

this study. Othervariablesexaminedduringthestructuredinterviewincludedsocial

outcomes,socialrisk behaviourandlife-style values,attitudesandbehaviours.

Interviewstook placein eithertheschool,thechild'shomeor a local communitycentre

accordingto thechild'swishes. Thestudentwasgivena copyof thequestionnaire

prior to the interviewsotheycouldreflecton their answers.Theresearcherconducted

the interviewsface-to-facewith thestudentandrecordedthedatain a written format

duringthe interview. Thestudentsweregiventime to reviewtheir answersat theend

of the interviewto reflecton the informationtheyhadsharedwith the researcherandto

makeanychangesto the information. TheJuniorCertificateresultsfor eachstudent

werealsocollected(seeAppendix5 for theStudentQuestionnaire).TheStructured

StudentInterviewsgatheredbothqualitativeandquantitivetypesof data.

4.8.8DatacollectionStage3: Interviewswith schoolpersonnel(n=9)

Stagethreeof datacollectionwasa semi-structuredinterviewwith teachersin boththe

primaryandsecondaryschoolswheretheEarly Startparticipantsandcontrolgrouphad

attended.All interviewstook placein therespectiveschools(seeappendix6 for the

TeacherQuestionnaires).Theteacherinterviewswererecordedon a Dictaphoneand

latertranscribedby theresearcher.

4.8.9DatacollectionStage4; Interviewswith communityeducatorsandlocal early

years'services(n=5)

Five professionalsworking in educationaldisadvantagein the local communitywere

interviewedto assessthecontributionof Early Startto building up socialandcultural

capital in the local community. Open-endedinterviewswereconductedwith the

managerof the local CommunityCreche,the local youthservices,a SchoolCompletion

Co-ordinatorandtwo communityworkersinvolved in educationalprojectsandyouth

projectsin thearea(seeappendix7 for theCommunityParticipantQuestionnaire).The
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communityinterviewswererecordedona Dictaphoneandlatertranscribedby the

researcher.

4.9Analysisof data

4.9.1 Introduction

The informationcollectedcontainsbothqualitativeandquantitativedata. In qualitative

analysisdataundergoesthreestepsbeforeanalysis(Sarantakos,1998). The first step

is datareduction,which entailsidentifying thekey themesin theresearchwhile

summarising,codingandcategorisingthedata. Thekey themesin this researchare

influencedby thethemesidentified in previousearly interventionlongitudinal

evaluationsasdiscussedin ChapterThree. Thesecondstageis dataorganisationwhere

datais assembledaroundcertainthemesandinformationis categorisedin morespecific

termsandthe resultsaremoreclearlypresented.Thethird stageis interpretation,

which involvesmakingdecisions,identifying patternsanddrawingconclusions

concerningthedata. Theanalysisof thequantitativedatawascompletedona computer

usingstatisticalanalysissoftwarecalledSPSS(StatisticalPackagefor the Social

Sciences).

4.9.2Typeof data

Quantitativeanalysisofdatarequiresthatdatabecategorisedaccordingto scaleof

measurement.Therearethreemaintypesofmeasurementsof scales,which are

applicableto thedatacollectedin this projectnominal,ordinalandinterval. The

distinctionbetweenthethreedifferentscalesdetermineswhich typesof statisticaltests

canbeusedfor eachscale.

1. Nominal- this is thesimplestlowestform ofdataandis qualitativein nature. In

orderfor datato benominalcategoriesmustbemutuallyexclusive,distinctanduni­

dimensionalsuchasgenderor occupation.

2. Ordinal- thedatais categorisedinto groupsandrankedin a continuumranging

accordingto magnitude.Le. lowestto highestsuchasa positionin a race. This is

essentiallya quantitativemeasurementandnumbershavea mathematicalmeaning.
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3. Interval scalesarescalesin which thenumberrepresentsthemagnitudeof the

difference. Foster(1998)usestheexampleofCelsiustemperatureto illustratethe

interval scalewherethedifferencebetween10 and20 is thesameasthedifference

between20 and30. TheLikart Scaleis acommoninterval scaleusedin research.

The final scaleofmeasurementis the ratio scale,which is not beingusedin this

project.

Thetypeof scaledeterminesthetypeof statisticaltest,which is appropriatefor the

data. Parametricstatisticaltestscanbeusedfor intervalor ratio scalesof measurement.

Forordinaldatanon-parametrictestsshouldbeused. All of testsusedfor thedata

analysisin this thesiswerenon-parametrictestsandareoutlinedin Appendix8.

4.10Methodologicallimitationsof current research.

Therearea numberof limitationswith themethodsusedin this study. Thesampling

methodhasa numberof disadvantages.Thesamplein thestudyrepresents

approximatelytwenty-eightpercentof thestudentswho hadenrolledin Early Startor

JuniorInfantsin thatschoolin 1994/5andmaynot representthe full outcomesof the

programme.Thestudyalsofocusesonjustoneschoolandonelimited geographical

areawhich mayaffectthegeneralisabiltyof theresults. Thesampleis non-randomised

becausetheparticipantschosewhetheror not to participatein thestudy. Also the

sampleis takenfrom the first yearof Early Startandit is possiblethatasthe

programmehasprogressedovertheyearsthecurriculumandpracticeswithin the

programmehaveevolvedwhich might alsoaffectthegeneralisabiltyof theresults. An

additionalfactor relatedto thesamplebeingfrom thefirst yearof the Early Start

programmeis that theparentswho choseto sendtheir childrento theprogrammemay

havebeenvery educationallymotivatedbecausetheysoughta placefor their children

in the first yearof theprogrammewhenit wasnewto thecommunity. A possible

limitation of RSEscaleis thesusceptibilityof researchparticipantsto answerthe

questionnairein a way theydeemsociallydesirable.Relatedto this therewasis alsoa

moregeneralissueof the reliability of studentsself-reportingin thestudy. Another

possiblelimitation is the fact thatGroupA studentsareoneyearyoungthanGroup8

studentsbut asdiscussedin section4.8.7this wasnecessaryto ensurethatthe
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comparisongroupandthestudygroup matchedeachotherin-termsof selectioncriteria

for Early Start. It is hoped thatsurveyingall of thestakeholdersinvolvedwill helpto

overcomesomeof theselimitations,asit will allow datacomparisonandclarification.

4.11 Conclusion

In orderto answertheresearchquestionspresentedin ChapterOneexistingresearch

methodswerereviewedandconsidered.An eclectic approachwasemployedusingboth

quantitativedatasuchasJuniorcertificateresultsandqualitativemethodssuchas

attitudinalvaluesto illuminatetheresearchquestions.Theuseofmulti-groupmethods

in thestudyaddsto thevalidity andtheaccuracyof thefinding andallows long-term

outcomesto beattributedto participationin theEarly Startprogramme.Thenext

chapterpresentsthequantitativeresultsof thedataandparticularlythefindings from

thestudentinterviews.
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Chapter 5

Student Interviews and Background Data
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5.1 Introduction

Theanonymityof theEarly StartSchoolandthe familiesandteachersinvolved in the

preschoolis oneof thecoreethicalconsiderationsof this thesis. In orderto protectthe

anonymityof the Early Startprojectandthe familiesandcommunityinvolved,noneof

the local reportsor publicationswill benamedin theprojectandtheareawill begiven

a pseudonym,Sunbury. This leadsto a complexsituationwhentrying to establishthe

socio-economiccontextof theschool. Thesocio-economicprofile of thecommunityis

crucial to understandingthebarriersthat the families face in theeducationalsystemand

thegeneralconditionsof theareain which they live their daily lives. To establisha

socio-economicprofile for theareathemostrecentRAPID planhasbeenutilised for

thecommunitywheretheschoolsarelocated. RAPID (RevitalisingAreasby Planning,

InvestmentandDevelopment)waslaunchedin 2001 andis a focusedgovernment

initiative to targetthe forty-five mostdisadvantagedurbanareasandprovincial towns

in Ireland. TheRAPID Plan(2002)describes thesocio-economiccontextof thearea

andallows for anonymitybecauseindividual RAPID planshavebeendevelopedfor all

of thedesignatedRAPID areasthroughoutthecountry.

5.2 Socio-economicprofile andfamily backgroundinformation

S.2.1 Socio-economicprofile of thecommunityandthedeprivationindex

Accordingto the RAPID plan(2002)the local catchmentareaof theschoolhasbeen

overlookedby theeconomicboomof the late 1990sdueto thesystematicinadequacies

presentin thecommunityandthe lackof supportstructuresto allow thecommunity

takeadvantageof the recentupturnin the Irish economy. TheRAPID planfor thearea

usestheHaaseIndexof RelativeAffluenceandDeprivation,to providea single

measurementofoveralldeprivationfor thearea. Thedatais basedon the 1996Census

of Populationandthe index takesinto accountthesocialclasscomposition,the level of

education,the level of unemploymentandlong-termunemployment,theproportionof

loneparentsandtheagedependencyratein thearea. An indexscoreofoneindicates

thatanareais amongthemostaffluenttenpercentofareas,while a scoreof ten

indicatesthatanareais amongthemostdisadvantagedtenpercent(RAPID Plan,2002,
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pI3). TheSunburyareawheretheEarly StartProjectis locatedscoresatenon the

deprivationindexindicatingthehighestlevel ofdeprivation. The 1996Census

recordedthatonly 0.4percentofpeopleliving in theSunburyareabelongto thehigher

professionalsocio-economicclasscomparedto 37.5percentbelongingto thesemiand

unskilledmanualsocio-economicclass.

Ofparticularsignificancefor this study,andinfluential on thedeprivationindexscore,

is thehighproportionofyoungpeopleunderfifteen in thearealeadingto ahigh rateof

agedependency.TheRAPID planindicatesthatthirty-four percentof the local

populationareunder-fifteenyearsofagecomparedto thenationalaverageof twenty­

threepercent. Lessthanforty percentof the local populationareoverthirty yearsof

agecomparedto overhalfof thenationalpopulation. This youngpopulationprofile

presentsspecificchallengesin theareaofchildcareinfrastructureandservicesfor

youngpeople,andaccordingto theRAPID reportindicatesthatmanyfamiliesare

"experiencingthegreatestexpenditureassociatedwith providingfor children,housing

andessentialcosts,at atime in their liveswhentheycanleastafford it" (RAPID, 2002,

pI3). Therearevery few elderlypeoplein theareawith lessthanonepercentof

residentsbeingoversixty-five yearscomparedto 11.4percentnationally. According

to theRAPID reportapictureof theareaemergeswith a largenumberof youngparents

with youngchildren. Substancemisuseis consideredanimportantissuefor peoplein

theSunburyarea. TheRAPID report(2002)highlightsrecentresearchfrom thearea

which foundthatforty-five percentof respondentssawdrugmisuseasthemost

significantproblem,while twenty-threepercentput it second.This wasreiteratedby

almostall theadultresearchparticipantsinterviewedin this study.
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Table5.1; Socio-economicprofile of researchparticipantscomparedto local

catchmentarea(RAPID plan2002)

Indicators Local School

Catchment Area

Population 4523

AverageHouseholdsize 4

% Householdswith 6 or morepeople 19%

% Lone ParentsHouseholds 23%

% PrivateHousing 41%

% TenantPurchase ..' 2%

Rentingfrom Local Authority 58%

Unemployment 587(13%)

Research

Participants

35 families .

5

12 families (34%)

12 (34%)

12 families own (34%)

1 family renting(3%)

7 families (20%)

15 families (42%)

10 families (29%)

5.2.2 Employmentpatternsin thecommunity

Unemploymenthasfallen in Sunburysincethe 1991 censuswhich showedtwenty­

sevenpercentofmenanda lowerproportion,seventeenpercent,of women

unemployed.By 1996,20.7percentofmenand15.2percentofwomenwere

unemployed.However,this still reflectsanaverageunemploymentratein 1996of 18.5

percentin the Sunburyarea,asopposedto anationalfigure of 14.8percent,a

significantdifference.While therehasbeena continuousfall in unemployment,

evidencefrom the Local EmploymentServicewould suggestthatmanyof thosewho

arelong-termunemployedrequirevery intensivesupportto movefrom unemployment

to employment.More recentDepartmentofSocialandFamily Affairs figuressuggest

anactualincreasein unemploymentfrom 437in September2001 to 587 in January

2003 for this particulararea. Thereis alsoevidenceto suggestthatthegainsin

employmenthavebeenmadein unskilledandpart-timework. This is evidentamong

themothersin this studywith themajorityof themworking in low-paidandunskilled

work, mainly cleaningandcateringjobs. This type ofemploymentleavesthem

vulnerableto future fluctuationsin the labourmarket. In this studyten(twenty-nineper
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cent)of thethirty-five families interviewedaredependenton unemploymentassistance

which is aboveboththe local andnationalaverage.

5.2.3Family compositionandoneparenthouseholds

Accordingto RAPID figurestwenty-threepercentof thehouseholdsin theareaare

headedby a loneparent,which is almosttwice thenationalaverageandaccordingto

theRAPID planthis actsasan important indicatorofdeprivation. TheRAPID plan

presentsinformationon theageof thosewho collectthe LoneParentSocialWelfare

Paymentfrom the local postoffice in thecatchmentareaandfound thatof the579

parentscollectingtheallowancealmosthalfof themareunderthirty yearsandforty­

oneclaimantswereunderagetwenty. In this study,twelve(34.3percent)of thethirty­

five families areheadedby a loneparentwhich is abovetheaveragefor thearea.

Themediannumberof siblingsin theparticipantfamilies is three. Table5.2 illustrates

theparticipantsplacewithin their family. Themostfrequentplacewithin the family for

thestudyparticipantsis oldestchild andthe leastfrequentis only child. Eiverset al.

(2000)found thatearlyschoolleaverstendedto havea slightly highernumberof

siblingsthannon-earlyschoolleaversandthosewith five or moresibling wereat a

greaterrisk ofearlyschoolleaving.Thirteenof thestudyparticipantshavefour or more

siblings.

Table5.2 Placein thefamily

place in the family

oldest middle youngest only child Total

Participant in yes 7 5 6 2 20

Early Start no 8 1 5 1 15

Total 15 6 11 3 35

5.2.4 Housing

Themajority of thestudyrespondentsarefrom the local authorityhousingestates

which werebuilt in Sunburybetween1977and1986. Therehasbeena significant

take-upof thetenantpurchase/salesscheme,with almosthalfof thehousesin theolder
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estatesbuilt in 1977currentlyin theprocessof beingbought. Therearecurrently4,000

peopleon thewaiting list for local authorityhousingin theareaandtheRAPID plan

acknowledgesthatasthe currentpopulationis expandingtherewill be increasing

pressureon housingsupply. In this studythemostfrequenttypeofhousingtenurewas

rentingfrom the local authority,followed by homeownershipin a privatehousing

development,thentenantpurchaseandfinally onefamily wererentingprivately (see

table5.1). As seenin table5.1 thenumberof thoserentingfrom the local authorityis

belowthe local averageandthenumberliving in tenantpurchaseaccommodationis

well abovethe local average.Oneexplanationfor this is thatmanyof the families in

thestudyhaveonly recentlybecomeinvolved in thetenantpurchaseschemeandthis

mayreflectbroadertrendsin theareatowardstenantpurchase.

5.2.5 Educationattainment

TheRAPID plan identified literacyasthesinglebiggesteducationissuein their

consultationprocesswith thecommunityandit hasbeenidentifiedasapriority issue

for thearea. Literacy issueswerementionedboth in relationto childrenandadults.

TheRAPID planclaimsthat for somesecond-levelschoolsin Sunbury,theproblemis

so largetheywould identify up to ninetypercentof their first yearintakeas

experiencingsomeliteracydifficulties. The issueof literacydifficulties in theareawas

alsohighlightedby almostall of theteachersinterviewedin this study.

TheRAPID planpointsout that in 1996in the Sunburyarea,only threepercentof the

populationagedoverfifteen andoutof formal educationhadattainedanytypeof third

level education.Theeducationalattainmentofmothersonly wascollectedin this study

asjustonefatheragreedto takepart in theresearchandthis informationwasnot

availablefor mostof the fathersin thestudy. In relationto the importanceofmothers

educationalattainmenta recentstudyby Chevalieretal (2005)cited in the Irish

Government'sreport, 'Stateof theNation'sChildren' (2006)found thatmaternal

educationalattainmenthada strongereffectthanpaternaleducationalattainmenton the

child'seducationalachievements,particularlyfor boys. As illustratedin Table5.3 only

threeof themothersin thestudyhadanytypeof postLeavingCertificatequalification
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or third level education. Thenumberofmothersin thestudywho hadno formal

educationalqualificationswasmuchhigherthanboththe local andnationalaveragefor

females.

t· t dd f Itt·T bl 53 M tha e . 0 erse uca Iona a alnmen In s u ly
Mothers'educational Femalesin the Femalesin

attainment Sunbury1996 NationalCensus
Qualifications Frequency(0/0) Census 1996
no former
qualificationsor 24(68%) 48% 29%
primaryonly
Juniorcert/lower 5(14%) 300/0 20%
secondary
Leavingcert/upper 3(9%) 19% 310/0
secondary
PostLeaving 2(6%) NA NA
Certificate
Third Level 1(3%) 3% 20%

Total 35(100%) 100% 100%

5.2.6 Educationalattainmentof siblings

Sixteenof thestudyparticipantshadoldersiblingswho hadleft secondaryschool

education.As canbeseenfrom theResultsin Table5.4,threeof theparticipantshad

siblingswho left with no formal qualifications. Themostfrequenttypeofeducational

attainmentfor thesiblingsof theresearchparticipantswasaLeavingCertificate.

Table5.4Siblings'educationalattainmentin Study

Siblingseducational
attainment NationalCensus

Qualifications FrequencyN=16 1996

No former
qualificationsor 3 (19%) 290/0
primaryonly
Juniorcert/lower 1(60/0) 21%
secondary
Leavingcert/upper 6(380/0) 300/0
secondary
PostLeaving 3(19%) NA
Certificate
Third level 2(13%) 20%

Apprenticeship 1(6%) 100
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5.2.7 Youngpeopleandwork

TheRAPID plan(2002)contendsthatthecurrenteconomicsituationandthe

availability ofa largenumberofjobsis temptingyoungpeopleoutof theeducational

systemandinto work. This issuewasalsomentionedby oneof theschoolprincipals

interviewedin this research.TheRAPID planmaintainsthatasstudentsstartworking

part-timein transitionyear,theyareencouragedby employersto takeon extrahoursto

thepoint wheretheyareeffectivelydoinga full timejob andeventuallydrop-outof

school.This issuewasalsomentionedby oneof theprimaryschoolprincipals

interviewedin this study(seesection7.2.8). At the time ofdatacollectionfor this

researchmostof thetransitionyearstudentswerestartingto look for part-timework

andwork experiencefor transitionyearso it is difficult to testthis hypothesis.At the

time ofcollectingthedataonly five of the thirty-fivestudentswereworking andonly

onestudentwasworking morethantenhoursa week. However,asmanyareonly

startingto look for emplOYmentit is difficult to assessthe long-termimpactof working

part-time. Lynch andLodge(2002)found in their studyof secondlevel studentsin

twelveschoolsin Irelandthat forty-onepercentwereworking part-timethroughoutthe

yearwith thirty percentof theseworking overtenhoursa week. In their studythe

LeavingCertificateclassesweremostlikely to beworking. Theauthorsalsofound that

theresponsibilitiesandautonomystudentsexperiencedduringpart-timework led to

greatercalls from thestudentsfor democraticengagementin the runningof theschools

anda strongdesirefor their voiceto beheardwithin the school.

5.2.8 Childcareinfrastructurein Sunbury

Wherefamilies, suchasmanyof thosein (Sunbury),experiencehigh ratesof
poverty,socialwelfaredependence,substancemisuse,relationshipbreakdown,
physicalandmentalill-health, poor living conditionsandsocial isolation,the
chancesfor childrenstartingoff in life arequitepredictable.As oneof themain
elementsthatwill offer enhancedsocial,cognitive,motorandcommunications
skills to childrenin theirearlyyears,goodquality childcarecanpreparethem
for schoolandindeedmaintainprogressin the faceof otheradversefactors.
(RAPID Report,2002,p22)

138



Thereis currentlyonly onefull-time communitychildcarecentrein theSunburyarea

which providesfifty full day/ afterschoolplacesfor children. Themanagerof this

centrewasinterviewedfor this studyandthis is furtherdiscussedin section7.4. In

addition,theHealthServiceExecutivesupportsadaynurseryin aneighbouringarea

which providespart-daycarefor targetedfamilies. Somesessionalcareis providedby

asmallnumberofothercommunityorganisations,mainly women'sgroups. The

RAPID plancontendsthatthereis anurgentneedfor additionalchildcareplacesin

Sunburyandthis hasimplicationsfor boththeneedsofparentsandchildren. The lack

ofchildcareprovisionhasimplicationsfor loneparentsandparentsofyoungchildren

who wish to participatein furthereducationor employmentopportunities.Another

importantdimensionof thelackofchildcareinfrastructureis theneedfor childrento

avail ofgoodquality childcareandfacilitateentryto "schoolwithout disadvantageand

on anequalfooting to Peers"to helpbreakthecycleofdisadvantage(RAPID, 2002,

p22). TheRAPID planviewstheprovisionofchildcarein Sunburyasapriority for

parentsto undertake currentopportunitiesfor furthertrainingandemploymentandthe

absenceofchildcareinfrastructurewill undermineanyfuture regenerationprocess

which might takeplacein thearea.

While theconcernof this studyis notwith thechildcareneedsof workingparentsit is

importantto considerhowEarly Startfits into thechildcareprovisionwithin the

communityandthe links it haswith local childcareproviders. TheEarly Startproject

accordingto theschoolPrincipalhasno official links with otherchildcareproviders

andno onefrom theEarly Startprojector theschoolhascontactwith theCounty

ChildcareCommitteefor thearea. In theinterviewwith theManagerofCommunity

ChildcareCentrein theSunburyareait emergedthatanumberof childrenattendingthe

centrefull-time werealsoattendingEarly Startandweredroppedoff andcollectedby

thechildcarestaff. Howevertherewereno formal links with theEarly Start

programmeor with theprimaryschoolitself in termsofcommunication,consultationor

transitionprogrammes.While GroupA (N=20) in this studyattendedEarly Startthe

majorityofGroupB (N=15)alsoattendedsometypeofpreschool.Themajorityof

GroupB (nine)attendeda local communitypreschoolonasessionalbasisandthree

attendeda local voluntaryplaygroupandfinally threeattendedno preschool.
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5.3 Participationin organisedactivitiesandpast-times

5.3.1Youth Projectsin Sunbury

Youth-focusedprojects(aimedat thoseagedbetweenfive andtwentyyearsof age)in

the Sunburyareaincludediversionprojects,drugsprojects,informationandadvice,

multi-agencywork with youngpeople,outreachinitiatives,trainingandprogramme

developmentadvice. It is estimatedthat thecurrentfacilities in thewider catchment

area(includingSunbury)provideactivitiesfor up to 300youngpeoplein thirty clubs

from agesfour to seventeenyearsout ofa total of4,300youngpeoplein thecatchment

area. While thereis onemainpurposebuilt youthcentrein thearea,mostof the

servicesareofferedin premiseswhich werenot purposebuilt. TheRAPID plan(2002)

highlightstheneedfor morepurposebuilt facilities for youngpeopleandin particular

thedevelopmentof sportsfacilities in thearea. Only nineof thestudentsin this study

weretakingpart in a weeklyyouthclub (twenty-sixpercent)andof thesefour were

involved in a crimediversionyouthclub. Therewasnot a strongcorrelationbetween

participationin Early Startandparticipationin a weeklyyouthclub.

Fewof the participantsweretakingpart in organisedweeklyactivities.Six girls were

takingpart in danceclasses(four from GroupA andtwo from GroupB) andonegirl

from GroupA wastakingpart in dramaclasses.Only ninestudents(four from GroupA

andfive from Group)weretakingpart in weeklyyouthclubs. Studentsin GroupA and

GroupB reportedthat theywereinvolved in youthclubsat primaryschoollevel but

werenot engagedwith the local youthservicesat secondlevel. Jim for examplewas

involved in a youthclub in primaryschoolbut his mothersayshewasneveraskedto

join a club at secondlevel sothis is why he isn't involved. Severalparentsandstudents

in thestudyexpressedtheconcernthattherewaslittle to do for youngpeoplein the

areaandyoungpeoplewereneglectedunlesstheywereinvolved in anti-social

behaviourin thecommunity. Most parentsfelt therewasvery little for teenagersto do

except'hang-around'.
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5.3.2Sportsparticipation

Lessthanhalfof thestudentsin thestudyparticipatedin organisedsport. In total nine

studentswereinvolved in soccer,threewereinvolved in Gaelicgamesandtwo in

boxing. Therewasno significantstatisticalrelationshipfound betweenplayingsport

andparticipationin Early Start(thestatisticalscoreon theMann-Whitneytestwas

0.254which showsno significantrelationship. In thechi-squareif thesignificance

valueis equalto or lessthan0.05this indicatesthatthereis a significantassociation

betweenthe two variables(Foster,1998». Howevertherewasa significantcorrelation

betweenparticipationin sportandgenderwith boysbeingfar morelikely to be

involved in sportthangirls. Of thefourteenstudentswho playedsportsonly two of the

studentswerefemaleandthestatisticalcorrelationbetweengenderandsporthada

Mann-WhitneyTestscoreof0.002which showsa very significantrelationship. An

importantconsiderationwhenlooking at sportparticipationis the lack of sporting

facilities in thearea. Therewasno GaelicAthletic Associationin thearea,therewas

no local swimmingpool andvery limited accessto all-weatherpitcheswhich all

impingeon accessto organisedsports. Anotherinterestingfactorwhich emergedis

thatamongstthestudentswho areparticipatingin sportit canbea very serious

commitmentwith severalof theboysattendingsoccertrails for local clubs. Threeof

theboysmentionedtheywereconsideringa careerin soccerandoneof theseboys

consideredit ashis maincareeroption. This point will bediscussedin moredetail in

Section5.6 which examinesfutureaspirations.

5.3.3Hobbiesandpast-times

Studentswereaskedto identify their favouritepast-timeandthemostpopularpasttime

identifiedwasfootball asillustratedin table5.5. 'Hanging-out'with friendsandeither

playingor listeningto musicwerealsoidentifiedby theparticipantsasfavouritepast­

times. Lalor andBaird (2006)identify the importanceofmusicin adolescents'lives in

a recentsurveyof youngpeoples'viewsandneedsin Co. Kildare. They identify a

largenumberofadolescentsfrom their researchwho were"actively engagedwith

music,dramaor singingeachweekandlisteningor playingmusicis a very common

way ofcopingwith "feelingdown" (Lalor andBaird,2006,p8). Only two students,

141



both from GroupA wereattendingmusicclassesandtwo girls in GroupA werealso

attendingSpeechandDramaclasseson a weeklybasis. Oneof thesewasattending

musicthroughschoolandsheappearedto betheonly studentdoingthis andit was

througha GaelScoil. It wasnotclearif otherlocal schoolswereoffering theseextra­

curricularactivitiesto studentsbutnoneof theparticipantsindicatedthattheywere. As

reportedby Lynch (1999)involvementin extra-curricularactivitiesin schoolcan

contributeto positivestudent-teacherrelationsandassiststudents'senseof belonging

in theschoolwhich mayhelppreventearlyschoolleaving. Six childrenweretaking

part in no organisedactivitiesat all. Genderof theparticipantswasvery influential in

the typeofpast-timesthey identifiedasbeingtheir favouriteandgirls werefar less

likely to pick a sportor computergames.In GroupB, againfootball wasthemost

commonactivity amongthestudentsin thegroupwith five studentsciting it astheir

mainpast-timeandtwo femalestudentswereinvolved in Irish Dancing. Therewas

limited participationin after-schoolyouthclubs. Onegirl in GroupB hadbeentargeted

for anafter-schoolactivity becauseshewasvery shy in primaryschool. Aside from

football andIrish Dancingfew of thestudentsin eithergroupwereinvolved in

organisedactivitiesand,in general,their freetime appearedto beunstructuredwith the

malesin thestudybeingmoreinvolvedorganisedactivities.

dbdT bl 55 bboa e . 80 lesan past-time .y 2en er

favourite pastime Total

hanging out
football with friends computer music reading dance boxing

Student female 1 4 0 6 4 3 0 18
gender

2 1 0 0 1 17male 10 3
Total 11 7 2 7 4 3 1 35

Studentswereaskedhow muchtime theyspentsocialisingwith their friendsandit

emergedthatGroupB spentmoretime with their peergroupon a daily basiscompared

to GroupA. Most studentshaddaily contactwith their peergroup,eleven(seventy­

threepercent)ofGroupB studentswerespendingbetweentwo andfour hoursdaily

with themcomparedto seven(thirty-five percent)GroupA students.GroupA

students(twenty-fivepercent)wereslightly morelikely thanGroupB (twentyper

cent)to only spendtime with their friendsat theweekend.
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GreaneyandKellaghan(1993)in their studydid find significantdifferencesin termsof

leisureactivitiesbetweenthegroups(seesection3.5.1)andin particulartheir

Experimentalgroupweremorelikely to havea hobbythantheControl group. This

studyfound thatGroupA wereonly slightly morelikely to beinvolvedin anorganised

activity with genderratherthanparticipationin Early Startbeingthegreatest

influencingfactoron whetheror not studentshada hobby.

5.3.4TV andComputers

Studentswereaskedabouttheamountof time theyspentwatchingtelevisionand

playingcomputergames.Only onestudentfrom eachgroupstatedthat theydid not

watchanytelevisionwhile themajority (thirteenstudentsfrom GroupA (sixty-five per

cent)andten from GroupB (sixty-sevenpercent) statedthat theywatchedbetween

oneandtwo hoursperday. Overall, therewasvery little differencebetweenGroupsA

andGroupsB in theamountof time theyspentwatchingtelevision. Thepercentageof

studentswho spentthreeto four hoursa daywatchingtelevisionwasagainvery similar

with six students(thirty percent)from GroupA andfour students(twenty-sixpercent)

from GroupB watchingfor this lengthof time daily. Therewasno significant

statisticalrelationshipbetweengenderandlengthof time spentwatchingtelevision

(usingthenon-parametricPearsonsCorrelationthesig. 2-tailedwas0.53).

Themajority of students(tenfrom GroupA andten from GroupB) did not play

computergameson weeklybasis. Thosewho did play computergamesusuallyplayed

for betweentwo andthreehoursa week. Usingthenon-parametricPearsons

Correlationno significantrelationshipemergedbetweenlengthof time playing

computergamesandparticipationin Early Start(Sig. 2-tailedwas0.440). A significant

relationshipdid emergebetweenplayingcomputergamesandgenderwith boysfar

morelikely to playacomputergamethanthe femalestudents(sig. 2-tailedwas0.001).
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5.3.5Studentsreadinghabits

Studentswereaskedabouttheir readinghabitsand,excludingschoolbooks,whattypes

ofmaterialweretheywerereading. Most studentswereengagedin someform of

regularreadingwhich is illustratedin Table5.6. Themostcommonreadingmaterials

citedwerenewspapers.Five of thestudentswerereadingweeklymagazinesandone

studentwasreadingcomics. Only threestudentsclaimedtheywerenot engagedin any

form of readingandtwo of thesewerefrom GroupB.

Nine studentswerereadingbooksat thetime of thestudyanda slightly higher

percentagefrom GroupA werereading bookswhencomparedto GroupB indicating

somedifferencesin culturalactivities. Studentswerealsoaskedif theyhadreada non­

schoolbook in the lastthreemonthsprior to thestudyandnineteenof thethirty-five

studentshaddonesowith againa slightly higherpercentagefrom GroupA (sixty per

cent)readinga bookthanGroupB (forty-sevenpercent). Kellaghan andGreaney

(1993)found no significantdifferencesin termsof leisurereadingpatternsbetweenthe

groupsin theRutlandStreetstudybut theydid find thattheexperimentalgroupwere

morelikely to havereada book in thepreviousthreemonthswhich concurswith this

research.Thetypeofbooksreadby participantsin this researchweredifferent for both

groupswith themajority ofGroupA (tenof thetwelvestudents)identifying adolescent

fiction books(mainly Harry Potter)andin GroupB all of thesevenstudentswho had

reada bookhadreadadult fiction (mainly CeliaAhearn)or a truestory. Threeof the

studentsin GroupB hadreadthesametruestorywhich wasa recentbookabouta

ganglandfigure from the Sunburyarea,who hadbeenkilled in a ganglandshooting.

Thestudentscould relateto placesandpeoplewithin thebookandthestudentswere

very interestedin discussingthebookwith the interviewer.

Studentswereaskedhow muchtime theyspentreadingon a weeklybasisandthe

majority (seventy-fivepercentofGroupA andseventy-threepercentof GroupB)

spentbetweenzeroandonehourperweekreading. Only threestudents(onefrom

GroupA andtwo studentsfrom GroupB) readon a nightly basis. Therewasa

significantstatisticalrelationshipbetweenthetime spentreadingandgenderwith girls

144



engagedin readingona morefrequentbasis(usingthenon-parametricPearsons

Correlationthesig. 2-tailedwas0.013which is statisticallysignificant). Therewere

inconsistentreadinghabitsfor moststudentsin thestudyandreadingwasnot a regular

activity for manyof thestudents.

Table5.6Typesof ReadingMaterials

participant In early start * type of reading material erosstabulatlon

Count

tvoe of readina material
newspaper

newspape sports/tv weekly
comic r-Qeneral section none books maQazine Total

participant in yes 1 3 3 1 6 4 18
early start no 0 4 4 2 3 1 14
Total 1 7 7 3 9 5 32

5.3.6Summaryof involvementin organisedactivities

Studentswereaskedto identify their favouritepast-timeandthemostpopularpast-time

identifiedwasfootball, followed by hangingout with friendsandeitherplayingor

listeningto music. Only two students,bothfrom GroupA, wereattendingmusic

classesandtwo girls in GroupA werealsoattendingSpeechandDramaclasseson a

weeklybasis. Oneof thesewasattendingmusicthroughschoolandsheappearedto be

theonly studentdoingthis andit wasthrougha GaelScoil. It wasnot clearif other

schoolswereoffering this to students. Six childrenweretakingpart in no organised

activitiesat all. As reportedby LYnch (1999)involvementin extra-curricularactivities

in schoolcancontributeto positivestudent-teacherrelationsandassiststudents'sense

ofbelongingin theschoolwhich mayhelppreventearlyschoolleaving. Only nineof

thestudentsin this studyweretakingpart in a weeklyyouthclub (twenty-sixpercent)

andfour of thesewereinvolved in a crimediversionyouthclub. Therewasnot a

strongstatisticalcorrelationbetweenparticipationin Early Startandparticipationin a

weeklyyouthclub. Also therewereinconsistentreadingpatternsamongbothgroupsin

thestudyandgenderappearedto havea moresignificantimpactthanparticipationin
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Early Starton readingactivity. However,threestudents,all from GroupB werenot

engagedin anytypeof regularreadingactivity.

5.4 Educationalprofile of participants

5.4.1Specialneedsprovision

In GroupA, four studentsin theEarly Startgroupwereidentifiedashavingspecific

learningneedsandin GroupB, threestudentswereidentifiedashavingspecific

learningneeds(seesections6.4and6.10for furtherdiscussion).CampbellandRamey

(1994)in theirevaluationof theCarolinaAbecedarianProjectfound thatchildrenwho

hadreceivedpreschooltreatmentwerelesslikely to beplacedin specialeducation.

However,this studydid not find asignificantstatisticalrelationshipbetween

participationin Early Startandplacementin specialeducationor learningsupport.

This is similar to GreaneyandKellaghan(1993)who alsofound thatplacementin

specialeducationwasnot significantlydifferentfor thestudyor comparisongroups.

Howeverparticipationin Early Startwasidentifiedby teachersandparentsin thestudy

ascontributingto earlieridentificationof speechandlanguagedifficulties (seesection

6.2).

5.4.2JuniorCertificateType

In additionto thetraditionalJuniorCertificateProgramme,offeredby all schools,a

morerecentappliedversioncalledtheJuniorCertificatefor SchoolsProgramme

(JCSP)hasbeenestablished.TheJCSPis designedfor studentsdeemedat-riskofearly

schoolleavingwho wouldbenefitfrom specialsupportto helpthemcompletetheir

JuniorCertificate. StudentstakingtheJuniorCertificateSchoolExaminationstudythe

normalJuniorCertificatesyllabusandalsoreceiveanindividualisedrecordof their

achievementin additionto theJuniorCertificate. In GroupA, themajorityof students

wereparticipatingin thetraditionalJuniorCertificate(seventeenstudents)while in

GroupB, therewasamuchsmallermajorityparticipatingin thetraditionalJunior

Certificate(eightstudentsparticipatingin theJuniorCertificateProgramme,six in the

JCSPandonestudentwasattendinganoutof schoolproject).
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5.4.3Numberof honourssubjectstakenfor JuniorCertificate

Studentsstudiedup to tensubjectsfor their JuniorCertificateincludingthecore

subjects,Irish, MathsandEnglish. A numberof studentswereexemptfrom Irish

becausetheyhadspecialneedsincludingdyslexia. Themeannumberofhonours

subjectsfor GroupB is 3.5 andthemedianis 2.5. Themeannumberofhonours

subjectsfor GroupA is 4.5 andthemedianis four. Thebox-plotbelow(Table5.7)

illustratesthedistributionofhonourssubjectin eachgroup. In thebox-plot,abovethe

line in the box representsthemediannumberofhonourssubjectsfor eachgroup. The

un-shadedline demonstratesthe lowestandthehighestvaluesin eachgroup.The

valuesfor GroupB arebunchedat the lowerendofbox plot indicatingfewerhonours

subjects.GroupB studentsweremorelikely to not takeanyhonourssubjectsin their

JuniorCertificateexams(five studentsin GroupB did no honourssubjectscomparedto

two in GroupA). Using SpearmanRhoto examinetherelationshipbetween

participationin Early Startandthenumberofhonourssubjectstakenat Junior

Certificatelevel therewasno overall statisticalsignificance(Sig. (2-tailed)was0.28).

Howevertherearesignificantstatisticaldifferencesin particularsubjectssuchasMaths

which is discussedin section5.4.4.
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Table5.7Distributionof honoursSubjects
Box plot - Inter-quartilerangeof HonoursSubjectsin theJuniorCertificate

10-

Number Iof honour subjects

8-

6-

2-

0-

-.-

-I",.

I

Group A
Yes Participant In Early Start

-.-

I

Group B
No

5.4.4JuniorCertificateResults
In GroupA (N=20) all studentscompletedtheir JuniorCertificateExamsandin Group

B (N=15) fourteenof thestudentscompletedtheir JuniorCertificateExams. The

resultsfor thesevenmainsubjectstaken,includingMathsandEnglishwhich are

compulsorysubjects,aregivenin Table5.8. UsingtheJuniorCertificateResultsof

GroupA andGroupB, a numberofcross-tabulationswerecarriedout to testthenature

of therelationshipbetweenparticipationin Early Startandacademicoutcomes(referto

Appendixnine,Tablethreefor results). Usinga non-parametrictestfrom SPSS,

Spearman'sRho,a positivecorrelationemergesbetweenparticipationin Early Start

andhigherexammarksin theJuniorCertificateMathsexam(P valuewas0.043). A

positivecorrelationalsoemergesbetweenparticipationin Early Startandhigher
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achievementsin Sciencein theJuniorCertificateexams(P valuewas0.020). A higher

percentageof GroupA students(twenty-fivepercent)did honourslevel Mathsfor their

JuniorCertificatecomparedto GroupB (sevenpercent). Additionally, ahigher

percentageof GroupB (forty percent)satthefoundationlevel Mathspaperfor their

JuniorCertificateexamcomparedto GroupA (twentypercent).

Mullan andTravers(2007)maintainthatthemajoritychildrenat-riskof failure in

mathsarefrom areasofhighsocio-economicdisadvantageandthatthereis aneedfor

earlyinterventionin mathematicsasresearchsuggeststhattherecanbea"three-year

gapin achievementlevelsin earlynumeracyby thetime achild entersformal

education"(P229). Theycontendthatin DesignatedDisadvantagedSchoolsin Ireland

thereis limited learningsupportin mathematicsavailableasthefocusof themajority of

learningsupportis on improvingliteracyskills andthereis aninequalityin accessto

learningsupportin Maths. A possible explanationfor thepositivecorrelationbetween

participationin Early Startandimprovedresultsin MathsmaybethattheEarly Start

environmentprovidedanearlyintroductionto mathematicalconceptsor 'number

sense'which wasbeneficialto theparticipantswhentheystartedformal education.

Dunphy(2007)contendsthatdeveloping'numbersense'for youngchildrenis an

importantfactor in latermathematicalattainment.Shestatesthatwhile youngchildren

"couldnot yet besaidto benumeratein theconventionalsense,theyare,nevertheless,

in theprocessofdevelopinganunderstandingof someof thewaysin which numbers

canbeusedin everydayactivity" (ibid, p7). Dunphyis particularlyinfluencedby the

work ofGrenno(1991)who assertsthat 'numbersense'in youngchildrenis boundup

in thechild'severydayexperiencesandit is ''throughparticipationin numerical

experiencesthatyoungchildrencometo appreciatearangeofpossibilitiesfor theuse

of numbers"(p9).Thereforethedevelopmentof 'numbersense'duringparticipationin

Early StartmayhavegivenGroupA anadvantageoverGroupB whentheyentered

formal schoolparticularlyif we considerMullan'sandTraver'sassertionthatthereis

little availabilityof learningsupportin Mathsin DesignatedDisadvantagedSchools.

This finding might indicatethatthecurriculumof theEarly Startprogrammemayhave

influencedthedevelopmentof 'numbersense'for thestudentsin theprogramme,
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particularly asthe curricular guidelinesemphasisesthe active involvementof the child

in their learning and the role of adults in structuring childrens learning contexts. This

developmentof 'number sense'may alsohavebeenbeneficial to Group A in their

Junior Certificate attainment in Sciencesincesomeaspectsof the Maths and Sciences

curriculum are closelyrelated. The 'State of theNation's Children' (2006)report cites

arecent OECD-PISA study which found that there wasacorrelation betweensocial

classin Ireland and reading and mathematicsliteracy, with children from the lowest

socialclasscategoryachievinga lower meanscoreof470.8in mathematicalliteracy,

while the meanscoreachievedby children from the highestsocialclasscategorywas

542.5.

F-Foundatlon LevelO=Ordlnary levelH=hlgher level

Table 5.8 Junior Certificate Results
Subject Level H H H H Total 0 0 0 0 0 Total F F F F Total

hons Ord Foun

Grade A B C 0 A B C 0 F A B C F d

Maths Group 0 5 11 0 4

A 2 1 2 2 4 2 2 1 1 2 1

... (N=20) _-.... �-�.�'�~

-_._._-1--.-----�~�-�-�-�- �~�-�-�_�.�_�- ----r-.---- �~�-�- -7----- f----.-- _._- �~�.�- ---..._----..

Group 0 1 0 6

B 0 1 0 0 2 3 2 0 0 3 3
(N=14*
)

Science Group 1 5 3 0
8 0 2 1 0 0 3 0 0 0 0 0

A 1---- ---1----- f--- ._._- -_._-. _._. ----.

Group 1 2 3
6 0 3 2 0 1 5 0 0 0 0 0

B
0

English Group 1 1 6 1 9 1 2 4 2 0 9 0 1 1 0 2

A
I-- -- I---1--- ------ 1-._._-�~�.�_�- _._-_..�-�-�'�~

�~�-�-�_�.�- -- ._-- - .---- �.�-�-�-�.�~�_�.�_�.�-

�.�_�-�-�~

Group 1 1 1 2 5 0 3 2 1 0 6 1 1 1 0 2

B
French Group 0 5

9 0 0 0 1 0 1 0 0 0 0 0
3 1

A .-- -_.._-1--- ---_._- ---- f----_. _._- ---- --_.'--- ---_.. - ----- .-. _._----------

Group 0 0
2 0 1 1 0 0 2 0 0 0 0 0

B
0 2

Irish Group 1
4 1 3 2 2 1 9 0 1 3 0 4

1 1 1
A 1--.--"--_. --- _._..••._p.. _. �~�_ .. _.__. ._._---._- _... _. -_.- _....__... ----- ...._..._.- ..- _.._.- .. - ....... ." ... - ..--_.,._.....-

-- �~�-�_�.�_�-�-�-�- .._-
3 5 0 1 5

Group 0 0 1 2 0 0 0 5 0 2 2
B

History Group 1 1 3 6 11 0 4 2 1 0 7 0 0 0 0 0

A -_..- --"-' ..-. 1--- ....- �~�-�_�.�- -_.- .-.._-"'-'-- ._._--_._.. ._--- -_.. '-'-- .._-_..-..•._. ·.·.···h·..·__ " .....-_._--'- . . -.-_.._--.•._....

.- .. "" ..........�_�~�-�_�.�_�- 0 2 3 1 0 6 0 0 0 0 0
Group 0 1 4 1 6

B
Geog- Group 0 11 1 3 2 1 0 7 0 0 0 0 0

2 7 2
ropy A ..._--_.__. _..-.,- ...-- _...,,- --_.--�~ ....--1------ . �P�.�-�.�_�·�·�·�~�·�_�·

._-_._.... ..-.- ...._.•_--- •• __0-_-" ---.. -.._.-- -- .... �~�. __.. - ......_- �~�.�_�.�_�- �.�_�-�-�-�_�.�_�-�-�~�-�-�-

-_.•.._._._- 9 0 5 0 0 0 0 0
Group 0 0 5 2 0 1 2 2
B
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No significantrelationshipemergesbetweenparticipationin Early Startandthe

participants'examresultsin otherJuniorCertificatesubjectssuchasEnglishandIrish.

While therewasno positivecorrelationbetweenhigherresultsin JuniorCertificate

Frenchandparticipationin Early Start,therewasa higherPercentageof studentsfrom

GroupA (fifty percent)comparedto GroupB (thirty-threePercent)studyingFrench

which is theonly secondlanguageanyof theparticipantswerestudying. TheNational

Universityof IrelandrequiresEnglish,Irish (with someexemptionsfor SPecific

circumstances andlearningneeds)andanotherlanguageaspartof their entry

requirementswith specialprovisionsfor studentswith dyslexia.The fact that lessthan

halfofall thestudyparticipantshavea third languagewould indicatethatdirectentry

to universityis not a viableoptionor choicefor themin the future andthis mayrestrict

their choicesaftertheycompleteschool.

5.4.5 Attitude to school

Accordingto Kellaghan(2001)social is locatedin the family andthechild's local

communityandrefersto issuessuchasconduct(includingmoraldevelopment),

identity (includingself-concept),socialbehaviour,attitudesandmotivation. This

definition of socialcapitalthenrequiresthata studylooking at thecontributionof Early

Startto developingsocialandculturalcapitalwould investigatetheattitudesof students

to their currentschooleXPeriences.Participantsin this studywereaskedto indicate

usinga Likart Scalehow stronglytheyagreedor disagreedwith statementsrelatingto

their experiencesat school. Thestatementsandthe resultsaregiven in table5.9 below.

Therewereno significantstatisticaldifferencesbetweenrespondentsfrom GroupA and

GroupB in how theyansweredthesequestionsandparticipationin Early Startdid not

seemto affecttherespondents'attitudeasmeasuredin this sectionof thequestionnaire.

Furtheranalysisof thedatarevealedstatisticallysignificantrelationshipsbetween

SPecificissuesraisedin thequestionnaire(SeeAppendix9, Table1 for non-parametric

bivaratecorrelationanalysisusingSPearman'srho). All studentsviewededucationas

an importantassetfor teenagersin theareato 'getahead'in life. Unsurprisingly,

studentswho felt that"mostclassesandsubjectsin schoolareboring" weremorelikely

to think. that"homeworkis a wasteof time" andstudentswho felt that"mostteachers
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careaboutstudentsasindividuals"weremorelikely to think that"studentshavea say

in how theschoolis run". Studentswho felt thatthey generallyliked schoolweremore

likely to agreewith thestatements"mostteachersthink I ama goodstudent"andview

parentalinvolvementaspositive. Studentswho felt morepositivetowardsaspectsof

schoolsuchasparentinvolvementandstudentparticipationweremorelikely to feel

morepositivein generaltowardsschool. The influenceof genderdifferencesin

attitudeto schoolwasalsoanalysedusingSpearman'srho andno significantstatistical

relationshipswerefound. In relationto studentvoicewithin theschool,tenstudents

from GroupA andsix studentsfrom GroupB felt thatstudentshaveno "say in howthis

schoolis run" andthereappearsto bea desirefor greaterstudentparticipationin school

decisions. LYnch andLodge(2002)found in their researchthat fifty percentof second

level studentswantedmorestudentconsultationin the runningof theschooland

increaseddemocraticinvolvementin decisionswhich affectthem. Downeset al.

(2007)contendthat lackof studentautonomywithin schoolsis recognisedasdamaging

to students'motivation.
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S h r FA . d

The student in Group B who was not attending mainstream education did not answer these

questions.

T bl 59 Ma e . easurlnJ ttltu esto c oOlng actors
Attitude to School Participantin strongly agree neither disagree strongly

earlyStart agree agreeor disagree
disagree

A. Most of the classes Group A (n=20) 2 6 6 3 6
and subjects in your _.- -_.....__., .... _._._-- �~ _._.------>-. ._--.. _.-.__._..__..._- .

school boring
Group B (n=14*) 1 5 1 -6-----

1

B. Most teachers care Group A (n=20) 0 11 3 4 2
about students as f- --- -.. ----_ ...__.,- ...• ..-

individuals
Group B (n=14) 1 9 3 0 1

C. There is good Group A (n=20) 3 14 2 1 0
discipline at my school -- --_..._-- .----- ._---- -- ._----_._.-.

Group B (n=14)- 1 12 0 1 0
D. Most teachers think I Group A (n=20) 5 14 1 0 0
am a good student -Group 8 (n=14)---

- --._-- 2------
2 8 1 1

E. In general I like Group A (n=20) 2 6 6 5 1
school a lot

>.--_.- -_._--_._-'... '---
Group B (n=14) 1 5 6 1 1

F. It is good for students Group A (n=20) 1 8 6 3 2
and teachers if parents

f---- ..-.--------- --------
get involved in school Group B (n=14) 4 6 2 2 0

G. I get embarrassed if Group A (n=20) 3 4 6 5 2
my parents get involved

. GroupB(n=14f-- -f---'-- ,.._-----_..-. --_._._-_._-..__.-.._-_._._.-.-. . .---_.__.__..._--
4 3 3 2

H.I like to discuss Group A (n=20) 2 7 6 2 3
homework problems with .._...._-_.- ......_--- .-.._._.._--_._.__... ..........._.__..__.... .. _...._-_.._. ._._._._._--_._....._.

my parents Group B (n=14) 3 3 4 3 1

I. Homework is a waste Group A (n=20 1 1 3 9 6..�~ ..__.._--- ... _.-.__.•._. --.-- ..-_._---- ......._.._-_.•.... -. . ... �-�-�~�_�.�-�-�,�.�_�- ......

of time Group B (n=14)---- 1 3 1 6 3

J. I have so much work Group A (n=20) 0 1 2 13 4

to do at home that i don't -, ..,- ......_- ....__......._....__.- ._---- ._._.--------_.-- - .._._-----_. ----_..�-�~�-�- ..-

have time to do my Group B (n=14) 0 1 1 11 1
homework
K I learn more useful Group A (n=20) 1 3 3 9 4

things from friends and ------
relations than i do in c--Groupif(n=14) 0 2 2 10 0

school
L. Getting a good Group A (n=20) 9 11 0 0 0

education is the best ._.•..-..... ' .... -...... - .._._ ... -- ... " .._..-- ---_._--_.-..�_�~ ------- --_._--f---.---------- -�~ ...-._----_._.._. _.._._..•.__�.�_�-�~�.�-�_�. __.

way to get ahead for Group B (n=14) 7 7 0 0 0
teenaQers in area
M. I get on with most Group A (n=20) 11 8 0 1 0

people in my class Group B(n=14) 7 6 1 0 0

N. I think the JC is Group A (n=20) 10 8 0 2 0

important for my future Group B (n=14) 9 2 2 0 1

O. Students have a say Group A (n=20) 1 7 2 4 6

in how this school is run Group B (n=14) 0 4 4 6 0
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5.4.6 Students'selfperceptionof intelligenceandability

Participantswereaskedquestionsrelatingto their perceptionof theirown intelligence

andability andto ratethemselvesin theactivitieslisted in table5.10. UsingtheMann

U Whitneytest,GroupA perceivedthemselvesasbeingbetterat MathsthanGroupB

(Asymp. Sig. (2-tailed)was0.039)andasdiscussedin section5.4.4in a cross

tabulationof their JuniorCertificateMathsResults,GroupA emergewith higherresults

in Maths. Table5.8 illustratesthedistributionof Mathsresultsfor bothgroups. This

wastheonly subjector areawheretherewasa significantdifferencefor GroupsA and

GroupB in thestudents'self-perceptionof their intelligenceor abilities. A second

analysiswascarriedout usinggenderasthe groupingvariableandthis analysisfound

thatgirls perceivedthemselvesto bebetterat dramaandmusicandboyswerelikely to

perceivethemselvesas 'very good'at sports(seeAppendix9, Table2 for analysis).

This is not surprisinggiventhanmoreboysthangirls wereparticipatingin sportsas

discussedin Section5.3.2.

Table5.10Self-perceptionof intelligenceandability
Participant in Not Moderat
early Start Good e

Maths Group A (N=20) 2 10
�-�-�-�-�-�-�-�-�~�-�'�_�. ,--, .,-_. -'.'-

Group 8 (N=14*) 5 7

Very
Good
8

2

Not
applicable
o

o

Science Group A 2 4 10 4
-Group Ef 3 4 '-6----- -f------

English Group A 2 5 13 0
Group 8--------1'---- 'S- �-�-�-�~ '7------ (f------

Sport Group A 3 7 10 0
---,----. --- ----I
Group 8 0 7 7 0

Drama Group A 5 7 5 3
-GroupEf-- 5 3-'-- '-f---'4----

Music Group �~�_�_ �~ �~�. __,____ _§ �~ _
Group 8 6 1 4 3

Making Friends Group A 0 3 17 0
Group 8 1-6--- 3 ff---- ·0·---------

* The student In Group 8 who was not attending maInstream education dId not answer these
questions.
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a e . eng' 0 time olng omewor urlngJuniorCertificateYear

How much time do you spend doina home work?
less than 1 2-3 hours over 3 hours

none hour per day per day a day Total

participant in yes 2 6 11 1 20
Early Start no 1 9 5 0 15
Total 3 15 16 1 35

5.4.7StudySkills

Participantswereaskedhowmuchtime theyspentdoingtheirhomeworkwhile

studyingfor theirJuniorCertificateandtheresultsaregive in Table5.11. Therewere

no significantstatisticaldifferencesfound betweenGroupA andGroupB in termsof

how long theyspentdoingtheirhomework(usingSpearman'srho Sig. (2-tailed)was

0.152).

T bl 5 11 L th f· d· h k d .

Fewof thestudentsfrom eithergroupparticipatedin thesupervisedstudyprogrammes

for JuniorCertificatepupilsofferedby theirschools. In GroupA, only threestudents

participatedandin GroupB only four participatedsostudentsfrom GroupB were

slightly morelikely to participatein supervisedstudybut therewasno significant

statisticalcorrelationfor eithergroup. Homeworkclubsandsupervisedstudywerenot

alwaysPerceivedashelpful by all of thestudents.Onestudentfor examplehad

recentlyleft supervisedstudybecausehecouldnotconcentratein thestudyroom

becausehefound thebehaviourofotherstudentsdistracting.

5.4.8 Absenteeism

Studentswereaskedabouttheir rateof absenteeismfrom schoolandtheresultsare

presentedin Table5.14. While sixteenof thestudyparticipantswereinfrequently

absentfrom schooloverhalfof theparticipantswereabsenton at leastamonthlybasis.

Mostsignificantly,thereweresix studentsin thestudywho wereabsentat leastoncea

weekandof thesefive werefrom GroupB. However,all of thesefive studentswere

alsoin TransitionYearandtheremaybe lessofanonuson themto attendschoolona

daily basisbecauseof themorerelaxednatureofTransitionYearcomparedto third

year. Frequentabsenteeismis viewedasarisk factorassociatedwith earlyschool

leaving. All thestudentsin thestudyclaimedtheir parentswereawareof their

absencesfrom school.Oneof themothersin thestudyhadmadeacourtapPearance
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while herchild wasin sixth classin Primaryschoolbecauseof his absenteeism(see

Section6.11.3). This child hassinceleft theschoolsystemandis nowattendingan

Early SchoolLeaversproject. GreaneyandKellaghan(1993)foundno differencein

absenteeismat ageeightyearsbetweenthegroupsin their studybut therewas

considerablevariationfoundwithin eachgroupandthis studyfinds thatprogramme

participationappearsto havehada limited impacton absenteeism.

Table5.12Rateof absenteeism

How often are YOU absent from school?
more than 5-6 times

twice a week once a week monthly per year rarely or never Total

participant in yes 0 1 9 4 6 20
Early Start no 1 4 4 2 4 15
Total 1 5 13 6 10 35

5.4.9 SchoolDiscipline

Studentswereaskedabouttheir behaviourin schoolandhow frequentlythey found

themselvesin troublewith their teachers.In GroupA (N=20) fourteenstudentsrarely

found themselvesin troubleandninestudentsin GroupB reportedthattheywererarely

in troublewith their teachers.Two studentsfrom eachgroupfelt they werein trouble

sometimesandfour studentsfrom GroupA andfour studentsfrom GroupB felt they

werein troublevery often. Themostcommonreasonsstudentsidentifiedfor getting

into troubleweretalking in classfollowed by messingor fighting in school. Also not

doingtheir homeworkwascitedasacommonreasonandonestudentfrom eachgroup

felt that thereasontheywerein troublewasbecauseteachersdid not like them.

Studentswerealsoaskedif theyweresuspendedfrom schoolandthirteenstudents

(sevenfrom GroupA andsix from GroupB) hadbeensuspended.Therewasno

significantstatisticalrelationshipbetweenparticipationin Early Startandsuspension

from schoolbut therewasacorrelationbetweensuspensionandahigherrateof

absenteeism(usinganon-parametrictestSpearman'sRhotheP valuewas0.012see

Appendix9, Table8).
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5.4.10 Teachers'ratingof students'performance(non-specialneedsstudents)

Secondlevel teacherswereaskedto ratethestudentsfrom groupsA andB in termsof

socialskills andapproachesto learningandotherrelatedcategories.In GroupA,

resultsfrom secondlevel teacherswerereturnedfor seventeenof thetwentystudents

andin GroupB teacherscommentswerereturnedfor thirteenof the fifteen students.

Theresultsof thesearein Tables5.13and5.14. Thestudentswith themostserious

learningdifficulties arenot includedasteachers'commentsrelatingto thesestudents

arediscussedseparatelyalongwith thestudentprofiles in sections6. 4 and6.10. In all

cases,the teacherswho returnedcommentswerethestudentsYearHeadsandhada

goodoverviewof thestudents'academicperformancein theschoolanda personal

knowledgeof thestudent.All of theseteachershadalsotaughtthestudentsduring

their time in thesecondlevel school. In relationto approachesto learning,therewere

very few differencesbetweenthegroups. In relationto socialskills, thestudentsin

GroupA wereratedslightly higherby theteachersandnoneof the teachersratedthe

studentsfrom GroupA ashavingpoorsocialskills. In comparison,two studentsfrom

GroupB wereratedashavingpoorsocialskills. In relationto goal settinga higher

percentageof GroupA wereratedashaving 'good'goal settingability. A slightly

higherpercentageof the GroupB wereratedby teachersashaving'poor' levelsof

homesupport. Also in relationto activeparentinvolvementGroupA wereratedby the

teachersasbeingmoreactively involved. However,for bothgroupsthe level of 'good'

activeinvolvementwasnot very high. In relationto schoolattendance,GroupA were

ratedasslightly betterby teachersbut sincethis is anexamyearandmanyof the

studentsin GroupB werein TransitionYearthis might havean impacton attendance

andabsenteeism.Therewerehigh levelsofpunctualityreportedfor bothgroupsbut

two studentsfrom GroupA wereratedas'poor' for punctuality. Classroombehaviour

wasalsoratedsimilarly for bothgroups. This is similar to the findings of Greaneyand

Kellaghan(1993)who foundonly slightdifferencesin classroombehaviouramong

researchparticipantsin theirevaluationof theRutlandStreetProject. In this current

study,thetwo mainareaswheredifferencesemergedbetweenthegroupswereGroup

A beingratedmorepositivelyby their teachersin termsofsocialskills with moreof
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thembeingratedas 'good'andalsoa largerpercentageofGroupA wereratedas

'good'at settinggoals.

Table5.13 GroupA: Early Start2roup(N=15 students)
Teachersratingof students; poor average good

Approachto learning 20% 27% 53%

SocialSkills 0 53% 47%

ProblemSolving 13% 47% 40%

Goalsetting 33% 27% 40%

Homesupport 7% 40% 53%

Attendance 7% 20% 73%

Punctuality 13% 7% 80%

ClassroomBehaviour 13% 7% 80%

Active Parentalinvolvement 0 66% 33%

Table5.14 GroupB: Non Early Start2roup(N=12 students)
Teachersratingof students; poor average good

Approachto learning 17% 33% 50%

SocialSkills 17% 50% 33%

ProblemSolving 8% 59% 33%

Goalsetting 25% 59% 17%

Homesupport 17% 33% 50%

Attendance 0 33% 66%

Punctuality 0 8% 92%

ClassroomBehaviour 8% 25% 66%

Active Parentalinvolvement 41% 33% 25%

158

'j

Ii



s.sAttitude andself-esteem

5.5.1 RosenbergSelf-esteemScale

TheRosenberg'sSelf-Esteem(RSE)scale(Rosenberg,1965)wasusedto measurethe

students'self-esteemin this study. Accordingto Downeset al. (2007)Rosenberg

"describesself-esteemasfeeling thatyou are 'goodenough'"andself-esteemis

associatedwith schoolachievement(p410). Rosenberg'sSelf-Esteem(RSE)scaleis a

ten-itemself-reportmeasureofglobalself-esteem(seesection4.9.4). Itemsarerated

from stronglydisagree(one)to stronglyagree(four) (seeTable5.15 for results).

Scoresrangefrom tento forty, with higherscoresindicatinghigherlevelsof self­

esteem.Fiveof the itemsarewordedpositivelyandfive arewordednegatively.All the

studentsweregivenan individual scorebasedon their responsesto thescale. The

meanscorewasthirty-two, theminimumscorewastwenty-fiveandthemaximumwas

thirty-nine. An analysisof thedatawascarriedout usingSpearman'srho, a non­

parametrictest,which found no correlationbetweentheRSEscoreandparticipationin

Early Start(ValueofP was0.099)(SeeAppendix9, Table4). Furtheranalysisfound

no correlationbetweentheRSEscoreandgender(ValueofP was0.096). Using

Spearman'srho therewasa correlationbetweentheRSEscoreandwhetheror not the

studentsfelt that"mostteachersthink I ama goodstudent"andstudentswith a higher

scoreon the RSEscaletendedto believethat"mostteachersthink I ama goodstudent"

(valueofPwas0.017). Therewasno significantcorrelationbetweenRSEscoreand

beingin troublewith theGardai(valueofP was0.578)andtherewasno correlation

betweenRSEscoreandtaking illegal drugs(valueofPwas0.72). While Rosenberget

al. (1989)contendthatthereis someevidenceofa link betweenjuveniledelinquency

anda lower RSEscoreit is not evidentin this study.
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Table5.15RosenbergSelf-esteemScale

Attitude to School Participantin strongly agree disagree strongly
Early Start agree disagree

I feel I am asgoodas GroupA (N=20) 9 11 0 0
anyoneelse GroupB (N=14*)---

.•._-. _.... -.._......_.._-_.. _._---_.._- . . . �~ .....-.---.__.. - .._..

2 11 1 0
I feel I havea GroupA 7 13 0 0
numberof good 1- ....- •..... _.__.----- .

GroupB 3
.. _------.. -0·_-------_·

�~�u�a�l�i�t�i�e�s
11 0

I am inclined to feel I GroupA 1 1 7 11
ama failure I··· -_. .- •._---... _-_.._--- ...._..._----

GroupB 0 1 10 3

I am ableto do things GroupA 9 10 0 1
aswell asmostother --_.- -- r--· .------_. -_._._---------....---------

�~�e�o�p�l�e
GroupB 2 10 2 0

I feel I do not have GroupA 1 4 9 6
muchto beproudof

f-....

GroupB 0 0 12 2

I takea positive GroupA 10 10 0 0
attitudetowards "-_.._---- - _.- _.._.._--- ---.

myself GroupB 4 10 0 0

On thewhole I am GroupA 8 11 1 0
satisfiedwith myself I· --.... _.....---.._--- .._--- •• ··M ••••_._••___••• -_..__..•._-------

GroupB 4 8 2 0

I wish I hadmore GroupA 0 6 8 6

Respectfor myself ,•..... -.. ------ . •._._._..__.-..-
�_�.�~�.�_�-�-

GroupB 3 4 6 1

I certainlyfeel useless GroupA 0 4 10 6

at times f··
... . _.--_._---- _..

GroupB 0 7 6 1

At timesi think i am GroupA 0 5 8 7
no goodat all -_. .. - . ---

GroupB 1 3 4 6

Findingsfrom parentsinterviewsin this study,whicharefurtherdiscussedin thenext

chapter,indicatethatmothersperceivetheirchildrenasmoreconfidentif theyare

involvedin extra-curricularactivitiesandhaveanumberofclosefriends. Girls seemto

beperceivedby theirmothersashavingslightly higherself-esteemthenboysand

mothersin thestudyseemto equateself-esteemwith goodcommunicationbetween

parentandchildren,alsogirls areseenasmorecommunicativethanboys.

5.5.2 Students'self-perceptionof theirproblemsolvingability

Studentswereaskedquestionsrelatingto their self-perceptionof theirproblemsolving

abilitiesandtheresultsareillustratedin table5.16. Mostof thestudentsfrom both
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groupsfelt that theycouldfigure out problemsandwerepositiveabouttheir ability to

bouncebackfrom a badexperience.Therewasno significantstatisticalrelationship

betweenthestudents'self-perceptionof their problemsolvingability andparticipation

in Early Start(seeresultsin Appendix9, Table5).

T bl 516S Ifa e . e perceptionproblemsolvin2ability
Participant in Almost Rarely Some- Often Almost
Early Start never times Always

1. How good are you Yes (N-20) 0 1 8 7 4
at figuring out your ----'-'- _._-- .._-. f--- .. ------... -

problems and plan No (N=14) 0 2 6 4 2
how to solve them
2. How good are you Yes 0 2 4 8 6
at bouncing back - _.•...._--- ----- .........._._-_..-
quickly from bad

No 0 0 3 7 4

experiences
3. How good are you Yes 0 1 2 9 8
at leaning from your .- ..- .._.-.._.._._--_._.- •.•...... _....._._--_._-. -..._-----_.. .- ..... ---._0-'__"

No 2 0 2 5 5
..__._ .......- .. -_.. -.

mistakes
4. How often do you Yes 8 6 4 2 0
wish you were _.-.--.-_.' -

different No 4 5 4 1 0------··-

5. Do you have a hard Yes 3 6 8 2 1
time getting things No 2 3 7 0 2
done

5.6 Futureaspirations

5.6.1Students'futureeducationalaspirations

Studentswereaskedto identify their future educationalaspirationswhich aredetailed

belowin table5.17. Overall, tenstudentsidentifiedthird level collegedegreecourses

theywould like to attend.Threestudentsfelt theJuniorCertificatewastheir ultimate

educationalaspirationandnine felt theywould endtheir formal educationafter

completingtheir LeavingCertificate. In a follow-up with thestudentssincecompleting

their JuniorCertificateexams,two of thesestudents(onefrom GroupA andonefrom

GroupB) haveindeedleft theeducationsystemandonehasremainedin school.

Therewasno significantstatisticalcorrelationbetweenparticipationin Early Startand

future educationalaspirations(usinganon-parametricMann-WhitneyTesttheP value
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was0.191)but, asdiscussedin thenextsection,a higherpercentageof GroupA aspired

to professionswhich requiredthird level qualifications. Therewasa significant

statisticalrelationshipbetweengenderandeducationalaspirationswith a greater

numberof girls (eight) intendingto pursuethird level educationcomparedto boys

(two) (usinga non-parametricMann-WhitneyTesttheP valuewas0.034). Also, both

studentswho identifiedpursuingpost-graduatequalificationswerefemale,while all the

studentswho identifiedtheir JuniorCertificateastheironly educationalaspirationwere

male.

Table5.17Futureeducationalaspirations
Participantin Early Start.. educationalaspirationsCrosstabulation

Count

�8�d�u�c�a�t�i�o�t�:�'�~�J aspirations Total
Junior leaving 1 year Apprentic degree master don't
cert cert PLC e-shio course level know

participant in yes 2 4 3 1 5 2 3 20
Early Start

no 1 5 2 4 3 0 0 15
Total 3 9 5 5 8 2 3 35

5.6.2FutureProfessionalaspirations

Studentsidentifieda numberofcareersthey intendedpursuingafterthey finished

fonnal education(seetable5.18). A slightly higherpercentageofGroupA (thirty-five

Percent)identifiedcareerswhich involveda third level qualificationcomparedto

GroupB (twenty-fivePercent)andasdiscussedin thepreviousparagraphthese

studentswerepredominantlyfemale. A greaternumberof GroupB studentsidentified

a trade(i.e. carpenter,mechanicetc.)astheir futurecareeraspirationandthis wasthe

mostcommoncareeridentifiedby this group. Overall,eightstudentshadnot decided

whatcareertheywantedto pursue. This maynot beoverly significantconsideringthe

studentswereagedbetweenfourteenandsixteenyearsat the time of the interviews.

Therewasno significantstatisticalcorrelationbetweenparticipationin Early Start and

futureprofessionalaspirations(usinga non-parametricMann-WhitneyTesttheP value

was0.121).
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Table5.18FutureProfessionalAspirations

Participant in Early Start * what would you like to do after school erosstabulation

Count

What would YOU like to do after school?
Trade- Hair Prote chil

Le. or ssion com d don't
mechan Teac beaut engin pilo arts! che al Accou ve puter car kno

ic nurse h-er y eer t music f SDOrtS ntant t S e w
participant Yes
in Early N= 2 1 2 2 0 1 1 1 1 1 2 1 0 5
Start 20

No
N= 6 0 1 2 1 0 1 0 1 0 0 0 1 2
15

Total 8 1 3 4 0 1 2 1 2 1 2 1 1 7

5.6.3Life asanadult

Studentswereaskedquestionsrelatingto theirviewson their future life asanadult. In

particulartheywereaskedaboutarangeof issuesandto evaluatehow importantthey

felt theseissueswould beto themwhentheybecameadults(seeTable5.19). Theissue

which themajorityof studentsfrom bothGroupA andGroupB identifiedasbeingvery

importantto themwasgettingawell-paidjob. Lookingaftertheir parentswasalso

identifiedassomethingwhichwasvery importantto themandpayingtaxesandbuying

ahousewerealsoscoredveryhighly. Goingto massandvoting in electionswerethe

issuesthatwereidentifiedasleastimportantby manyof thestudents.Therewereno

significantstatisticalrelationshipsbetweenresponsesto thesequestionsand

participationin Early Start(seeAppendix9, Table7). Howeverthereweresome

correlationsbetweenresponsesto individual questions,suchasstudentswho identified

havingchildrenasvery importantwerealsomorelikely to identify gettingmarriedand

volunteeringin their communityasvery importantto them. Also, thosewho identified

volunteeringasimportantweremorelikely to identify othercivic dutiessuchasvoting

in electionsandpayingtaxesasbeingvery importantto them.
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Table5.19Life asan adult
How importantdo think thefollowing thingswill befor you in thefuturewhen
you arean adult?

Participant Very Important Not important
in Early important to meat all

Start Tome
GettingMarried Yes(N-20) 7 II 2

�N�o�-�(�N�~�-�f�4�Y�-
-_._----_......_---- ----------_._----------- ------------..._------.
4 4 6

Going to mass Yes(N-20) 2 12 6
�-�N�o�-�(�N�~�f�4�Y�· -----...------------ -7-----·---·-----------·...j-_ .._-_._-_..._._---

0
Havingchildren Yes(N-20) 7 10 3

�·�N�o�-�(�N�~�-�f�4�Y�- -----_.... --.--.---- -9----················-·--:i--- ....-------- ..---
3

Looking aftermy Yes(N-20) II 8 I
parents �-�N�o�-�(�N�~�-�f�4�Y�- ------------_....--- -i-·---·--·······-··----·.(j---_......_---------

12
Buying a house Yes(N-20) 10 8 2

--_ .. ----------- ---------_.......--- ·S··--··-----·-----·-----.(j._-_........__.__..-
No (N=14) 6

Payingtax Yes(N-20) 10 6 4
�-�N�o�-�(�N�~�-�f�4�Y�-

--------_... --_... -- -6--····---------------- -:i--- ......--.-.--....
6

Voting in the Yes(N-20) 8 5 7
elections �-�~�i�o�-�(�N�~�-�f�4�Y�- -------------------- ------_.._--.-.. ---------- --5--···-·-------···-·-4 5
Gettinga well-paid _y�~�~�~�~�?�9�J�.�_ 15 5 0

-----_.-----------_. ----_._--------_.--------
job No (N=14) 13 I

(j--_ ......._...__._--

Helpingothersin Yes(N=20) 4 II 5
yourcommunityl ----- ... -_ .... __ .. -- ----_........--_..-- -------_._..------------- -:i- .....-.- ..--- ......

volunteer
No (N=14) I II

Studentswereaskedto identify whatthebestthing aboutbeinganadult in the future

would beandthemajority (nine from GroupA andfour from GroupB) identified

havingfreedomfollowed by havingajob(sevenfrom GroupA andthreefrom Group

B). Otherissuesidentifiedby a smallnumberof studentsincludedowninga car,being

in a relationshipandhavingchildren. Therewasno significantstatisticaldifference

betweenthe responsesof GroupA andGroupB to this question. Studentswerealso

askedto identify issueswhich they felt would bedifficult for themwhentheyare

adults. Themostfrequentresponseto this questionwastheresponsibilitiesassociated

with adulthood(six from GroupA andten from GroupB). Also havingyourownjob

andhavingchildrenwereidentifiedby sevenstudentsfrom GroupA andthreefrom

GroupB assomethingwhich would bedifficult andagainthis is relatedto the

perceivedresponsibilitiesof beinganadult. A small numberof studentscouldnot

identify anyparticularissueswhich theyfelt would bechallengingfor themasadults
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andagaintherewereno significantstatisticaldifferencesin the responsesto this

questionbetweenGroupA andGroupB.

5.6.4Students'perceptionof their parents'aspirationsfor them.

Studentswereaskedquestionsrelatingto theirperceptionof their parents'aspirations

for themandtheir parents'attitudesto aspectsof thestudents'lives. Themajority of

studentsfelt thattheir parentswantedthemto do well in schoolexamsandto do their

LeavingCertificate(seeTable5.20). ThemaindifferencesemergingbetweenGroupA

andGroupB werein termsof thestudents'perceptionof theirparents'attitudeto

college. Studentsfrom GroupA werefar morelikely to perceivecollegeattendanceas

somethingwhich wasvery importantto theirparents.Therewasa significantstatistical

relationshipbetweenparticipationin Early Startandstudents'perceptionof their

parents'future aspirationsofcollegeattendancefor them(usinga non-parametric

Spearman'sRhotheP valuewas0.018,seeAppendix9, Table6). Greaneyand

Kellaghan(1993)found that thestudentswho hadbeenin theRutlandStreetpreschool

programmereportedthatsignificantlymoreof themreceivedencouragementto go the

secondlevel from their homes. Similarly, this studyfound that theprogramme

participantsreceivedmoreencouragementto go to third level thanGroupB, which

might indicatethattheseparentshavehigheraspirationsfor their childrenin termsof

educationalattainment.
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Table5.20Students'perceptionof their parents'aspirationsfor them.

How important Participant My parents My A little Fairly Very
is it to your in Early do not want parents important important important
parentsthat Start meto do donot
you••• this think it is

important
Play sport Yes (N=20) 0 4 7 7 2

._........._.-._-_.-...-.-_._.._..•...•

No (N=14) 0 5 4 3 2

Take music or Yes 3 8 3 5 1
dance lessons

No 1 11 2 0 0

Take on a Yes 1 5 8 5 1
leadership role

No 0 3 8 2 1

Help at home Yes 0 2 3 9 6

No 0 1 1 3 9

Get a p-tjob Yes 7 8 3 1 1
during the No 4 4 3 0 3
school year
Do my leaving Yes 0 1 0 1 18
certificate

No 0 0 0 2 12

Go to college Yes 0 1 1 5 13

No 0 5 0 5 4

Do after-school Yes 0 3 7 6 4
activities

No 0 8 1 4 1

Get a good job Yes 0 0 0 2 18

when I finish
No 0 0 0 1 13

school

Do my Yes 0 1 0 3 16

homework
No 0 1 0 3 10

Do well in school Yes 0 0 1 1 18

exams
No 0 0 0 4 10

Have a boyfriend Yes 0 8 9 1 2

or girlfriend
No 0 11 3 0 0
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5.7 Socialoutcomes

5.7.1 CrimeandBullying

In relationto involvementin criminal activities,sevenof thethirty-five students(four

from GroupA andthreefrom GroupB), all male,havebeenin troublewith theGardai.

Mainly thesestudentshavehadcontactwith theGardaioverminor incidentsbutone

studentfrom GroupA hasappearedbeforea JuvenileCourt recentlyandtwo other

students(onefrom each.group),haveregularcontactswith a JuvenileLiaisonOfficer.

Therewasno significantcorrelationbetweenparticipationin Early Startand

involvementin criminal activities.

Studentswereaskedif theyexperiencedbeingpickedon or bullied by otherstudents.

Most studentsfelt that they 'almostnever'or 'rarely' got pickedon (thirteenstudents

from GroupA andthirteenfrom GroupB). A small numberof studentsfelt theywere

bullied 'sometimes'(two) andthreestudentsfelt theywerepickedon 'very often'. All

of thestudentswho experiencedthis type ofbullying werefrom GroupA. Students

from GroupB areoldersotheymaybelesslikely to still beexperiencingthis type of

bullying. Additionally, in the interviewswith parents,someparentsfrom GroupB

mentionedincidentsofbullying which hadaffectedtheir childrenwhentheywere

younger. It alsoappearsthatthreeof thestudentsin thestudyareinvolved in bullying

otherpupils,all in GroupA. Parentsin thestudyexpressedconcernaboutthebullying

in theareaandin particularthe level of violent bullying which wastakingplace(see

sections6.7.2and7.4.5). Studentswerealsoaskedif theyhadin thepastbroughta

weaponinto their schoolandfive students,all from GroupB, haddoneso. This is a

seriousissuefor theschoolanda secondlevel teacherreportedin this studythatthe

schoolcollectsa significantnumberofweaponsfrom studentseveryyear. Farrelly

(2007)claimsthatbullying behaviourin Irish schools,wasslightly morecommonin

schoolswith highernumbersofchildrenfrom lower socio-economicbackgrounds.He

alsohighlightsrecentresearchby Downes(2004)conductedin Ballyfermotwhich

found that"principalstendedto underestimatethe level of bullying andthatbullying

wasa key concernofpupilsacrossschoolsandinfluencedthenon-attendanceofa
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notableminority" (ibid, p430). Non-attendanceat schooldueto bullying wasalso

mentionedby a teacherin this study(seesection7.3.5).

Studentswereaskedif theywereinvolvedwith peerswhomtheir parentsdid not

approveofandsixteenstudents(nine from GroupA andsevenfrom GroupB) felt they

wereinvolvedwith peerstheirparentsdid not like. Therewasno significantstatistical

differencebetweenGroupA andGroupB in their responsesto this particularquestion

(usinga non-parametricSpearman'sRhotheP valuewas0.663). Parentsin thestudy

discussedtheir concernsaboutthenegativeinfluenceof someof their children'speers

(seesection6.7.1).

5.7.2 DrugsandAlcohol Consumption

Studentswereaskedif theyhadtakenillegal drugsandsix studentshaddoneso.

Studentsfrom GroupB wereslightly morelikely to takedrugs,threeof themhad

smokedhashandonestudenthadtakenheroin. In GroupA, two studentsadmittedthat

theyhadtried hash.While morestudentshadtakendrugsin GroupB, thesestudentsare

alsoa yearolderandaremorelikely to havehadincreasedexposureto these

substances.

Studentswereaskedwhetheror not theydrankalcoholona regularbasisandif sohow

frequentlytheyconsumedalcohol. Themajority of studentsfrom GroupB (twelve)

andhalfof thestudentsfrom GroupA (ten)did drink alcoholandmoststudentsdrank

on anoccasionalbasissuchasschoolholidaysor Halloween(seeTable5.21). Students

from GroupB weremorelikely to drink ona weeklybasisthan GroupA. Therewasa

significantstatisticalrelationshipbetweenGroupB andregularconsumptionofalcohol

(usinga non-parametricSpearman'sRho theP valuewas0.032)but ageof the

participantsmayalsobea significantconsideration.Studentswereaskedif their

parentswereawareof their alcoholconsumptionandfive studentsfrom GroupA and

eight from GroupB saidtheir parentswereawarethattheyconsumedalcohol. The

issuesofdrugsandalcoholconsumptionwill be furtherdiscussedin chapterssix and

seven.
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Table5.21 Frequencyof alcoholconsumption

How often do \ ou drink alcohol?
occasions
such as

never weekly monthly Halloween Total

participant in yes 10 0 3 7 20
Early Start no 2 3 1 9 15
Total 12 3 4 16 35

5.7.3 Leadership

Studentswereaskedif they hadtakenon any leadershipresponsibilitiessuchascaptain

of a sportsteamor leaderin a youthclub. In total, twentystudentshadnot takenon

anytypeof leadershiprole andnine from GroupA andsix from GroupB hadtakenon

sucha role. Themainrolesidentifiedwerecaptainofa sportsteam(eightstudents)and

a leadershiprole within school. Only oneof thestudentsidentifiedanytypesof

leadershiproleswhich might beavailableto themin their communityor in local youth

clubs. Therewasno significantstatisticalrelationshipbetweenparticipationin Early

Startandtakingon a leadershiprole (usinganon-parametrictest Spearman'sRho theP

valuewas0.58which is not significant). Threestudentsin GroupB wereinvolved in a

mentoringprogrammefor youngerstudentsin theschool. Thereappearsto bemore

opportunitiesavailableto GroupB to becomeinvolved in suchactivitiessuchas

mentoringbecausetheseactivitiesareonly availableto studentswho arein forth and

fifth yearin school.

5.7.4SexualActivity

Studentswereaskedif theyhadengagedin sexualactivity beforetheageof 16 years.

In GroupA, threestudentsstatedthattheyhad hadsexandin GroupB, six students

claimedtheyhadhadsex. While thenumbersof studentsinvolved in sexualactivity in

GroupB weresignificantlyhigheragainthestudentswerea yearolderandthis might

beonereasonthedifference. Malesin bothgroupswerefar morelikely to saythey

wereengagedin sexualactivity thanfemalesandonly two femalescomparedto seven

malesin thestudyclaimedto be sexuallyactive. Also, amongthestudyparticipants

therewereno teenagepregnanciesreportedandsevenof thestudentswho werenot
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sexuallyactiveidentified fearof teenagepregnancyasa reasonfor abstainingfrom

sexualactivity.

5.8 Conclusion

This chapteroutlinedtheeducationalandfamily backgroundinformationof the

participantsin thestudyandsoughtto highlight anydifferencesin educational

attainmentbetweenGroupA andGroupB. Themainareaswheredifferencesemerged

werein examresultsin theJuniorCertificatein MathsandScience.Participationin

Early Startappearsto havesupportedthestudents'academicattainmentin Mathsand

Scienceandthis finding demonstratesthe importanceearlyyearsinterventionin

supportingtheacquisitionof numeracy.TheEarly Startparticipantswerealsomore

likely to do honourslevelssubjectsfor their JuniorCertificateandto do a third

language.Thenextchapterfocuseson theresultsof the in-depthinterviewswith

parentsin thestudy.
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Chapter6

Parents'Perspectiveson Early Startandtheir

ChildsEducationalJourney
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6.1 Introduction

This chapterdiscussesthedatacollectedduringqualitativeinterviewswith parents.

The first sectionof thechapterfocuseson theparentsin GroupA (N=20) andthe

secondsectiondiscussesthedatafrom GroupB participants(N=15).

Part1: GroupA-The Early StartParents

6.2 Parents'educationalbackground(GroupA)

Many of themothersin GroupA hadnegativeexperiencesof theeducationsystemand

left schoolwithout formal qualifications,manygoingto work in local factories

particularlysowingfactories. Only two parentsin this grouphada post-leaving

certificatequalificationandtwelveof themothersdid not haveanyeducational

qualifications.

I left schoolat 14 yearsof age.I left schoolon Fridayandstartedwork on
Monday.It wasnormal in thosedays.Penny

I alwaysfound schoolhardanda struggle,I wasoneof thosekids who was
looking oversaying'howarethosekids ableto do it', I struggledthewholeway
andI definitely don'twantto seemy kids struggle.Mandy

I think I probablyunderachievedin thesensethat I didn't studyhardenough
andthingslike that. I wasneverreally pushed,like my motherwouldn'tcheck
homeworkor thingslike that theway it is checkednowadaysandshewouldn't
beawareof theway thingsaredonein schoolasI would be,parentshadless
knowledgeof schoollife then Laura

Most of themothersregrettednot gainingeducationalqualificationsbut tendedto

renegotiatetheirown negativeexperiencesofeducationthroughprovidingpositive

encouragementfor their children. For instance,onemotherstatedthateventhoughshe

herselfdid not gainanyeducationalqualificationsshehasprovidedherdaughterwith

'everythingso I don'tseeany reasonfor herto fail'. Many motherswho hadleft

schoolearly returnedfor furthereducationalin tandemwith their childrensschool

progress.
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6.3 Parents'perceptionsof Early Start

6.3.1ParentinvolvementduringEarly Start

Parentswerevery positiveabouttheirexperiencesof parentinvolvementduringEarly

Startandmostfelt theywereactivelyinvolvedin their child'seducationduringEarly

Start. Parentparticipationin their child'seducationoperatesat anumberof different

levelsandthevarioustypesofparticipationcitedby parentswill now bediscussed.In

thecontextofEpstein's(2002)modelofparentinvolvementparentswereactively

involvedin thefirst threetypesofparentinvolvement,parenting,communicatingand

volunteeringandparentswerelessinvolvedin the lastthreelearningat home,decision­

makingandcollaboratingwith thecommunity.Thefirst threetypesof involvement

citedaremorepassiveformsof involvementandaredirectedby theteachersrather

thanparent-led.Therole of theHome-School-Community-Liaison(HSCL) teacherin

encouragingparentinvolvementwasmentionedby six parentsin this group.

Parentswereaskedaboutthetypesofparentinvolvementtheyengagedin duringthe

child'sparticipationin Early Start. Parentingcourseswerethemostcommontype of

involvementwith thirteenparentsmentioningparentingor educationalcoursesuchas

anIrish PreschoolPlaygroupAssociationcourseandPlaywith Purpose.Classroom

volunteeringandtrips with childrenwasmentionedby elevenparentsassomething

theywereactively involvedin andmostof this groupparticipatedin this ona

fortnightly basis. Thethird mostcommonactivity mentionedwasinformal contacts

with otherparentswhich wasmentionedby eightparents.This wascitedasespecially

beneficialfor youngmotherswho werenewto thearea.Onemotherwho hadbeen

recentlywidowedstatedthattheprogrammeallowedherinteractwith othermothers

from thecommunity. Modelling wasmentionedby oneparentassomethingshefound

beneficial. As acontinuationofactiveinvolvementafterEarly Startthreeparents

becameinvolvedin theprimaryschoolBoardof Management.Noneof theparents

interviewedwereinvolvedin curriculumdesignor planningfor Early Start. This is

similar to thefindingsof thepreviousEducationalResearchCentre(1998)evaluation

of Early Startwhich indicatedlimited parentinvolvementin theseactivities.
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Parentscitedthepositiveatmospherein theschoolassomethingwhich contributedto

parentinvolvement.

Theschoolhasanopendoor for parentsoverthere. By gettingparents
involvedat thatearlyagethey don't feel so isolated.Once youstartwelcoming
theminto theschoolit will continueon, that is a key assetyou havegot to get
theparentsinvolved. Karla

Oneareawheretherewasparticularlyactiveparentinvolvementwasparenteducation

coursesavailablethroughEarly Start. Thirteenparentsattendedcoursesandspoke

abouttheeaseofaccessto thecoursesbecauseof theavailability of childcare. Also the

fact thattheyknewotherparentsin theprogrammecontributedto their confidence

while participatingin thesecourses.

I did coursesandI hadfree time whenRonwasin Early Start.It wasgood,you
aremeetingall differentpeopleandgettinginvolved. I did somecoursesfor a
yearor two afterEarly Start. Caroline

I did a few courses,a few parentingcoursesandit doesgetyou moreinvolved
in theschoolandwhenthey wenton trips you go andhelpout. Casey

It is clearfrom theparents'quotesthattheparentingeducationcoursesplayedan

importantrole in gettingparentsinvolved in theschool. While noneof theparents

mentionedthecoursesashavinga direct impacton their futureemploymentor

educationtwo parentsmentionedthat it might haveindirectly influencedtheir returnto

educationbecauseit wasthe first time theyhadattendedadulteducationcourses.Both

of thesemothersarecurrentlyworking asSpecialNeedsAssistantsin primaryschools.

6.3.2Formalandinformalsupports

Two parentsmentionedreceivingformal supportfor their child throughtheir

involvementwith Early Start. In bothcasesEarly Startteachershadrecommendedthat

thechildrenwould attendSpeechTherapyandthechildrenattendedthe local Health

Boardservice.Bothof theseparentsthenbecameinvolved in a local languagesupport
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programmefor parentsandchildren.Therewasno othermentionof contactwith other

formal supportsthroughEarly Start.

Building socialnetworkswith otherparentswasthemostfrequentinformal support

mentionedby parents.Parentsidentifiedgettingto know otherparentsasa significant

benefitof participationin Early Start.

Therewerefifteen othergirls thesameagesaying"we areall therewith you". I
wasn'tgettingasfrustratedthenwonderingwhy my child wascarryingon like
this; it is notjust her it is everybody. Martha

Becauseof sitting in theparent-roomeverymorningwith theteachersand
bringingthemdownto your level you didn't feel asconsciousgoingforward,
you would jump in headfirst becauseit wasall thewomenfrom thecoffee
morning. We (the parents)all wentout everycoupleof weeks.I amstill in
contactwith two girls thesameageasme from the Early Start. Nora

I usedto sit in the parentroombeforeI collectedhim. All theparentsusedto be
in thereandthat'show I got to know all theparentsin theareaandit got meout
of the house.I thoughtit wasbrilliant for theparents.Joan

I wasjust mingling with peoplein thearea,whatwould you say,meeting
friends,movingout into thearea.So it wasa goodway to meetpeople.We sort
of mingledwith theHSCL. Mandy

It operatedasan informal supportgroupfor parentsandallowedthemaccessto

informal supportfrom otherparentsin thearea. RowenandGosine(2006)describe

socialcapitalasa senseofconnectednessto the largercommunitybasedon networks

andsocialtrusts. In this way Early Startplayeda role in increasingparents'informal

contactsandnetworkingopportunitiesandthereforecontributingto socialcapitalfor

parents.Theresultsarealsosimilar to Ghate andHazels(2002)studywhich found

preschoolsoffer parentsanopportunityto increasetheir socialsupportnetwork. Early

Startthenwould seemto offer opportunitiesfor bothformal andinformal formsof

family supportto parentsin thestudyandwascitedasbeingespeciallyimportantfor

parentsnewto thearea. CrawfordandWalker(2007)discussthe potentialof

protectiveenvironmentsto protectchildrenfrom adversitiesandhighlight the role of

communitysupportnetworks"particularlythosethatoffer emotionalsupportand
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practicalhelpandadvice"asbeingbeneficialfor parentsandchildren(p48). In Lewis

andArcher's(2006)studyof the role ofHSCL'sin Early Startthey found thatparent­

to-parentcontactwasfacilitatedby only five of thethirty-threeHSCLsin their study.

Parent-to-parentcontactwashighlightedby parentsin this currentstudyasvery

importantandthis indicatedthatsuchcontactshouldbecentralto anyparent

involvementstrategiesfor Early Start.

6.3.3Therole of Early Startin breakingboundaries

Parentsfrequentlycitedtherole ofEarly Startin allowing themto becomemore

familiar with theschoolsettingandtheschoolPersonnelincluding the teachersand

otherschoolstaff.

Theyeartheyarein Early Startthey familiarisethemselveswith theschool,
they know who theprincipal is. Theyearthey leaveEarly Starttheyare
confident,they familiarisethemselveswith the schoolandteachers,theyarenot
uncomfortablegoing in becausetheyknow it. They feel safe. Biddy

It wasthe first time I coulddo anycoursesor anythingin theschoolandthey
providedchildcarewith thecourses,therewasaneducationalsocialising
becauseyou weretalking to parentsabouttheschoolandwhatwasgoingon.
Early startwasa big contributorto mebeinginvolved in theschool. Jane

Early Startplayeda role for parentsin overcomingthePerceivedboundariesbetween

parentsandteachersandincreasingcommunication.Two-waycommunicationbetween

parentsandstaffis a crucialelementofa positiveworking relationshipandis also

importantfor thechild'srelationshipwith peersandadults(Bronfenbrenner,1979;

Powell, 1989;HughesandMacNaughton,2000).

I wasa studentin thatschoolsoevenwhenI broughtmy child in it wasstill my
school,the HSCL taughtme(whenI wasat school)andit wasreally like sheis
the TeacherandI amstill herpaststudentbut whenthey(teachers)camein
drinking teawith you andhavingdonutsandyappingon telling you their
businessit broughtthemall downto your level becausetheywereableto speak.
to you theway theyspeakto anyoneelse,brokeall theboundarieskind-of.
Mairead
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Early Startgaveparentstheopportunityto developa moreinformal relationshipwith

theschoolandcontributedto breakingdownboundariesbetweenparentsandteachers.

Therelationshipsbetweenschoolsandfamilies in disadvantaged areascanberife with

culturalor economicconflict thatcannotbesolvedby simply enhancing

communication(Lareau,2000). In this studyparentswerevery consciousof the

teachers'role asprofessionaleducator.While attendingEarly Startmanyof theparents

developedPersonalrelationshipwith theHSCL teacherwhich greatlycontributedto the

parents'senseofeasewithin theprimaryschool. Lewis andArcher's(2006)research

with HSCL teachersalsofound thatparentalinvolvementduringEarly Startcontributed

to breakingdownbarriersbetweenparentsandteachersandcontributedto "genuine

partnershipbetweenparentsandteacher"(p21). However,teachersin thatstudyalso

expresseddoubtsaboutthe long-termimpactof thesebenefits.Theyalsoexpressed

someconcernabouttheability of Early Startto engage withthemostmarginalised

parents.This wasexpressedby communityparticipantsin this currentstudy(see

Section7.4).

Theprocessof startingschoolwasidentifiedasbeinglessstressfulandmoreenjoyable

becauseofparticipationin Early Start. Onemotherfelt it wasa positivebeginningfor

thechild andcontributedto thechild'soverall schooleXPeriencein a positiveway.

Threeparentsmentionedthattheir childrenstill hadthesamefriendsthat theymadein

Early Startandthatthis hashelpedthemon theirjourneythroughschool.

It was very easy, she had no fear, that fear of constantlybeing with your
mammyandthesuddenlythe isolation(of beingin school). Shelly

Interestinglywhile mostof theparentsmentionedthe importanceof gettingto know the

schoolfor theparentandthechild noneof themmentionedthe role of teachersin

gettingto know theparentandthechild. Thefocusof responsibilitywasalwayson the

parentsandchildrenbecomingfamiliar with how schooloPeratesratherthenschool

becomingfamiliar with the families.
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6.3.4Parentslackconfidencein their role asprimaryeducator

Someparentsfelt thatthechild shouldattendEarly Startbecausethey lacked

confidencein theirown role asaprimaryeducator.

I put herinto Early StartbecauseI couldn'toccupyherandI didn'twantto
teachherhowto do anythingin-caseI taughtherwronganddifferentpeople
havedifferentwaysof teachingandI didn'twantto teachherthealphabetand
howto countin caseI knockedherfor six. Lucky I did causethepreschool
taughtherphonicsandI would neverhavebeenableto do that.Anne

Accordingto Lareau(2000)someparentsfrom working-classbackgroundsare

intimidatedby theprofessionalauthorityof teachersandtheseparentsfearteaching

theirchildrenthewrongthingsor instructingthemin thewrongway and"they see

homeandschoolasseparatespheres"(P8). This leadsto astrongrelianceon

informationfrom teacherswhenaskedabouttheir child'sPerformancein schoolor

behaviour.Lareau(2000)alsofound in herresearchthatmanyworking-classparents

felt theyshouldleaveacademicmattersto theteachers.Thiswasalsoapparentin this

studywith parentsrelying stronglyon informationfrom theteachersfor reassuranceon

theirchild'sschoolPerformance.Parentswereaskedabouttheir child'sacademic

Performanceandbehaviourin school. All of theparentsreliedalmostcompletelyon

informationtheyhadreceivedfrom theschoolwhenansweringthis question. This is

alsoevidentwhenexaminingsomeparents'viewson teachers'approvalof theirchild's

transitionto primaryschool. Someparentsspokeaboutthe importanceof thechild

settlinginto schoolfrom theteachers'PerSPective.School-readinesswasdescribedas

somethingwhich waslaid downby theteachersandachievementof school-readiness

wasnecessaryto gaintheteachers'approval.

Early Startpreparedher reallywell, theyknow theirwordsandPencils,you
know yourselfgettingtheir handsreadyto hold Pencilsandthings.It is agreat
helpto teacherssotheycangive attentionto theonesthatdon'thavethat.
Pauline

Interestingly,Paulinedoesnot seekindividual attentionfor herchild from theteacher

but is moreconcernedabouttheteacher'savailability to otherchildren.Parents
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identifiedaspectsof schoolreadiness whendiscussingEarly Startandthis wasa

reoccurringthemeandcentralto thediscussionon transitionsto primaryschool.

6.3.5School-readiness

The languageof school-readinessofferedby theparentsin thestudyseemedto focus

very oftenon discipline.

He waslearninghowto behaveproperly. He knewwhat time wassportstime
andwhat time waseatingandwhattime wassitting with otherchildrenor
quietnesstime. He knewwhatrules,it wascontrol really andwhatto sayand
whento sayit. Maud

Whenshestartedin junior infantsyou couldtell thechildrenwho werein Early
Startandthosewho weren't. Whentheyweretold to get in line andeverything,
get into your desktheydoneit straightaway.Thereis no point in arguing,they
just fit right in. It wasbrilliant. Forparentstherewasno anxiety. Maura

I found it very good discipline and learningbecausethey are in a routine and
they weren'tshy startingoff. I found it greatbecauseit wasn'tjust play, it was
play in a disciplinedway. Ally

Piotrkowski(2004)describesschoolreadinessin termsof resourcessuchaspolitical,

social,organisational,educational,financial andindividual which preparethechild for

schoolanddescribesit asa non-staticconceptwhich incorporatesthemulti­

dimensionalnatureof thechild'sdevelopment.Piotrkowski(2000)proposesthat in a

low-incomecommunityparentselevatedreadinessbeliefs"regardingthe resources

childrenneedfor kindergartenmaybe a function not ofdevelopmentallyinappropriate

expectationsbut aredueto realisticconcernsthattheir child maynot succeedin

resource-poorlocal schools" (P554). Piotrkowskirefersto this astheresourcemodel

of school-readiness.Parentstendto de-emphasiseinterestsandcuriosityandinstead

emphasiseconcreteskills to helpstudentsadjustquickly andsuccessfullyto the

classroom.Similarly in this studyparentstendedto focuson the importanceof

disciplinefor their child andtherole of Early Startin helpingtheir child fit into the

schoolroutineandseekingtheteachersapprovalfor their child.
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6.3.6Perceivedbenefitsof Early Start

Parentswereaskedabouttheirperceptionsof theprogrammesbenefits. Parentswere

very enthusiasticaboutthesocialisingaspectof theprogrammeandthis wasthemost

frequentlycitedbenefitby parents.

It helpedhim to socialisewith thekids eventhoughhewasabit ofa lonely
child. It helpedhim with his coloursandhis numbersaswell, andthat is howI
got involvedin theschool. Jane

Yeah,shewasvery good,I don'tknow if it washerage,shewasjust that little
bit olderbut it wasgreatfor her.Shewasvery shyandit broughtheroutof her
shellandgaveherconfidence.Anita

Parentsexpressedasenseofcontentmentthattheirchild enjoyedtheprogramme.They

weremorelikely to articulateanyprogrammebenefitsasbasedontheir child's

experienceratherthantheirownexperiencesof participationin Early Start. The ideaof

transitionwasimportantto parentsandwasalsomentionedin relationto transferto

secondlevel.

Theimportanceofsocialisationfor anonly child, or theoldest,wasalsomentionedasa

benefitof Early Start.

Sheis anonly child andshedidn't really haveanykids aroundhersothat is a
goodthing aswell. Thefact that it wasin theschool,theyweren'tterrified then
in junior infants,becauseyoucouldseethedifferencebetweenthekids who had
beenin Early Startafterstartingschool,thecrying wasa big difference.Lena

Shewastheonly child andI waswidowedat thetime andI wasnewin thearea.
Shehadno oneto play with sothegirl nextdoorbroughtin the leafletsowe
saidwe would go overbecausesheneedsto mix, eventhoughI usedto sit her
on my kneeandreadto herandsowhenshewent in thereI thoughtit wasjust
thenurserybut I wasdelightedit wasn't,it waseducational.Molly

As well asallowing thechild to socialisewith otherchildrentherole of Early Startin

fosteringthechild'sindependencewasalsomentionedby two mothers.Thisalso

contributesto parents'senseofeasewhenthechild startsschool.
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I think. it brokeherdependenceonme,shewassoclingy youwould nearlyneed
acrow-barto getheroff, it took 6-8 weeksfor herto settleandI hadto stayin
thecoffeeroomandpeepoutandtell herI wasstill there.Shewasanonly child
andthe first grandchildon bothsidessoshehadto startmixing with other
children.Forparentstherewasno anxiety. Michelle

Onewomanhadplacedhergrandchildrenin Early Startbasedon herpositive

experienceswith herownyoungerchildrenwho hadattendedtheprogramme.

Parentsmentionedtherole of Early Startin providingopportunitiesfor thechild to

learnandin particularall parentsmentionedthepositivelearningopportunitiesoffered

by Early Start(seefull parentquotesrelatingto this sectionin Appendix10.1). Parents

werealsocontentedwith thefact thattherewasstructuredplay in Early Startwhich

theyfelt increasedtheir child'slearningopportunities.

I feel shegot thebest. Theywentto somanydifferentareaswhile in there.I
haven'tseenit in anyotherplay schoolI havebeenin since. Theygotawide
variety,theteacherdidn'tjust stick to thenurseryrhymes. Molly

Onemotherfelt thatEarly Startdid notencouragelearningasherdaughterhadalready

hadtheopportunityto learnathomebut thatEarly Startdid playanimportantrole in

thechild'ssocialisation.Sheemphasisedthesocialisingaspectof Early Startasmore

importantthanlearning.This motherwasvery confidentin herown educational

knowledgeandlaterwentonto join thePrimaryandSecondaryschoolBoardsof

Management.Shepurchasededucationalmaterialsandwasconcernedwith providing

aneducationalenvironmentin herhomefor herchildrenandherdaughtersubsequently

achievedthethird highestJuniorCertificateresultsin this study. This mothercouldbe

perceivedaspursuingthetypesof 'cultural investmentstrategies'for herchild's

educationalsuccesswhich Bourdieuconceivedascentralto thecreationofcultural

capital(Field, 2003,p.16).

181



6.3.7Comparisonsto siblingswho did not participatein Early Start

A smallnumberofparentshadexperienceofonechild participatingin Early Startand

anotherchild who did notandtwo of theseparentsspokeabouttheir perceptionof the

impactof Early Starton theirchild in thecontextof this experience.

I am a greatadvocateof Early Start I think it is brilliant for them; it gives a
gradualbuild-upto beingin school.Beingin theschoolis not soscaryfor them.
Samdidn't do Early Startandhewasliterally just whippedinto theuniform and
whippedaway and it madeit worsethat he startedtwo weeksafter everyone
elsewhenwe movedhere,he felt isolated. Johndid Early Startandsettledin
andtherestof themthesame. Maura

Shewaswell preparedfor junior infants. Shewent in thereok andsheknewall
herlittle things,herstories,whereaswhentheotherfella went in hedidn't
really know nothing,hedidn't do Early Start,no hewasin my mothers,I
couldn'tkeepcomingbackfor thetwo hours,I noticethedifferencebetween
him or her. Yeah,we would havepreferredof hehaddoneEarly Start. Millie

Thequotesfrom thesemothersindicatethatthemothersthemselvesperceived

differencesin their children'stransitionto primaryschoolandtheyattributethese

differencesto participationin Early Start.Thequotefrom Millie indicatesthather

emplOYmentwasa barrierto herson'sparticipationin Early Starteventhoughshefelt

hewould havebenefitedfrom Early Start.

6.3.8ParentalinvolvementafterEarly Start

Most parentsmentionedthepositiverelationshiptheyhaddevelopedwith theprimary

schoolprincipalsandthe frequencyofpositivecommunicationbetweenthehomeand

theprimaryschool. More thanhalfof theparentsalsomentionedbeingactively

involvedin theprimaryschoolsuchasinvolvementin theParentCommitteeor

volunteeringin theclassroom.Parentalparticipationat secondlevel wasmuchmore

limited andthereappearsto be adifferentcultureofparentinvolvementoperatingat

primaryschoolcomparedto secondlevel. Communicationwith thesecondaryschool

wasthemostfrequentlymentionedtopic in relationto parent-schoolpartnership.The

typesofparentinvolvementthatparentsexperiencedin primaryschoolmaynotbe

relevantin secondaryastheschoolcurriculumis moresophisticatedsothis affects
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parents'ability to helpwith homework. This nextsectionwill focuson parents'current

experienceof parentinvolvementandwill beginwith examiningtheexperienceof

parentswhosechildrenhavediverselearningneeds.

6.4 Parentparticipationin their child'seducationI (Specialneeds

children)

6.4.1Childrenwith diverselearningneeds:

Fourstudentsin theEarly Startgroupwereidentifiedashavingspecificlearningneeds.

Thedatafrom theseparentswill beanalysedseparatelybecauseof thedifferentnature

of their relationshipwith thesecondlevel schools.Parentsofchildrenwith special

needstendedto havea differentrelationshipwith their child'sschoolwhich was

characterisedby greatercommunicationandparent-teachercontactcomparedto the

parentsofchildrenwho did not haveany identified learningdifficulties. Therefore

thesecase-studieswill bediscussedseparatelyandtheir relationshipsbetweenparents

andteacherswill beexploredindividually (seefull parentquotesrelatingto this section

in Appendix 10.2).

6.4.2John

Johnis aged14 andis theoldestof threechildren. JohnhasADHD andhashada full­

time SpecialNeedsAssistant(SNA) sinceprimaryschool. John'smother,Noreen,

currentlyworksasa SNA in a local primaryschool. NoreenfeelsthatJohnwastoo

youngstartingschoolandthatthis hascompoundedhis learningdifficulties. She

would haveliked Johnto repeat EarlyStartbut this wasnot possible.Noreennoted

thatJohnhasa very low attentionspanandthis view wassupportedby his teachers

who wereinterviewedin thestudy. Anothermotherwhosechild alsoparticipatedin

Early Startbut doesnot havespecialneedsalsofelt hersonstartedschooltoo young

andfearsthis will havea negativeimpacton his furtherstudiesandmight negatively

influencefuture collegeattendance.

Noreenmaintainsa high level of contactwith thesecondaryschool. Shemeetswith the
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schoolon a weeklybasisto monitorJohn'sprogress,this weeklymeetingwas

establishedby theschoolbecauseof thechild's learningdifficulties. Noreenis active

in seekingspecialisedsupportfor herchild but is still very dependenton theschooland

professionalsfor supportandadviceon thesupportsavailable. Sherecentlytried to

changeschoolsbut wasunsuccessful.Thenewschoolwasunwilling to takeJohnon

becauseof theextentof his learningneeds.Theresponsibilityseemsto bewith the

motherto seeksupportfor herchild andtherecentattemptto changeschoolshighlights

thedifficultly Noreenexperiencesnegotiatingherway aroundtheschoolsystem. In

relationto future aspirationsfor John,Noreenfeelshewill not completehis Leaving

Certificatebut hewould like to bea mechanic.John'steachersfelt he washaving

seriousdifficulties copingin mainstreameducation.

Johnis possiblythemostdifficult andin my opinionourbiggestfailure in third
yearandI don'tmeanthat in that thechild hasfailed but that thesystemhas
failed thechild...He hasquiteprofoundlearningdifficulties, he is barely
readingandwriting andhe is in third year. 5th YearHead

Commentsfrom John'steachershighlight theseriousdifficulties he is havingin school

andalsothe lack of suitablefacilities to meethis specificlearningneeds.Giventhe

lack of suitablefacilities to meethis learningneedsit is almostinevitablethatJohnwill

fail in school.Therealsoappearsto bea communicationgapbetweentheparentand

theschoolandtheneedsof thestudenthavenot alwaysbeencentral. Thenotionof the

secondlevel systemfailing to meettheneedsof a minority of studentsand

characterisingthemasfailureswasmentionedasa seriousissueby bothteachersand

communityparticipantsin this study.

6.4.3Adam

Adamwasonly recentlydiagnosedashavingADHD. Adamis theyoungestof three

childrenandthereis a historyofearlyschoolleavingamonghis siblings. Adam's

fatherdiedwhenAdamwasan infant andhis motheris currentlyunemployed.His

motherwascompletelydependenton theschoolfor a diagnosisofhis ADHD andshe

wasnot activein seekingsupportherselffor herson'slearningneeds.
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He wasonly diagnosed(with ADHD) in third yearandputon medication.He
misseda lot of schoolbecauseheneverslept,hewould beup till four or five in
themorningandthenhewould betired andget into loadsof troublein school,
somedaysI wouldn't let him into schoolat all. .... now it is totally different,his
reportsfrom schoolarebrilliant like, thereis a big difference. Lola

Themothertendsto blametheprimaryschoolfor not alertingherto his condition. She

seeshersonasa passiverecipientof educationandis completelydependenton the

schoolfor advice. Sincethediagnosisandmedicationthechild is participatingin class

andreceivingpositivereportsfrom theschoolandLola felt hewould now completehis

LeavingCertificate.

In relationto communicationwith thesecondaryschool,Lola felt that theschoolwould

get in touchwith her if thereis a problemor if therewereupcomingparent-teacher

meetings.Contactwith theschoolwasvery mucha one-wayprocessinitiatedby the

school. The YearHeadwashermaincontactwith theschoolandshehaslittle contact

with the HSCL. Lola wasunclearaboutherson'sschoolscheduleor thesubjectshe

wasstudyingfor his JuniorCertificate. Adamstill haddifficulty settlinginto organised

activitiessuchasYouth Clubsor sportandtendedto stayin themfor very shortperiods

of time. Lola felt that theschooljournalwascentralto communicationbetweenthe

motherandtheschool. Lola wasnot clearon whatherfuture aspirationswerefor

Adam.

Adam'steachersalsocommentedon therecentpositivechangesin his behaviour

becauseofhis diagnosis.Accordingto Adam'steachers,medicationhashada positive

impacton his educationalattainmentbut Adamis still experiencingproblemsregarding

long-termgoal settings. BothAdam'sandJohn'sfamilies weredependenton the

schoolfor diagnosisof theirADHD andin bothcasestheir currentteachersfeel that

their parentsfailed to acknowledgetheextentof their child's learningandbehavioural

difficulties. Neitherof thesefamilies havesoughteducationalsupportsoutsideof the

schoolor seemedawareof suchsupports.
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6.4.4Aoife

Aoife is anonly child andhasmild learningdifficulties. Aoife'smotheris asingle

parentandis currentlyunemployed.Aoife wasin all ordinarylevel andfoundation

level subjectsandwasreceivingspecialeducationalsupportfor MathsandIrish.

Aoife's mother,Mindy, wasparticularlyconcernedwith therole of Early Startin

breakingdownboundariesbetweentheteacherandparentandsheusessimilar

languagein hercontactswith secondlevel teachers,describingthemas'downto earth'.

This motherappearsto beveryconsciousof theperceivedclassdifferencesbetween

herselfandtheteachersbut is comfortableapproachingtheschoolif thereis aproblem.

Mindy did not pursuehomeworkclubsor othereducationalsupportsfor herchild

becauseshefelt thesewerefor workingparents.This wasmentionedby anotherparent

in thestudywho wasalsocurrentlyunemployed.Someparentsin thestudyarenot

clearon thefunctionof someof theeducationalsupportsavailablein thearea.

Mindy thinksthatAoife will finish herformal educationafterherLeavingCertificate

andthen"shemight go off thebeautyschool". Aoife's teachersalsofelt shehada

shortattentionspanandsimilar to JohnandAdam,Aoife's motheris dependenton the

schoolfor all educationalsupportandhasnot soughteducationalinterventionsoutside

of theschool.

6.4.5Sandra

Sandrahasbeendiagnosedwith dyslexiaandhasonolderbrotherwho alsohas

dyslexiaandis currentlystudyingatThird level. Sandra'smotherworks in

administrationin a local primaryschoolis andhasvery activelysoughtsupportfor her

children'sdyslexiaandappearsto haveutilisedhercontactswithin theschoolsystem.

Sandra'smotherwasnot satisfiedwith herchild'sacademicperformance.

Shehasno confidencein herselfanda lot of it stemsfrom havingdyslexiaeven
thoughsheseesherbrotherwith dyslexiaachievingwhathehasachievedshecan't
seeherselfbeingascapableashim. Claire

Claireactivelypursuesanindividual educationalexperiencefor Sandra.Lastyearshe
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changedschoolsbecauseshefelt theschoolwasunresponsiveto boththeneedsof the

parentandthechild. Theschoolappearsto haveheldbackinformationuntil Claire

wentto theschoolfor a meetingandshefelt very disempoweredby this. Shefelt that

thenewschoolaremoreopento suggestionsfrom theparents. In relationto future

aspirationsClaire felt thatSandrawill pursuefurtherstudyafterherLeaving

Certificate.

Third level becausethat is just theway life is in our family. I kind of makeher
feel it is normalgoingon to third level, it is justexpectedofhersosheknows
sheis stayingthereI hopeshedoesthird level. It certainlywon't be traditional
Trinity or UCD, it might not evenbean IT but I amhopingto direct herto
maybeevena PLC course. Claire

Claire'spositionwithin theschoolhasallowedheraccessto educationalinformation

which shehasutilised for herown childrenandhasincreasedheraccessto social

capitalby increasingheropportunitiesfor socialnetworking.Also Clairesoughtto

normalisethe ideaof goingto third level for herchildrenby constructingit asa given

ratherthana choice. Only oneotherparentin thestudydiscussedthird level in this

way, a motherin the GroupB who hada third level qualificationherselfandwhose

partnerlecturedin a Third Level Institute.

6.5 Parentparticipationin their child'seducation(Non-Specialneeds

children)

6.5.1Parentparticipationin their child'seducation

In the Early Startgroupsixteenstudentswereidentifiedasnot havingspecial

educationalneedsandthesestudentswill now be discussedasa group.Most parents

weresatisfiedwith their child'sperformancein school.Fourparentsfelt their children

werenot pushingthemselvesenough. Oneparentin particularfelt herdaughterwas

beingnegativelyinfluencedby herout-of-schoolfriendsandthis wasimpactingon her

schoolperformance.Anothermotherwasnot satisfiedwith herson'sacademic

performanceandfelt thathewastotally responsiblefor improvinghis schoolresults.

Parentparticipationin their child'seducationoperatesat a numberofdifferent levels
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andthevarioustypesof participationcitedby parentsin this studywill now be

discussed.

Parentswereaskedabouttheirattitudeto education.All theparentsindicatedthatthey

valuededucationasbeingvery importantin their child's life.

Very, very important,like hereducationcomesbeforeanythingelseshedoes
andlike herhobbiesor anythinghereducationcomesfirst andanythingshe
needshelpwith all sheneeddo is ask. Molly

Parentsweregenerallyvery positiveabouteducationandabouttheir childrenacquiring

educationalqualificationsandasdiscussedin Section6.2, parentstendedto renegotiate

theirown negativeexperienceof theireducationthroughpositiveencouragementfor

their children.

Parentswereaskedabouttheir children'sstudyhabitsandwhile themajority of parents

did not directly helptheir childrenwith thehomeworkat secondlevel mostwere

involved in eithersupervisingor checkingtheir child'shomework. Onemotherwas

critical of sUPervisedstudyofferedby theschoolandfelt that the family arebetter

equippedat hometo supportthechild with herhomework.

Communicationwith theschoolwasthemostfrequentlymentionedtopic in relationto

parent-schoolpartnership(seefull parentquotesrelatingto this sectionin Appendix

10.3). Communicationwith theschoolwasparticularlyimportantto helpthechild

makethetransitionto secondlevel. Oneparentmentionedtherole of schoolactivities

in developingpositiveparent-teacherrelationsandthis would indicatethatthechild's

engagementwith extra-curricularactivitiesin theschoolcanhavea positiveimpacton

parent-teacherrelations. Someparentswerelooking for increasedcommunications

from theschoolandlack ofconsultationwith teacherswasoneof themain issues

highlightedby parents.

The(parent-teacher)relationshipis non-existentbasically.Partofmethinks I
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knowthechild, I know herso I couldhelp theteacheralong.Maud

A numberofmothersfelt that theschoolwould only haveto makecontactif thereis a

problemasopposedto contactingthemfor a positivereason.This wasalsoassociated

with a strongrelianceon theteachersfor educationaldecisionsandapprovalfrom the

teachers.Most parentshadvery limited contactwith thesecondaryschoolandsome

viewedthis asa positivething becausetheyassociatedcontactwith theschoolas

somethingproblematic.

Two mothers wereactively involved in activitiesin thesecondaryschool.

YeahI feel that I ambeinginvolved in everythingnow stuff like toursthey
involve menow. Johnfeels I ammoreinvolvednow, moreinvolved thanwith
Sam,I feel now I amon anevenkeel with them. Martha

Thesecondof themoreactively involvedparentswasinvolved in a broadrangeof

activitieslinking theschoolwith thecommunityincludinga parentvisitation

programmeaimedat supportingtransferto secondlevel but shefelt that the level of

parentparticipationin thecommunityhasrecentlydecreased.Evenparentswho are

moreactively involved in thesecondaryschoolstill apPearto havea limited

relationshipwith theschool.

Theparentsassociationhaskind of fallen, we meetoncea yearto seewhat the
schoolwants. All theolderparentsareall working now. I wouldn'tknow the
teachersassuch,I would know theHSCL from parentvisitationprogrammebut
that is only oncea year.Ella

Eventhoughthis motheris on thesecondaryschoolParents'Associationher

involvementis still very limited andvery muchteacher-ledwhich is very differentto

herexperienceof participationin herchild'seducationduringEarly Start.

6.5.2Transitionsto secondlevel

Thetransitionfrom primaryto secondaryschoolpresentedsomeproblemsfor two

parents.
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I wentto the PrimarySchoolPrincipalandexplainedmy fears. Theschooldid a lot
of workshopsandtalkedaboutbullying andsettlingin andall thebig issuesfor
them.Martha

Anothermotherexperienceda problemwith theplacementofherchild in a special

educationclass.

Whenhestartedin theschoolfirst theygot him mixedup with anotherstudentand
theysaidhe neededto go to a specialneedsclassandI said'I think it is thewrong
personyou aretalking about'andI wentoverto the PrimarySchoolPrincipaland
hegot on to themandthey(secondaryschool)rangbackapologising.Connie

Thesecondaryschoolwould not takethemothersword for the fact hersonwasnot in

needof specialeducationalsupportandthePrimarySchoolPrincipalhadto intervene

on herbehalfandactasanadvocate.Theschoolappearsto valuetheentrancetest

resultsmorethanconsultationwith theparentsabouttheir child's learningcapability

andneeds. In relationto targetededucationalsupportsthreeboysin GroupA had

attendedaneducationalclub targetedat twelveto thirteenyearoldsto helpwith the

transitionto secondlevel.

6.5.3Parents'evaluationof child'sbehaviourin school

Parentswereaskedabouttheir child'sacademicperformanceandbehaviourin school.

All of theparentsreliedalmostcompletelyon informationtheyhadreceivedfrom the

schoolwhenansweringthis question.

Sheseemsto geton well in school. I haveneverhadanytroublewith her,she
keepsherheaddown.Judgingby herparentteachermeetingsshedoes. Phil

I don'tactuallygetnotesfor him but I noticedhe is gettinglivelier, sothat'snot
to saythis yearor nextyearI won't be gettingnotes.Ella

Accordingto teachershe is very well behavedandvery quiet, bothkids are,a
bit too shyactually.Whenhewassmalla coupleof teachersat meetingswould
say 'I don'tevenknow he is herehe is so quiet I don'tevenknow his name'
Anna

Anna like otherparentsin thestudywasvery relianton informationfrom theschool
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andshementionedwaiting for herson'snextexamresultsto assesshis academic

performanceanddid not seemconcernedthatsomeofherson'steachersadmittingnot

knowingherson'sname. Again her informationaboutherson'seducationwasvery

muchdePendenton theschool.Anothermotherreferredto theschoolashaving'no

complaints'aboutherdaughter'sbehaviourandacademicperformance.

6.5.4.Seekingan individualisededucationfor thechild

Oneof the leastcommontYPesof parentparticipationin thestudywasactivelyseeking

an individualisededucationfor their child with only five parentsin this group

mentioningsPecificexamples.Noneof thestudentsin this groupwereattendinggrinds

at thetime of thestudyeventhoughthis wasanexamyearfor this studentgroupand

parentswerevery dependenton supportswithin theschoolandon teachersproviding

their child with educationalsupports.Fewparentsactivelysoughteducationalsupports

for their children. This is similar to a recentstudyin Tallaghtof 187children,which

found thatchildrensinvolvementin out of schoolactivitieswaslow with only thirteen

Percentinvolved in Homeworkclubs(ChildhoodDevelopmentInitiative, 2004).

Lynch (1999)contendsthataccessingtheprivateeducationmarketthroughpurchasing

grindsandsummercollegeswas"oneof theprincipalmechanismsthroughwhich

middle-classfamilies maintainedtheir relativeeducationaladvantage"andboosted

their academicattainment(p112).

Anotherexampleof seekingan individualisededucationfor their child includeClaire,

who, asdiscussed(seeSection6.4.5),hadpreviously sourcedprivateeducational

supportfor herdaughter'sdyslexia. Threemothersmentionedchoosingparticular

schoolsoutsidethe local catchmentareafor their childrenbecauseof their academic

reputationincludingonemotherwho hadsentherdaughterto a GaelScoil. Oneparent

activelysoughteducationalandsocialsupportfor hersonandhelpedsecurehim a

placein a local communityafter-schoolgroupto supporthim with thetransitionto

secondlevel.
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I think if your faceis knownandtheyknow you careandtheythink well shedoes
genuinelygive a shit aboutherkids thenyou canget theminto thesethings
(afterschoolclub) but if you sit backandbea doormatthenit is harder. Molly

Overall theparentsin thestudydid not seekan individualisededucationfor their

childrenandwerereliantoneducationalinformationfrom their children'steachersand

hadlimited accessto othersourcesof information

A similar themewhich emergesfrom thestudydatais thesenseof separationbetween

homeandschoolfor someparents. In relationto homeworkoneparentstatedher

daughterwas"grand,shejust goesupstairsanddoesit herself" (Mandy). In relationto

thevalueparentsplaceoneducationoneparentmentionedthatgradeswerenot

importantto herbut respectwasmoreimportant.

As muchasI like looking at gradesI ammoreinterestedin thecommentsthe
teacherhasto sayaboutthechild, like so far theycanrelateto people,thereis no
disruptions,theyarerespectingpeople,to methat is important.To getan A but for
the teacherto tum aroundto saysheis an insolentpup, I would die. But the teachers
saysheis a pleasureto teach.Sharon

Lareau(2000)arguesthat in working-classcommunitiesthereis a separationbetween

family andschoolcomparedto middle-classcommunitieswheretherewasmoreinter­

connectednessbetweenhomeandschoolasparentsspentmoretime preparingtheir

child academically,particularlytheir verbalskills. Middle-classparentsmonitored

their child'shomeworkmore,providedextratutoringandspecialistsduringthe

summer. Thesethingswerelesslikely to occurin working-classhomes. Middle-class

parentssoughta moreindividualisededucationfor their childrenandwerenot

dependenton their child'steachersto providethem withequitableaccessto the

educationsystem. Working-classparentsinterviewedby Lareaufelt that theyshould

leavetheacademicmattersto theteachersand"they seldomtry to influencethecoreof

theeducationsystem"(p.viii). Working-classparentsin herstudytrustedteachersto

educatetheir childrenandviewededucationassomethingwhich happenedin the

schoolratherthanat home. Similarly in this studyparentsaremorelikely to rely on the

schoolfor educationalinformation. LYnch (1999)alsofound thatworking-class
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studentsreliedheavilyon schoolsfor educationaladviceandinformationin a way that

middle-classfamilies did not andthereforetheschoolplayeda strongermediatingrole

in theeducationalcareersofworking-classstudentscomparedto middle-classstudents.

Henry(1996)highlightsthe role of teachersin projectingthe ideathattheyknow best

and"parentswho areintimidatedby schoolsmaybuy into the ideaof specialisationand

fragmentationby upholdingthebeliefit's theschool'sjob to educate"(P95). Parents

maythenrelinquishtheir childrento theschoolbecausetheybelievenewopportunities

will beopento themthrougheducationandthepracticeswithin schoolsmakeschool

apPearlike a formal organisationratherthana responsiveorganisation.This

contributesto distancingparentsfrom theschool.

6.5.5Educationaldecisionmaking

Parentswereaskeda numberofquestionsrelatingto makingeducationdecisionssuch

assubjectchoicesfor their child. In severalcasesthechild makeseducational

decisionsratherthantheparentswhentheygetto secondlevel.

I wouldn'tgetconsultedon subjectchanges,theywould just askMatt andhe
would makeup his mind. I would like to know more,like whenI go to a parent
teachermeetingoneteachertalksaboutall the teachers,givesa reportfrom
themall. YeahI supposeI geta generalideaof how he is gettingon andI look
at his work andseehow he is gettingon but I supposeit would beniceto be
consulted. Sue

Mandymakesdecisionsby consultingherdaughteronly anddoes notgo to theschool

for advice. Severalotherparentsmadedecisionswith thechild andwrote lettersto the

schoolregardingdroppingto passlevel subjectsandhadno discussionwith theschool.

A small numberofparentsweremoreactively involved in subjectchoicefor their

children.

Me andherdaddid, becauseshehadsubjectoptionswith home-economicsand
music. We satdownandhada talk to her,we saidat theendof theday you can
alwayslearnhome-economicsat homeandthroughreadingwhile theother
subjectyou needprofessionalPeopleto bring you throughso it is kind ofa
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calculatedchoice. Rita

Theydo contactyou if thereis a problem,shewasin higherlevel Mathsandit
wasn'therbestandI went up to the teacherandshegot put back. Shefeels
morerelaxednow. Rena

Someparentsin this studywerenot clearon thedifferencebetweentheApplied

LeavingCertificateandthe 'traditional'academicLeavingCertificate. Thetypeof

LeavingCertificatea studentpickswill havea significantimpacton their choicesafter

they finish schoolasmostthird level institutionsdo not acceptthe Applied Leaving

Certificatefor entry to courses.This issueis furtherdiscussedin section7.4.5.

Many of the parentsweredisengagingwith involvementwith the schoolsat thesame

stageasthey themselveshadleft the formal educationsystem,usuallyjust afterprimary

school.Vincent (1996)carriedout researchon five secondlevel schoolsandfound that

parentalparticipationwasaffectedby feeling disassociatedfrom the schoolandthese

feeling wereexasPeratedat secondlevel. It wasparticularlydifficult for working-class

parentsto havetheir viewsheardby teachers.Working-classparentsalsofelt that they

wererarelyconsultedabouttheir children'sneedsandfelt distancedfrom theacademic

dimensionof the schoolasthecurriculumbecomesmorecomplicated.

A frequentissuefor parentsfrom theGroupA andtheGroupB wasthedecisionabout

participationin TransitionYear in the local feederschoolwhich the majority of the

studentsin this studyattended.Many parentswereconcernedaboutthe lack of choice

theyhad inchoosingTransitionYear for their children. Theschoolonly offeredthe

traditionalacademicLeavingCertificateto thosewho completedTransitionYearand

studentswho wereattendingtheApplied LeavingCertificatewentstraightinto fifth

year. Someparentsdid not seemto mind theschoolmakingthedecisionsbut others

wereconcerned.

I think if therewasa choiceit would give parentstheopportunityto sit down
with their daughterandwith the teacherandaskwhatwill be in TransitionYear
andwill it bea goodthing. With no choiceit becomesimposedandit is a
differentmindsetbecause'I haveto do it'. It's trying to getherto look at it in a
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morepositiveway. Rita

This motheralsofelt thatTransitionYearwasthe reasonthatherolderdaughterhad

not goneontocollege.Shefeelsthat it is moredifficult to keepa youngpersonin

schoolafterthey reacheighteenyearsofagebecauseof the increasedsocialising

opportunitiesandexposureto alcoholthataccompaniesadulthood. This alsoreflects

earliercommentsfrom parentswho felt thatstartingschooltoo younghasa negative

impacton their childrenpursuingfurthereducation.

A smallnumberof parentscitedtheirwork-placecontactsasinfluential in decision

makingregardingtheir child education.For example,Traceyworkedin a high-tech

facility andsoughttheadviceofco-workerswho hadcompletedthird level when

seekinginformationonTransitionYearfor herdaughter.Threeotherparentswho

workedasSNAs in primaryschoolssoughttheadviceof theteacherstheyworkedwith

or mentionedhow theirjob facilitatedthembecomingmorefamiliar with theeducation

system. This is anotherexampleof parentsusingtheir socialnetworkto supporttheir

educationaldecisionsbutoverallmostparentswererelianton theschoolfor support

with educationaldecisions.Thefindings concurwith Lynch (1999),who found that

working-classstudentsandparentsin herresearchwere"moreexclusivelyrelianton

thepublic educationservicesthanmiddle-classstudents"andwerealmostcompletely

dePendenton schoolsfor educationalinformationandfelt excludedfrom decision

making(p122). Middle-classfamilies soughtalternativeeducationalsupportsthrough

theprivateeducationmarketandfamily networks.

6.5.6Parentasadvocatefor thechild

A recurringthemefor parents,who werehavinga conflict with theschool,wasthe

parents'role asadvocatefor their child whentheyvisitedtheschool. Recentliterature

andpolicy, in particulartheUnitedNationsConventionon theRightsof theChild,

stressesthe importanceof listeningto thevoiceof thechild. Katz (1995)assertsthat,

for manyparents,a fundamentalpartof their parentingrole is to betheir child's

strongestadvocatewith boththeteachersandtheschool. This is particularlyimportant
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in serviceswhereyoungpeoplemaynothavetheability to fully articulatetheir desires

andconcernsandit is theresponsibilityof theparent,astheprimarycarer,to interpret

their child'sneedsandactasa voice for their child. Onemotherdescribesin detail a

recentconflict shehashadwith theschool(seefull parentquotesrelatingto this section

in Appendix 10.4).

Theydon't listento thekids until theparentsgo up. Thekids haveno sayin that
school. I think it is very hardto win evenif your child is right. At theendof the
dayhe is missingout. I feel thathe is gettingbullied, not by students,but by the
teachers. Connie

This motherfelt disempoweredby theschoolandseesherselfasactingon behalfof her

son. This particularmotherfoundthetransitionfrom primaryto secondaryschool

difficult in tennsofherrelationshipwith herson'steachers.Thesecondlevel teachers

accusethis pupil of bullying otherpupilsandof beinginvolved in disruptivebehaviour.

Thereappearsto beconsiderableconflict betweentheparentsandtheschoolin this

particularcase. In a similarsituationanothermothermentionedherrole asadvocatefor

herson.

I amconstantlyin contactwith school,I like to know what is goingon. If he is
beenin troubleI like to ring up andseewhat'sgoeson, like I hada run in with a
teacherbecausesheupsethim in Maths. Martha

Oneof theteacherscommentedon this mother'srecentinvolvementwith theschool.

Her sonis in in-housedetentioneveryweekfor a varietyof reason.Shecomes
up whenhe is suspendedbut shedoesn'treally takeanactiveinterestin
between.You would neverseeherunlesstheyweresuspended.Theolderson
hasdroppedoutof school. 5th YearHead

In thestudyofparentalinvolvementby HanafinandLodge(2002),parentsreported

thatthey felt excludedfrom schooldecisions,particularlydecisionstheydisagreedwith

andfelt powerless.
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6.5.7Parentaldisengagementin secondlevel

Thereappearsto bea differentcultureof parentinvolvementoperatingat primary

schoolwhencomparedto secondlevel. Someof theparentswho wereactively

involved in primaryschooldid not feel confidentin their role aspartnerswith the

secondlevel school.

Initially, I found it difficult, I felt intimidatedby theteachersin thesecondary
school,I felt I wasbeenspokendownto. It's impersonal. I neverfelt I could
just go up andapproachtheteacher.Theyarevery handsoff whereasit is
completelydifferent from thePrimarySchoolwith its' opendoorpolicy andit
is hard,notjust for theparents,but for thekids aswell. Martha

I don'thavemuchcontactat themomentcauseI work acrosstown. It was
differentwhenshewasin primary I wason the Boardof ManagementandI had
a lot of contactbut sinceI movedacrosstown (for work) I don'thavethetime.
Karena

This motherhadbeenvery actively involved in primaryandwasnot asinvolvedat

secondlevel but did feel confidentin contactingtheschoolif therewasa problem.

This may indicatethatthebreakingof boundariesbetweenparentsandteachers

establishedin Early Start andprimaryschoolmayhavecontinuedbenefitsfor parent­

teacherrelationsat secondlevel. Theexpertisethattheparentdevelopedthroughher

involvementat primary wasnot beingfully utilisedby thesecondlevel school.

Many parentsmentionedthepositiverelationshiptheyhaddevelopedwith thePrimary

SchoolPrincipalsandthe frequencyofpositivecommunicationbetweenthehomeand

school.

Over in the Primaryyou actuallyseetheteachers,over in secondaryschoolyou
don't, in Primaryyou meetthemwhenyou dropthemoff but in secondary you
rarelyseea teacherexceptthe YearHead.Ella

Therearedifferentculturesin primaryandsecondaryschoolsregardingparent

involvementandteachersappearto operatemoreofa hand-holdingpedagogyfor

parentsin primaryschool.
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Parentsidentifiedanumberofbarrierspreventingtheir involvementat secondlevel.

In particularthecultureofparentinvolvementhaschangedasemploymentin thearea

hasincreased.Thelackofengagementat secondlevel correspondswith theeconomic

improvementsandincreasedjob opportunitiesin thecommunity.

With bothofusworking full-time we haveno time to be involvedanyway,
becauseI do shift work andmy wife worksfull time. Tim

HanafinandLodgefound thatparentsin theirstudyhadpositiveexperiencesof

individual contactwith teachersandnegativeexperiencesofexclusionfrom decision

makingat apolicy level in school.Theyassertthatthis leadsto 'competingand

conflicting experiencesofschoolmayonly addto feelingsofalienation'(Hanafinand

Lodge,2002,p40). Their studyalsofound thatparentssometimescategorisedtheir

contactswith teachersas'inadequate,difficult, off-putting,excludingandfrightening'

(p41). Parentsin thestudyfelt thattheir role in formal educationstructureswere

limited andthattheyhadno opportunityto influenceschoolpolicy. Theparentsin this

currentstudyreportedsimilar issuesregardingcontactswith their child'ssecondlevel

school.

6.5.8Pushfactorsfor academicsuccess

Parentsdiscussedvariousinfluenceswhich motivatedtheir childrento succeedwithin

schoolsuchasthe influenceof their child'speers(seefull parentquotesrelatingto this

sectionin Appendix10.5).

Thegirls wantedto go to the local schoolbutwe madetheright choicesending
themto anall girls school. Rena

This parentfelt thatherdaughterwasmotivatedby thesuccessof thepeersin her

schoolandasdiscussedpreviouslysheactivelysoughtaplacefor herchild in this

schoolbecauseof thehigh academicresults. Thenextmotherfelt shewasthemain

pushfactor for herchild.
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I wasalwaysstrict maybebecauseof the way I wasbroughtup. I just �d�o�n�~�t like
thembeingbold in schoolandI always getgoodreportsfrom theschooL Helen

Suemotivatedhersonby gettinghim a placein after-schoolclub andshealso

encourageshim to readmore. Marthais usingherolder�s�o�n�~�s negativeexperienceof

dropping-outafterhis JuniorCertificateasapushfactor for her youngersontD stay in

school. As well aspositiveinfluencesfrom �p�e�e�r�s�~ anumberofmothersmentionedthe

negativeinfluenceofpeers.Mandy is worriedthather daughteris beinginfluencedby

a friend who hasrecentlydropped outofschoolandMandybas noticedher daughter

wasnow lessinterestedin her schoolwork..

Someparentswereafraidto applytoo muchacademicpressureontheir child because

ofexistingpressurefrom theschoolandfrom �~

He worriesa lot ifhe doesn't�p�a�s�s�~ hewould bedisappointedif be �d�i�d�n�~�t do
well. He setshimselfup for �i�~ heworriestoo muchandI would worry thathe
might makehimselfsick for theJuniorem I would worry he would go too
far. Ella

Someparentsfelt their childrenput themselvesunder too muchpressureto succeedin

schoolandthis maybe negative.This concernwasalso expressedby a teacherfor two

studentsin this Group. Differencesemergedin �p�a�r�e�n�t�s�~ expectationsrelatingto the

genderof their child with parentsexpectinggirls to bemoreacademicallyself­

motivatedthanboys. Someparentsfelt that their SODSwoulddo lessschoolwork and

be lessinterestedin academicachievement.

6.6 Parents'future educationalaspiratioDs

In the Early StartGroup(GroupA) ten (fifty percent)parentswantedtheirchildrento

go to third level (sevenfemalestudentsandthreemalestudents).In Group B seven

(forty-six percent)parentswantedtheirchildrento go to third level (five female

studentsandtwo malestudents).A slightly highernumberofEarly Startparents

(thirty-threepercent)wantedtheir sonsto go to collegecomparedto the non-Early

Startparents(twenty-twopercent). In both �g�r�o�u�p�s�~ mothersofgirls hadhigher

199



aspirationsfor third level thatthemothersofboysin thestudy. This is reflectiveofa

nationaltrendtowardshigherthird level participationratesfor girls andalsolinks to the

previousparagraphonparentspushingtheir childrento succeedacademically. In the

mostrecentreportonschoolleaversin Ireland,McCoyet al. (2007)reportthat female

students"continueto dominateentryto thePostLeavingCertificatesector,while a

higherproportionof youngmalesparticipatein apprenticeshipprogrammes.Within

schools,malescontinueto beover-representedamongearlyschoolleavers"(Pix).

Lynch (1999)found in interviewswith communityactivists,in working-classareas,

thattheybelieved"the malePeergroupsin theircommunitieshadthemorenegative

attitudetowardseducation"(P113)andthis finding concurswith attitudesamong

participantsin this study. Thefuture aspirationsof theEarly Startgroupwill now be

discussed.

Threeparentsin GroupA (two femalestudentsandonemalestudent)hadhigherfuture

aspirationsfor their childrenwho hadcompletedEarly Startcomparedto theirolder

childrenwho hadnotattendedEarly Start. This may indicatehigherfutureaspirations

associatedwith participationin Early Startor maybereflectiveof the fact thatas

parentshaveincreasedeXPerienceofandcontactswith theeducationsystem,their

educationaleXPectationsfor their youngerchildrengrow. While manyof theparentsof

thefemaleparticipantswereclearon third level aspirationsfor theirdaughtersthis was

lesscommonfor themaleparticipants.Thereappearsto bea generallack of

informationin this communityregardingthird level.

Thereweresomecommentsfrom teachersin thestudywhich indicatedconcernover

low futureeXPectationsamonghigh achievingstudentsin this GroupB.

Sheis well ableto setsort-termgoals,don'tknowaboutlong-term.Sheis a very
goodstudentwho is quiteahigh achieverbut haslow eXPectations,shewantsto be
ahairdresser.4th YearHead

Only onemotherin theGroupB viewedthird level educationasa 'definite' for her

child andperceivedtheLeavingCertificateasonly a steppingstoneto third level. In
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GroupA, threeparentsviewedthird level asa 'definite' andsoughtto nonnalisethird

level participationfor their children. Thesefinding concurwith O'Flaherty's(1995)

assertionthat researchon parent'sattituderevealedthatparentsof the HeadStart

childrenwantedmoremanagerialandskilledjobs for their children(O'Flaherty,1995).

This might suggestthatparticipationin Early Starthascontributedto someattitudinal

changesandincreasedtheachievementorientationof thestudentsandparents.

6.7Anti-social activities

6.7.1Protectingchildrenfrom risks

Recentlythetenn'at-risk' wasdefinedby theOCEDbroadlyunderthe threeheadings

family, communityandsocialfactors.

Educational,socialandvocationalfailure arepredictedby a rangeof factors
including; poverty,ethnicstatus,family circumstances,language,schooltype,
geographyandcommunity. Thusthetenn 'at-risk' refersin a generalsenseto
childrenandyouth from disadvantagedbackgrounds.(Day et aI., 1997,p.17
cited in Cox, 2000,p2)

Parentswereaskedaboutwhattypesofworriestheyhadfor their childrenin relationto

anti-socialbehaviourssuchasdrugs,alcoholconsumptionandjuveniledelinquency.

Most parentsmentionedfactorswhich they felt protectedtheir child from involvement

in anyof theseissues.Someparentsviewedtheir relationshipwith their childrenasthe

mostimportantway ofprotectingthem(seefull parentquotesrelatingto this sectionin

Appendix 10.5).

Garbarino,Bradshaw,andKostelny(2005)reportthata closerelationshipbetween

parentsandteenagerscanactasa protectivefactoras'youthdisclosure'to parentshas

beenfound to havea positiveimpacton problembehaviour. Youthswho aremore

securelyattachedto their parentsaremorelikely to discloseinfonnationto them,and

"this associationillustratesthe importanceandprofoundeffectsofa secureparent­

infant bond,onewhich is characterized(sic) by high levelsofwannth,consistencyand

responsiveness"(ibid, p305). The impactof living in theareaandtheexposureto risk
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wasa recurringthemefor all parentsin thestudy. Garbarinoet a1. (2005)referto the

'sociallytoxic forces'which operatein disadvantagedcommunitiessuchaspovertyand

violenceandtheseforcescanhavenegativephysicalandpsychologicalimpactson

childrenandparents.Theavailability ofdrugsin theSunburyareawasa common

themefor manyof theparentsandin particularthevisibility of thedrugculturein the

locality wasviewedasonesuch'toxic force'. For Adam,thestudentwith ADHD

discussedin section6.4.3,his doctorshavepointedout thathe is particularlyvulnerable

regardingdrugs. Adam'smotherwasalsoconcernedthattheareawherethey have

beenofferednewaccommodation,by theSocialHousingUnit, would increaseAdam's

chancesofbeingexposedto thegangculturein the locality asshewasawareof a

numberof gangsoperatingin theestatethat theyhavebeenoffereda house. Shewas

alsoconsciousof the fact thatthe family did not know anyonein this estateandthey

would havefew socialsupportsif theymovedthere. Howeveroneparentdid mention

thatthevisibility of drugsmight alsoactasa deterrentto drugusebecausetheir

childrencanseethe reality of drugabusefrom a very youngage. Parentsof bothgirls

andboysin thestudyarevery concernedabouttheir children'spersonalsafetyin the

locality andthe girls in particularwereundervery strict supervision.

Sheis not allowedup to theshopson herown, shegoesout andplayswith them
whenI amup here.Both my sisterslive up heresosheis neverfar from sight.
Michelle

This motheralsomentionedthe importanceofsocialsupportsin protectingthechild

from risk, in this caseit washavingfamily living nearbyto monitorherdaughter. In

their studyof the influencesof thecommunityon parenting,Garbarinoet a1. (2005)

claim thatmonitoringcanactasa protectivefactor, asyoungpeoplewho arewell­

monitored"areat decreasedrisk for smoking,usingdrugsandalcohol,engagingin

risky sexualbehaviour,becominganti-socialor delinquent,andsocializingwith deviant

peers"(P305).

In additionto anopenandhonestrelationshipwith parentsandmonitoring,another

factorswhich parentscitedasimportantin protectingtheir child from risk wasthe
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influenceof peers.

Shepalswith a nicebunchandit is definitely the friendstheyhave. It is very
important,it doesn'tmatterwherethey live it is therefriends. Rena

While thechild'speersareseenby someparentsasa positiveaspectsomeparentsare

worriedaboutthenegativeinfluenceof their childrensfriends.

Theguardshavebroughthim homeoncebecauseliterally hewasin thewrong
placeat thewrongtime. I worry whentheyall go out togetherandthereis a big
gangof themandthey all meetup thatworriesme becausethat is why hewas
broughthome....1 worry aboutpeerpressureandsmokingdrugsandstuff, we
havehadtwo incidenceswherehehascamein drunk. Martha

The likes of this Halloweenhewantsa few bottlesof beerandhereI am 'oh
god' but he is goingto do it behindyour backanyway.I don'tknow whetherI
amwrongor right but I would ratherknow thathe isdrinking 6 bottlesof
Budweiser. I give him themoney€IO-IS andsaygo out andplay, I don'tknow
how. Connie

Thereis anexpectationamongsomeparentsthattheir childrenwill drink alcoholand

the lastmotherdoesnot questionwheretheysourcethealcohol. Mandywasalso

worriedaboutthenegativeinfluenceof herdaughter'sfriend who hasrecentlydropped

out of school.Mandy'sdaughterwantedto changeschoolsandgo to New College,a

co-educationalCommunityCollegein a local parish.

I havefound thatshehashada drink with this girl aswell. I will haveto send
herto theConventSchool.But shesaid 'I am not goingdown theretheyareall
snobs'andat onetime like sheheldherheadup high. Mandy

Mandyhighlightedtheassociationbetweendifferentschoolsin theareaandsenseof

identity. TheConventSchoolmentionedby Mandywhich wasperceivedby her

daughterasbeing'snobby'hasa reputationfor havingvery high academicresults.

Anothermotherin thestudywhosedaughterattendsthis schoolfelt herdaughterwas

motivatedto go to third level becauseof thepeergroupin theschoolandthe

expectationin theschoolthatmoststudentswill transferto third level. Theperception
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of social-classassociatedwith differentschoolsis interestingasit highlightshow some

of the studentshaveconstructeda senseof identity throughthe schoolthey attendand

how thatschoolis perceivedin thecommunity. Also Lynch andLodge(2002)

highlight evidencethatonly halfof all Irish studentsattendtheir local secondaryschool

andthey found in their researchthat"socialclass-specificeconomicinequality

manifesteditself first in termsof one'sability to choosea schoolthatwasdeemedto be

mosteducationallyadvantageous"(p40). In this currentstudytheneighbouring

secondaryschoolswereperceivedasbeingmoredesirablefor their childrenthanthe

local communitycollegeby a small numberof parents.This may relateto Lynch and

Lodges(2002)findings that"secondaryschoolsarestill muchmoremiddle-classin

their intakethancommunitycolleges"(p40).

6.7.2Disengagementwith thearea

Someof the studentsin the studywerenot involved in local activitiesandwerenot

mixing with peersin their areaoutsideof schoolhours. For example,thegirls

attendingIrish dancingweredoingsooutsideof the local communityandnoneof these

wereinvolvedin local recreationalactivities. For theoneswho wereattendingschool

outsideof the locality this meanttheyhadlittle contactwith otherlocal teenagers.

Many of thesestudentswereachievinghigh academicresultsandtheir disengagement

from local activitiesmaycontributeto the lack of local positiverole modelsfor other

studentsin thearea.

Theyneedsomethingfor theteenagersto keepthemoccupiedandkeepthem
off thecomersandfrom takingdrugs.Staceydoesn'tlike theroughelementup
there(in local centre). Helen

Particularlyfor the boyswho weredisengagedfrom thearea,a major factor in this

disengagementwastheperceivedprevalenceof violencein the locality.

You would beworriedbecausetheydon'tseemto go aroundanymorein ones
andtwos thereis actuallygangsaround. Now hewouldn'tbe in a gangassuch
becausehe is in football at the weekendandthenhewould go downto
someone'shousefrom the football...andI would beafraid thatsomeoneelse

204



would pick on him becausehedoesn'thangaroundin a gangaroundhere. Ella

He doesn'tlike anythingin the local Youth Servicebecausefor thesimple
reasonhedoesn'tlike theyoungfellas who areoverthere. Someof them
bullied him whenhewasyounger. Sue

Therole of sportwasmentionedby parentsasa positivefactor in protectingtheir

childrenfrom risk factors.

With the football andtheGAA thereis, 1wouldn'tsayrulesbut thereis right
andwrongandheknowshow to takebeingtold whatto do andhewould listen
to you andheknowswhat'sright andwrong. Carla

Sportis alsoan importantpartof themalestudents'senseof identity andoperatesasa

link to theirPeers.

Analysis of Parent Data: Group B

6.8 Parents' educational background

Many of themothersin this grouphadnegativeeXPeriencesof theeducationsystem

andleft schoolwithout formal qualifications. Motherstendedto renegotiatetheirown

negativeeXPeriencesofeducationthroughherchildren.

Well I encouragethe kids a lot with homeworkandschoolcauseI neverdoneit but
1pushthemto do well. I think teachersarea lot easiernow whereasyearsagoyou
couldn'teventalk to the teachers,therewastension,whereasnow the kids cantalk
to theteachers,evenin thesecondaryschool. TaraC

This motherseesschoolasa muchmorepleasantplaceto benow ratherthanwhenshe

wasattendingschool. ShealsoapPearsto havelow eXPectationsofhow teachersrelate

to parentsandstudentsanddoesnot expectthemto befriendly andapproachable.

Joannealso regretsnot finishing herown education.

1do sayto them(herchildren)'I left andthencamebackyearslater,so1could
havedonea lot morewhenI wasyounger'soyou can'tgeton in life without a
goodeducation.Joanne
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Sheis alsorenegotiatingherschoolfailure by pushingherchildrento do well andis

attendinga six weekcoursefor parentswho wanttheir childrento attendthird level.

Severalof the parentswho left schoolearly returnedfor furthereducationalin tandem

with their children'sschoolprogress.

6.9 Primaryschoolexperience

Most parentscharacterisetheir relationshipwith theprimaryschoolpersonnelasvery

personable,particularlythe primaryschoolprincipals. Similar to GroupA parents,

GroupB parentswereinvolved in a moreactiveformsof parentinvolvementin the

primaryschool. TheHSCL wascrucial to parentinvolvementin the primaryschool

andcreateda cultureof involvement. Involvementalsoseemedto havedefinite

outcomessuchasfundraisinganda parents'room. Theparents'room wasmentioned

by two parentsin this groupasbeneficialto their participationin primaryschool. This

contraststo the secondlevel schoolwherethereis no parents'room andno identifiable

physicalspacefor parents.Theparentsin GroupA morefrequentlycited the parents'

room in thePrimarySchoolasan importantpartof their relationshipwith the school.

Early Startappearsto haveplayeda key role in familiarising parentswith theroomand

allowing themfeel comfortablein the schoolasit presentedthemwith morefrequent

opportunitiesto usethis designatedspace.

6.10Parentparticipationin their child'seducationI (Specialneeds

students)

6.10.1Childrenwith specialneeds

While a numberofchildrenin this groupwereidentifiedashavingdiverselearning

needs,two in particularhasmoreseriouslearningdifficulties andthesewill be

discussedseparately(seefull parentquotesrelatingto this sectionin Appendix 10.6).

Similar to thecasestudiesof childrenwith diverselearningneedsin GroupA with

thesestudentswill bediscussedseparatelyfrom the studentsyou did not haveidentified
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specialneedsbecauseof thedifferenttypeof relationshipthattheyandtheir parents

experiencewith theschool.

6.10.2Tom

Tom wasfifteen at the time of the interviewandwasin a LeavingCertificateApplied

class. Tom hasoneolderbrotherwho is in transitionyearandTom'smotheris

unemployed.Tom receivedlearningsupportfor mostof his schoolsubjects.Tom's

motherhasa complexrelationshipwith theschoolandhasbeeninvolved in a number

ofconflictswith theschoolrelatingto Tom'sbehaviour. In generalshelabelsher

contactswith theschoolasnegativebecauseof herson'sbehaviouraldifficulties.

Tom is just a torment,hewould wreckyour head.I havebeenin theschoolso
manytimesoverTom. But with Tom it is not alwayshis fault either. Darina

Darinawashavinga lot ofdifficulties with Tom andit is unclearwhat typeof support

shewasgetting. Hercontactswith theschoolarepredominatelynegativeandthe level

of parentpartnershipwith theschoolwasvery low. Shehatesgoingto theschooland

admitsto losinghertemperin theschool. Shefelt thathersonwasprovokedin school

andthatmostof theproblemsstemfrom conflict with femaleclassmatesashehas

problemsinteractingwith girls. Darina'sfuture aspirationsfor Tom arelow.

I think hewaslucky to evengetthroughtheJuniorCert. Heis madto bea
mechanicaswell but hedoesn'tthink you needschool,he thinksyoujust need
to useyour head....theyaretrying to makehim stayso I haveto makesurenow
hecOPeswith this. Darina

Tom hada difficult relationshipwith theschool. He is alsocitedasa violent bully by

theteachersin thesecondaryschoolandasring leaderin a gang.Tom is at very high

risk ofearlyschoolleavingandeXPeriencesvery negativecontactswith theschool. He

hashadsomeschoolsupportsto keephim in educationsuchaslearningsupportand

targetedafter-schoolclubsin first year.Tom'smotherfelt thathedid not needto take

part in someof theactivitiesthatwereofferedto him eventhoughhe isat highrisk of

earlyschoolleaving.
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At thetime of thedatacollectionhewasfacinga very seriousthreatofexpulsionashis

behaviourhadbroughthim in front of theschool'sBoardof Managementfor bullying

otherchildren. Farrelly(2007)reportsthat"in disadvantaged areasthereis an

increasedlikelihood thatsomechildrenwill resortto aggressiveandimpulsivemeans

to solveinterpersonalproblems. This maybe dueto poorsocialsupportswithin the

family andcommunitythatadverselyaffectsself-esteem,senseof securityandfeelings

ofmasteryoversituations"(p430). Tom'steachersperceivehim asviolent andhe has

beenin contactrecentlywith theJuvenileCourtServices.He attendsa young

offenders'programmeandaccordingto himselfdrinksalcoholregularlyandsmokes

hash. WhenTom wasinterviewedhestatedthathedoesn'tthink his mumwantshim to

go to college. He saidhegetsembarrassedif his mothergetsinvolved in schoolasshe

hasbeenin a lot of conflict with theschool. He hateshomeworkandthinksschoolis a

wasteof time andhesometimesdrinks in front of his mother. Theschoolhaveno

contactwith theJuvenileLiaisonofficers for this studentandthereappearsto be very

limited integrationhappeningwith thesupportservicesandvariousagenciesTom is in

contactwith.

6.10.3Gerard

Gerardis theyoungestof four childrenandhe left themainstreameducationsystemat

agetwelve beforestartingsecondaryschool. All his oldersiblingswerealsoearly

schoolleaversandhe is currentlyattendinganEarly SchoolLeaversProjectin the

locality. This is thesecondsuchprojecthehasattendedsinceleavingschoolaftersixth

class.Gerard'smotherwasprosecutedundertheSchoolAttendanceAct (1926)in 2000

for not sendingherchild to schoolin 6th classandapPearedin court.

All ofa suddenwe weregettinglettersfrom the Principalsayinghemissed41
daysor somethingandtheGuardswerebringingmeto court....1 wassaying'I
know kids who havemisseda lot more'andall ofa suddenyou arein court
with socialworkersandthis. Una
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Unaappearsto beblamingotherpeoplefor herson'sattendanceandshedid not seem

to perceivea forty dayabsenceasseriousandappearedsurprisedto seeherselfin court

andinvolvedwith socialservicesoverschoolmatters. Sheseemsto haveno senseof

controloverthesituationandthinks it is nonnalto misssomanydaysof school. This

may indicatethatshedoes notview educationasa priority for Gerard.

Thejudgeevensaidto me 'couldyou nottakehim by thehandandbring him
overtheschool'andI said 'yeahyou try andgrabanelevenyearold child and
bring him to schoolwith all his matesgoingto school',but thejudgedidn't see
it thatway. Una

Thereappearsto besomeconfusionoverthe reasonGerarddid not enrol in secondary

schoolandhis motherdoes notview herselfasresponsible.The initial placementin an

Early SchoolLeaversProjectwasin thecentreof thecity which is somedistancefrom

the family home.This resultedin Gerardtravellingto theprojectby himselfandaftera

few monthshebegana routineof leavingtheprojectearlyeverydayandspentthe

afternoonun-supervisedin thecity centreunknownto his mother. He wasallowedto

makehis own decisionsregardingschoolfrom a youngagesuchaswhetheror not to

attendandthereappearsto be little guidancefrom homeregardingeducational

decisions. His motheris very dependenton educationalandsocialwork professionals

to supportherandherchildren. The family werereceivingvery intensivefonnal

family supportat thetime Gerardleft the fonnal educationsystembecauseof the

chaoticnatureof their homelife at thattime. Unaseemsunconcernedabouttheresults

of the recentdrugtests.

Twice now his drugtestcamebackpositive,the first time theysaidit was
heroin. Sotheysentmeoverto my doctorandhedid it andit cameback
negative. Thesecondtime it camebackpositive.... He is drinking now, don't
getme wrongandtheoddFridaynight I would sayto his matesnow go up
stairsandgetyourselfa few bottlesbut makesureit is in thehouse. Una

Gerardhasonly recentlymadecontactwith theyouthservicesandis in a groupfor

adolescentsat-riskofjuvenileoffending. He hashadon-goingcontactwith the local
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GardaiandtheGardaiwereinvolved in gettinghim a placein the Early SchoolLeaving

Project. His motherwashappywith his currentprogress.

6.11 Parentparticipationin their child'seducationII (Non-special

needschildren)

6.11.1Non-Specialneedsstudents

In thenon-EarlyStartgroup,thirteenstudentswereidentifiedasnot havingspecial

educationalneedsandthesestudentswill now bediscussedasa group. Most parents

weresatisfiedwith their children'sacademicperformancein school. In relationto

parentevaluationof their child'sbehaviourin school,parentswererelianton notes

from schoolto hearaboutchildren'sprogressandbehaviourandtheschoolis perceived

astheeducationalexpert.

6.11.2Secondaryschoolparentinvolvement

Similar to GroupA, a patternof lessparentinvolvementat secondlevel comparedto

primaryschoolemergesfor GroupB. Twelveparentsindicatedthatcontactswith the

schoolwerecompletelyteacher-led.Theseparentswerealmostcompletelydependent

on theschoolfor educationalinformationandsix parentswerenot happywith the

currentcontactstheyhadwith theschool. Fourparentsexperiencedfeeling

disempoweredby theschoolduringparent-teachermeetingsin theschool. Only one

parentwasinvolved in anytypeofparentorganisationat secondlevel. Sevenparents

let childrenmaketheir owneducationaldecisions.Oneparentalsomentionedthattheir

child did not wanttheminvolved atsecondlevel andthis parenthadbeenon Boardof

Managementin primaryschool. Thetransitionto secondlevel wasmentionedby three

parentsasproblematic.

Educationis very importantfor herandfor my oldersontoo. I thoughthewasso
intelligent leavingthatschooloverthere(Primary). Marian
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Themotherindicatesthatherconfidencein herson'sacademicperformancechanged

from primaryto secondaryschoolandherexpectationsofherson'sacademic

attainmentwerelowered. This issueofchildrenachievingin primaryschoolandthen

failing whentheygetto secondlevel is mentionedby both teachersandcommunity

participantsinterviewedin this study(seeSection7.2.8). Therewerea numberof

factorsidentifiedby parentswhich areperceivedasbarriersto parentalinvolvement.

Oneof thesewasthe fact thatchildrendo not wanttheir parentsinvolved in secondary

schoolbecausetheyaremoreself-consciousandembarrassedabouttheir presencein

theschool. A numberof students(9 from GroupA and6 from GroupB) reported

beingembarrassedby their parents'involvementat secondlevel (seetable5.9).

Threemothersmentionedreturningto educationto studyfoundationlevel Mathsto

supporttheir childrenin primaryschoolwith their homework.This trainingwas

providedby theprimaryschoolfor parents.Only oneparentmentionedproviding

directhomeworksupportto their childrenat secondlevel. In this caseboth themother

andfatherof this child hadthird level qualificationsandfelt theywereableto helptheir

daughterwith herMathsat secondlevel but themajority ofparentsfelt unableto assist

their childrenwith homeworkat this level.

Communicationwasthemostcommonlydiscussedissuerelatingto parents'

involvementmentionedby parentsin bothgroups. Themajority of parentsindicated

thatcommunicationwasteacher-ledbut someweresatisfiedwith this.

Theschoolgo out of their way to makephonecalls, I havehadmessagesandall left
on thephone,theyhaveaskedmeto get in involved in parents'nightsnow. Lisa

This motheris happywith schoolcontactsandseemssurprisedthat theschoolwould

leavephonemessagesfor her. This may indicatethat this motherhaslow expectations

of the level of communicationwith herdaughter'sschool. A numberofparentsfelt

theyhadlimited contactwith theschoolbecausetheir child waswell behavedand

similar to GroupA, mostparentsin this groupperceivedcommunicationwith the

schoolasbeingassociatedwith somethingnegativeor problematic.
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I wouldn'thavebeen greatin schoolso in that respectif theyweretalking about
Frenchor SpanishI wouldn'treally know but in regardsto EnglishandIrish I
would like morecontactbut anyothersubjectnow I would be lost. Theschool
would know moreabouthow hewould beableto copewith it. We neverpush
themwe would suggestsomethingandgetthemto makeup theirmind. We went
too by theschoolandwhattheyrecommended.Carol

This motherwasanxiousaboutcontactswith theschooldueto herownperceivedlack

ofknowledgeabouttheschoolsystemandsheconstructedtheteachersastheexperts.

Shehasno confidencein herownknowledgeandwasdependenton hersonto make

his owneducationaldecisions.Therealsoappearsto beno consultationfrom the

schoolon thesedecisionsandthemotherfeelsunsupportedin helpingherchildrenwith

theireducationaldecisions.Sheusesknowledgeofolderson'seducationalexperience

to influenceeducationdecisionsbutshehasno input from theschool.Theonly person

sheconsultedwasherolderson,andhasvery limited accessto socialcapitalanddoes

not seemto beableidentify aparticularpersonin theschoolwho is responsiblefor

thesedecisions.This indicatesaseparationbetweenhomeandschool.

Theuseof theschooljournalasatool for communicationin secondlevel was

mentionedby six parents.Parentscitedtherole of thejournal in facilitating their

surveillanceof their child while attendingschoolsuchasinforming theparentif the

child is absentfrom school. A smallnumberofparentsin bothgroupsalsofelt there

werecommunicationdifficulties regardingdiscipline. In generalthejournalwas

perceivedasanimportanttool ofcommunicationbetweenhomeandschoolbut was

mainly usedfor one-waycommunicationbetweenschoolandhome.

Someparentsexpresseddissatisfactionwith thetypeandlevel ofcommunication

betweenhomeandschoolparticularlyarounddisciplineandsubjectchoice.

If kids arebeingpunishedtheparentshaveto mind theirown businessandlet
thepunishmentgo on, which I don'tagreewith a bit. I think if achild is
misbehavingin schooltheyshouldgetontoparentsstraightaway.Tara
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This motherwould like morecommunicationandconnectionbetweenhomeandschool

aboutdisciplineissuesto allow continuityof care. Parentsviewedtheschoolas

responsiblefor initiating thecontactandparentswerewaiting to be invited to bemore

involved in theschool(seealsoSection7.4).

6.11.3Relationshipswith individual teachers

A positiverelationshipwith a particularteacherwasidentifiedby someparentsas

centralto their communicationwith their child'sschool. Therole of theHSCL was

identifiedby parentsascrucial to their involvementin primaryschoolandeventhough

thesecondaryschoolwhich themajority of studentsattendedin this studyhada HSCL

only oneparentmentionedthe HSCL. Of particularimportanceto someparentsat

secondlevel is the role of the YearHead. This role wasalsomentionedby parentsin

theGroupA. A relationshipwith a specificteacherfacilitatescommunicationwith the

schoolfor exampleoneteacher,wasmentionedby parentsfrom bothgroupsasbeing

especiallyapproachableandmadethemfeel at easein the school. This is similar to

parents'relationshipwith theprimaryschoolwheretheyarein regularcontactwith the

Principalandhavedevelopeda personalrelationshipwith this person. Someparents

expresseddelightwhenteachersshowedan individual interestin their child. Also one

motherwhosesonwasregularly in troublewith classteachershasa very positive

relationshipwith oneparticularteacherwhich shefelt is very beneficialto herson

stayingin school. Sigurdardottiret al. (2004)cite researchindicatingthe importanceof

studentsfeeling sociallysupportedandexperiencinga one-to-onecaringrelationshipin

schoolcanhelppreventearlyschoolleavingandachievepositiveeducational

outcomes.Thesetypesof personalrelationshipswith teacherscouldbeseenasformsof

socialcapital. Darmody(2007)alsoreportsthat"the natureandquality of teacher­

pupil interactionshavea profoundinfluenceon theschoolclimate,havestrong

implicationsfor the future life chancesof pupilsandcancontributeto a continuedcycle

ofdisadvantage"(P392).

Severalparentsfelt thesecondlevel principals wereunapproachableandfounda

cultural shift from their relationshipwith theprimaryschool. Theclosenessof the
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relationshipbetweentheprimaryschoolprincipalsandtheparentsseemsto have

heightenedparentseXPectationsof thetheir level ofcontactswith thesecondaryschool

principalandthedifferencein this relationshiphascontributedto thedifficulties in

transitionbetweenprimaryandsecondaryschoolfor parentsandstudents.Theissueof

therole of thesecondaryschoolprincipal is furtherdiscussedin Section7.3.

6.11.4Bullying

Therewereanumberof incidentsofbullying reportedby theparentsfrom bothgroups

in this study. Norafor examplehadadisagreementwith anothergirl in theschool

which led to aviolent incident(seefull parentquotesrelatingto this sectionin

Appendix10.7).

Thegirl pulledNorato thegroundandtoretheschoolbagoff herandNora
didn't wantto fight hershejust keptpushingandpushing....1 wasdevastated,
we neverhadanyhassle....They(theteachers)wantedto put it on herfile and
blackenhername,shewould havebeenin thebook for fighting, andthatwould
havedestroyedhercharacterandshehadhadacleanslatefor four years.
Suzanne

Themotherperceivestheschoolrecordsasasourceofofficial informationabouther

child andwasvery concernedaboutherchild'sreputationasshewasrelianton the

schoolfor references.Themotherfelt thatpowerlay with theschoolbecauseof their

controloverherchild'sschoolrecords.Shewasannoyedthattheschoolhadnot

contactedheraboutthe incidentandfelt let down. Lackof communicationbetweenthe

schoolandtheparentsexasPeratedthesituationandaddedto thedistressof the incident

for thefamily. This wasaseriousincidentandanexampleofachild experiencing

seriousviolenceat thehandsofotherchildrenin theircommunity. Theseincidents

werenot uncommonandwerehavingtraumaticeffectson studentssuchasstudents

beingafraidto attendschoolor to go out into thecommunityandin seriouscases

studentssustainedphysicalinjuries. Concernsaboutbullying andviolencewerealso

expressedby teachersin thestudy(seeSection7.3.5). Severalparentsrelatedepisodes

ofbullying which their childrenhadeXPeriencedin bothprimaryandsecondaryschool.
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He wasbullied onetime. We took him out of secondaryschoolfor a week
becausehehada gashon his eyeandwhenwe wentto the Principalaboutit he
treatedhis Dad like a child. He saidheneverfelt asdegradedashedid coming
outof thatoffice. Tara

In the lastexamplethe fatherfelt completelydisempoweredby his contactwith the

schoolandhada very negativeexperiencewith theSchoolPrincipal. Theparentacted

asadvocatefor his child with theschoolbut the father'sexperiencewith theschool

indicatedtherewasnot anequalrelationshipbetweenthe Principalandthe Parent.

Theseparentsfelt thattheschooldid not do enoughto tacklethe issueof bullying and

felt theschoolneededto bemoreproactive. Theywereonly awareof oneparent­

teachermeetingwhich dealtwith bullying anddid not mentionanyknowledgeof

school policyin relationto bullying. Theparents'role asadvocatefor their childrenis

furtherdiscussedin the nextsection. Many studentsin thestudyexperiencedbullying

at somestageandit appearsepisodicin natureratherthanconstant.Communication

with theschoolwascitedascrucial to resolvingthesituation.

6.11.5Parentasadvocatefor their child

Severalparentsmentionedincidentswheretheyactedasadvocatesfor their child in the

school,particularlywhentherewasa conflict. Mark wantedto do transitionyearand

askedhis motherto acton his behalfin theschool.

Theywantedhim not to do fourth year,to go straightto fifth yearbut hewasn't
havingit. He saidI want to do fourth yearandI saidright andI wentto the
schoolandtold them. Donna

His teacherswantedhim to do LeavingCertificateApplied andskip transitionyearbut

thestudenthimselfdecidednot to. Onemotherwho hadbeenvery involved in both the

primaryschoolandsecondaryschoolhadrecentlyexperienceda conflict with the

secondaryschool. Shefelt powerlessbecauseof theconflict with theschoolandwas

worriedthatthedisagreementmight pushherchild out ofschool. Shestatedthatshe

felt threatenedby theschoolandbullied by theteachers.

215



I usedto do parentvisits andall but now thereis no way. I heardbadthings
aboutthe Principalbut I wouldn'thavebelievedit andI know a few
troublesomekids andit is hardfor theteacherbut whenyou havea child who
hasneverbeenin trouble(before). I amsoannoyed,I am so frustratedandI
know whenI havethemeetingwith thePrincipal I will getno where. Fidelma

Themotherandchild felt disemPOweredby theschoolandmeetingwith thePrincipal

andthemotherfeelspowerlessto supportherson. Shefelt that if somethingnegative

happensin schoolyou canneverregainanyrespectfrom theteachersandherson's

schoolcareeris irrevocablytarnished.Shefelt thatsometeachersweretakingher

child'ssideandotherteacherswerenot andsheconsideredthemixedsignalsfrom

schoolstaffconfusing. Theparentwasactingasadvocatefor thechild andshefelt that

shewasactuallyfighting theschool.

I wasactuallyaskedto starta Parent'sForumfor thesecondaryschoolandI
saidno a few monthsback. SeeI think what is afterhappeningis that I amso
involvedup therethat they think theyaremakinga point or something. It is so
frustratingbecausethis is adisadvantagedareafor schoolkids. This is sucha
big issuein our house. I feel asifhe hasbeentreatedreally badly,peoplecan't
evenbelievewhat is goingon theyareshocked.Fidelma

This motherfelt hurt andlet downby treatmentfrom theschoolespeciallyasshewas

involvedwith theschoolandactuallyfeelsher involvementin theschoolmight have

influencedherson'streatment.Hersonwasvery upsetaboutan incidentin theschool.

He wasaccusedof threateninga teacherin the yard,which hedenied. He felt hewas

not listenedto in schoolandwaspickedon by otherteachersovertheallegedincident.

His teachers,in this study,reportedthathe is a goodstudentbut not goodat setting

goalsfor himselfandregularlymissesdeadlinesbut did not commenton this incident

which is causingconflict betweenthe family andtheschool. This incidenthighlights

the fact thatparentsandstudentshaveno facility to takegrievancesto a bodyoutsideof

theschoolandhavelimited accessto independentadviceandeducationalinformation.

It is interestingthatthis parentwasactuallyaskedto establisha ParentEducation

Forumby a local communitygroupto confrontthis issue. Lynch andLodge(2002)

alsofound from their researchwith secondlevel studentsthat"the arbitraryor unfair

useof authorityby adultswasthe issuethatreceivedmostcomment"from students
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(p153). Studentsalsowereconcernedaboutthe issueof labellingof studentsand

consideredsuchlabelsto beself-fulfilling propheciesandunjust. This is similar to the

commentby this studentwho wasbeinglabelleda 'troublemaker'andwastold by his

classmatesthathis teachersdislikedhim. While his YearHeaddid not considerthe

incidentseriousit is havingan impacton thestudent'sexperienceof schoolandis

describedby his motherasfrustrating. LYnch andLodge(2001) alsocontendthat

recentresearchhighlightsthenegativeimpactexercisingpowerandcontrolover

studentsmaybe havingandsuggestthat failing "to managepowerrelationsbetween

studentsandteachersin a respectfulmanner,mayhavequitenegativeeducational

consequences"(p19).

6.11.6Decisionmaking at secondlevel

Thereis evidencethata numberof parentsin this grouprely completelyon teachersto

makeeducationaldecisionsfor their children.Parentswereoftenunsureof their own

educationalknowledgeandallowedtheschoolmakethedecisions.Parentswerevery

trustingof theteachers'opinions,theyview the teacherastheexpertandappearto

haveno otheraccessto educationalinformationapartfrom their contactswith the

teachers(seefull parentquotesrelatingto this sectionin Appendix 10.8). Otherparents

alsoexpressedsatisfactionwith their children'sschoolperformancebasedon positive

commentsfrom teachersratherthan actualacademicresults. In generalparentsseemed

unclearaboutTransitionYearandthequalificationsofferedby LeavingCertificate

Applied programme(alsoseeSection7.4.5).

Thereis evidencethatmostof thestudentsin this groupwereexpectedto bevery self­

reliant in termsofeducationaldecisionmaking. Parentsarevery relianton the

teachers'opinionsrelatingto educationaldecisionsandtheir child'sacademicresults

andschoolbehaviour. Onestudent,for example,initiateda meetingwith parentsand

teacherto askabouthis optionsfor theLeavingCertificate. His parentswereunableto

offer him any directionbecausethey lackedinformationon theeducationsystem.The

motivationto seekmoreinformationandmakean informeddecisionclearlycomes

from thestudent. Studentsseemedto beallowedalot of autonomyfor decisionmaking
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but this maybedueto lack of infonnationfrom theschoolfor parents.Jim, for

examplewasvery motivatedandsoughtemploymentwithout infonninghis motherand

seemedto makehis own educationalchoices,sometimesgoingagainsttheadviceof

teachers.Jim wasvery independentandself-sufficientwith very little educational

supportfrom his home. The issueof student-leddecisionmakingwasmentionedby the

secondlevel HSCL in this study(seeSection7.3.2).

6.11.7 Examplesof the influenceof socialcapitalfor decisionmaking

Therewerea numberof examplesof parentsusingtheir socialnetworksto seekadvice

beforemakinganeducationaldecision.Themotherswho workedasSpecialNeeds

Assistants(SNAs) in primaryschoolsin bothGroupA andGroupB werevery likely to

usetheir contactsin theschoolfor educationaladviceandto seekinfonnationon

educationaldecisions.

He wasrecommendedto do transitionyearandpeopleweresaying it's terrible
causethey go off the rails andthatbut becauseI work in a primaryschoolthe
teachersweresayingto me it is greatcauseit makesthemmorematurefor
goingto college. Joanne

Joannewasunclearaboutherson'seducationalchoicesandwould like more

infonnationfrom theschool. Shefelt thesecondaryschoolhasnot givenherenough

infonnationto make aninfonnedchoiceandreliedon herown educationalcontactsfor

infonnation. Accordingto Field (2003)socialcapitalrepresentsa resourcethat

involves"wider networkswhoserelationshipsaregovernedby a high degreeof trust

andsharedvalues"(P20)andin Joanne'scasesheseeksandtruststheopinionsof the

primaryschoolpersonnelsheworkswith to helphermade educationaldecisionsfor her

son. Anotherexampleofa socialnetworkwasa motherwho wasinvolved in

educationaldisadvantagein thecommunityandworkedin a local communityproject.

This providedherwith accessto socialcapitalasit givesherinside knowledgeof the

educationsystem. This motherwasvery happywith hercontactswith schoolandher

role asan insiderin theschoolandopportunitiesto networkwith otherparents.
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I wasin a few parentgroups.I would still know all theparents.We networkso
if someoneis feelingdownwe say 'what is theproblem?'soyou cangive them
support. Sinead

Thesocialnetworksestablishedfor parentsappearto be long lastingandthe

connectionsfrom parentgroupsfar extendthereachof thedurationof theparent

groupsthemselves.This is similar to a recentevaluationof the Springboardfamily

supportprogrammein Irelandwhich found thatstrengtheninga family's support

networkimprovedthe families capacityto copefinancially, reducedstressandimprove

parent-childrelationshipandthesocialnetworksthataredevelopedcanfar exceedthe

lengthof theprogrammeandcanprovidelong termpositivesupportsfor families

(McKeownandSweeny,2001). This motheris theonly personto mentionsucha

networkin GroupB but severalEarly Startparentsin GroupA did mentionnetworking

opportunitiesprovidedby participationin Early Start. This may indicatethatGroupA

hadbeenofferedmoreopportunitiesto participatein suchnetworks becauseof Early

Start.

6.11.8Pushfactorsfor academicsuccess

Severalfactorswereidentifiedby parentsin thestudywhich would pushtheir child to

succeedin education(seefull parent quotesrelatingto this sectionin Appendix 10.9).

Marian identifiedherolderson'sfailure in schoolasmotivationfor herdaughterto

succeedin school. Theoldersoncurrentlyworks in a factoryandwantsto returnto

educationbut is finding theprocessdifficult Anothermotherperceivedwork

experiencein transitionyearasa positiveexperiencewhich pushedherdaughterto

succeedratherthande-motivatingher. This girl wasalsohighly motivatedand

organisedandherparentsappearedvery encouraging.

Threeparentsin this groupidentifiedtheir returnto adulteducationasa motivational

factor for their child'seducationalsuccess.Onesuchmotherreturnedto educationand

completeda third level degreeafterhavingherdaughterat a youngageandviews

herselfasa role modelandinspirationfor herdaughter.Returningto educationasan
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adultprovidedsomemotherswith theopportunityto renegotiatetheir previousnegative

experiencesof educationandprovideinspirationto their children.

Educationis very importantbecauseI didn't do it myselfanddoing it now asan
adult it is muchharder,it is easierwhenyou areyoung. I sayto him I should
havebeendoing it whenI wasyour ageandI wouldn'tbedoing it now. Ann

Adult educationprovidesopportunitiesfor selfdevelopmentandcareerprospectsfor

parentsandallowsparentsto actasrole modelsfor their children. This wasalso

mentionedby the4th YearHeadTeacherinterviewedin thestudy.

Onemotherwho felt herdaughterwasnot enthusiasticaboutstayingin schoolwas

applyingpressureon herdaughterto do herLeavingCertificate. This motherdid not

seemto be communicatingwith theschoolregardingher fear thatherchild will leave

schoolearly, indicatinga separationbetweenhomeandschool. Anothermotherfelt her

sonwasbeingpushedfrom theschoolsystemby someteachers.

Now the teachersat the minuteareaskinghim to leaveschoolandgetan
apprenticeship,theyaresayingyou shouldbeout gettinganapprenticeship,
theyshouldbeenticingchildrento be stayingin school...I think theyaresick of
him anddon'twanthim in theclass. Debby

Eventhoughshefelt that someof theteachersmight be pushinghersonoutof the

schoolsystemshestill viewedthemastheexpertandseemedunwilling to challenge

them. Theschoolitself thenis actingasa pushfactor. TheNESF(2002)highlight the

'Push-out'modelof Early SchoolLeavingwhich perceivesinstitutional factorsasthe

root causeof earlyschoolleavingincludingschooltype,curriculum,pupil teacher

interactionanddisciplinaryprocedures.

Anothermotherfelt thatparentalseparationhada very negativeeffecton herchildren's

educationalattainmentandled to hereldestsonleavingtheeducationsystemwithout

any formal qualifications. Family breakdownalsocompoundedthedifficulties faced

by parentstrying to raisea family in theareawheretheEarly Startprojectis located.
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Thenegativeinfluenceof outof schoolpeerswasmentionedby two parentsin this

group.

He is gettingto theagethathewantsthemoney,a few of his friendsareoutof
school,a boy hewasfriendly with is in Youth Reach.I thoughtthe friend out of
schoolaffectedhim overthesummerbecausehe wassayingwhenhe getsto sixteen
he is leavingschoolto getanapprenticeship.I would like him to stayon. Ann

Thedecisionto leaveschoolseemsto bevery muchup to thechild with limited

pressurefrom homeeventhoughhis motherwantshim to stay. Sheis concernedabout

thenegativeinfluenceof anout-of-schoolpeer,andseemedunableto challengethis

andsimilar to otherparentsin thestudy,shedid not communicatethesefearsto the

school. Thereareno othereducationalsupportsobviousto themotherandthechild has

not beendeemedat-riskofearlyschoolleavingby theschool. The influenceof peersis

alsodiscussedin relationto anti-socialbehaviour(seeSection6.7).

6.12Anti-social activities

6.12.1Protectingchildrenfrom risk

Parentsidentifieda numberof factorswhich they believedprotectedtheir childrenfrom

risks. Knowledgeof thechild'speerswasidentifiedasan importantway for parentsto

protecttheir children. Five parentsalsofelt thattheir closerelationshipwith their

childrenhelpedprotecthim from risk (seefull parentquotesrelatingto this sectionin

Appendix 10.10). Someparentsexpressedconcernaboutthenegativeinfluencesin the

local areaandin particular,the influenceof local peers.

You alwayshavethatworry with kids, thereis a lot thathegrewup with that
haveleft schoolandgoneto a local Early SchoolLeavingProjects...He (her
son)hasa bit of copon, hewould comein andsay 'suchandsuchis afterbeing
out trying to rob a car' but hewould comein sohe is sensibleenough. Joanne

This motherperceivedboth involvementin sportandanopenrelationshipbetweenthe

child andparentsasa way of avoidinganti-socialbehaviour. Hersonmentionedthat
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hewasbroughthomeby theGardaiononeoccasionfor beingpresentwhena friend of

his wasstealingfrom a local shop. Therewereno chargesbroughtagainsthim but his

motherdid not mentionthis duringthe interview. Shemayhavethoughtit wasnot

relevantor mayonly havewantedto portrayhersonin a positivelight. While shedid

havesomeconcernsaboutinvolvementin crimeshedid not feel thattherewasa danger

thathewould get involvedin drugsbecauseshefelt that thenegativeexperiencesof

drugaddictionin their extendedfamily would actasa warningfor herson. Joannealso

highlightstheprevalenceofdrugabusein thecommunityandthe fearsof manyof the

parentsthattheir childrencanbe luredinto usingdrugs. Parentsfrom bothgroupsin

this studyarevery concernedaboutthehigh levelsof anti-socialbehaviourin the

communityandseveralof themmentionedhow difficult it is to parentin an

environmentwherecrimeanddrugusewereprevalent. Therewerestrongfeelings

expressedby parentson thedangersof living in theareaandin particularthevisible

signsof drugabuseandthenegativeimpacton thechildren. Thedangersofdrugsare

very apparentto teenagersgrowingup in theareaandsomemothersfelt thatthis is a

way of protectingthemfrom doingdrugs(seefull parent quotesrelatingto this section

in Appendix 10.11).

The level of violencethatsomeof theseteenagersin this areawereinvolved in was

very seriousandconstitutedcriminal behaviour. Oneof the teachersinterviewedin this

studyreportedthatat leasttwo childrenwerenot attendingschoolbecausetheywere

victims of violent bullying andintimidationby otherchildrenin thearea. The local

shopsarewell knownasa locationfor drugdealingin thecity andthis issueis further

discussedin thenextsection. Communicationwith parentsis againseenasa key issue

to protectchildrenfrom takingdrugs.

I amvery openwith him andI don'tthink hewould get involved in crime,the
only thing I would beworriedaboutwould be if hegot caughtup in drugs.
Ann

222



EventhoughAnn doesnot seemawareof it, hersonindicatedduringthe interviewfor

this studythathesmokeshashanddoesn'tperceiveit asa negativething andhealso

drinkson a moreregularbasisthanhis motheris awareof.

Similar to GroupA, alcoholconsumptionin GroupB is mainly associatedwith

occasionssuchastheJuniorCertificateresultsandHalloween. Many of theparentsin

thestudywerenot awareofhow muchtheir childrenweredrinking andseveralof the

studentspointedout thatthereis immensePeerpressureto drink alcoholon a regular

basis.

Tim wouldn'tdrink, I amnot just sayingthatcausehe is my child, I haveoften
offeredhim a drink andhewould sayno. We don'tencouragehim but if he
wantsto havea bottlehaveone. Tara

Tim implied duringhis interviewfor this studythathewasdrinking andtherewaspeer

pressureto drink. Most of theparentsdid not seemto discouragetheir childrenfrom

havinga socialdrink in adultcompany. Anotherstudentdrankat horneregularlyin

front of his motherbecauseheclaimedhewasboredandtherewasnothingelseto do in

thearea. He alsosawit asa way to keepyoungpeopleat horneandoff the streets.He

hadalsobeenboughthornein a squadcarby the local Gardaion a numberof

occasions.In GroupB threemalestudentshadbeenbroughthorneby theGardaiand

onemalestudentwasattendingajuvenilecrimediversionprogramme.

Parentsin thestudyoperatedstrictercontrolsovergirls thanboysparticularlywith

corninghornetimes.Particularly,for girls parentsencouragedmuchmorelimited

alcoholconsumption.Someof the girls in thestudywerevery strictly supervisedby

their parentsbecausethey fearedthepublic spacesin theSunburyarea.

6.12.3Disengagementfrom the local area

Someof theparentsin thestudyexpressedfearof living in theareaandsocialisingin

thearea,this wasalsoexpressedby someof the femalestudentsin thestudy(see

Appendix 10.12for full parentquotesrelatingto this).
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Living hereat themomentworriesher, shedoesn'tlike living here,shedoesn'tlike
cominghomeon the bus. Shehatesthe busyou know with thedruggies. Jane

This family wereliving in a privateestatein Sunburyandfelt that foreignerswereto

blamefor recentchangesin thecommunityandchangesin thesocialfabric. The

visibility of drugusagein theareaimpactson thestudentsfeelingsof securityandplace

in thecommunity. Somefamilies arevery uncomfortableaboutthe negativeimageof

theareaandwould preferto live outsideof thearea. Thereappearsto bevery little

pride in theareafor somefamiliesandvery oftenthesestudentsareengagedin social

activitiesoutsideof theareaandattendingschooloutsideof thearea,experiencing

limited contactwith local peers. Similar to theexperiencesof someparticipantsin

GroupA, this disengagementwith local schoolsandactivitiescouldhavea negative

impacton thesocialcapital in thearea.

6.13Discussion

All of theparentsin thestudyemphasisedthe importanceofeducationfor their

childrenandmanyparentswererenegotiatingtheir own negativeexperiencesof

educationthroughtheir children'spositiveexperiences.Parentsfrom GroupA were

very satisfiedwith theirexperiencesof Early Startandfelt that it impactedpositively

on their on-goingrelationshipwith their child'sprimaryschool. Theresultsarealso

similar to Ghate andHazels(2002)studywhich found preschoolsoffer parentsan

opportunityto increasetheir socialsupportnetwork. Early Startthenwould seemto

offer opportunitiesfor bothformal andinformal formsof family supportto parentsin

thestudyandwascitedasbeingespeciallyimportantfor parentsnewto thearea. There

is evidenceof continuedparentinvolvementin their child'seducationin primary

schoolbut the impactof parentinvolvementat secondlevel appearslimited. Fallon

(2003)discussestheassertionthatcurrentinterventionprogrammesarenot up to the

challengeof real changeandcontendsthat 'droppinginto' a child's life for a yearis not

theanswerto thecomplexsituationwhich manyfamiliesexperience'(Fallon,p 6,

2003). Howeverthepositiveimpactof Early Startin developingparentssocialsupport

networksandincreasingparents'socialcapitalcanbe seenasa positivelong-term

224



outcomeofparticipationin theprogramme. Thesupportiverelationshipswhich the

Early Startparentshavedevelopedbothwith the schoolandin somecaseswith other

parentscouldbeviewedin thecontextof theconceptof solidarity,careandlove labour

recentlydevelopedby Lynch (2007). Love, careandsolidarity labourprovideformsof

nurturingcapitalandcreate'emotionallyresourcedfamily members,friends,

colleagues,neighboursor partners'(P554). This leadsto a senseof belonginganda

senseof beingappreciatedfor the individualsinvolvedandthis is evidentin the

outcomesfor someof the Early Startparentsin GroupA. This finding is particularly

importantgiventhehigh level of socio-economicdeprivationin Sunburybecause

Lynch claimsthat love, careandsolidarity labourareoften absentin communities

which are"brokenby conflict or violence"(2007,p555). ThereforeEarly Startcould

beseenasplayinga role in increasinglove, careandsolidarity labourfor someof the

parentswithin thestudy.

Both groupsofparentsin thestudywereconcernedwith transitionsfor their children

andin particularthe transitionto secondlevel andparentswerealsovery consciousof

thechild'srelationshipwith individual teachers.Many parentsin this studywere

disengagingfrom schoolpartnershipat theageat which theythemselvesleft formal

educationandleaveeducationaldecisionmakingto thechild. This might be

interpretedasbeingpassivebut might havemoreto do with parents'own Perceptionof

havinginadequateknowledgeabouteducation.Parentshadlimited knowledgeof the

secondlevel schoolsystemandwererelianton teachersfor educationaldecision­

makingbecausetheyhadno otheraccessto educationalinformation. Therewasvery

limited contactwith theHSCL teachersin secondlevel particularlycomparedto the

level of contactswith theprimaryschoolpersonnel.GroupA parentswereparticularly

consciousof the role of theHSCL in primaryschoolandtheir initial contactsin Early

Startallowedthemto developa moreinformal relationshipwith the HSCL which they

utilised throughouttheir childsprimaryschooleducation. While few of theparentsin

thestudyreportedfeeling uncomfortablecontactingthesecondlevel schoolif therewas

a problem,partnershipwith theschoolwaslimited andalmostnon-existentfor most

parents.Accordingto Cullen(2000)manyworking-classparentsareinhibited from
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meaningfulpartnershipsbecausethey lack theunderstandingofhow importantit is for

themto engagewith their child'sschoolandthis is furthercompoundedby "conditions

of povertyandexclusion(which) inhibit parentalcapacitiesto formulatedeeper

relationshipswith schools"(P37). Vincent(1996)found thatworking-classparentsfelt

that theywererarelyconsultedabouttheir childrens'needsandfelt distancedfrom the

academicdimensionof theschoolasthecurriculumbecomesmorecomplicatedwhich

is similar to the findingsof this study.

In relationto future aspirationsfor their children,GroupA parents,similar to GroupA

students,hadslightly higheraspirationsfor third level educationwhich might suggest

thatparticipationin Early Starthascontributedto someattitudinalchangesand

increasedtheachievementorientationof studentsandparents. Thenextchapter

exploresthe interviewswith theschoolpersonnelandcommunityparticipants.
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Chapter7

Teachers'andCommunityParticipants'

Perspectiveson Early Start
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7.1 Introduction

This chapterdiscussesthe findingsof the interviewswith theteachingpersonneland

communityparticipantsin this study. Thethemesof transitionandintegrationare

centralto thedatawhich emergedbothfrom theparentinterviewsandfrom the

perspectivesof teachersandcommunityparticipants.

7.2 Primaryschoolteachers'perspectiveson Early Start

7.2.1Overview

In theprimaryschoolwherethe Early Startprojectis locatedfive key schoolpersonnel

wereinterviewed. TheEarly StartteacherandChildcareworkerwho workedon the

Early StartprojectwhenGroupA attendedin 1994/5wereboth interviewed. Neitherof

thesewereworking in Early Startat thetime ofdatacollectionbut wereboth in other

teachingpositionsin theschool. Theteacheris nowVice-Principalin theJunior

PrimarySchool. TheChildcareWorkerworkedfor 10yearsin Early Startandnow

worksasa SpecialNeedsteacher.Thecurrentprincipalof theJuniorPrimaryschool

wasalsointerviewed. In 1994/5whenGroupA werein Early Startthis principal was

employedasthe HSCL at theschoolsoshehasintimateknowledgeof theprojectand

theparentalinvolvementaspectsof theprogramme.ThecurrentHSCL for theschool

wasinterviewedandthe SeniorPrimaryPrincipalwasinterviewed.

TheEarly Startprojectin questionis not linked with otherpreschoolsin thecommunity

or with theCountyChildcareCommittee. It doesnot havea parentadvisory

committee.Theteachersfelt thatEarly Starthashadno noticeableimpacton

absenteeismin theschoolalthoughit is not somethingthattheyhaveinvestigated,they

do feel that for somechildrena patternof schoolabsenteeismbeginsin Early Start.

Therewereno healthscreeningsduringEarly Startasthenationalimmunisation

programmeis linked to JuniorInfants. Therewas,however,a visit by a dentistfor the

parentsandchildrenon theprojectto explainaspectsofdentalhygieneandin addition

theprogrammeadopteda healthyeatingpolicy. Therewasidentificationof speechand
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languageneedsin Early Startwhich wasviewedaspositiveasit providedearly

identificationof theseissues.This wasmentionedby two parentsin thestudy,whose

childrenwereidentifiedashavingspeechdifficulties while in Early Startandwereput

in contactwith formal support.

7.2.2Overallaimsandoutcomesof Early Start

Theconsensusamongtheprimaryschoolteachersquestionedwasthattheoverallaim

of Early Startis to preparechildrenfor JuniorInfants.

It is a two prongedapproach,to makesurethechildrenwerebetterpreparedfor
schoolandalsoto makesurethatpreparationhappensnot only in theschoolbut
at home.We aretrying to build links betweenthe parentsandtheschoolin an
effort to modelthatkind of behaviourto themwhich will help thechild's
educationbackground.I think you do a goodjob of identifying thechildrenwho
aregoingto haveproblemsparticularlyfrom theageof 7 or 8 andthestartof
formal reading. FormerEarly StartTeacher

Early Startis alsoperceivedasplayinga key role in encouragingparentalinvolvement

andtheearly identificationofa child with learningneeds.Thepositionof Early Start

within theschoolgroundswasperceivedasvery positiveby all theprimaryschool

teachers.

I think it helpsit becauseit takesawaya lot of the fearstheparentshaveof
approachingtheschoolandit getstheminvolvedat a very early level andthen
for thechild aswell it is not thatbig a fearstartingschoolbecausetheyareused
to thephysicalsurroundings. FormerEarly StartTeacher

This is similar to theviewsof parentsin thestudywho viewedEarly Startascentralto

breakingboundariesbetweenparentsandtheschool. Teacherswereaskedabouttheir

perceptionsof achievementsof Early Startchildrenin JuniorInfants.

Definitely their socialdevelopmentis improvedtheyareusedto working in
small groupsor with othersandtheywill do thingslike share.Theyarealso
usedto a morestructureddaysothestructureof theschooldaythenisn't sucha
shockto thesystem,thereis definitely thecognitivedevelopmentbecauseEarly
Startis sostructuredtheywould beusedto thingssuchasjigsaws,playing
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together,so theydefinitely would makecognitivegainsandthebiggest
improvementwe would seewould be languagedevelopmentbecausea lot of
themin theareahavevery improvisedvocabularyevenif theydon'thave
specificlanguageproblems,I think you aregiving themthedayto day vocab
thata lot of themdon'thave. FormerEarly StartTeacher

Whenchildrencomeinto JuniorInfantstotally prepared,it's extraordinarily
noticeablecomparedto theotherchildrenandthe teacherssaythatprior to
whenthe programmestartedyou would spendthe first monthcajoling. They
didn't know how to work in groupsor sit downandnow the learningtakesplace
in September.JuniorPrimarySchoolPrincipal

Thedevelopmentof languageskills andthecontributionof theprogrammeto the

child'sconfidencewereseenasvery positiveoutcomesby theprimaryschoolteachers.

TheEarly StartChildcareworkerfelt thatchildrenbenefitedin termsof socialisation

andchildrenhadfewer behaviouralproblemsin JuniorInfantsastheyhad"learnt

behaviourwhich wasrequiredin theschoolenvironment". Shealsofelt thatchildren

developedproblemsolvingskills andlearnedto taketurnsin Early Start. Teachers

wereaskedif they felt a preschoolinterventioncanfostera positiveattitudein thechild

andall of themfelt this did occurwith theEarly Startparticipants.

Oneof theschoolPrincipalsexplainedwhy anearlyyears'interventionprogramme

wasimportantfor the local area.

Someparentssenttheir kids to schoolassoonastheywerefour, barelyout of
nappies,with no socialskills or trainingor ability to dealwith otherpeopleand
it wasdisastrousandanawful lot ofjunior infantschildrenwerevery ill at ease
for their first few monthsherebut the Early Starthada differentagenda.It
wasn'taboutgettingthemstraightinto schoolwork it wasaboutgettingthem
into socialising,learningto live with otherpeople,sharingandsoon, it hasbeen
a total success.In anarealike this if you don'tpay for it they won't do it. It's
not thattheydon'twantto do it, but therearesomanyrestrictionsandI know
families herewith four childrenliving on €165perweekwith oneparentso
thereis no leewayfor payingfor anything,thereis no leewayfor payingfor
swimming,payingfor art, payingfor drama. Theseareall the thingsthat the
middle-classfamily canpay for with out muchhardshipwhereashereit is a
majorstruggleandthesamething appliesto preschool. SeniorPrimarySchool
Principal
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This schoolPrincipalseemsto bevery awareof theeconomicconstraintsthatparents

areenduringandthenegativeconsequencesthatthis hasfor educationaloutcomesand

he indicatesanawarenessof thestructuralissueswhich might impedeeducationalgains

for somethechildrenin thearea. This is in contrastto someof thecommentsfrom

otherschool personnelwhich will bediscussed furtheron in this chapterwhich indicate

thatparentalattitudeis themain influenceon educationaloutcomesandthemaincause

of educationalfailure (seesection7.2.8andsection7.3.4). While thereappearsto bea

culturaldeficit explanationadoptedrelatingto educationaldisadvantagein theareaby

someof theschoolpersonnelthereis alsoanacknowledgementof thenegativeimpact

ofeconomicinequalitieson educationalattainmentin thearea.

Teacherswereaskedaboutthe integrationof Early Startinto theschool. In particular

thephysicalpresenceof theprogrammein theschoolgroundswasseenasvery

positive. Schoolpersonnelwereunclearif participationin Early Startcontributedto

increasedacademicattainmentfor students buttheyweremorepositiveaboutthe

impacton socialoutcomes,particularlyin relationto thechild'sconfidence.

Thereis onething I havenoticedaboutall the Early Startchildren,theyhaveno
fearof performing,thechildrenin Early Startarekids who would volunteerto
readin church,who would volunteerto comeup anddo somethingat assembly,
that'ssomethingI would noticeaboutsomeof thesekids, maybethatextrayear
hasgiven themthatextraconfidenceor thatgetup andgo aboutschool.Senior
PrimarySchoolPrincipal

Thepositiveenvironmentin Early Startis perceivedascontributingto thechild's

positiveattitudetowardslearningin schoolandthechild'sconfidence.Accordingto

Kellaghan(2001)culturalcapitalrefersto theprimaryconditionswhich foster

cognitiveandscholasticdevelopmentandimprovecompetenciesrelatedto school

success.Primaryschoolteachersin this studyidentifieda numberof componentsof

culturalcapitalwhich theyassociatedwith participationin Early Start. Theseinclude;

modelling(theuseof languagein organisingtime andspace);stimulationto explore

ideasandevents;high valueplacedon academicexpectations; guidanceandmotivation
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for schoolrelatedmatersandfinally ensuringthatthechild engagesin activitieswhich

aredevelopmentallyappropriate.

7.2.3Current targeting and integration of Early Start

TheJuniorSchoolPrincipalexplainedhowchildrenarecurrentlytargetedfor Early

Startwhich maynot relatedirectly to thesamplein this studybutprovidesan

interestingperspectiveinto howtheprogrammeis integratedinto theschoolandhow

theprogrammewasbeendevelopingoverthe lastdecade.

We offer it to everyonein ourparish,we sendout lettersthroughourexisting
familiesandwe put noticesup in thehealthcentreandtheresourcecentreand
placeslike that. We normallygetseventyandhaveabouttenon thewaiting list.
Generallyspeakingwe would try to getthemostmarginalisedbut thenI would
butalsoI tendto mix it, I don'tbelievein segregation.If you haveeverybodyin
Early Startmarginalisedthenyou endup with amarginalisedEarly Startso I
don'tthink thatworksbut havingsaidthatyou areduty boundto havethemost
marginalisedtherefirst. JuniorPrimarySchoolPrincipal

Preschoolsin theareaarenot targetedor contactedduringthe recruitmentprocessfor

Early Startstudentswhich indicatesthattheprogrammeis still viewedasisolatedfrom

otherearlyyearsinitiativesin thearea. TheHSCL doesnot playarole in targeting

families for Early Startbut is centralto theparentalinvolvementaspectof the

programme.Oneof thePrincipalsmadethepoint thatall families in theareashouldbe

targetedasthis is oneof themostdisadvantagedareasin thecountrywith oneof the

highestearlyschoolleavingrates. Thecurrentrateof LeavingCertificatecompletion

in the local secondlevel schoolis approximatelyseventypercentcomparedto the

nationalaverageof ninety-twopercent(McCoy,etal. 2007).

Schoolpersonnelwereaskedaboutthe links betweenEarly Startandotherlocal

interventionprogrammeswhich targetchildrenat-riskofearlyschoolleavingsuchas

the SchoolCompletionProgrammeandlocal homeworkclubs. Thereweremixed

responsesrelatingto the links betweenEarly Startandtheseotherintervention

programmes.
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I think it helpsidentify needsandbecauseEarly Startprogrammesarebasedin
moredisadvantagedareasthechildrenaremorelikely to benefitfrom other
thingslike homework clubs. FormerEarly StartTeacher

It wouldn'tberight to saythatall childrenin Early Startwould be targetedand
would beofferedaplaceon anotherprogramme.JuniorPrimarySchool
Principal

Someof theschoolparticipantsviewedEarly Startaspartofanintegrativeresponseto

earlyschoolleavingwhile othersviewedit asastandaloneprogramme.In termsof the

currentintegrativeresponseto educationaldisadvantagewhich the Irish government

supportsit is viewedasimportantfor thesuccessof theseprogrammesthattheyare

viewedaspartof anintegratedstrategyto combateducationaldisadvantage

(EducationalDisadvantageCommittee,2003). It is thereforeimportantthatEarly Start

is not viewedasisolatedfrom othersuchprogrammesoperatingin theschoolor local

communitysuchastheSchoolCompletionProgramme. TheJuniorPrimarySchool

Principalspokeaboutthe integrationofothereducationalinterventionsin thearea.

Early Startis just thestartof it, in orderfor it to succeedandbreakthecycleof
disadvantageyou aregoingto haveto targettheareaandschoolbased
programmesby themselveswon't do anything,childrenonly spendtenpercent
of theirwakinglives in schoolso it is of no valueunlessit is coupledwith a
whole integratedhomesupporthelpandall thatkind of stuffandthatis just too
mind-blowingasaway forward. JuniorPrimarySchoolPrincipal

Teacherswereaskedaboutthe links betweenEarly Startandthe local communityand

mostfelt therewasa 'generalawarenessof it in thecommunity'.

Whenit camefirst it actuallytook awayjobs,two preschoolsclosedbecauseof
it so I wouldn'tsayit hadagoodprofile but thatwastenyearsagoso it might
havechanged.
It is adifferenttypeof thing becauseit is educationled, you seeit is very
teacherled...it doesn'tallow for time outandtime to beor becomeandcreate
becauseit is Departmentof Education.JuniorPrimarySchoolPrincipal

Thestructurednatureof theprogrammeandtheperceivedlinks to theDepartmentof

EducationandScienceseemto prohibitcommunityinvolvement. HowevertheEarly
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StartChildcareWorkeridentifiedanumberof waysin which theprojecthadlinked

with thewidercommunity.

It workscloselywith theHealthBoardSpeechandLanguageServices.Also it
workswith the local AreaPartnershipwho haveprovidedsomeadditional
fundingandemployedlocal organisationsto run parentcourses.Professionals
in theareawould comeandoffer adviceandcoursesto parents.Early Start
ChildcareWorker

Teacherswereaskedabouttherole of short-terminterventionin preventingfuture

schoolfailure for youngchildren. Short-terminterventionswereviewedaspositiveif

theycouldbeaddedto asthechild progressedthroughschool.

7.2.4Schoolreadiness

Schoolreadinesswasidentifiedasthecentralaim of theprogrammeby all theprimary

schoolrespondentsandwasdescribedasbeingamulti-facetedconcept.

Sociallyandemotionallyreadyfor school,eventhougha lot themwill bea
youngfour yearsofage,theyareactuallymoreemotionallyreadyfor school
becausetheyhavehadtheexperienceof beingwith otherchildren.It is to do
with the languageandtheenjoymentof learningthatthereadinessis there,they
arenot dauntedby school,theyknow theyaregoingto enjoy it and
unbeknownstto themselves,while theyareplaying,theyarelearning. Former
Early StartTeacher

Schoolreadinesswasidentifiedasbeing;physically,sociallyandcognitivelyreadyfor

school. TheEarly StartChildcareWorkerfelt thatEarly Startcontributedto school

readinessthroughlanguagedevelopmentsuchasteachingchildrenshapesandrhymes,

throughteachingchildrenwhattypesofbehaviourswererequiredin schoolandit

contributedto thedevelopmentof socialskills by teachingchildrenhowto play with

eachother. TheEarly StartChildcareWorkerfelt thatparticipationin Early Start

impactedpositivelyonachild'sclassroombehaviourbecausetheyhavebeen

encouragedin Early Startto conformto classroomrulesconcerningwhat is acceptable

andunacceptablebehaviour.
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Teacherswereaskedif they felt thatteachers'perceptionsof schoolreadinesswere

differentto thoseof theparents.

I think parentsaremoreworriedaboutthememotionally,aboutthemseparating
and thatandI don'tthink until theparentscomeinto the Early Startroomand
realisehow quickly their childrencanlearnandhow educationalso-calledplay
is andI don'tthink they realisetheir childrenaresoreadyfor it. I think the
moretheyparticipatewith theEarly Startprogrammethemoreamazedtheyare
aboutwhat their childrencando or what theycando with their childrenat
home. FormerEarly StartTeacher

TheEarly StartteacherviewsEarly Startasplayinga role in creatingawarenessamong

parentsof schoolreadinessandincreasingparents'expectationsof their child's learning

potentialandabilities.

Certainlyyou would havesomeparentswho have verylow expectationsfor
their children,you would haveparentswho only want themto behappyandyou
would haveparentsalsowho want themto be writing thedictionarybeforethey
comeout of it. JuniorPrimarySchoolPrincipal

Parentsin thestudytendedto focuson the importanceofdisciplinefor their child and

the role of Early Startin helpingtheir child fit into theschoolroutineandsoughtthe

teachers'approvalfor their child whendiscussingschoolreadiness.This is similar to

the 'resourcemodelof schoolreadiness'asdescribedby Piotrkowski(2000)and

parentstendedto de-emphasisinterestsandcuriosityandinsteademphasisconcrete

skills to helpstudentsadjustquickly andsuccessfullyto classroom.Parents'and

teachers'viewsdid concuron thepracticalpreparationofchildrenfor schoolandthe

importanceof routinebut teacherstendedto put moreemphasison childrendeveloping

a positiveattitudeto learningandlanguagedevelopmentduringEarly Start.

TheJuniorSchoolPrincipalwasaskedif shefelt thattheteacher'sconceptof school

readinesswould impacton whetheror not a child receivedadditionallearningsupports.
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I don'tthink so,it canconfusetheissueat thebeginningof coursebut you do
anawful lot moreresearchnow beforeyou put thechild in specialneeds.Junior
PrimarySchoolPrincipal

Shewasalsoaskedabouttheimpactof Early StartonotherJuniorInfantswho did not

takepartin theprogrammeandwhetherthis hinderstheir progressin school.

Someof themoremarginalisedkids would havebeensitting at homeand
watchingTV anddoingnothingandit takesthemagesto settlein but having
saidthatcominginto agroupwho aresettledthemselveshasaneffect.
JuniorPrimarySchoolPrincipal

Interestingly,thePrincipalconveyedthepositiveimpactthatEarly Startstudentsmight

haveon non-EarlyStartstudentsin JuniorInfantsbecausetheyweresettledinto the

school. Someof theparentsin GroupA alsofelt theythemselveshadapositiveimpact

onotherparentswhosechildrendid not do Early Startastheycouldprovidethese

parentswith supportandreassurancewhentheir childrenstartedin JuniorInfants.

7.2.5Roleof Early Startin encouragingparentinvolvement

Therole of Early Startin encouragingparentinvolvementwasdiscussedandall

participantsfelt it wasvery influential in encouragingparentinvolvement. In particular

schoolpersonnelmentionedthepositivenatureofparentinvolvementin Early Start.

TheChildcareWorkeridentifiedanumberofwaysin which Early Startsupported

families. Theseincludedtheearlyidentificationof speciallearningneedsandthe

developmentofapositiverelationshipbetweenthehomeandtheschoolat the

beginningof thechild'seducation.In relationto home-schoolrelationstheChildcare

Workeridentifiedtherole of theHSCL asakey aspectof this. TheHSCL offered

adviceto parentson how to developvariousskills andtheChildcareWorkerstatedthat

"if we hadproblemsrelatingto thechild'sattendance,hygieneor worriedaboutthe

child theywould payavisit. Theyalsoorganisedcourseswhich we asateam,the

HSCLandteachersthoughttheparentsmightneed". Thetypesofcoursesthatparents

wereattendingappearedto be dictatedby theschoolpersonnelratherthantheparents.
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Theschoolpersonnelwereviewedastheexpertsin tennsof parentsneedsby boththe

parentsin this studyandtheteachers.

TheHSCL discussedthe role of Early Startin providingpositivecontactsbetweenthe

school andparents.

We hadsomenewparentstrainingasparenteducationalvisitors this year,one
is a parentfrom Early StartandtheothersI got to know from the Early Start.
Theyengagedenoughwith meandtheschoolto do thecourse. HSCL (Primary
school)

This concurswith Lewis andArcher(2006)who alsofound in their researchthatEarly

Startallowedparentsto developa rapportwith the HSCL particularlyif theyhada

numberofchildrenattendingtheprogrammeovera numberof years. Also in their

studythey found thatHSCLstendedto perceivetheir role in Early Startasmore

positivethantheir work with olderpupils. Reasonsgivenfor this includedparents

beingmoreenthusiasticthanparentsof olderchildrenandparentsneedingmore

supportbecausetheir childrenwereyounger. Also thestudyfound that themajority of

HSCLsperceivedEarly Startashavinga positiveimpacton parents'attitudesto

teachers.Therole of the HSCL in Early Startwasmentionedby teachersin this current

studyascrucial to thesuccessofparentinvolvementwith theprogramme.School

personnelfelt that theneedsofworking parentswerenot metby theprogrammeandin

particulartherewasa changein thenatureofparentinvolvementin theareaasmore

parentsbecameengagedin the labourforce.

I think it wasalwaysdifficult to getasmanyparentsinvolvedasyou would like
andin latteryearsit is harderbecausemoreparentsareworking, so I meanthey
would begoodandtheywill taketime off to do someprogrammesif it is oncea
weekfor four weeksbut really at the beginningtherewasalmosta daily Rota
whereyou havetwo of themin helpingyou. This is not happeningany more
becauseof practicalreasonsmorethananything. FonnerEarly StartTeacher

It doesn'tserveworking parentsat all, it endsat 11am. I think thereshouldbe
onesessionandit shouldgo on until lunchtime or evenafter lunch, thedual day
is ridiculous. JuniorPrimarySchoolPrincipal
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In relationto thecontributionof Early Startto parentemploymentin theareaone

Principalmentionedthatit hasindirectly contributedin apositiveway.

I amsuretherewould beaknockon effect,certainlywe would havenoticed
thatparentswho startheredoinganysmallcourseat all leadon to something
else,theywould go on to FAS, thatusedto bethecasebut now with thetiger
economytheydon'tneedto. TheCommunityEmploymentSchemeherewas
terribly valuablefor women. JuniorPrimarySchoolPrincipal

7.2.6Parentinvolvementat primaryschool

Teacherswereaskedif they felt thatthe initial activeparentinvolvementassociated

with Early Startwascontinuedthroughouttheir child'seducationandif parentsare

involvedin ameaningfulway in theirchildrens'primaryschooleducation.

Theyarecurrentlyinvolvedin Mathsfor FunandI would sayall thoseparents
involvedwereinvolvedin Early Start,I think it doesmeantheyaregoingto
stayinvolvedif theyarecaughtearly. I know thatasastaffandasaschoolwe
arearrogantin ourprofessionalismasall professionalsare. But I think if you
askparentsif theyarestrongandforceful enoughtheygettheirway, we don't
justpaythemlip service. Now, themoremarginalisedyouarethe lessyou have
asay. JuniorPrimarySchoolPrincipal

Similarly Lewis andArcher(2006)alsofound in their researchthattheHSCL

coordinatorsreportedthat"it wasnot unusualfor acoregroupofsupportersto form

duringtheEarly Startyearandto remainsupportiveastheirchild progressedthrough

school"(p24).

Teacherswereaskedaboutthegapin educationalknowledgebetweenthehomeandthe

schoolandhowtheschoolattemptsto addressesthis.

It is very difficult to know howto bridgethatgap,I meanyou canhandout
policiesto them,you handoutbooksandyou handout notesto themandthere
areasectionof peoplewho will not readthestuffandtakeit on board.Now we
do try in theschoolto inform parentsandhavetheminvolved.Their take-up.of
that is abouttwo-thirdsI suppose.Therewasa lot moreparentInvolvementIn
theearly 1990swhentheHSCL startedfirst becausea lot ofparentsweren'tin
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theworkforce. TheHSCL providedassertivenesscoursesandparent
developmentcoursesandparentsgot wings,thesamething isn't truenow, they
arewingedalready.It's adifferentsociety. JuniorPrimarySchoolPrincipal

YeahI would saythereis ahugegap,theyarevery familiar with whatgoeson
in preschool,becauseobviouslya lot of whattheydo is broughthomesuchas
artsandcraftsor songswith thekids. As thechild goesfurtheron into primary
educationI would saytheir knowledgeof whatgoeson is decreasing. Senior
PrimarySchoolPrincipal

Theprimaryschoolteachersindicatedthatthe levelsofparentinvolvementdropped-off

asthechildrengotolder. Teacherswereaskedabouttheparentsexpectationsof

educationaloutcomesfor theirchildrenandall theteachersfelt theirexpectationswere

highernowthanin thepast. In termsofeducationaldecision,makingoneof the

Principalsfelt thattheschooltakesresponsibilityfor mostof thedecisionsandthatthis

is basedon trustwhich hasbeenestablishedbetweenparentsandtheschooloverthe

lastnumberof years.

If we aregoingto putachild into resourceclassesor learningsupportwe
consulttheparentsandaskthemif theywantthatto go aheadbut I think the
longertheschoolis in operationandtheschoolrecordis goodandthepeoplein
the locality haveconfidencein thePrincipal. Theywill bevery supportiveof
whatyou aredoingandrealiseyourheartis in the right placeasregardsthe
Childswelfare. SeniorPrimarySchoolPrincipal

Therewasaconsensusamongtheprimaryschoolstaffthatthecurrentunderstandingof

parentinvolvementneedsto bebroadenedto accountfor the increasingnumberof

parentsworking andmoregrandparentstakingprimaryresponsibilityfor contactswith

theschool. In thecasesof somechildren,theschoolis awarethattheextendedfamily

hasbecomemoreinvolvedin theprimarycareof childrenparticularlybecauseof the

increasein thenumberof loneparentsin theareaandthis issueneedsto befactored

into anystrategiespromotingparentinvolvementto recognisethesecarearrangements.
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7.2.7Parentinvolvementatsecondaryschool

Primaryschoolteacherswereaskedaboutthedifferencesbetweenparentinvolvement

at primaryschoolandsecondaryschoolandthe HSCL spokeaboutthe issueof transfer

to secondlevel.

SecondarySchoolPrincipalsareadministratorsandwould havea very different
role to primaryschoolprincipals,if you walk in here,our Principal is at the door
with handshakesandhuggingparentsandkissingparentsandshakinghands
with babiesit's a totally different role in secondaryandI don'tknow who
replacesthat.
It boils downto professionalism,secondaryschoolsseethemselvesas
professionalsandtheir professionalstatusis to deliverthecurriculumandall
this otherstuff is peripheralandif theparentsareafraid to comeup to the
schoolwell that is theparentsproblem,go andgeta counsellor. HSCL
(Primaryschool)

The languageofprofessionalismandthesocialconstructionof theteacherasthe

educationalprofessionalwasacknowledgedby all of theschoolpersonnelin thestudy

andtheprimaryschoolHSCL indicatedthatthis overtly professionalstatusis a barrier

to parentinvolvementat secondlevel. Also theprimaryschoolpersonnelindicatedthat

in theprimaryschoolthe teachersperceivethemselvesasresponsiblefor parent

involvementwhile at secondaryschoolthereis a shift in responsibilityfrom the

teachersontotheparentsto initiate contactswith theschool.

The local secondaryschoolwould have780 pupilsandif you spoketo the
Principal in thatschoolthechancesarehewon't havean intimateknowledgeof
thosekids, I have250hereI would havean intimateknowledgeof mostof them
if not all of them.Also if a parentwantsto consulta teacherheretheparent
comesdownhereandhasaccessto herprettyquickly andshecouldspeakat
lengthaboutthatchild andwould havea very intimateknowledgeaboutthat
child sowith theresultthatparentsfind it moresatisfactoryto cometo the
primary school andthey love to know thatyou arefamiliar with their child.
SeniorPrimarySchoolPrincipal

Parentsin thestudyalsomentionedthe importanceof teachersknowingtheir child and

parentsmainly hadlow expectationsaboutthesecondlevel schoolsknowledgeof their

child. Oneof theprimaryschoolPrincipalsfelt that theprimaryschoolcontributedto
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lackofparentengagementwith thesecondaryschoolby beingtoo welcomingin

primaryandnot preparingparentsfor thedifferentcultureof thesecondlevel system.

In somewaystheway we treatparentsandchildrenherein this schoolis not
doingthechildrenanyfavours. It createsadependency,theygo to the
secondaryschoolandthereis no way theyaregoingto behandfed(by the
school),it is avery toughsystem,theexamsystemis tough,it is very tough.
JuniorPrimarySchoolPrincipal

This principalpointsto herfearsofahand-holdingpedagogyoperatingin primary

schoolfor parentswhich maybeadisadvantageasit doesnot preparethemfor the

challengesof interactionwith thesecondlevel system.Shealsofelt thatmanyparents

andchildrenhadhigh expectationsin primaryschoolbut thesewereloweredwhenthey

got to secondaryschoolbecausetheywereunpreparedfor therigidity andexam

orientationof thesecondlevel system.Davisetal. (1994)point to thedangersofa

hand-holdingpedagogyin accessprogrammesat Universitywhich canfoster

dependencyin studentsandcontributeto studentsinabilitiesto copewith transitions.

Otherprimaryschoolteachersfelt thatsecondlevel schoolsneededto bemore

responsiveto parents'needsandthatmanyparentsweredisemPOweredby their

contactswith thesecondaryschool.

To behonestI havefound alevel of frustrationin parents,if somethinggoes
wrong in secondaryschoolthechainofcommandthey haveto go throughto get
to thepersonwho is dealingwith it is frustrating. Theyaredealingwith so
manydifferentpeople,it bogsthemdown. I think theyhavea long way to go in
beingmoreparent-friendlyandmoreopento parents. SeniorPrimary School
Principal

LYnch (1999)alsofound thatsometeachers'perceivedparentsasbeingintimidatedby

teachersandthatthis wasabarrierto equalityofopportunity. Accordingto Lewisand

Archer(2006)themainbarriersto sustainedparentinvolvementare"levelsof

deprivationandtheabsenceofappropriatesupports"(P31)
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7.2.8Predictorsof Early SchoolLeaving

Teacherswereaskedto highlight whattheyfelt werethemainpredictorsof successand

failure in education.

An awful lot hasto do with the family andfamily contactwith theschool.If
from dayonethe family makecontactwith the schoolandtry their very bestto
makeall meetings,it is very importantthatparentswould seethe schoolasa
resource.If theyspeakaboutschoolasa dumpandsoon their child will have
no confidencein schoolsoanythingwe cando to improvethe PRof the school
in theareais good. SeniorPrimarySchoolPrincipal

A historyofearlyschoolleavingstill tendsto repeatitselfandoftentimesif the
child startsfrom apoorbehaviouralandlanguagebaseI think it is a very strong
predictorofdifficulties to come. FormerEarly StartTeacher

Contactsbetweenthehomeandschoolareperceivedasbeingof primary importance

for schoolcompletionandthe influenceof parentswasperceivedasthemostimportant

factor. Also theperceptionof theschoolin thewidercommunityis seenasa factor.

The HSCL perceivesthechild'sconfidenceandenthusiasmfor learningasthekey to

successfor a child in school.

Anotherfactor identifiedasinfluential wastheoverall attitudeto educationin the local

communityandthe normalisationofacademicachievementin thecommunity.

Middle-classpeopleseethird level asa norm, it is not seenhereasa norm. I say
to parentsin Early Startthis is the first meetingyou will havenow andit will
endwhenyou child is agetwenty-twoandyou go to hergraduation,I really
believethateightypercentof themcando that, I know theteachersbelievethat,
but theygo overthereto thesecondaryschool,they go out in theworld andit
falls, theydon'thavetheparentalback-upat homeandthe rest is not enough.
I think educationis becomingmorealien in this community,I think becauseof
theCeltic Tiger economynow peoplehavemoney.You cangetajob now and
right, theyareprobablydeadendjobsbut theyareprovidingan immediate
rewardandan immediaterewardis whatpeoplein this areawantandtheneed
to beeducatedis not asgreata needasit wasperceivedto be in thepast. There
isn't anownershipof education.TherearereasonsI don'tknow, it is money
too andit is seenasmiddle-classandtherewardis not immediate.
JuniorPrimarySchoolPrincipal
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Educationalattainmentmaybe perceivedasanalienconceptin thecommunitydueto

economicinsecuritiesin the locality (seesection5.2.1). LYnch (1999)in a studyof

socio-economicbarriersto third level found that"students'ambitionsandaspirations

for the future wereinfluencedby theeconomicandsocialconditionsin which they

lived" andfamilies wereperceivedby local communityactivistsin thestudyasoften

not havingthe"time, moneyor energyto encourageeducationalambitions"(p104­

105). Teachersin thestudyalsoreportedthat low-incomeworking-classschoolshad

"a cultural climatenot conduciveto educationalsuccess"andthis climatewascreated

by thestudentsratherthantheteachers(ibid, pI 08). LYnch (1999)contendsthat

povertyandinsecureincomecreatesaculturewhere"peoplelacked'asenseof

ownership'of powerful institutionsin society,includinghighereducationwhich lowers

people'shopesandaspirationsfor themselvesandtheir children"(p107).

TheHSCL pointedout thatthereneedsto bemoreteachersin the local schoolswho are

originally from the local areas.

We needteachersfrom this areato servethis school.If you wereto takeany
local schoolpossiblyall teachersarefrom thecountry,rural or urbanmiddle­
classbackgroundsandparachutedinto socalledurbandisadvantage.Thereare
otherissuesabouthow kids arerelatedto. HSCL

This concurswith Lynch (1999)who reportedthatcommunityactivistsin herstudy

viewedteachingstaffasbeingpredominantlyfrom middle-classbackgroundsandoften

did not understandworking-classvalues,cultureor lifestyle. Also teachersin thesame

studydemonstratedawarenessof the"cultural differencesbetweenthemselvesand

studentsin working-classbackgrounds"particularlyin largeurbanschools(ibid, pI14).

The HSCL highlightsthepotentialdifficulties in teacher-pupilrelationsbecauseof

cultural differencesandthecontributionof this to alienatingthe local communityfrom

theschool. Relatedto this issueis a recentincreasein thenumberofTravellerchildren

attendingtheEarly Startprojectin this study. This hasbeenfacilitatedby thework of

theTravellerSupportWorkerwho is attachedto theschoolandis herselfa Traveller.

TheSupportWorker liaisesbetweentheschoolandlocal Travellerfamilies to increase
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enrolmentin Early Startandhashelpedovercomesomeof thepreviousobstaclesto the

participationofTravellerchildrenin Early Startsuchasfamilies lackinginformationon

enrolmentandnegotiatingculturalbarriers.

In additionto Early Startanextrayearin junior primaryschoolwasrecommendedby

two of theprimaryschoolstaffasawayofcombatingearlyschoolleaving.

Interestinglyseveralparentsalsofelt thattheirchildren,all boys,weretoo young

startingschoolandthis hadanegativeimpacton theircurrentacademicattainmentin

secondlevel. Theseparentsalsosuggestedasecondyearof Early Startfor children

who werenot matureenoughfor formal school. Ryanet al (1998)statedthattwo

principalsin theirstudyfelt thatchildrenshouldbeableto attendEarly Startfor a

secondyearparticularlyif thechild experiencedbehaviouralor emotionalproblems.

Lewis andArcher(2006)alsoreportedthataHSCL in their studyfelt asecondyearof

Early Startwould bebeneficial.

7.3 Secondlevel teachers'perspective

7.3.1Introduction

Schoolpersonnelfrom thelocal secondlevel schoolwherethemajority (twenty-six)of

thestudyparticipantswereenrolledwereinterviewedaboutEarly Start. TheHSCL

andthreeYearHeadswereinterviewed. All of thesecondlevel teachershadbeen

teachingin theschoolfor overtenyears. Teachersin the local secondlevel school

wereaskedif theycould identify anydifferencesin socialandacademicoutcomes

betweenGroupA andGroupB in thestudy. The5th YearHead,who hadpreviously

beenthe 1st YearHeadfor bothof thestudygroups,felt thatstudentsin bothgroups

hadmixedabilities.Studentsin bothgroupswerein thetop andthebottomstreamsbut

therewereaslightly higherpercentageofhigherachieversin theEarly Startgroup.

The5th YearHeadrecommendedthatinsteadofapreschoolprogrammesuchasEarly

Startit would bemorebeneficialto haveanextrayearat thestartof secondaryschool

to allow thechild to successfullytransferto secondlevel. This wasin contrastto the
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recommendationsby theprimaryschoolstaffthatthereshouldbeanextrayearin

JuniorPrimaryto allow thechildrento settleinto formal education.

7.3.2Parentinvolvementin secondlevel

Thesecondlevel HSCL felt thattherewasno noticeabledifferenceregardingparent

involvementbetweenparentsin bothgroups. Theschooldoesnotcurrentlyaskparents

informationregardingpreschoolbackgroundwhenthechildrenregister.The3rd Year

Headfelt thatthemajority of theEarly Startparentswereinterestedin parent

involvement. The5th YearHeadassertedthattherewaslimited parentinvolvementfor

mostof theparentsin theschoolandthatthis is in contrastto parentinvolvementin

schoolsin areaswith ahighersocio-economicprofile.

Therewould beparentinvolvementon request,theywould neveractuallyring
us up andsaymy sondidn't gethomeworkin Mathsfor 3 dayswhat'swrong?
You would nevergetthatsortofmiddle-classresponseto thatsituation.
5th YearHead

TheHSCL felt thatparentsin theareaallowedtheirchildrento makethemajority of

educationaldecisionsoncetheirchildrenenrolledin secondaryschool.

Parentsin ourcatchmentsareagranttheirchildrenaconsiderabledegreeof
autonomyamazinglyearly in their life andby andlargeit is thechild who
decideswhatsecondaryschooltheygo to, now I find this inconceivable.There
is definitely a literacyproblemsoif thecircularis written in wordsof morethan
threesyllablesit mayget lost. We haveagapat themomentin our Boardof
Managementfor aparent,we put anoticein theschoolnewsletterthatevery
pupil got for theirparentsbut we got no applicants,nonewhatsoeverandwe
have700pupils. Getting parentsinvolvedhereis very difficult. HSCL
(Secondaryschool)

A culturaldeficit explanationis offeredby teachersfor thelackofparentinvolvement

in theschoolandthe lackofparentalinterestseemto beperceivedasthemainreason

for limited parent-teacherpartnership.Thesecondlevel teachersin thestudyseemto

attributemuchof thecauseofeducationaldisadvantageto individual family factorsand

attitudewhile theprimaryschoolpersonnelweremorelikely to highlight the
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contributionofeconomicandstructuralcausesto educationaldisadvantagein thearea.

The3rd YearHeadexplainedwhy shefelt thatparentswerenot takingresponsibilityfor

educationaldecisions.

In my experiencea lot ofparentsabdicateresponsibilityandtheearlierthat
happens,themorechanceof lossof educationalattainmentandearlyschool
leaving. This abdicationcouldbedueto lackofconfidencein their parenting
skills, lackof interestin theirchildren(maybedueto morepressingpersonal
problems)or an immaturedesireto be 'friends'with theirchildren. 3rd Year
Head

In relationto parentinvolvementthe5th YearHeadfelt therewerealreadyanumberof

waysthatparentscouldbe involvedin theschoolincludinganopendoorpolicy in

placeto meetYearHeadsandTutorsbutparentsrarelyusedthesefacilities. Parent­

teachermeetingswereavailableandtheHSCL wasavailablebut thesewereusedonly

by the 'alreadycommittedandinterestedparents'.Shefelt thatthesamewastrueof

theopendays,schooleventsandcareertalksavailableat theschool. The4th YearHead

statedthattheAdult Educationcoursesavailableat theschoolwereoneof thestrongest

methodsofparentinvolvementavailableto parentsastheexamplesetby parentswho

took part in thesecourseswasabrilliant motivatorto children. This sentimentis also

expressedby parentsin thestudywho havereturnedto educationandfelt this

motivatedtheir childrento succeedin school.

The5th YearHeaddiscussedthegapin knowledgebetweenparentsandtheschooland

felt thatparentsweregivennumerousopportunitiesto contributeto decision-makingin

theirchild'seducation.Shedid, however,alsomentiontheanxietiesthatsomeparents

mayhaveaboutcontactingtheschool.

In first yearall theparentsaremetby myself,theHSCL andtheGuidance
Counsellorandwe spendahugeamountof time talking with them. We have
evenstartedanopeningdaybut we haveavery poorup-takefor thosemeetings.
We communicatewith theparentsasmuchaswe canbut if theywon't cometo
uswe can'tdo anythingaboutit.
We breakdownbarriersasbestwecanbut I think parentshereall havehad
suchbadexperiencesin schoolthemselvesthatthey find it difficult, it is hugely
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importantthatpeoplewho aredealingwith parentsbreakdownbarriers.Parents
arevery anxiouscomingherebut it is somethingeverysingleteacherin this
schoolis consciousof, whethertheyreactto it positivelyor not is anotherball
gameandI haveseensomeappallingconfrontationovertheyearsthat I would
love to haveintervenedon.
Theothersideis thatvery oftenteachersalsofeel very threatenedby the
parents.Therewould beparentswho arevery aggressiveandattackis the best
form of defenceto them. 5thYearHead

Thereappearsto bea level of frustrationamongsomeof thesecondlevel teachers

aboutthe lack ofparentinvolvement. The4th YearHeadalsofelt that theschoolmakes

a hugeeffort to bridgethis gapwith parentsandit is the leastwell informedparents

whosechildrenweremostlikely to dropoutofschool. Kilkenny (2007)discussesthe

needfor parentsandprofessionalsworking in educationto understandeachothers

perspectives,"for example,teachersneedto understandthatparentswho have

themselvessufferededucationaldisadvantagemaynot be in thebestpositionto

appreciatethe importanceofeducationfor their child" (p145). A moremutual

understandingbetweenparentsandteacherswould contributeto moremeaningful

communicationandprovidegreatersupportfor childrento reachtheir academic

potential.Theprimaryschoolpersonnelin thestudy andthecommunityparticipantsall

felt that thesecondlevel schoolsneededto bemoreproactivein encouragingparent

involvement. A numberofparentsin thestudyalsoexpressedsimilar sentimentsand

wereunhappywith their contactswith theschool. TheHSCL discussedparents'role as

advocatesfor their child andalsotherole of theHSCL asanadvocatefor parents.

I try to actasadvocatefor theparents.Our schoolPrincipal is somethingofa
bureaucrat,heunderstandsinstitutionsandprocessbut not thehumanside. He
doesn'tappreciatea child beinglate for family reasons.I feel it is my job to
makethepleabut I almostneverwin. I know they aretrying to run like a well­
oiled machinewith all theclassesandteachersandpupils but thereis a human
side. That'sthedifferencewith primaryschooltheyareall little familiesand
theycanstartoff thedaywith paintingandif a kid comesin late it doesn't
matter. HSCL (Secondaryschool)

Thenotionof thesecondlevel systembeinginflexible to theneedsof the individual

child wasalsomentionedby primaryschoolteachersandcommunitypersonnel
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interviewedin thestudy. In connectionwith this inflexibility it wasnotedby two

teachersthatsomestudentspreferredtheflexibility of theLeavingCertificateApplied

(LCA) whichsuitedtheir learningstylescomparedto themorestructuredJunior

Certificateprogramme.

7.3.4Predictorsof earlyschoolleaving

The5th YearHeadidentifiedtheroleof apeergroupandstudentsability to setgoals

for themselvesaspredictorsof successin school. The4th YearHeadfelt thatthekey

factor for successfulcompletionof schoolwashomesupportand"parentswho have

awarenessof theeducationsystemandwanttheir child to do well". He alsostatedthat

in situationswherethesupportis notcomingfrom theparentor guardianthentherehas

to bea significantothersuchasanoldersiblingor anauntwho motivatesthestudent.

Occasionallythis motivatormight be acommunityworkeror teacherwho encourages

thestudentandinstils self-confidence.In relationto failure in school,the4th Year

Headidentifiedanumberof factorsincluding poorattendanceandcasualabsence,lack

ofparentalinterest,historyofearlyschoolleavingin thefamily, lack ofconfidenceand

poorsocialskills. TheHSCL felt thatmanyof thestudentsin theschoolhadfew long­

termplanscomparedto middle-classstudentswho make"long termplansmuchearlier

in their life". Lackof futureorientationwasidentifiedasasignificantfactor in early

schoolleaving.

7.3.5Risk behaviour

Secondaryschoolpersonneldiscussedsomeoftherisk factorsfacedby childrenin the

study. The5th YearHeadspecificallyidentifiedastudent,Jameswho is in theGroup

A, asacauseof concernin theschoolpersonnel.

Jamesis hugelycapable,probablyoneof themostcapablekids in theschool
with probablytheworstextra-curricularrecordof anystudentthat I haveever
known. He is highly intelligent,couldbea fantasticachieverandI don'tknow
if hewill makeit becauseI would worry for his safetysometimes.Whenhe is
outof schoolhe is living the life ofasemi-criminal. Thereareproblems
associatedwith thefamily. His motherwould denythatbut I cantell you I
know him andwe sit andchata lot, he is in agangtheyareabsolutely
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unbelievable,they arerunningriot. Therearekids not comingto school
becauseof this gang,thereis achild that I teachwho hasn'tbeenin schoolsince
the 25th of Januarybecausetwo of thosepeoplegavehim sucha badbeating-up
thathe is afraidto cometo school. 5th YearHead

TheHSCL alsodiscusseda numberof studentsin thestudywho werein a gangand

eventhoughall of thestudentshadattendedEarly Starthe felt therewasno correlation

betweenEarly Startparticipationandinvolvementin suchactivities. The3rd Year

Headalsoraisedconcernsshehadaboutsomeof the Early Startgroupbeinginvolved

In a gang.

I think what is goingon outsideof schoolis moreimportantthaninsideof
schoolthereis a gangelementoutsideof school. Jamesis in thatgangandthey
seemto think that theyarein chargeandthateveryoneis afraidof them,and
you canseethat is startingto comein hereandthey aretrying to do thesame
with thestaff, intimidatethem. I havehadcountlessmeetingswith Jamesand
he is now reportingto the Principal. James'fathergaveme anawful hardtime
at a meetinglastyearsothePrincipalsaidlook I will dealwith him.
3rd YearHead

The5th YearHeadidentifieda numberof risk factorsin theareasuchasalcohol,drugs,

depression,mentalillnessandfamily breakdown.He alsohighlightedthemalign

influenceof gangsandproblemfamilies in thearea.

7.4CommunityPerspectivesof Early Start

7.4.1 Introduction

Accordingto GarbarinoandGanzel(2000)anecologicalperspectivedemandsa focus

on boththe interactionsbetweenthechild andthe immediatesocialenvironmentandan

examinationof the interplayof thebroadersocialsystemson thechild'ssocial

environment.

We mustrecognisethatthehabitatof thechild at-risk includesfamily, friends,
neighbourhoods,church,andschool�~ well asless�i�m�~�e�d�i�~�t�e .forcesthat
constitutethesocialgeographyandchmate(e.g., laws, InstItutIonsandvalues)
andthephysicalenvironment.(GarbarinoandGanzel,2000,p76)

249



Similarly EarlsandBuka(2000)contendthatcommunitiesareimportantto study

"becauseeconomic,geographicandcultural factorsmatterin humandevelopment"

(P309). Five professionalsworking in educationaldisadvantagein the local community

wereinterviewedto contextualisetherole andimpactofEarly Startin the local

community. TheseincludedtheManagerof the Local Youth Serviceswhich provided

targetedafter-schoolclubs,summerprojectsanda wide rageofactivitiesfor children

agedfrom four yearsto eighteenyears. The local SchoolCompletionCo-ordinatorwas

interviewed. TheSchoolCompletionProgrammeis a Departmentof Educationand

Sciencefundedinitiative which targetschildrenin theareaat-riskof earlyschool

leaving(seeAppendix1 for further informationon theSchoolCompletion

Programme).TheCoordinatorsof two communityafterschoolprojectswhich target

childrenat-riskof earlyschoolleavingwerealsointerviewed. Thefirst of these,

ProjectA, targetschildrenfrom two local primaryschoolswho arein secondandthird

classandprovidesbreakfastclubsandweeklyhomeworkclubs. ProjectB targets

childrenfrom thesameschoolswho arein sixth classandfocuson supportingthe

childrenstransferto secondlevel. Finally theManagerof the local CommunityCreche

wasinterviewed. This crecheprovidespreschoolandafterschoolchildcarefor parents

who areworking or arein full-time education.

All of theparticipantswereaskedaboutthe formallinks thattheir organisationshad

with Early Start. Early Startdoesnot haveany formal link with anyof thecommunity

participantsbut all areawareof theprogrammeandstudentsfrom Early Startwerenot

specifically targetedfor othereducationalsupportsby thesecommunitygroups. The

CommunityCrechehasdevelopedinformal links with Early Startandsomechildrenin

their crecheattendEarly Startin themorningor afternoon.

Participantswereaskedaboutwhetheror not therewasa senseofcommunity

ownershipof the local Early Startproject.
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�~ would sayit is schoolownednotcommunity,but I wouldn'tsaythatis an
�I�S�S�U�~ for theparentsasfar astheyareconcernedtheir kids aregettingastartand
that IS �~�l�l they �~�e concernedwith andit is notcostingthemanythingsohereis
somethingprovidedby thestateandtheschoolwhich theyknow is
professionallyrun andis gettingthemreadyfor theschoolthenextyear.
ManagerLocal Youth Services

All of theparticipantsfelt thatthepositionof Early Startwithin theschoolgroundswas

apositivefactor.

7.4.2Roleof preschoolprogrammesin tacklingeducationaldisadvantage

Participantswereaskedabouttherole ofapreschoolprogrammein tacklingearly

schoolleavingin theareaandal agreedthatit supportedchildrenin their transitionto

primaryschool.

Theyaregettingayearofextraexperiencethattheywouldn'thaveandthat it
very importantfor achild at thatageandayearfor achild at thatageis a long
time. SchoolCompletionCo-ordinator

Oneparticipantpointsout theneedfor moreinvestmentin earlyyears'interventionsin

thearea,particularlyin theprovisionofservicesfor very youngchildren,prenatalcare

andformal parentsupportandparenteducationprogrammes.Theimportanceof

targetingformal supportatparentswasalsoreiteratedby anotherparticipant.

I think it cangive themagreatstartif it addressesthingslike socialskills and
languageskills andselfesteem,I would seeit havingevengreatervalueif it is
tied into formal supportfor theparents.My worry is now thereis lessparent
involvement,obviouslytherearemoreworking parentsbut thereis still a bit of
work to bedonein convincingparentsthat this work needsto bedonewith their
children. I wasactuallyatameetinglastweektalking to parentswho arein
prisonandthebiggestmessageI wantedto getacrossis, if yourchild is offered
extrasupportin thecommunitythatyou shouldtakeit with openarms.
ManagerLocal Youth Services

This concernaboutthecurrentlevelsofparentinvolvementin theareawasreiterated

by theprimaryschoolpersonnelin thestudywho felt thatrecentemploymentgains

werehavinganadverseeffecton parentinvolvementin education.Oneof the
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communityparticipantsfelt thatEarly Starthadanumberof shortcomingsin meeting

the needsof families in theareaandexpressedsomereservationsaboutthenatureof

theprogramme.

It is inappropriateto betrainingachild at suchayoungageto fit into sucha
formal system.We havemadethesystemthe focusratherthanthechild.
Many Europeancountriesdon'tstartschooluntil theyare6 andEarly Startis
doing it on thecheap,bringingtheminto Early Start,into formal schoolbefore
we havegiventhemgoodquality preschoolcare,a lot of theskills thatare
necessaryfor readingcouldbe built on in an informal settingwhich would be
betterfor thechild, we areprovidingchildcarein acheapway for disadvantaged
children. ProjectB Co-ordinator

This communityactivistwasconcernedaboutthenatureof Early Startwhich shefelt

wastoo focusedon gettingchildrento 'fit into' the formal schoolsystemandpresentsa

very Functionalistanalysisof theroleof Early Start. Shequestionedtherationalefor

havingasystemofpreschooljust for themostdisadvantagedchildrenin our society

andquestionedwhetheror not this led to thecreationofonesystemfor middle-class

andonesystemfor theworking-classchildrenin Irish society.

7.4.3Schoolreadiness

Schoolreadinesswasidentifiedby thecommunityparticipantsasthemainbenefitof

Early Start. Early Startwasperceivedasplayingakey role in teachingchildrenthe

socialskills neededfor schoolparticipationparticularlyfor childrenwho werecoming

from homeswith alcoholor drugproblems.

My worry is that,particularly,comingfrom homeswherethereis heroinor
alcoholpresentor girls rearingchildrenon theirownandunderpressurethatthe
kids' generalsocialskills andlanguagearen'tdevelopedandtheir ability to
copein agroupisn'tdevelopedso I think thatis ahugebenefitfrom Early Start.
Somewould havedifficulties arounddiscipline,exhibitinginappropriate
languagethattheyhearat homeandnot realisingthatit is inappropriate,telling
otherkids to 'fuck off or justgettingup andwalking around,theparentingat
homeis poor. Early Starthasamajor�p�~ to play i? thosei.ssues�~�d teaching
childrenwhat is appropriateandthesocIalpreparatIon,obViously It shouldbe
fun sothechild knowsthatit is afun andsafeplaceto be. ManagerLocal
Youth Services
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Participantswereaskedaboutparentsandteachersperceptionsof schoolreadiness.

Parentswould bethinking morealongthe linesofpracticalityandteachers
would bethinking morealongthe linesof academicandbehaviouralreadiness
expectations,thereis abig dividing factoraboutwhatageto sendyourchild to
school,whetherit is four or five. SchoolCompletionCo-ordinator

Therearesometeachersin theareawho haveagreatempathyand
understandingbut I think it canbereally hardfor ateacherfrom adifferent
socialbackgroundto understandwhatachild heregoesthroughbeforethey
cometo schoolunlesstheyhavehadspecifictrainingandI don'tthink theyare
receivingthat. Teachersshouldbe learningaboutthecommunitythatthechild
is comingfrom. ProjectB Co-ordinator

Theclassdifferencesbetweenteachersandthe local communitywaspreviously

identifiedby someof theprimaryschoolpersonnelin this studyandthecommunity

participantshighlightedthefact thatclassdifferencesmaymeanthatparentsand

teachershavedifferentschool-readinessexpectations.TheManagerof theLocal

CommunityCrechewasaskedspecificallyaboutwhatshefelt schoolreadinessmeant

andshecitedtheability to solveproblemsascentralto achildsreadinessto attend

formal education.

As well asreadinessfor schoolEarly Startwascitedasprovidingchildrenwith the

skills to takepart in local youthclubactivities.

Now we haveclubsfor childrenagedfour, we find themeasierto manage
becausetheyhavebeenin agroupbefore,theyaremoreusedto not beingwith
theirmothersandrelatingto otheradults. Theyhavebetterdevelopedsocial
skills. ManagerYouth Services

Piotrkowskietal. (2000,p537)arguethatschoolreadinessis 'locally constituted'

becausethechild is preparedfor schoolbasedon locally madeday-to-daydecisionsand

this periodof initial adjustmentto schoolfor achild is particularlyimportantin high­

needcommunitiessuchasSunbury. Oftenparentsandpreschoolteachersarepreparing

childrenfor schoolbasedontheirown implicit beliefsofwhatthechild needsrather
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than"empiricallydocumentedcriteriaof whatyoungchildrenshouldknow andbeable

to do whentheyare4 or 5 yearsold" (Piotrkowskiet aI, 2000:538). TheNorthside

Partnership(2006)in a discussionon improvingschoolreadinessin theNorthhsideof

Dublin in anareawith similar socio-economicconditionsto Sunburyindicatethat

effectiveprogrammesneedto beflexible to theneedsof familiesandfocuson capacity

building to overcomeadversity. Also the integrationof newandexistingservicesis

critical.

7.4.5Parentinvolvementin education

Theparticipantsdiscussedthecurrentbarriersassociatedwith parentinvolvementin

the area.

I don'tthink schoolsarereally listeningto parentsyet andschoolsareonly
becomingawarethata collaborativerelationshipwith parentsis theonly way to
proceed.Co-ordinatorProjectB

Anotherissueidentifiedwasthe increasein employment,particularlypart-timeand

unskilledemploymentavailableto womenin thearea.Therole of theHSCL in

promotingparentinvolvementwasmentionedby theparticipants.All theparticipants

excepttheCrecheManagerwould havecontactswith the HSCL on a regularbasisand

two of theprojectshavea local HSCL involved in their managementcommittees.In

particulartheparticipantswereconsciousthatthe HSCL wasperceivedby parentsin

theareaasa memberof theschoolstaffandthis actedasa barrierto theeffectiveness

of therole.

We haveanOutreachWorkerhereandparentsdon'tseeherasrepresentingthe
interestsof theschool.I think it would beoneof theweaknessesof the Deptof
EducationandSciencein thattheyarenot willing to drawin otherprofessionals
into the role of HSCLswith differentexperiencesandbackground,just because
you area teacherdoesn'tmeanyou arequalifiedto do all otherrolesin school.
SchoolCompletionCo-ordinator

Thereis a gravedangerthatHSCLsareanadvocatefor theschoolandnot for
theparentandthatwhatwe aretrying to do is to getparentsto conformwith the
system.We havea parentresourceworkerto advocatefor theparentsandthe
schoolsask'why do we needthatwe havethe HSCLT In generalif theparent
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is havinga problemthe HSCL is identifiedwith theschoolandif you are
?avingproblemwith theschoolit is the lastplaceyou will go to resolvethe
Issue.
I think anyonewho is identifiedby parentsasa professional,evensocial
workersarein dangerof alienatingpeopleandthey will not approachyou if
theyhavea genuineneed,peoplehaveadistrustof professionals.
Co-ordinatorProjectB

Communityparticipantshighlightedthedifferencetheyperceivedbetweenparent

involvementin primaryschoolsand parentinvolvementat secondlevel.

Primaryschoolis muchmorechild-centeredandmuchmoreopento parents. I
know that in secondarywe aretold thatsubjectsarethe focusof educationand
not thechild anymorebut I think it is horrendousthatovera summerwe expect
a child to changefrom onesystemto another,I would think thesecondary
schoolsystemis not parentfriendly. Co-ordinatorProjectB

Primaryschoolsystemis muchmoreaccessible.I think it is a fault of the
secondaryschoolsystem. Parentsshouldbecomfortablegoingup there.
Virtually theonly contacttheyhaveis if their child is misbehavingandit is a
noteanda phonecall. Parentsabsolutelyhategoingup to theschool.
We seesixth classkids comein andtheyarea happybunchandthenin First
Yeartheyareaggressiveandadifferentbunchaltogether. ManagerYouth
Services

Therewerea varietyof issueshighlightedrelatingto the lack ofparentinvolvementat

secondlevel andthedifficulties thatchildrenfacedwhensettlinginto secondlevel

includingthe lack of key contactpersonnelandthedifficult transitionto first yearfor

students.Downeset al (2007)contendthatthecurrentopen atmospherewithin Irish

primaryschools"may createexpectationsin pupilsofanemotionallycommunicative

andsupportiveenvironmentat secondlevel thatcould leadto a heightenedsenseof

disillusionmentif theatmosphereis not sustainedacrossthetransitionto secondlevel"

(p414). Thetransitionto secondlevel wasseenasa factor in de-motivatingsome

childrenandthis issuewasalsoidentifiedby someparentsandteachersin thestudy.

Thepressureto conformandtheinflexibility of thesecondlevel systemcanbecomea

risk factor for thechild.
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7.4.5Knowledgegap

Thecommunityparticipantswereveryconsciousofparents'lackof knowledge

regardingthedifferenttyPesofacademicprogrammesavailablein theschoolandagain

the importanceofsupportingeducationaltransitionsfor childrenwasidentified, in

particulartransitionbetweenprimaryandsecondaryschool.

I think theschoolswould do asmuchastheycanin havinginformationnights
andleafletsbut informingparentsfalls a lot of thetime to communitygroups
becauseparentsfeel morecomfortablein goingto this groupratherthanthe
schooldirectly. I would seeit whenchildrentransferto secondaryandthe
importanceofsubjectchoiceandthedifferencebetweenJuniorCertandJunior
CertificateSchoolsProgrammeandthequalificationlevel childrenwill get. I
don'tthink thereis enoughexplanationfor that for theparentandchild. It hasa
hugeimpactfor themfor LeavingCertandthird level. I would love to seethe
schoolsandlocal communitiescometogetherandaddressthis. School
CompletionCo-ordinator

As an impactofall the initiativesin thearea,thereis asmall but growing
numberof peoplemoreawareofeducationthantheywerebefore. Fora large
numberofpeopleheresecondlevel wasthoughtof ascollege,theywouldn't
evenhavebeenawareof third level. Their knowledgeof different levelssay
ordinaryto higherlevel is still very poor,therearesomepeople,in generalit is
childrenwho areteachingparents.In middle-classschoolsparentsaretotally
awareandtheyareguidingthechild. In aterrible way parentsarefools, they
think someonecomingout with afoundationlevel JuniorCerthasemployment
possibilities.We areleadingthemto believethat if theygo to schoolandget
their JuniorCertor LeavingCertthat thatmeansbetteremploymentbut that is
not thecasebecausecredentialinflation hashappenedin this countryandif you
wantagoodjob you needyour LeavingCertandeventhatis no guarantee
anymoreyou nearlyneedathird level qualification. ProjectB Co-ordinator

Therewasastrongbeliefthatthe lackof informationon thesignificanceofacademic

choiceshasanimpacton futurechoicesfor studentsin theareaanddirectly impactson

accessto third level education.Lynch andLodge(2002)discusstheissueofplacing

studentsin allocatedtrackswithin schoolandassertthatthoseplacedin highertracks

aregivenaccessto differentformsof learningandthis "cananddoesadvantagecertain

studentsanddisadvantageothersin termsofeducationalandoccupational

opportunities,andin termsof theirsenseof themselvesaspersonsandaslearners"

(p36). LynchandLodgeassertthatthis is oneway in which theeducationsystem
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redistributeseducational'goods'andhighlightstheissueofdistributivejusticein the

educationsystem. In relationto educationdecisionmakingtheknowledgegapbetween

parentsandtheschoolputsparentsatadisadvantage.

Theprimaryschoolrunsparentingprogrammesto engagewith theparentsbut
thesecondaryschoolrunsadulteducationprogrammesandthat'sadifferent
approach.Parentsdon'tnecessarilyfeel theyarein apositionto encourage
their child to do their LeavingCertor do asmanyhonourssubjects,it hasto do
with low educationalattainmentofparentsandlow self-esteemin this area.
We actasanadvocatesometimesfor parentsandmight go up to theschool
becausetheparentsfeel theymight losetheir heador might not beableto
articulatethemselvesproperlybut wedon'thaveany formal role in thatand
sometimesit is difficult for usto work with theschoolsanddo that.
ManagerYouth Services

Thereappearsto bea lackof suitableadvocatesfor parentswho canengagewith the

schoolson theparent'sbehalfin thecommunityandsomecommunitygroupsfelt that

theirworking relationshipwith the local schoolswould benegativelyaffectedif they

wereperceivedasbeingstrongadvocatesfor local parents.Similarly, this issuewas

mentionedby thesecondlevel HSCL who found it difficult to advocateon behalfof

parentsbecausehewasamemberofschoolstaff. Thiswould indicatethatthereis an

imbalanceofpowerbetweentheschoolsandcommunitygroupsandthereis a fearof

causingconflict with theschool. Someof theparentsin thestudyexpressedsimilar

concernsaboutraisingsensitiveissueswith theschoolandindicatedthatthey felt

disempoweredby theircontactswith thesecondlevel schoolsin particular.

Communityparticipantswerecritical of the lackofopportunitiesfor parentto engage

with thesecondlevel schoolsin away whichencouragesequalpartnership.

It's acultural thing whereyou haveparentswho leaveschoolearlyand
sometimestheybecomeadvocatesfor havingtheir child stayin schooland
otherssay"well I didn'tdo sobadlysowhy shouldI force my child to stayin
school". You needto addressit with parentsandchildrenfrom dayonein a
positiveway andincreaseawarenessof thevalueof goingto Third Level.
Goingbackto basicsandexplainingthedifferencebetweenthesecondlevel
communitycollegeandthird level educationbecausesomechildrenreferto
communitycollegeascollegeandmaynot know thedifferencebetweencollege
andsecondaryschool. SchoolCompletionCo-ordinator
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Mostof theparentsin this studywho hadleft schoolearlywererenegotiatingtheir

negativeexperienceof theeducationsystemthroughencouragingtheirchildrento do

their Leavingcertificateandwereconsciousof their role asadvocatesfor theirchildren.

Therole ofcommunityorganisationsin supportingparentsandactingasadvocatesfor

parentswasmentionedby threeof thecommunityparticipants.

Someparentsarestartingto askquestionswhich I find quiteup-lifting. We are
building up socialcapitalin theareaandthereis agrowingawarenessof
informationon grantsetc. Schoolslet uscomein with the local Area
Partnershipandwe give theminformationaboutgrantsandThird Level. You
do find a lot ofparentscomewith theirchild to find outaboutthegrantbutat
thatstagewe arenot talkingaboutthemostmarginalised. ProjectB Co­
ordinator

It is clearfrom theabovequotesthatcommunitygroupscancontributeto parent

empowermentandstrengthensocialandeducationalcapitalin theareaandalsothatthe

communityitself feelsthatit needsto respondto educationaldisadvantage.Availability

ofeducationalinformationwasviewedascentralto building socialcapitalin thearea.

However,thereis someconcernamongcommunityparticipantsthatthemost

marginalisedfamiliesarenot beingreached.

LYnch (1999)in astudyofequalityofaccessto third level educationfound that

teachers,studentsandcommunityactivistsall perceivedeconomicconstraintsasthe

mainobstacleto equalityofopportunitywithin theIrish educationsystem.In particular

communityactivistswereawareof "the role thatstructural(state-managed)conditions

andsystemsplayedin perpetuatinginequalities"particularlyunemploymentandthe

lackofjob securityandlow paycommonin working-classareas(ibid, pI01). In this

studycommunityparticipantsweremostconcernedaboutthecontributionof structural

inequalitiesto perpetuatingeducationaldisadvantage.

7.4.6Integratedresponsesto earlyschoolleavingin thearea

Therole ofEarly Startaspartofan integratedresponseto earlyschoolleavingin the

areawasdiscussed.Accordingto theProjectA Co-ordinatorintegrationbetween
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servicesshouldbeseamlessfrom thechild'sperspectiveandservicesin theareaare

currentlyworking towardsthis.

I think it is no harmthattheyareshortterminterventionsin themselvesbut if
thoseshort-terminterventionsareoperatingin isolationfrom eachotherthan
that is adifficulty. In somecasestheyarenot asintegratedastheycouldbefor
instanceif you makerecommendationsto theSCPthereis no guaranteethat
theywill bepickedby theSCPbecauseplanningoftentakesplacein theschool.
It hasbecomemoreintegratedandsomeof theschoolshavebecomemoreopen
to thecommunity. Thereis certainlyathing whereschoolsseethemselvesas
theeducatorsandotherpeopledo thingsthatarenot really educational.
ProjectA Co-ordinator

Everynowandthenthegovernmentwill introduceaRapidPlanandlook at all
the integratedservicesbut theyneverreally put theirmoneywheretheirmouth
is andtheynevertackleit with somethinglike atwentyyearplanwhich will
takeinto accountthehealthneedsor thehousingneeds,everythingin a
communityhasanimpactonachild anduntil you tackleall thesethingsyou
will only makeaminimal impacton education.Schoolshaveavery narrow
focus,eventhoughtheyarepartof thecommunitytheyseethemselvesapart
from thecommunity,thereis no senseofpartnershipwith thecommunity.
ProjectB Co-ordinator

Thesocialconstructionof schoolsasbeingsolelyresponsiblefor educationwithin the

communitywasperceivedasabarrierto serviceintegrationandwasalsoperceivedasa

barrierto community'ownership'ofeducation.Theneedfor long termplanningto

tackleeducationaldisadvantagein theareawasalsomentionedby theprimaryschool

personnel.Early Startis seenasbeingin aprimepositionto contributeto combating

educationaldisadvantagein theareabecauseits' positionwithin theprimaryschool

allowsit to bepartofastatutoryandstructuralresponse.Thelimitationsof short-term

interventionsandtheneedfor integratedresponseswererecognisedasimportantby the

communityparticipantsandtherewasaview expressedby the local Youth Services

Mangerthat interventionslastinglessthantwo yearswereinadequate.In particularhe

felt thattheseshort-terminterventionsdid notallow local professionalsto develop

meaningfulrelationshipswith youngpeoplein thearea.
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TheCo-ordinatorof ProjectB identifiedsomeof thesuccessesthatrecentintegrated

educationalinitiativesandlocal women'sgroupshavemadein termsof raising

awarenessofeducationalachievementin thearea. Kilkenny (2007)in a recentreview

ofChildren'sRightsin Irelandcalls for greatercoordinationbetweenschool-based

initiativesandcommunityeducationinitiatives"with lessemphasison thedevelopment

ofonce-offinitiativesor pilot projects"(pI 12).

7.4.7Risk factors

Communityparticipantsidentifieda numberof risk factorsfor childrenin the

community.

In theeconomywe live in thereis a wideninggapeconomicallywhereyou have
the middle-classesdoing betterbut therearestill a groupof peoplewho aren't
benefitingfrom theCeltic Tiger. For the families thatwe work with you can
havea lot of issueswith oldersiblingslooking afteryoungersiblings,drugand
alcoholaddictionsandtherearea lot of family issues.
SchoolCompletionCo-ordinator

Early schoolleavingto me is only a symptomof a muchgreaterproblem.
Peoplearenot looking at all theotherfactorsthat impacton a child astheyhead
into education,like poverty,over-crowding,parenting,issuesof substance
abuse,all of thosethingswheretherearemulti-stressors,thesehavea huge
impacton the family andthechild. Co-ordinatorProjectB

Concurringwith Bronfenbrenner'sEcologicalSystemsTheorythereis a recognition

amongcommunityparticipantsof theneedto respondto educationaldisadvantagein a

way which recognisesthe impactofvariousothersystemson the lives of children.

Also the fearof violenceechoesconcernsfrom parentsandteachersin thestudyabout

theprevalenceof violencein the community.TheMangerof the local Youth Services

discussedthe issueofparents'fearsabouttheir child'speersanddisengagingfrom

youthservicesin area.

I noticetherearekids you neverseeaftertheprimaryschoolsummerprojects
andparentsfear thattheir kids will get in with thewrongcrowdandstart
hangingaroundtheshops.It is a negativething in theareabecausetheysay
"this is a communitythatwe live in becausewe don'thaveanychoicebut we
don'twantour kids growingup here".
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I would worry aboutit for the imagefor thearea,we aretrying to geta positive
imagefor the areaandwe havegoneoutof our way to recruitchildrenfor some
of theclubswho don't go to schoolin theareaandwould beseenashigh
achievers.We areconsciousof the imageof the Youth Centrethatwe don't
want it to beseento beworking with just troubledyoungsterseventhoughthat
is wherethe funding is comingfrom we would beconcernedabout that.
ManagerYouth Services

TheMangerof the Youth Servicesis consciousof thecentrebeingperceivedasa

facility for all childrenin theareaandcontendsthat removingchildrenfrom the local

areafor activitiesis negativefor thedevelopmentof socialcapital in thearea. If the

studentswho areperceivedashigh achieversarenot involved in any local activitiesit

canleadto lessrole modelsin thecommunity. Many of thecurrentfunding initiatives

availableto the Youth Servicerequirethemto targetthemostat-riskyoungpeoplein

their community. Oneof the impactsof this is thatyoungpeoplewho arenot deemed

at-riskmaybeexcludedfrom theseactivitiesandthis inadvertentlycontributesto the

declineof socialcapital in thecommunity.

7.5 Discussion

Overall,Early Startis perceivedasmakinga positivecontributionto combating

educationaldisadvantageby schoolsandcommunityparticipantsin this study. Study

participantsconcurredwith theOECD(2004)in their recentreviewof Irish ECCE

policy andpracticewhich recommendthatEarly Startshouldbeextendedwith a

numberofchangesincludingprovisionof full daysessionsratherthanthecurrenthalf

daysessionsandin particulartheexpansionof theservicein partnershipwith local

communityandvoluntaryagencies.The impactof the increasingnumberofworking

parentsin theareahadled to difficulties for parentsin accessingthecurrenthalf-day

sessionsin Early Startandwaswidely perceivedashavinga negativeimpacton parent

involvementin thearea. In generalEarly Startwasperceivedby all participantsas

makinga positivecontributionto parentinvolvementin educationandstrengthening

educationalcapital in thearea.
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Communityinvolvementin Early Startwasvery limited andtherewereno links

betweentheprojectandlocal organisationsor ECCEstructuressuchastheCounty

ChildcareCommittee.Thisconcurswith theOCED(2004)reportwhich foundthatthe

original objectiveof theprogrammeto bepartof thewidercommunityresponseto

educationdisadvantagehasnevercometo fruition andit is currentlyoperatingin

isolationfrom otherstatutoryandcommunitysupports.Early years'interventions

accordingto theOECDaremoresuccessfulin breakingthepovertycyclewhenpartof

amoregeneralanti-povertyandcommunitydevelopmentstrategyincludinglinks to job

training,housingpolicy, substancemisuseprogrammesandothersocialand

communitysupports.Similarly EarlsandBuka(2000)claimthatthe Utraditional

institutionsofcivil society(e.g.thepolice,schoolsandchild welfareagencies)cannot

accomplishtheirmissionsalone. Ideally, top-downstrategiesinitiatedby governments

needto belinkedto bottom-upstrategiesfrom local communities"(p310). This is

similar to viewsofcommunityparticipantsin this studywho wereveryconsciousof

theneedfor intensefamily supportsin theareawhich would operateoveranumberof

yearsandaddressbroaderissuesrelatingto child povertyin thecommunityratherthan

just focusingoneducationalattainmentsuchasthefocusof thecurrentDEIS (2005)

strategy.

Parentsupportfor educationwasperceivedasparamountby thecommunityandschool

participantsin thestudyfor tacklingeducationaldisadvantagebut therewassome

disagreementamongparticipantsaboutdevelopingandstrengtheningparent

involvementin education.Thecommunityrepresentativesrefutedthenotionput

forwardby someof theteachingpersonnelin thestudythatsomeparentsareapathetic

aboutinvolvementin theirchild'seducationandassertedthat lackof involvement

stemmedmainly from structuralinequalitiesandlackofaparentfora andparent

advocatesin thecommunity. Also thesecondlevel teacherstendedto put more

emphasison lackofparentsupportfor educationasthemaincontributingfactorto

earlyschoolleavingthantheotherparticipantsandviewedparentsasfailing their

childrenin educationratherthantheeducationsystemfailing parentsandchildren.

Greenberg(1998)highlightsBruner's(1996)contentionthatHeadStartdeveloped
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modelsofparentalinvolvementthatareoftenguilty ofdeficit-basedassumptionsabout

theparentsandinsteadof overcoming'culturaldeprivation'theparentsareblamedin a

condescendingmannerfor theirchild'seducationalfailure. Therewasevidenceof

'deficit-basedassumptions'amongsomeoftheteachingpersonnelin this studyand

suchassumptionscanactasbarriersto creatinganequalpartnershipbetweenparents

andschools.

All of theschoolpersonnelandcommunityparticipantswerevery concernedaboutthe

difficulties in transferto secondlevel for childrenin theareaandin particularthatsome

parentsandchildrenloweredtheirexpectationsfor academicattainmentoncetheywere

in thesecondlevel system.Therigidity of thesecondlevel systemappearsto damage

thehumancapacityof someof thechildrenin theareaandaffecttheirpotentialfor self­

actualisation.Also two mothersin thestudymentionedthefact thattheiracademic

expectationsof theirchildrenwereloweredwhentheir child reachedsecondlevel. One

of thesecondlevel teachersfelt anadditionalyearat secondlevel would helpchildren

makethetransitionbetweenprimaryandsecondarywould bemorebeneficialthanan

interventionwhenthechildrenareonly aged3 becausesomanychildrenin thearea

werefinding thetransitiondifficult. Thenextchapteroutlinestherecommendations

andconclusionsof this thesis.
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Chapter 8

Conclusionsand Recommendations
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8.1 Introduction

This studysoughtto exploretheoutcomesofparticipationin Early Startfor parentsand

studentsandto investigatethecontributionof Early Startto combatingeducational

disadvantagein theSunburyarea. In addition,this studysoughtto explorethe

outcomesof theEarly Startprogrammefrom a systemstheoryperspectiveandto

developa holistic pictureof theEarly Startparticipants'socialandeducational

development.Sigel (2004)calls for anecologicalapproachto theevaluationofearly

years'interventionssuchasHeadStartto acknowledgethateducationalintervention

takesplacein a developmental contextwhich links preschoolto latereducation.There

area numberof specificresearchquestionswhich guidedthedatacollectionfor this

thesis.

• Doesparticipationin Early Starthaveanimpacton academicattainmentas

measuredby theJuniorCertificateresults?

• Whatarethe long-termsocialoutcomes(suchascommunitybehaviourand

attitudeto school)of participationin Early Start?

• Doesparticipationin Early Starthavean impacton thestudents'self-esteem?

• What is the impactof participationin Early Starton parentalparticipationin and

parentalattitudeto education?

• Whatareteachers'perceptionsofpupilswho haveparticipatedin Early Start

andtheir view of the long-termbenefitsof participationin anearlyyears'

interventionprogramme?

• How hasEarly Startimpactedon the local communitywith respectto its

contributionin building up socialandcultural capital?

Theconclusionsto eachof theseresearchquestionswill be exploredindividually.

8.2 Conclusions

8.2.1Academicattainmentfor Early Startparticipants

This studydid not find a significantdifferencebetweenGroupA andGroupB relating

to placementin specialeducationor learningsupport. This is similar to Greaneyand

Kellaghan(1993)who alsofound in theRutlandStreetstudythatplacementin special
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educationwasnot significantlydifferentfor thestudyor comparisongroups. However

participationin Early Startwasidentifiedby teachersandparentsin this researchas

contributingto earlieridentificationof speechandlanguagedifficulties.

Studentsstudiedup to tensubjectsfor theirJuniorCertificateincludingthecore

subjectsMaths,Irish andEnglish. In GroupA (N=20) all studentscompletedtheir

JuniorCertificateExamsandin GroupB (N=15) fourteenof thestudentscompleted

theirJuniorCertificateExams. In GroupA, themajority of studentswereparticipating

in thetraditionalJuniorCertificate(seventeenstudents)while in GroupB therewasa

muchsmallermajority participatingin thetraditionalJuniorCertificate(eightstudents

participatedin theJuniorCertificateProgramme,six in theJuniorCertificateSchools

Programmeandonestudentwasattendedanout-of-schoolprojectanddid not sit his

JuniorCertificate). Studentsfrom GroupA weremorelikely to takehonourslevels

subjectsfor their JuniorCertificatewith five studentsfrom GroupB andonly two

studentsfrom GroupA takingno honourssubjectsfor their LeavingCertificate.

Thereappearsto bea positivecorrelationbetweenparticipationin Early Startand

highermarksin theJuniorCertificateMathsexam(P valuewas0.043). A positive

correlationalsoemergesbetweenparticipationin Early Startandhigherachievements

in Sciencein theJuniorCertificate(P valuewas0.020). A higherpercentageofGroup

A (twenty-fivepercent)did honourslevel Mathsfor theirJuniorCertificatecompared

to GroupB (sevenpercent). A higherpercentageof GroupB (forty percentofnon­

Early Startparticipants)took thefoundationlevel Mathspaperfor theirJunior

Certificatecomparedto GroupA (twentypercent). A possibleexplanationfor the

positivecorrelationbetweenparticipationin Early Startandimprovedresultsin Maths

maybethattheEarly Startenvironmentprovidedanearly introductionto mathematical

conceptsor 'numbersense'which wasbeneficialto theparticipantswhentheystarted

formal education.Dunphy(2007)contendsthatdeveloping'numbersense'for young

childrenis animportantfactor in latermathematicalattainment.Thisdevelopmentof

numbersensemayalsohavebeenbeneficialto GroupA in theirJuniorCertificate

attainmentin Sciencesincesomeaspectsof theMathsandSciencecurriculumare
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closelyrelated. In relationto students'selfperceptionof theirown intelligenceand

ability, GroupA alsoperceivedthemselvesasbeingbetterat MathsthanGroupB

participantsandtheirexamresultsindicatethatthey areachievinghigherresultsin

Maths. Participationin Early Startappearsto havesupportedthestudents'academic

attainmentin MathsandScienceandthis finding demonstratesthe importanceofearly

years'interventionin supportingtheacquisitionofnumeracy.Also thepositive

learningenvironmentidentifiedby teachersin Early Startmayhavebolsteredthe

child'sconfidenceandcontributedto thedevelopmentofa positiveattitudetowards

learningparticularlyin theMathsandSciences.No significantrelationshipemerges

betweenparticipationin Early Startandtheparticipants'resultsin otherJunior

CertificatesubjectssuchasEnglishandIrish.

Someof theprimaryschoolpersonnelandtwo parentsfelt thatanextrayearof Early

Startor a similarjunior schoolprogrammewould bebeneficialto childrenin their

adjustmentto formal education.The increasein durationof theprogrammemaybe

beneficialasaccordingto ReynoldsandTemple(1998)thereis increasingevidence

thatthedurationof programmeparticipationis an importantfactor in increasingthe

effectivenessof earlychildhoodinterventions.Transitionto secondlevel wasalso

perceivedasproblematicfor some studentsandsomesecondaryschoolteachersand

communityparticipantsrecommendeda yearlong transitionprogrammebetween

primaryandsecondaryschoolto allow childrenadjustto thesecondlevel system.

Problemswith transitionto secondlevel arenot uniqueto the Sunburyarea. A recent

studyconductedin Blanchardstownin Dublin found thatchildrenexperienceda major

'jolt in schoolclimate'betweenprimaryandsecondaryschool(Downeset al, 2007,

p413). Ratherthanfocusingon the individual studentor teacherthestudyrecommends

focusingon supportingproblemsat a systematiclevel andin particularbetter

communicationandcooperationbetweenteachersandstudentsat secondlevel.

8.2.2Long-termsocialoutcomesfor Early Startparticipants

Both parentsandprimaryschoolteachersin thestudyidentifiedaspectsof school

readinessasthemainbenefitof Early Startparticipationandparentsandteacherswere
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very positiveabouttherole of Early Startin preparingchildrenfor thetransitionto

fonnal school. Also in relationto socialoutcomesfor students,GroupA wererated

morepositivelyby theirsecondlevel teachersin termsof socialskills andalsoa larger

percentageofGroupA wereratedas'good'at settinggoalsby their teacherscompared

to GroupB. This maybeanexampleof the 'sleepereffect'which O'Toole(2000,

p140)describesasimprovementsin thechild in which 'cognitiveprocessesremain

dormantuntil triggeredby newdemandsin theyoungperson'slife'.

Studentswereaskedto identify their favouritepast-timeandthemostpopularpast-time

identifiedwasfootball, followed by hangingoutwith friendsandeitherplayingor

listeningto music. Only two students,bothfrom GroupA, wereattendingmusic

classesandtwo girls in GroupA werealsoattendingSpeechandDramaclassesona

weeklybasis. Oneof thesewasattendingmusicthroughschoolandsheappearedto be

theonly studentdoingthis andit wasthroughaGaelScoil. It wasnot clearif other

schoolswereoffering this to students. Six childrenweretakingpart in no organised

activitiesat all. As reportedby LYnch (1999)involvementin extra-curricularactivities

in schoolcancontributeto positivestudent-teacherrelationsandassiststudents'sense

of belongingin theschoolwhichmayhelppreventearlyschoolleaving. Only nineof

thestudentsin this studyweretakingpartin aweeklyyouthclub (twenty-sixpercent)

andfour of thesewereinvolvedin acrimediversionyouthclub. Therewasnota

strongstatisticalcorrelationbetweenparticipationin Early Startandparticipationin a

weeklyyouthclub. Severalparentsandstudentsin thestudyexpressedconcernabout

the lackoforganisedactivitiesfor youngpeoplein theareaandtherewasaperception

thatyoungpeoplewereonly offeredyouthactivitieswhentheybecameinvolvedin

anti-socialbehaviourin thecommunity.

Studentswereaskedif theyhadtakenillegal drugsandsix studentssaidthattheyhad

doneso. Studentsfrom GroupB wereslightly morelikely to takedrugswith threeof

themsayingthattheyhadsmokedhashandonestudentwho claimedhehadtried

heroincomparedto two studentsfrom GroupA who hadtried Hash. While more

studentshadtakendrugsin GroupB, thesestudentswerealsooneyearolderandare
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morelikely to haveincreasedexposureto thesesubstances.Therewasalsoasignificant

statisticalrelationshipbetweenGroupB andregularconsumptionofalcohol(usinga

non-parametricSpeannan'sRhothePvaluewas0.032)but theageof theparticipants

is alsoasignificantconsideration.Studentswereaskedif theirparentswereawareof

their alcoholconsumptionandfive studentsfrom GroupA andeightfrom GroupB said

their parentswereawarethattheyconsumedalcohol.

In relationto involvementin criminal activities,sevenof thethirty-five students,all

male,havebeenin troublewith theGardai. Mainly thesestudentshavehadcontact

with theGardaioverminor incidentsbutonestudentfrom GroupA hasappeared

beforeaJuvenileCourtrecentlyandtwo otherstudents(onefrom eachgroup),have

regularcontactswith aJuvenileLiaisonOfficer. Therewasno significantcorrelation

betweenparticipationin Early Startandinvolvementin criminal activities.

A smallnumberof studentsfelt theywerebullied sometimes(two) andthreestudents

felt theywerepickedon 'veryoften'. All of thestudentswho experiencedthis bullying

werefrom GroupA. Studentsfrom GroupB areoldersomaybetheyarelesslikely to

still beexperiencingbullying or might haveleft thesystem.Also in the interviewswith

parents,someparentsfrom GroupB mentionedincidentsof bullying which affected

theirchildrenwhentheywereyounger. It alsoappearsthatthreeof thestudentsin the

studyareinvolvedin bullying otherpupils. Parentswereconcernedabouttheissueof

bullying in theareaandin particularaboutthe levelof violent bullying which took

place. Studentswereaskedif theyhad,in thepast,broughtaweaponinto schooland

five studentswho wereall from GroupB haddoneso. This is asignificantissuefor the

schoolandasecondlevel teacherreportedthattheschoolcollectsasignificantnumber

of weaponsfrom studentseveryyear.

Lackof futureorientationwasidentifiedby teachersin this researchasbeinga

significantcontributingfactorto earlyschoolleaving. In relationto futureorientationa

numberofdifferencesemergedbetweenthetwo studygroups. A slightly higher

percentageofGroupA (thirty-five percent)identifiedcareerswhich involvedathird
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level qualificationcomparedto GroupB (twenty-fivepercent)andthesestudentswere

predominantlyfemale. A greaternumberofGroupB studentsidentifieda Trade(i.e.

carpenter,mechanicetc.)astheir futurecareeraspirationandthis wasthemost

commoncareeridentifiedby thegroup. Also in relationto future orientationmoreof

the Early Startparticipantsfelt theirparentswantedthemto go to third level andmore

parentsin GroupA hadthird level aspirationsfor their childrencomparedto parentsin

GroupB. Themajorityof studentsfelt thattheir parentswantedthemto do well in

schoolexamsandto do their Leaving. ThemaindifferencesemergingbetweenGroup

A andGroupB werein termsof thestudents'perceptionof their parents'attitudeto

college. Studentsfrom GroupA werefar morelikely to perceivecollegeattendanceas

somethingwhich wasvery importantto their parents.A slightly highernumberof

Early Startparents(thirty-threepercent)wantedtheir sonsto go to collegethannon­

Early Startparents(twenty-twopercent). This is similar to researchon parent'sattitude

in HeadStartwhich revealedthatparentsof theHeadStartchildrenwantedmore

managerialandskilledjobsfor theirchildren(O'Flaherty,1995). Therewasa

significantstatisticalrelationshipbetweengenderandeducationalaspirationswith a

greaternumberof girls intendingto pursuethird level educationcomparedto boys.

GreaneyandKellaghan(1993)found thatthestudentswho hadbeenin theRutland

Streetpreschoolprogrammereportedthatsignificantlymoreof themreceived

encouragementto go to secondlevel from their homes. Similarly, this studyfound that

theprogrammeparticipantsreceivedmoreencouragement togo to third level than

GroupB which might indicatethatGroupA parentshavehigheraspirationsfor their

childrenin termsofeducationalattainment.

8.2.3 Doesparticipationin Early Starthavean impacton thestudents'self-

esteem?

Accordingto Downeset al. (2007)Rosenberg"describesself-esteemasfeeling thatyou

are 'goodenough"andselfesteemis associatedwith schoolachievement(p410). The

Rosenberg'sSelf-Esteem(RSE)scale(Rosenberg,1965)wasusedto measurestudents'

self-esteemin this study. Therewasno correlationbetweenthe RSEscoreand

participationin Early Startfound in this study. Furtheranalysisfound no correlation
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betweentheRSEscoreandgender(ValueofP was0.096). Therewasacorrelation

betweenRSEscoreandhow studentsfelt theywereperceivedby their teachersat

secondlevel. Studentswith a higherscoreon RSEwhich indicateshigherlevelsof

self-esteemweremorelikely to indicatethat"mostteachersthink I ama goodstudent".

Cullen(2000)found in a studyof Irish studentsdeemedat-riskofeducational

disadvantagethatcentralto thepathwayofearlyschoolleavingwasa breakdownin

their relationshipwith certainteachers"alongwith a clearlyexpressedfrustrationanda

senseofnot beinglistenedto or takenseriously"(ibid). This studyalsofound evidence

ofa link betweenindividual student-teacherrelationshipsandthestudents'confidence

in their academicability. In relationto studentvoicewithin theschoolthereappearsto

be a desireamongstudentsfor greaterstudentparticipationin schooldecisions.Lynch

andLodge(2002)found in their researchthatfifty percentof secondlevel students

wantedmorestudentconsultationin therunningof theschoolandincreaseddemocratic

involvementin decisionswhich affectthem.

8.2.4 Impactof participationin Early Starton parentalparticipationand

parentalattitudeto education

Parentsfrom GroupA werevery satisfiedwith theirexperiencesofEarly Start andfelt

that it impactedpositivelyon theiron-goingrelationshipwith their child'sprimary

school. Theresultsarealsosimilar to GhateandHazels(2002)studywhich found

preschoolsoffer parentsanopportunityto increasetheir socialsupportnetwork. Early

Startwasidentifiedassupportingfamilies in a numberofwaysincludingthe

developmentof positiverelationshipsbetweenhomeandschoolandtheearlydetection

of learningdifficulties andlanguagedifficulties. Early Startmadea contributionto

socialcapitalfor parentin thestudyby facilitating thedevelopmentof informal

networksof parentswhich haveprovidedcontinuedsupportsfor someof parentsas

their child progressedthroughtheeducationsystem.

In relationto parents'perceptionsof thebenefitsofEarly Start,parentstendedto focus

on the importanceofdisciplinefor their child andtherole of Early Startin helpingtheir

child fit into theschoolroutine. This is similar to the 'resourcemodelof school
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readiness'as describedby Piotrkowski(2000)andparentsin this studyalsotendedto

de-emphasisinterestsandcuriosityandinsteademphasisesconcreteskills to help

studentsadjustquickly andsuccessfullyto classroom.Parentsandteachersviewsdid

concuron thepracticalpreparationofchildrenfor school andthe importanceof routine

but teacherstendedto putmoreemphasison childrendevelopinga positiveattitudeto

learningandlanguagedevelopmentduringEarly Start. Parentswerevery concerned

with the role of Early Startin providingroutineanddisciplinefor their childrenandin

seekingtheprimaryschoolteachers'approvalfor their child'sbehaviouroncethey

enteredformal education.Onecommunityactivistwasconcernedaboutthenatureof

Early Startwhich shefelt wastoo focusedon gettingchildrento 'fit in to' the formal

schoolsystem. Shealsoquestionedtherationaleof havinga systemof preschooljust

for themostdisadvantagedchildrenin oursocietyandwhetheror not this led to the

creationofonesystemfor themiddle-classandonesystemfor theworking-class

childrenin Irish society. This is similar to Greenberg's(1998)contentionthatHead

Startdoesnot challengethe inequalitywithin thesystembut merelyassistschildrento

function moresuccessfullywithin sucha systemandthereforeis in-line with a

meritocraticview of theeducationsystem.This critiquecouldalsobeappliedto Early

Startasthe focusof theprogrammeappearsto beschool-readinessandin relationto

parentinvolvementit hasnot equippedparentswith theskills requiredto challengeor

confronttheeducationsystemparticularlythesecondlevel system.

Overall,parentsinvolved in Early Startdisplayedhigherlevelsof parentalinvolvement

in primaryschoolcomparedto thecomparisongroup. Participationin parenteducation

classeshadprovidedtheparentswith theopportunityto becomemoreknowledgeable

abouttheprimaryschoolsystem. Parentswerevery positiveabouttheirexperiencesof

parentinvolvementduringEarly Startandmostfelt theywereactively involved in their

child'seducationduringEarly Start. In thecontextofEpstein's(2002)modelof parent

involvement,parentsin GroupA wereactively involved in the first threetypesof

parentinvolvement,parenting,communicatingandvolunteeringandparentswereless

involved in the lastthreelearningat home,decision-makingandcollaboratingwith the
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community. Thefirst threetypesof involvementcitedaremorepassivefonnsof

involvementandaredirectedby theteachersratherthanparent-led.

Differencesemergedfor bothgroupsin thetypesof parentinvolvementat primaryand

secondaryschool. While all parentsin thestudywerepositiveabouttheir involvement

at primaryschool,few parentswereactively involvedat secondlevel andmostparents

disengagedfrom parentinvolvementwhentheir child enteredsecondaryschool.

Parentstendedto disengagefrom activeparentinvolvementat thesamestagethatthey

themselveshad leftfonnal education.Theprimaryschoolpersonnelindicatedthat in

theprimaryschool,the teachersperceivethemselvesasresponsiblefor parent

involvement,while at secondaryschool,thereis a shift in responsibilityfrom the

teachersonto theparentsto initiate contactswith theschool. Teacher-leddecision­

makingwascommonat secondlevel andparentshadvery limited accessto infonnation

aboutthesecondlevel schoolsystem. Secondlevel teachersacknowledgedthegapin

knowledgethatparentshaveaboutschoolbut someteachersblamedparentsfor not

comingto schoolsmoreoftento accessthe infonnationandtherewasanemphasisby

someteacherson parentsfailing their childrenin educationratherthantheeducation

systemfailing children.Thereweresomeproblemswith parent-teachercommunication

at secondlevel which wasmainly one-wayanda small numberofparentswerein direct

conflict with theschool. Particularlyin situationsofconflict, parentsviewed

themselvesasanadvocatefor their child. Someparentsfelt intimidatedaboutcontacts

with theschoolandperceivedcontactwith theschoolmainly asa negativeissuerelated

to their child misbehaving.

Many parentsfound thechangein parent-teacherrelationswhentheir child transferred

to secondlevel problematicandsomeprimaryschoolteacherswereconcernedthatthe

'hand-holdingpedagogy',which wasperceivedasoperatingin primaryschool,did not

prepareparentsandchildrenfor the realitiesof thesecondlevel system. However,

communityparticipantsandsomeof theprimaryschoolpersonnelfelt thatsecondlevel

schoolswerenot doingenoughto encourageparentinvolvementandprovideparents

with adequateeducationalinfonnation. In particular,therewasa concernthatthere
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wasa lackofownershipofeducationwithin thecommunityandtherewasaneedfor a

ParentForumto supportparents'participationwithin theeducationsystem.

Accordingto Cullen(2000)manyworking-classparentsareinhibitedfrom meaningful

partnershipsbecausethey lack theunderstandingof how importantit is for themto

engagewith their child'sschoolandthis is furthercompoundedby "conditionsof

povertyandexclusion(which) inhibit parentalcapacitiesto formulatedeeper

relationshipswith schools"(ibid, p37). This is especiallyevidentin communities,

which lack socialcapitaldueto a lackofcivic associations, orlack incomegenerally

which inhibits their capacityto improvesocialandeducationalchoices.Hanafinand

Lynch (2002)suggestfrom their researchthatparentshadshownthemselvesto be

informedandinterestedin theirchild'seducationandthatparentsfailure to participate

morefully in their childs'primaryschooleducationis attributedto ''thestructuresand

practicesof theschoolsystemasit operates,at leastin theworking-classareasofour

community"(ibid, p46). Theauthorsclaimthattheir researchcontradictsthecommon

culturaldeficit explanationfor limited working-classparentalinvolvementasthe

parentsin their studyshowagoodunderstandingof theschoolsystembut are

prohibitedfrom greaterinvolvementbecauseofstructuralissuesandtheir lackof

interestin 'tokenistic'formsof involvementsuchasparentcouncils. All of theparents

in this studyemphasisedtheimportanceofeducationfor their childrenandmany

parentswererenegotiatingtheirownnegativeexperiencesofeducationthroughtheir

childrens'positiveexperiences.This is in contrastto theassumptionsofculturaldeficit

theoriesofparentinvolvementofferedby someof theteachingpersonnelin thestudy.

8.2.5 Teachers'perceptionsof pupilswho haveparticipatedin Early Startand

thelong-termbenefitsof participationin anearlyyears'intervention

programme

Primaryschoolteacherswerevery positiveaboutthebenefitsof Early Startin

supportingchildren'stransitionto primaryschoolandin providingchildrenwith the

confidenceandencouragementto learn. At secondlevel, in relationto socialskills the

studentsin GroupA wereratedslightly higherby theteachersandnoneof theteachers
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ratedtheEarly Startstudentsashavingpoorsocialskills. In contrast,teachersrated

two students(seventeenpercent)in GroupB ashavingpoorsocialskills. In relationto

goalsettingtheresultsfor bothgroupsweresimilarbutahigherpercentageof the

GroupA wereratedashaving'good'goalsettingability. A slightly higherpercentage

of theGroupB wereratedby teachersashavingpoorlevelsofhomesupport. Also in

relationto activeparentalinvolvement,theEarly Startgroupwereratedhigherby the

teachersasbeingmoreactively involved. Forbothgroupsthe level of 'good'active

involvementwasnotvery high andactiveparentinvolvementat secondlevel doesnot

appearto bethenonnin theSunburyarea. Theroleof Early Startin encouraging

parentinvolvementwasdiscussedandall participantsfelt it wasvery influential in

encouragingparentinvolvementatprimaryschool. In particularschoolpersonnel

mentionedthepositivenatureofparentinvolvementin Early Start.

Teachersin thestudyhighlightedthefact thatparentsfrom bothgroupshadhigher

levelsofparents'involvementthanmorerecentEarly Startparentsasmoreparentsin

theareaarenowengagedin emplOYment.This changemight alsoadverselyinfluence

thegeneralisabiltyof this research.Also in connectionwith this thecurrenthalf-day

sessionalstructureof Early Startwasidentifiedasof ahindranceto parentemplOYment

in thearearatherthanasupportandtheday-timeactivitiesfor parentsassociatedwith

theEarly Startprogrammemaybe anout-datedmodelofparentinvolvement. A

comprehensivesystemof 'after-schoolcare'would contributeto solvingthis problem.

Thesecondlevel teachersseemedto attributemuchof thecauseofeducational

disadvantageto individual family factorsandattitudewhile theprimaryschool

personnelweremorelikely to highlight thecontributionofeconomicandstructural

causesto educationaldisadvantagein thearea. HanafinandLynch (2002)view the

'culturaldeficit model'ofexplainingeducationaldisadvantageasinherentin

"interventionssuchasEarly Startprogrammes,home-schoolcommunitylinks andearly

schoolleavinginterventions.. .it is explicitly 'classed',andit seeksto involve parents

who areperceivedto be on theperiphery"(ibid, p35).
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8.2.6 Theimpactof Early Starton the localcommunitywith respectto its'

contributionin building up socialandculturalcapital

In general,Early Startwasperceivedby all participantsasmakingapositive

contributionto parentinvolvementin educationandstrengtheningeducationalcapital

in thearea. Communityinvolvementin Early Startwasvery limited andtherewereno

links betweentheprojectandlocal organisationsor otherEarlyChildhoodCareand

EducationinitiativessuchastheCountyChildcareCommittee.This concurswith the

OCED(2004)reportwhich foundthattheoriginal objectiveof theprogrammeto be

partof thewidercommunityresponseto educationdisadvantagehasnevercometo

fruition andit is currentlyoperatingin isolationfrom otherstatutoryandcommunity

supports.Thelackof ownershipofeducationwithin thecommunitywashighlighted

by theprimaryschoolpersonnelandthecommunityparticipantsasnegatively

impactingonculturalcapitalwithin thearea. A positivecommunityperceptionof local

schoolswasPerceivedasimportantby theprimary schoolprincipalsandtheprimary

schoolswereconcernedwith havingpositivepublic relationswith the local community

but this waslessofanissuefor thesecondlevel schools.Schoolsin generalwere

accusedby thecommunityparticipantsofhavingaverynarrowfocus,eventhough

theyarepartof thecommunity,theyseethemselvesapartfrom thecommunityand

therewasavery limited senseofpartnershipwith thecommunity,particularlyfor the

secondaryschools.

Early years'interventions,accordingto theOECD,aremoresuccessfulin breakingthe

povertycyclewhentheyarepartofamoregeneralanti-povertyandcommunity

developmentstrategyincludinglinks to job training,housingpolicy, substancemisuse

programmesandothersocialandcommunitysupports.A recentreportby Irelands'

Office of theMinsterfor Children(2006)citedresearchby Layteetal (2006)which

found that"decisionssuchashow long to stayin schoolareaffectednotonly by

economiccircumstances,butalsothekindsofculturalandsocialcapitalthatallow

parentsandchildrento successfullynegotiatetheeducationalsystem"(p80). Kilkenny

(2007)in arecentreviewof Children'sRightsin Irelandcalls for greatercoordination
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betweenschool-basedinitiativesandcommunityeducationinitiatives"with less

emphasison thedevelopmentofonce-offinitiativesor pilot projects"(p112). One

communityparticipantidentifiedsomeof thesuccessesthatrecentintegrated

educationalinitiativesandlocal women'sgroupshavemadein termsof raising

awarenessofeducationalachievementin theareaandcontributingto socialcapital.

Communityparticipantspointedout theneedfor moreinvestmentin earlyyears'

interventionsin thearea,particularlyin theprovisionofservicesfor very young

children,prenatalcare,formal parentsupportandparenteducationprogrammes.

Someofparentsandchildrenin thestudyhaddisengagedfrom the local areaandwere

choosingnot bepartof locality by holdingbackfrom participationin local activities

suchasyouthclubs. In particularthenegativeimageof the local communityand

parentsfearsof theirchildrenmixing with childrendeemedat-riskwerethemost

significantfactorsinfluencingthis disengagement.Fearof anti-socialbehaviourand

violencewerekeepingsomelocal childrenawayfrom thecommunity. Parents'

conceptof 'risk-behaviour'for theirownchild wasstronglylinked to thebehaviourof

theirchild'sPeergroup. The issueof safetyin thecommunityfrom physicalviolence

wasmentionedby all stakeholdersandis similarto recentresearchin Tallaghtwhich

found thatninetypercentofchildrenlive in familieswheretheyeitherdirectly

experienceor fearanti-socialbehaviour(ChildhoodDevelopmentInitiative, 2005).

Thedisengagementof somefamilies in thestudyfrom communityactivitieswas

perceivedby teachersandcommunityparticipantsasbeingnegativefor the

developmentofculturalandsocialcapitalin thecommunityasmanyof thosewho were

disengagingwerethehighestacademicachieversin thestudyandwerePerceivedas

positiverole models.
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8.3 Recommendations

1. Increasethedurationof theEarly Startprogrammeandfurtherdevelopthe

links to othereducationalinterventionprogrammescurrentlyin operation

The importanceofearlyyears'interventionshasbeenexploredthroughoutthis thesis

andpreviouslongitudinalstudiessuchasthePerryPreschoolProjectevaluation

(Schweinhart,2004)providestrongevidencethatahigh quality earlyyears'

interventionprogrammecanhavelastingpositivebenefitsfor childrens'educational

attainmentandfutureemploymentstatus.Demaine(2003)questionswhetheror not

sociologistsofeducationarenaiveto focuson schoolcentredsolutionssuchasschool­

improvementstudieswhile ignoringwiderpolitical andeconomicissues,therefore,it is

importantthatearlyyears'interventionsdo notoperatein isolationfrom otheraspects

of thechild's life. Early years'interventions, accordingto theOECD(2004),aremore

successfulin breakingthepovertycyclewhenpartof amoregeneralanti-povertyand

communitydevelopmentstrategyincludinglinks to job training,housingpolicy,

substancemisuseprogrammesandothersocialandcommunitysupports. In general

suchprogrammesneedto recognisetheneedfor long-terminterventionandsupport

andunderstandthemulti-dimensionalnatureofpoverty. Anotherimportantaspectof a

successfulinterventionprogrammeis thattheyareintensiveandfull-day programmes

andareat leastayearlong. Theimpactof theincreasingnumberof working parentsin

theareahadled to difficulties for parentsin accessingthecurrenthalf-daysessionsin

Early Startandwaswidely perceivedashavinganegativeimpactonparent

involvement. Theshort-termdurationof theEarly Startwasidentifiedasa

shortcomingin boththeliteratureandby participantsin thestudy. Theextensionof the

Early Startprogrammebeyondthecurrentprovisionof two andahalfhoursessions

would beparticularlybeneficialto working parentsin thestudy.

278



2. Developearlyyears'programmeswhich supportnumber-senseandmaths

attainmentfor youngchildrenin disadvantagedareas.

This studyclearlydemonstratestheadvantagesofearlychildhoodcareandeducation

for increasedperformancein MathsandScienceattainmentin thelateryears. Mullan

andTravers(2007)maintainthatthemajorityofchildrenat-riskof failure in Mathsare

from areasofhighsocio-economicdisadvantageandthatthereis aneedfor early

interventionin mathematicsasresearchsuggeststhattherecanbea''three-yeargapin

achievementlevelsin earlynumeracy'by thetime achild entersformal education"

(P229). Thedevelopmentofnumber-sensein youngchildrenneedsattentionwithin the

Irish educationsystemin light of thecorrelationbetweensocialclassandmathematics

literacy for children.

3. Developanareawide strategybeginningin primaryschoolto facilitate accessto

third level would bebeneficialfor thewholecommunityandprovideindependent

community-basedsourcesof educationalsupportsuchastutoringin the

community

TheEarly Startparticipantsweremorelikely to do honourslevelssubjectsfor their

JuniorCertificateandto do athird language.In general,studentsin thestudyfrom

bothgroupswerenot sourcingadditionalacademicsupportoutsideof theschooland

noneof thestudentswerereceivinggrindsfor anyof theirexamsubjects.While some

did attendsupervisedstudyin theirschools,this facility did not provideindividual

tutorial supportandif studentswerehavingadifficulty with aparticularschoolsubject

therewasatendencyto moveto passlevel ratherthanseekadditionalacademicsupport

outsideof theschool. Thiswasalsolinkedto analmosttotal-relianceon theschoolfor

all educationalinformationandparentsandstudentsin theareaarerelianton theschool

for almostall educationalsupport.ThissituationdisadvantagestheSunburyareaasthe

normin middle-classcommunitiesin Irelandis to seeksupportandadditional

educationaltutoringoutsideof theschoolandsourceit in theprivatemarketplace. To

ensureequalityof academicoutcomesfor studentsthereneedsto beindependent

community-basedsourcesofeducationalsupport suchastutoring for families in

Sunburywhich arecomparablein quality to thetypesofprivatetutorialsavailedof by
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middle-classstudents. Additionally, thedevelopmentofanareawide strategy

beginningin primaryschoolto facilitateaccessto third level would bebeneficialfor

thewholecommunity.

4. Establishandfund a parent-forumin thelocal communityandintroducea

parentroomatsecondlevel.

Theparent-to-parentcontactwhichoccurredduringEarly Startwashighlightedby

parentsin this currentstudyasbeingvery beneficialandthis finding suggeststhatsuch

contactshouldbecentralto anyparentinvolvementstrategiesfor Early Start. The

parentroomin theprimaryschoolcontributedto theparents'positiverelationshipwith

theprimaryschoolandtheintroductionofaparentroomor designatedparentspacein

thesecondaryschoolmight helpovercomesomeof thecurrentbarriersto parent

involvementat secondlevel. All participantsin thestudyhighlightedthedifficulties of

sustainingparentinvolvementin light of theincreasingnumbersofworkingparentsin

theareaandnewmodelsofparentinvolvementshouldbeintroducedsupportworking

parents.Therewasalsoacall amongcommunityparticipantsto employParent

ResourceWorkersto actasadvocatesfor parents.In particulartheParentResource

Workercouldactasintermediaciesbetweenparentsandtheschoolsduringconflict

situations.Therewasanobviousneedwithin thecommunityfor sometypeof

educationalnetworkor supportto provideinformationandadviceto parents.The

establishmentofaParentsForumin theareawasmentionedby someof thecommunity

participantsin thestudyandsuchaforum would supportparentsin accessing

independenteducationaladviceandmayactasanimportantrepresentationof the

parentvoicewithin thecommunity. TheestablishmentofaParentForumis necessary

to addresstheknowledgegapbetweenparentsandschoolsandsupportthe

developmentof socialandculturalcapitalin thecommunity. In particular,thereneeds

to bemoreinformationavailableto parentsonthesignificanceofprogrammechoiceat

secondlevel suchasthedifferencebetweentheJuniorCertificateprogrammeandthe

JuniorCertificatefor SchoolsProgramme.In addition,parentsandstudentsneed

informationonaccessto bothvocationaltrainingandthird level education.
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s.Provideon-goingtrainingon educationaldisadvantagefor schoolpersonneland

considerappointingnon-teachingprofessionalsto HSCL postsandothersupport

positionswithin schools.

Teachingpersonnelin thestudyappearedto havedifferentunderstandingsand

interpretationsof thecausesofearlyschoolleaving. To ensurecontinuedreflectionby

teachingpersonnelon thecomplexityofearlyschoolleavingthereneedsto beon-going

trainingoneducationaldisadvantagefor teachersto reflectthediversityof theschool

populationandimproverelationshipsbetweenteachersandparents.In additionto

training,the DepartmentofEducationandSciencecoulddrawonotherprofessionals

besideteachingprofessionalsto work in key supportpositionswithin schoolssuchas

therole of theHSCLs. Parentshadvery limited contactswith theHSCLteachersin

secondlevel, particularlycomparedto the levelofcontactswith theprimaryschool

personnel,andthis role might beextendedto incofPQrateadditionalcontactswith

families.

6. Provide additionalsupportsto assiststudentsandtheir familieswith the

transitionfrom primaryschoolto secondlevel.

Therewasaneedarticulatedby someparentsandstudentsin thestudyfor supportsto

helpwith thetransitionfrom primaryschoolto secondlevel. Theinflexibility of the

secondlevel systemcanbecomearisk factor for thechild. Somechildrenandparents

experienceddifficulties duringthetransferprocessandin thesameway thatEarly Start

supportstransitionto primaryschoolthereneedsto beasimilar initiative duringthis

nextmajortransitionwithin thechild'sformal educationexperience.Early Start

allowedparentsandteachersto developan informal relationshipandallowedthechild

to build apositiverelationshipwith theschool. A transferprogrammeto secondlevel

couldoperatein asimilar fashionby focusingonthedevelopmentofpositive

relationshipsfor all thestakeholders.

7. Developa CommunityPeerMentoringProgramme

Therewasconcernexpressedby someof theresearchparticipantsaboutthe

disengagementfrom thecommunityby someof thestudentswith thehighestacademic
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achievementsin thestudy. A possibleresponseto this issuemight bethe introduction

ofa CommunityPeerMentoringprogramme.Peermentoringin theschoolshasbeen

successfulandtheadoptionofapeermentoringprogrammein thecommunitymight

overcomesomeof thecurrentdisengagementwith studentswho aregoingto school

andleisureactivitiesoutsideof thecommunity. Also the imageof the local youth

servicesasonly servingthemostat-riskyoungpeopleneedsto bechallengedto allow

otheryoungpeoplein thecommunityto haveasenseofownershipof theselocal

activities. Participantsin thestudywerecritical of thegenerallackof facilities and

activitiesfor youngpeoplein thecommunityandgiventheenvironmentalrisksthat

youngpeoplefaceliving in Sunburydueto high levelsofpovertyandsocio-economic

disadvantagethereis a realneedto listento youngpeopleandfind out whattypesof

facilities theywould like in theircommunity. Youngpeoples'voicesneedto be

representedin anyfuture planningof serviceswithin thearea.

8. Strengthenthe links betweenEarly Startandfamily supportservices.

An importantdevelopmentin theIrish government'sresponseto educational

disadvantagehasbeenthedevelopmentof integrativeresponsesto educational

disadvantageandin particularthe growingrecognitionof theneedto involve home,

schoolandcommunityin educationalinitiatives. Early Starthasanimportantrole to

play aspartof this integratedresponseto educationaldisadvantagebecausefor many

parentsandstudentsit is thefirst time theyhavecomeinto contactwith aneducational

support. Increasedflexibility within Early Startwould allow it to developrelationships

with agenciesoutsideof theschool. A key partof providinganintegratedresponseto

educationaldisadvantageis communicatingandsupportingotheragencies.Family and

educationalsupportsneedto communicateto ensurethatthechild'sneedsarecentralto

all educationalinterventionsandit is importantthatsupportsdo notoperatein isolation

from eachother. It is alsoimportantthatEarly Startpersonnelareawareof additional

supportswhich areavailablewithin thecommunitysoasto provideaccessto additional

formal family supportsfor Early Startparticipants.GhateandHazel's(2002)studyof

parentingin poorenvironmentsfoundthatonceparentshadmadeinitial contactwith a

preschoolservicetheytendedto utilise moreof the facilities in thatservice. Parents
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with preschoolchildrenin thestudywerealsomorelikely to use semi-formalsupports

comparedto parentswith olderchildren. Parentsin this researchtendedto bemore

positiveabouttheir relationshipswith Early Startpersonnelthanotherschool

personnel,particularlysecondlevel schoolpersonnelandtheyappearedto be less

intimidatedaboutcontactswith Early Startstaff. As a preschoolinterventionEarly

Startis in a uniquepositionto developpositiverelationswith families asparents

identify Early Startasa positiveintervention,thereforeit canactasimportantgateway

to additionalfamily supportsor educationalinventionsin a non-threateningmanner.

9. Developsocialpolicieswhich canre-addresslevelsof incomeinequalityin Irish

societyandcontributeto creatingequalityof conditionfor all Irish citizens

particularlychildren

Finally, it is importantto considertherole ofearlyyears'interventionsin thebroader

contextofequalityof opportunitywithin Irish society. Lynch (1999)pointsto thework

of radicalegalitarianswho challengethenotionthatstructuralsocio-economic

inequalitiesin societyareinescapable.They focusparticularlyon the importanceof

substantiveeconomicandpolitical equalityandthe needto eliminateinequalities

altogetherratherthanjust redistributeinequalitiesacrossdifferentgroups. Similar

viewshaverecentlybeenexpressedby Nolanet al. (2006)in a studyof thedynamicsof

child povertyin Ireland. Child povertyis oneof themostcritical issuesfacing Irish

societytodayandit is closelylinked to parentalemploymentstatus. Theauthorsclaim

thatpoliciesfocusingsolelyon childrensuchaschild incomesupportsareinefficient in

combatingchild povertyandinsteadthereneedsto bean increasein the level of income

supportmoregenerallyavailablein Irish society. Childrenliving in poverty,including

manyof theyoungpeopleinterviewedin this thesis,would benefitgreatlyfrom

policieswhich addresslevelsof incomeinequalityin Irish societyandcontributeto

creatingequalityof conditionfor all Irish citizens.

8.4Conclusion
Fallon(2003)discussestheassertionthatcurrentinterventionprogrammesarenot up to

thechallengeof realchangeandquestionwhetherit is possibleto breakthecycleof
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disadvantagein one generation.Fallon(2003)who washerselfanEarly Start

practitionercontendsthat for manychildrenoneyearof interventionis inadequateto

meettheir needs.Similarly GreaneyandKellaghan(1993)pointout thatasingle

interventioninto achild'slife is of limited valueparticularlyif thechild is living in an

areawith ahigh level of socio-economicdisadvantage.However,thepositiveimpact

of Early Startin developingparents'socialsupportnetworksandincreasingparents'

socialcapitalcanbeseenasapositivelong-termoutcomeof participationin the

programme.In addition,Early Startappearsto havemadeapositivecontributionto

academicattainmentin MathsandScienceat JuniorCert level. Studentswho had

participatedin Early Startwerealsoratedmorehighly by their teachersin termsof

goal-settingandfutureorientationwhich areimportantfactorsin educational

attainment.Early Startthencanbeviewedasprovidingapositivecontributionto the

long-termsocialandacademicoutcomesfor its participantsandthereforeprovides

somevalidationof the importanceof investmentin theearlyyearsfor childrenat-risk

of futureeducationalfailure.
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Appendices

Appendix1

PRIMARY SCHOOLPROGRAMMESTO COMBAT EDUCATIONAL
DISADVANTAGE
Reference:OCED ThematicReviewofEarly ChildhoodEducationandCarein
Ireland (2004); Annex4

BreakingtheCycle
BreakingtheCycle wasintroducedasa five-yearpilot programmein 1996in schools
designatedasdisadvantaged.Basedon researchconductedby theCombatPoverty
Agencyandthe ERC on selectioncriteria,schoolsweredesignated asdisadvantaged
accordingto a numberof socialandeconomiccharacteristics.Theseincludedthe
proportionof pupils from homesin which the main breadwinnerwasunemployedfor
morethanoneyear,the proportionof pupils living in loneparenthouseholdsandthe
proportionof pupilswhosefatherand/ormotherhad,at most,basiceducational
qualifications.Theschemeprovidedfor extrastaffing, funding, in-careerdevelopment
anda pupil teacherratio of 15:1. Thepurposeof theseadditionalresourceswasto
supporteachparticipatingschoolto developimprovementstrategies,which are
designedto breakthecycleof intergenerationaleducationaldisadvantage.Thepilot
phaseendedin June2001 andthe future of theschemewill beconsideredin light ofan
evaluationreportbeingpreparedby theERC.Thirty-two urbanschoolsaccountingfor
5,652pupilsand 120rural schoolswith 6,052pupilswerecateredfor underthis
programme.

Giving Children an EvenBreak
This initiative waslaunchedby theDES in 2001 following a surveyof primary
schoolsby the ERC. This surveyprovidedanobjectivebasisfor the identificationof
pupilsat-riskofeducationaldisadvantageandearly schoolleavingandis the most
comprehensivesurveyof the incidenceofeducationaldisadvantagein primaryschools
in Ireland.Basedon theconcentrationofdisadvantagedpupils,schoolswererankedon
the basisof economicandsocialcriteriaassociatedwith educationaldisadvantage.
Additional resourceswerethenmadeavailableto schoolsaccordingto the degreeof
disadvantageasillustratedby their rank position. In urbanareas,wherethe larger
concentrationsof disadvantagedpupilswerelocated,theseresourcesresultedin a pupil
teacherratio of no morethan20 to onein the infant classesandthe following two
classes,aswell asfunding towardsadditionalin-schoolandout-ofschoolactivities. In
rural areas,a teacher/ coordinatorwasappointedto work with clustersof 4 to five
schoolswith high levelsofat-risk pupils.Thesecoordinatorswill supportschoolsand
teachersin developingwaysof meetingtheneedsof pupilsexperiencingdisadvantage.
Individual schoolsthatcouldnot beclusteredreceivedadditionalfunding for in-school
andout-of-schoolactivities.Teachersandschoolsaresupportedin adaptingtheir
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teachingstylesandstrategiesto derivemaximumbenefitfrom significantly reduced
pupil/teacherratios.Schoolsandtheir staff, includingnewlocal coordinators,will be
supportedin theeffectiveuseof thenewteachingsupportsandfinancial allocationsin
providingenhancedservicesthatmeettheneedsof at-riskyoungpeoplein schooland
out-of-school.A key conditionof participationin this programmeis that theschool
subscribesto a holistic interpretationof thechild'sdevelopment.

SchemeofAssistanceto Schoolsin DesignatedAreasofDisadvantage(Primary)
Until recently,theprimarymechanismfor addressingtheeffectsof socio-economic
deprivationin primaryschoolswastheDisadvantagedAreasScheme.Underthis
DES fundedscheme,specialteachingassistanceandextrafunding wasprovidedto
schoolsin areasdesignatedasdisadvantaged.Schoolsseekingdisadvantagedstatus
wereassessedandprioritisedon the basisof socio-economicandeducationalindicators
suchasunemploymentlevels,housing,medicalcardholders,informationon basic
literacyandnumeracyandpupil teacherratios. In the schoolyear2001/2002, 314
primaryschoolsserving68,565pupilsreceivedsupportundertheDisadvantagedAreas
Scheme.Thereare293 additionalover-quotateachingpostsin 250of theseschools.
For the200112002schoolyear,a capitationsupplementof€38.09is paid perpupil to
schoolsdesignatedunderthis scheme.This is to covergeneralrunningcosts,classroom
materialsandequipmentandhome/ schoolliaisonactivities.

Home/School/CommunityLiaisonScheme(HSCL)
The HSCL is a key aspectof theDES'sstrategyto addresseducationaldisadvantageat
bothprimaryandsecondlevel. Underthe HSCL, a co-ordinator(teacher)is assignedto
a schoolor groupof schoolsandworkswith schoolstaff, parentsandcommunity
agenciesto addresstheeducationalneedsof childrenat-riskof or experiencing
educationaldisadvantage.In September1999,all primaryandsecondlevel schools
with disadvantagedstatusthatwerenot alreadypartof the HSCL schemewereinvited
to join andmosthavetakenup this invitation. Therearecurrently176whole time
equivalentpostsat primary level. A NationalCo-ordinatoroverseestheday-to-day
operationof the Scheme.In 2000,almost€9 million wasspenton this schemewhich
servesover70,000pupilsat primary level.

Children with SpecialNeeds
Educationpolicy in respectof childrenwith specialneedsseeksto securethemaximum
possiblelevel of integrationof thesechildreninto the mainstreamschoolsystem.
Wherethis is not possibledueto the level ofdisability, dedicatedspecialistfacilities
continueto bemadeavailablein a specialdedicatedclassattachedto anordinary
schoolor in a specialdedicatedschool.

Underthe EducationAct 1998,all childrenwith disabilitieswithin theprimarysystem
havean automaticentitlementto a responseto their needs,irrespectiveof their level of
needor location.This hasresultedin thenumberof resourceteacherssupporting
childrenwith generallearningdisabilitiesin integratedsettingsin the primarysystem
increasingfrom 104in October1998to �a�p�p�r�o�x�i�~�a�t�e�l�y 2,.000in �2�~�0�2�. !n �a�?�~�i�.�t�i�o�~�, the
numberof specialneedsassistantssupportingchildrenWIth learnIngdIsabIlItiesIn the
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primarysystemhasgrownfrom lessthan300to 3,000overthesameperiod.
Approximately13,000childrenwith specialneedsattendordinaryprimaryschoolson a
fully integratedbasis.

LearningSupportlRemedialTeachers
The LearningSupportSchemeprovidesassistancefor primaryschoolchildren
experiencinglearningdifficulties, particularlyin thecoreareasof literacyand
numeracy.Althoughthedevelopmentof this servicewascloselylinked to the
DisadvantagedAreasSchemeoutlinedabove,all schoolsin needof this servicenow
haveaccessto it. Justshortof 1,500teacherpostsarecurrentlyfundedby theDES.

SchoolDevelopmentPlanning
Introducedin the schoolyear1999/2000, theSchoolDevelopmentPlanningInitiative
aimsto facilitate schoolsin devisingandimplementingstrategiesto achievemaximum
schooleffectiveness.It is targetedspecificallyat schoolswith designateddisadvantage
status,includingthoseparticipatingin the BreakingtheCycle initiative. At thecoreof
this initiative is the beliefthatcombatingeducationaldisadvantageinvolvesa 'whole
school'philosophythatencompassesthe home-school-communityapproach.A
NationalCo-ordinator,4 RegionalCo-ordinatorsand40 facilitatorsassistschoolsin
implementingthis initiative.

NationalEducationalPsychologicalService(NEPS)
TheNationalEducationalPsychologicalService(NEPS)Agencywasestablishedin
September1999 asanexecutiveAgencyof theDES.This hasthedelegatedauthorityto
developandprovideaneducationalpsychologicalserviceto all studentsin primaryand
post-primaryschoolsandin certainothercentressupportedby the DES,with particular
attentionpaid to thosewith special educationalneeds.Currently,some86 psychologists
areemployedin theNEPS.Following a recruitmentdrive in 2001,just over60
additionalpsychologistshavebeenplacedon apanelandwill join theNEPSby theend
of 2002.

SchoolCompletionProgramme
Incorporatingthe elementsof bestpracticefrom previouspilot schemes(specifically
the 8-15 YearOld Early SchoolLeaverInitiative (ESLI) andthe Stay-in-School
RetentionInitiative at SecondLevel (SSRI)),the SchoolCompletionProgramme
focuseson youngpeoplebetweentheagesof 4 and 18 yearswho areeducationally
disadvantagedandat-riskof leavingschoolearly. TheProgrammeis designedto
addressthe issuesof bothconcentratedandregionallydisperseddisadvantage.This
Programmeis now considereda key componentof theDES strategyto addressearly
schoolleaving.The Programmeis operatingin 273 primaryschoolsandthe second
level schoolsto which pupilsprogress.
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Appendix2: Letterof introductionto Parents

Contact:021 4903391

21 September2005

DearParent,

My nameis ShirleyMartin andI amwriting to askfor your help in a studyI amdoing
on Early Start,thepreschoolprogrammeyourchild attendedin SunburySchooliD
1994/5. The Principalof SunburyPrimarySchoolhaskindly givenmehersupponin
carryingout this study.

As partof this studyI would like to talk to studentswho werein Early Stanin 1994/5
andarenow readyto sit their JuniorCertificatethis year. It hasbeenover 10 years
sinceyour child took part in Early Startandin my studyI hopeto look-at the long-term
outcomesof the preschoolprogrammeon yourchild'sschoolperformance.I would
also like to talk to Parentsaspartof this studyanddiscussyouropinionson the long­
tennoutcomesof Early Startfor youandyourchild.

I would bevery grateful if you would considertakingpart in the study. Thestudywill
not takeup too muchof your time andI canmeetyou in a placewhich is convenientfor
you in the Sunburyareaat a time thatsuitsyou. I am hopingto arrangeinterviewswith
parentsthis OctoberandNovember. Any informationyou sharewith me is completely
confidentialandanonymousandwill only beseenby myselfandnot by any third
partysuchastheschool. If you would like to takepart in thestudypleasecompleteand
sign the attachedform andsendit to me in theenclosedstampedaddressedenvelope
andI will be in touchshortly.

Shouldyou haveanyquestionsor problemsregardingthestudypleasefeel free to

contactmeat anytime.

Yours sincerely,

Shirley Martin
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Appendix3: RosenbergSelf-esteemscale

Readall thestatementsandcirclevour answerto eachouestion
1. I feel that I am asgoodasanyoneelse
Stronglyagree Agree Disagree
123

2. I feel that I havea numberof goodqualities
Stronglyagree Agree Disagree

1 2 3

3. All in all, I am inclined to feel that I ama failure
Stronglyagree Agree Disagree
123

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

4. I am ableto do thingsaswell asmostotherpeople
Stronglyagree Agree Disagree Stronglydisagree

1 2 3 4

5. I feel I do not havemuchto beproudof.
Stronglyagree Agree Disagree
123

6. I takea positiveattitudetowardmyself
Stronglyagree Agree Disagree
123

7. On thewhole,I amsatisfiedwith myself
Stronglyagree Agree Disagree
12 3

8. I wish I could havemorerespectfor myself
Stronglyagree Agree Disagree
12 3

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

9. I certainlyfeel uselessat times
Stronglyagree Agree

1 2

Disagree
3

Stronglydisagree
4

10. At timesI think I am no goodat all
Stronglyagree Agree Disagree

1 23
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Appendix4: ParentQuestionnaireThemes

1. Backgrounddata
• ParentsEducationattainment
• Family situation
• Employmentstatusin family
• Homeownership
• Birth orderof child
• Educationalattainmentof siblings

2. Schoolingvariables/cognitiveoutcomes
• Absenteeismfrom school(reasonsfor absenteeism)
• Repeatinga schoolyear
• Placementin specialneedseducation
• Classroombehaviour
• Doesstudentslike school/participatewell in class
• Studyskills andpatterns
• Highestyearof schoolingplanned
• Intentionto go to college
• Parentattitudeto education
• Whatkind ofjobsdo parentswant for their children
• Parentsparticipationin their children'seducationandschoolcareer
• Numberof contactswith teachers!communicationwith school

3. Early Start
• Effectsof Early Starton parentalemployment
• Effectsof Early Starton parentaleducation
• Parentsperceptionof programmebenefits
• Doesit supporttransitionto primaryschool?

4. Positivecommunityactivitiesandmisconduct
• Participationin relatededucationalprogrammes;
• Participationin Communityactivities
• Participationin organisedactivities(sportetc.)
• Childssocialandemotionalcompetence
• Childs self-esteem
• Leadershipskills in thecommunityor in school(child)
• Leisureactivities-hobbies,socialising,TV, music,andreadingetc.
• Healthandfitnessorientationof thechild
• Is child participatingin paidemployment?

6. Worriesaboutyourchild- 'Socialrisk behaviour'
• Involvementin crime(contactwith JuvenileLiaisonOfficers)
• Interpersonalaggression
• Drug andalcohol use
• Whatworriesyour child most?
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Appendix5: Studentinterview

1. Your Past-timesandHobbies ©
1. Do you play anysport? Yes 0 No 0

2. If yeswhattypeofsportandhow oftendoyou play?

3. Are you involved in anyafter-schoolactivities? Yes 0 No 0

4. If yesnametheactivity (youthclubs,homeworkclubetc)andhowoftendo you
attend?

5. Whatis your favouritepast-time? _

6. How muchtime do you spendwatchingTV everydayafterschool?

7. How muchtime doyou spendplayingcomputergameseveryweek?

8. Besidesyourschoolwork how manyhouna weekdo you spendreading?

9. Whatkind of materialdoyou read(books,newspaper,magazine,comicetc.)?

10. Havereadnon-schoolbook(s)in lastthreemonths? Yes 0 No 0

11. Ifm whatwasthenameof this book(s)?

12. How oftendoyou hang-outwith your friendsoutsideof school?(weekdayand

weekends) _
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Readall thestatementsandcircle vour answerto eachouestion

1. I feel that I am asgoodasanyoneelse
Stronglyagree Agree Disagree

1 2 3

2. I feel that I havea numberof goodqualities
Stronglyagree Agree Disagree

1 2 3

3. All in all, I am inclined to feel thatI am a failure
Stronglyagree Agree Disagree

1 2 3

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

4. I am ableto do thingsaswell asmostotherpeople
Stronglyagree Agree Disagree Stronglydisagree

1 2 3 4

5. I feel I do not havemuchto beproudof.
Stronglyagree Agree Disagree

1 2 3

6. I takea positiveattitudetowardmyself
Stronglyagree Agree Disagree
12 3

7. On thewhole, I amsatisfiedwith myself
Stronglyagree Agree Disagree
12 3

8. I wish I could havemorerespectfor myself
Stronglyagree Agree Disagree

1 23

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

Stronglydisagree
4

9. I certainlyfeel uselessat times
Stronglyagree Agree

1 2

Disagree
3

Stronglydisagree
4

10. At timesI think I am no goodat all
Stronglyagree Agree Disagree

1 23

Stronglydisagree
4

4. Pleasetell us how oftenyou arethefollowing ways.
Pleasecircle your answer.•
How often areyou....••.
a. very goodat figuring out problemsandplanninghow to solvethem.

Almost Almost
NeverRareIy Sometimes Often Always

(1) (2) (3) (4) (5)
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(5)

(5)

Almost
Always

(4)
Often

(3)
Sometimes

(2)

b. very goodat bouncingbackquicldy from badexperiences.
Almost Almost
NeverRarely Sometimes Often Always

(1) (2) (3) (4)
c. goodat learningfrom your mistakes.
Almost
NeverRarely

(1)

(5)

Almost
Always

(4)
Often

(3)
Sometimes

(2)

d. how oftendo you wish you weredifferentthanyou are?
Almost
NeverRarely

(1)

Almost
Always

(4) (5)
Often

(3)
Sometimes

(2)

e. do you havea hardtime gettingthingsdone.
Almost
NeverRarely

(1)

(5)

Almost
Always

(4)
Often

(3)
Sometimes

(2)

f. do you havetroublegettingalongwith otherteenagers.
Almost
NeverRarely

(1)

(5)

Almost
Always

(4)
Often

(3)
Sometimes

g. Do you evergetpickedon by otherstudentsin school.
Almost
NeverRarely

(1) (2)
s. How imoortantis it to vour oarent(s}or Guardiansthatyou•••

My parentsdo My parentsdo A little Fairly Very, very
not wantmeto not think it is important important important
do this important

play sport

takemusicor dance
lessons
takeon leadershiproles

Help at home

Geta part-timejob
during theschoolyear
Do my LeavingCert

Co to College-
Do activitiesafterschool
Geta goodjob whenI
finish school
Do your homework

"-

Do well in schoolexams
havea boyfriendor

.,girlfriend
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6. Herearesomequestionsaboutyourschool.
Pleaseindicatehow stronglyyou agreeor disagreewith eachof thefollowing
statements.

strongly
disagree

(5)
disagree
(4)

Agree
(2)

a. Most of theclassesandsubjectsin schoolareboring?
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

b. Teacherscareaboutstudentsasindividuals.
Neither

disagreenor
agree
(3)

strongly
agree
(1)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

c. Thereis gooddisciplineat my school
Neither

disagreenor
agree
(3)

strongly
agree
(1)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

d. Most of my teachersthink I am a goodstudent
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

e. In generalI like schoola lot
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

f. it is goodfor studentsandteachersif parentsgetinvolved in school
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

g. I getembarrassedif my parentsgetinvolved in school
Neither

strongly disagreenor strongly
agree Agree agree disagree disagree
(I) (2) (3) (4) (5)
h. I like to discussanyhomeworkor schoolproblemswith my parents

Neither
disagreenor

agree
(3)

strongly
agree
(I)
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strongly
disagree

(5)
disagree
(4)

Agree
(2)

i. Homework is a wasteof time
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

j. I havesomuchwork to do at homethatI don'thavetime to do my homework
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

k. I learnmoreusefulthingsfrom friendsandrelationsthanI do in school
Neither

disagreenor
agree
(3)

strongly
agree
(I)

I. Gettinga goodeducationis thebestway to getaheadin life for theteenagenin
Clondalkin

Neither
strongly disagreenor strongly
agree Agree agree disagree disagree
(I) (2) (3) (4) (5)

m. I geton with mostpeoplein my class
Neither

strongly disagreenor strongly
agree Agree agree disagree disagree
(I) (2) (3) (4) (5)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

n. I think theLeavingCertificateis importantfor my future
Neither

disagreenor
agree
(3)

strongly
agree
(I)

strongly
disagree

(5)
disagree
(4)

Agree
(2)

o. Studentshavea sayasto how this schoolis run
Neither

disagree nor
agree
(3)

strongly
agree
(1)
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2 H d. Oweoo areyou at eachof theactivitieslisted below?
Not good Very

1 2
good

3 4 5 6
Maths
En2lish
Science
Makine friends
Sport
Drama
Music

3. How far do you thmkyou Will go In school?PeaseCircleJustODe.

I. JuniorCertificate
2. LeavingCertificate
3. I yearPostLeavingCertificateCourse
4. Apprenticeship(plumber,carpenter,mechanicetc.)
5. 2 yearDiplomacourse
6. 3-4 yearDegree
7. Mastersdegree
8. Phd
9. Don't know

1 Whatwould you like to do afteryou finish secondaryschool?

2. How oftenareyou absentfrom schoolin thelastmonth? _

3. Whatis themain reasonthatyou areabsentfrom school?

Are your parentsawareofyourabsencesfrom school?Yes 0 No 0

5. How oftenareyou in troublewith your teachen?

6. If you get in troubleatschoolwhatarethemain reasonsfor this?

7. Haveyou everbeensuspendedfrom school?Yes 0 No 0

8. How muchtime do you spenddoingyour homeworkeveryevening? _

9. Whatis your favouritething aboutschool? _

10.Whatis your leastfavouritething aboutschool?
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11. Haveyou everbeengivena leadershiprole suchas captaiDiD a sportsteamor youth
leaderiD a youthclub?(iDsideor outsideof school)

12. Do you havea part-timepaid job? Yes 0 No 0
If m what typeof job aDd maDY hoursa weekdo you work?

13.Haveyou beeniD troublewith theGardai?Yes 0 No 0
If yescould be briefly describethekiDd of trouble?

The future..••••••.••
1. How importantdo think the following thingswill be for you in the futurewhen

d I? PI . k th byou areanaut. easetIc e ox.
Very importaDt ImportaDt Not importantto

Tome meat all
Gettin£Married
Havin£children
Looking aftermy
parents
Duyinea house
Payinetax
Voting in the
elections
Go to mass
GettiDga well-paid
job
Helpingothersin
your commuDity/
volunteer

2. Whatwill bethebestthiDg aboutbeiDgaD adult iD IrelaDd iD the future?

3. Whatdo you think will bethehardestthiDg aboutbeiDganadult iD IrelaDd iD the
future?
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Appendix6 TeacherQuestionnaire
Part1: individual studentprofiles

StudentsName:'-----------------
hId1 H. owwou you ratet estudentat thefollowin activities?

Not Very
good good
I 2 3 4 5 6

Gettinea taskcompleted
Ability to takedirectionfrom adults
Ability to eeton with otherstudents
Ability to eeton with adults
Punctuality
Problemsolvine
Self-confidence

2. Briefly commenton thestudentsapproachto learning?

3. Commenton thestudent'sability to setgoalsfor himself/herself(long and
short-term)

4. Pleasecommenton thestudentssocialskills?

s. How would you describethestudent'sclassroom behaviour?

6. Is this studentreceivinganyextralearningsupports?

7. How often is thestudentabsentfrom school?

8. Doesthis studentreceivesupportfrom homefor attendingschool?

9. Are theparentsof this studentinvolved in the
school? ---------------------
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TeacherinterviewquestionsPart2 (PrimaryandSecondarySchool)

A. Early Startasa targetedprovision
1. Doespositionof Early Startin theprimaryschoolhelpor hindertheaimsof the

program?
2. Are Early Startparticipantsmorelikely to beinvolved in othereducational

interventionprogrammesthannon-EarlyStartparticipants;SCP

B. Impactof Early Starton educational/cognitiveoutcomes
1. Teachersratingof children'sapproachesto learning,socialskills andproblem
2. Placementin specialneedseducation
3. Classroombehaviour
4. Absenteeism
5. Participationin learningsupportor in theJCSP
6. Numberof honourssubject

C. Schoolreadinessideas:
1. Do parentsandteacherssharea commonbeliefsystemaboutschoolreadiness

or academicbeliefs?
2. Doespreschoolinterventionfosterpositiveattitudesin childrenor senseof self-

worth?

D. Parentalinvolvement
1. In whatwaysareparentsinvolved in theschool?
2. Are parentsinvolved in decision-makingwhich is meaningfulto them?
3. How areeducationaldecisionsmade?
4. Hascultureof parentinvolvementhaschangedsincemoreparentsareworking?
5. Are Early Startparentsmorelikely to be involved in Parentorganisations?
6. Do parentshavehigh expectationsfor their children?
7. How do schoolsdealwith parentswith limited literacy/ languagedifferences?
8. Roleof HSCL teacher?

E. Communityfactors;
1. Whataremainstressesfacedby parentsin this area?
2. Whataremain 'risk factors' for childrenin thearea?

F. Generalthemes
1. What is thekey to successfor childrenin school?
2. Whataremainpredictorsofearlyschoolleaving?
3. Cana preschoolprogrammeaddressschoolfailure issues?
4. Do short-terminterventionsprovidesufficientbarriersto educationalfailure?
5. Are childrenorganisedwhentheycometo theschool?
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Appendix7 CommunityParticipantQuestionnaire

Early Start

1. DoesEarly Starthaveany links to your programme?
2. Are Early Startparticipantsmorelikely to be involved in otherprogrammesthan

non-EarlyStartparticipants?
3. DoesEarly Starthelp targetchildrenmostat-risk?
4. Doespositionof Early Startin theprimaryschoolhelpor hindertheaimsof the

program?
5. Whatareyour perceptionsofachievementsofEarly Startchildren?
6. Assesscontributionof Early Startto building up SocialandCulturalCapitalof

local Community.
7. Are Early Startchildrenengagedin positivecommunityactivities?
8. Cananearlyyears'programmesaddressschoolfailure?
9. What is schoolreadiness(local constitutionof schoolreadiness)?
10. Do parents,preschoolworkersandteachersshareacommonbeliefsystemabout

schoolreadinessor academicbeliefs?
11. Doespreschoolinterventionfosterpositiveattitudesin childrenor senseof self­

worth andself-esteem?
12. Roleof Early Startasan integratedresponseto educationaldisadvantage?
13. Do short-terminterventionsprovideinsufficientbarriersto educationalfailure?

Parentalinvolvement
1. Whatdo you think is themain functionofparentalinvolvement?
2. How effectivehasEarly Startbeenin promotingparentalinvolvement?
3. RoleofHSCL teacher?
4. Is therea knowledgegap,howmuchdo parentsknow aboutschoolchoices,

curriculum,collegeoptions,transitionyearetc.
5. Hasthecultureofparentinvolvementhaschangedsincemoreparentsare

working?
6. Do parentshavehigh expectationsfor their childrendo theschools?

Communityissues
1. Whataremaincausesofearlyschoolleavingin thecommunity?
2. Whataremainrisk factorsfor youngpeoplein thecommunity?
3. Whataremainstressesfacedby parentsin this area?
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Appendix 8

StatisticaltestsemployedusingSPSS
The majority of teststo be usedfor thedataanalysisin this projectwill benon-parametric
tests. Thesearecalledassumptionfree testsbecausethey makeno assumptionaboutthe
typeofdataon which theycanbe used(Field, 2000). Most of thesetestswork on the
principleof rankingdata. By rankingdatasomeof the informationaboutthemagnitudeof
differencebetweenscoresis lost andbecauseof this non-parametrictestsare lesspowerful
thanparametric(Field, 2000). Non-parametrictestsaredistributionfree testandtherefore
do not assumenormaldistribution. Accordingto Foster(1998)whenusingnominalscales,
therearesomeparametrictestswhich areappropriatesuchasthechi-square.A numberof
non-parametrictestswhich areusedin this studyaredescribedin detail below.

Mann-Whitneytest
The Mann-Whitneytest is the non-parametricequivalentof the independentt-testand is
usedto comparedatacollectedin an independentgroupdesign. It is usedwhendataare
only ofordinal level of measurement.Thiscanbe usedwith samplesofdifferentsizes.
Accordingto Sarantakos(1998)this test is suitablethis test is suitable"for answering
questionsaboutwhetheror not two sampleshavethesamedistribution" (p417). Thetest
ranksthe resultsof thetwo independentsamplesandtestswhetherthe two samplesare
different by carryingout a calculationon the rank.Accordingto Field (2000,p52) the
Mann-Whitneytest"works by looking at differencesin the rankedpositionof scoresin
differentgroups"(Field, 2000,p52). Mann Whitney relieson scoresbeingrankedfrom
lowestto highestthereforethegroupwith the lowestmeanrank in the group.Accordingto
Sarantakosthis testteststhenull hypothesisaboutthe identity of the population.

The Mann-Whitneycomparesthescoreson a specifiedvariableof two independent
groups. The scoresof thetwo groupsare rankedasoneset,the sumof the rank
valuesofeachgroup is found anda Ustatisticis thencalculated.(Foster,1998,
p224)

Ifprobability is lessthan0.05 thereis a significantdifferencebetweenscoresfor grouping
variables1and2.

Bivaratecorrelations-Spearman'sRho
Spearman'srho is a non-parametricbivaratecorrelationcoefficient.Therearetwo

possibilitieswhenusingthe test. The first is theone-tailed,which shouldbe selectedwhen
thereis a directionalhypothesis.Thesecondoption is the two-tailed,which is the weaker
of the two tests,is usedwhenthedirectionof the relationshipcannotbe predicted.The
tableof resultsis referredto asa correlationmatrix. Spearman'srho ranksthe dataand
thenappliesPearson'sequation(a parametrictest)to thedata.It is usedfor ordinal data. If
the significancevaluefor this correlationcoefficientis lessthan0.05 it canbeconcluded
that thereis a significantrelationship(Foster,1998). Thedirectionof the correlationtells
us how the two variablesarerelated.If thecorrelationis positive,the two variableshavea
positiverelationship(asoneincreases,theotheralsoincreases).If thecorrelationis
negative,the two variableshavea negativerelationship.
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Appendix 9: SPSS Results
Table 1 Correlations: Attitude to school.--- -------------------------- --

it is good I have so Getting a
for much work I learn good

students Home to do at more useful education I get students
in and -work home that i things from is the best on with have a

general teachers if is a don't have friends and way to get most say in
like parents waste time to do relations ahead for people how this

school a get of my home- than i do in teenagers in my school is
lot involved time work school in area class run

Spearman participant in Early Correlation

's rho Start Coefficient .076 -.338 -.229 -.167 -.088 -.049 .059 .088

Sig. (2- .668 • .193 .345 .622 .782 .742 .619tailed)
N 34 34 34 34 34 34 34 34

6amost of classes Correlation
and subjects in Coefficient -.249 -.008 .526(** .258 .249 -.136 .030 .078
school are boring

)

Sig. (2- .155 .965 - .140 .156 .442 .865 .660tailed)
N 34 34 34 34 34 34 34 34

6b most teachers Correlation
care about students Coefficient .269 .107 .121 .173 .033 .318 .103 .410(*)
as individuals

Sig. (2- .124 .546 .495 .328 .855 .067 .560 ..tailed)
N

34 34 3434 34 34 34 34

6c there is good Correlation
discipline at my Coefficient .015 .198 -.094 .140 -.215 .008 -.045 .039
school

Sig. (2- .933 .261 .596 .429 .222 .964 .801 .827
�t�~�i�l�e�d�)
N 34 34 34 34 34 34 34 34

6d most teachers Correlation
.373(*) -.134 - -.338 -.127 .113 .161 -.040

think i am a good Coefficient .386(*)
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student
Sig. (2- M .448 .024 lSI .474 .524 .363 .821tailed)
N 34 34 34 34 34 34 34 34

6e in general i like Correlation
1.000 .374(*) -.263 -.105 .034 .580(-) .122 .205school alot Coefficient

Sig. (2- - .132 .556 .848 ... .492 .245tailed)
N 34 34 34 34 34 34 34 34

6f it is good for Correlation
students and Coefficient

teachers if parents
.374(*) 1.000 -.159 .165 -.258 .403(*) -.024 .084

get involved
Sig. (2- - .371 .352 .141 • .894 .638tailed)
N 34 34 34 34 34 34 34 34

6g i get embarrassed Correlation
if my parents get Coefficient -.362(*) -.168 .263 .055 .134 -.231 -.363(*) -.234
involved

Sig. (2- - .342 .132 .757 .449 .189 • .182tailed)
N 34 34 34 34 34 34 34 34

6h i like to discuss Correlation
homework problems Coefficient .303 .124 -.043 .077 .087 .548(**) -.026 .275
with my parents

Sig. (2- .081 .484 .808 .665 .624 .001 .886 .116
tailed)
N 34 34 34 34 34 34 34 34

6i homework is a Correlation
-.263 -.159 1.000 .170 .586(**) -.213 .020 .298

waste of time Coefficient

Sig. (2- .132 .371 .337 • .227 .909 .087
tailed)
N 34 34 34 34 34 34 34 34

6j i have so much Correlation
work to do at home CoeffICient

that i don't have time
-.105 .165 .170 1.000 -.149 -.019 -.441(-) .003

to do my hO!!lework
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• Correlation Is significant at the 0.05 level (2-tailed). - Correlation is significant at the 0.01 level (2-tailed).

5ig. (2-
.556 .352 .337 .401 .916 .. .985tailed)

N 34 34 34 34 34 34 34 34
6k i learn more useful Correlation
things from friends Coefficient .586(-
and relations than i

.034 -.258
)

-.149 1.000 -.046 .183 .402(*)

do in school
5ig. (2-

.848 .141 - .401 .794 .299 .018tailed)
N 34 34 34 34 34 34 34 34

61 getting a good Correlation
education is the best Coefficient

way to get ahead for
.580(**) .403(*) -.213 -.019 -.046 1.000 .268 .156

teenagers in area
Sig. (2- - - .227 .916 .794 .125 .379tailed)
N 34 34 34 34 34 34 34 34

6m i get on with most Correlation
.122 .020 -.441(-) .183 .268 1.000 .226

people in mv class Coefficient -.024

5-i9: (2-
.492 .894 .909 - .299 .125 .199

tailed) -_.- --
N 34 34 34 34 34 34 34 34

6n i think the JC is Correlation
important for my Coefficient .243 .118 -.082 -.198 -.068 .376(*) -.072 -.037
future

5ig. (2- .166 .507 .643 .261 .704 - .684 .836
_tailed) - ----

N 34 34 34 34 34 34 34 34

60 students have a Correlation
say in how this Coefficient .205 .084 .298 .003 .402(*) .156 .226 1.000

school is run
5ig. (2- .245 .638 .087 .985 .. .379 .199
tailed)
N 34 34 34 34 34 34 34 34

-------- --_... ---- �-�~�-�-�-�- ----"------------
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Table 2: Self-perception of ability
Cross analysis using gender as a grouping variable
Mann-Whitney Test

Ranks

Student I
Qender N Mean Rank I Sum of Ranks

7.1 self perception of ability in Maths female 18 ; 16.42 295.50

male 16 18.72 299.50

Total 34
7.2 Self perception of ability in English female 18 17.69 318.50

male 16 17.28 276.50

Total 34

7.3 Self perception of ability in science female 18 18.50 333.00

male 16 16.38 262.00

Total
34

7.4 Self perception of ability to make friends female 18 16.72 301.00

male 16 18.38 294.00

Total 34

7.5 Self perception of ability in sport female 18 12.53 225.50

male 16 23.09 369.50

Total 34

7.6 Self-perception of ability in drama female 18 20.58 370.50

male 16 14.03 224.50

Total 34

7.7 Self perception of ability in music female 18 21.58 388.50

male 16 12.91 206.50

Total 34

Test Statlstlcs(b)

ability to ability

ability in ability in ability in make ability in in ability in

Maths EnQlish I science friends sport drama music

Mann-Whitney U 124.500 140.500 126.000 130.000 54.500 88.500 70.500

WilcoxonW 295.500 276.500 262.000 301.000 225.500 224.500 206.500

Z -.733 -.138 -.663 -.731 -3.441 -1.983 -2.630

Asymp. Sig. (2- .463 .890 .507 .465 • • •tailed)
Exact Sig. [2*(1-

.506(a) .905(a) .551 (a) .646(a) .001 (a) .055(a) .010(a)
tailed Sig.)]

a Not corrected for ties.
b Grouping Variable: Student gender
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Table 3: Correlations between participation in Early Start and Performance
in Junior Certificate Subjects

English Junior Certificate Results

. . .!
partiCIpant In I
Early Start Eng

Spearman's rho participant in Early Correlation Coefficient 1.000 ! .111
Start Sig. (2-tailed) .533

N 35 34
Eng Correlation Coefficient .111 1.000

Sig. (2-tailed) .533
N 34) 34

Irish Junior Certificate Results

participant in I
Early Start Irish

Spearman's rho participant in Early Correlation Coefficient 1.000 : .188
Start Sig. (2-tailed) .320

N 35 30
Irish Correlation Coefficient .188 1.000

Sig. (2-tailed) .320
N 30 1 30

Science Junior Certificate Results

participant in i
ScienceEarly Start I

Spearman's rho participant in Early Correlation Coefficient 1.000 I .472(*)
Start Sig. (2-tailed) .020

N 35 24

science Correlation Coefficient .472(*) 1.000

Sig. (2-tailed) ..
N 24 I 24

* Correlation is significant at the 0.05 level (2-talled).

French Junior Certificate Results

participant in !
Early Start French

Spearman's rho participant in Early Correlation Coefficient 1.000 .202

Start Sig. (2-tailed) .488

N 35 14

French Correlation Coefficient .202

1

1.000

Sig. (2-tailed) .488
N 14) 14
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Maths Junior Certificate Results

participant in
Early Start Math

Spearman's rho participant in Early Correlation Coefficient 1.000 .350(*)
Start Sig. (2-tailed) iD43

N 35 34
Math Correlation Coefficient .350(*) 1.000

Sig. (2-tailed) ..
N 34 34

* Correlation IS slgnaficant at the 0.05 level (2-talled).

Table4: Analysisof Rosenberg'sself-esteemscale.

Correlation

Correlations

Rosenberg
participant in self esteem
Early Start score

Spearman's rho participant in Early Correlation 1.000 -.288
Start Coefficient

Sig. (2-tailed) .099

N 35 34

Rosenberg self Correlation -.288 1.000
esteem score Coefficient

Sig. (2-tailed) .099

N 34 34

Correlations

Rosenberg
self esteem Student

score gender

Spearman's rho Rosenberg self Correlation 1.000 .021
esteem score Coefficient

Sig. (2-tailed) .906

N 34 34

Student gender Correlation .021 1.000
Coefficient
Sig. (2-tailed) .906

N 34 35
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Table 5: Self-perceptionof Problemsolvingability (Resultsof non-parametriccorrelationusingPearsonCorrelation)

4a how good
are you at 4fdo you have
figuring out 4d how often 4e do you trouble getting

problems and 4b good at 4c good at do you wish have hard along with
participant in planning how bouncing learning from you were time getting other
Early Start to solve them back Quickly your mistakes different thinas done teenaaers

participant in Early Start Pearson Correlation 1 -.152 .098 -.190 .073 .085 .188
Sig. (2-tailed) .391 .580 .281 .683 .633 .287
N 35 34 34 34 34 34 34

4a how good are you at Pearson Correlation -.152 1 -.094 .169 -.248 -.110 -.148
figuring out problems and Sig. (2-tailed)
planning how to solve .391 .596 .339 .157 .537 .403
them

N
34 34 34 34 34 34 34

4b good at bouncing back Pearson Correlation .098 -.094 1 .033 -.033 .181 -.139
Quickly Sig. (2-tailed) .580 .596 .853 .851 .306 .433

N
34 34 34 3434 34 34

4c good at learning from Pearson Correlation -.190 .169 .033 1 -.229 .059 -.029
your mistakes Sig. (2-tailed) .281 .339 .853 .193 .739 .871

N 34 34 34 34 34 34 34
4d how often do you wish Pearson Correlation .073 -.248 -.033 -.229 1 .046 .168
you were different Sig. (2-tailed) .683 .157 .851 .193 .794 .341

N 34 34 34 34 34 34 34

4e do you have hard time Pearson Correlation .085 -.110 .181 .059 .046 1 .002
getting things done Sig. (2-tailed) .633 .537 .306 .739 .794 .991

N 34 34 34 34 34 34 34

4fdo you have trouble Pearson Correlation .188 -.148 -.139 -.029 .168 .002 1
getting along with other Sig. (2-tailed) .287 .403 .433 .871 .341 .991
teenagers

N 34 34 34 34 34 34 34
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Table6. Studentsperceptionof their parentsaspirationsfor them-Spearman'sRho

Correlations

participant in
Earlv Start

Spearman's rho participant in Early Start Correlation Coefficient 1.000
Sig. (2-tailed)

N 35

5.1 how important to Correlation Coefficient
parents that you play -.117
sport

Sig. (2-tailed) .508

N 34

5.2 important to your Correlation Coefficient
parents that you take -.246
music or dance

Sig. (2-tailed) .161

N
34

5.3 important to your Correlation Coefficient
parents that you take on .020

leadership role
Sig. (2-tailed) .913

N 34
5.4 important to your Correlation Coefficient
parents that you help at .301

home
Sig. (2-tailed) .084

N 34

5.5 important to your Correlation Coefficient
parents that you get pt .165

job during school
Sig. (2-tailed) .350

N 34

5.6 important to your Correlation Coefficient -.054
parents that you do LC

Sig. (2-tailed) .760

N 34

5.7 important to your Correlation Coefficient

parents that you go to -.404(*)

college
Sig. (2-tailed) ..
N 34

5.8 important to your Correlation Coefficient

parents that you do -.326

after-school activities
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5.9 important to your
parents that you get a
good job when you finish
school

5.10 important to your
parents that you do you
homework

5.11 important to your
parents that you do well
in school exams

5.12 important to your
parents that you have a
boyfriend/girl friend

Sig. (2-tailed)

N

Correlation Coefficient

Sig. (2-tailed)

N

Correlation Coefficient

Sig. (2-tailed)

N

Correlation Coefficient

Sig. (2-tailed)

N

Correlation Coefficient

Sig. (2-tailed)

N

.060
34

.050

.781

34

-.099

.578
34

-.221

.210

34

-.403(*)

lit
34

* Correlation is significant at the 0.05 level (2-tailed).
- Correlation is significant at the 0.01 level (2-tailed).
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Table 7; Expectations of Adulthood
Correlations

As an adult As an adult As an adult As an adult As an adult
how how how As an adult how how

important will important will important will how important will important will
participant it be to you it be to you it be to you important will it be to you it be to you

in Early to have to look after to buy a it be to you to vote in to go to
Start children your parents house to oav tax elections mass

Spearman's participant in Early Start Correlation
1.000 .106 -.329 .014 .026 .071 .243rho Coefficient

Sig. (2-tailed) .552 .058 .939 .882 .689 .166
N 35 34 34 34 34 34 34

As an adult how important Correlation
.248 .539(-) -.108 .491(-) .276 .006 .266will it be to you to get married Coefficient

Sig. (2-tailed) .157 • .542 - .115 .974 .128
N 34 34 34 34 34 34 34

As an adult how important Correlation
will it be to you to have Coefficient .106 1.000 -.055 .135 .153 .144 .270
children

Sig. (2-tailed) .552 .756 .447 .387 .417 .123
N

34 34 34 34 34 34 34

As an adult how important Correlation
will it be to you to look after Coefficient -.329 -.055 1.000 -.090 -.094 -.024 .026
your parents

Sig. (2-tailed) .058 .756 .612 .597 .893 .885
N 34 34 34 34 34 34 34

As an adult how important Correlation
will it be to you to buy a Coefficient .014 .135 -.090 1.000 .375(*) .100 -.023
house

Sig. (2-tailed) .939 .447 .612 - .573 .897
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** Correlation is significant at the 0.01 level (2-tailed).
* Correlation is significant at the 0.05 level (2-tailed).

N 34 34 34 34 34 34 34
As an adult how important Correlation

.026 .153 -.094 .375(*) 1.000 .337 .319will it beto you to pay tax Coefficjent
Sig. (2-tailed) .882 .387 .597 • .051 .066
N 34 34 34 34 34 34 34

As an adult how important Correlation
will it be to you to vote in Coefficient .071 .144 -.024 .100 .337 1.000 .150
elections

Sig. (2-tailed) .689 .417 .893 .573 .051 .396
N 34 34 34 34 34 34 34

As an adult how important Correlation
.243 .270 .026 -.023 .319 .150 1.000will it beto you to go to mass Coefficient

Sig. (2-tailed) .166 .123 .885 .897 .066 .396
N 34 34 34 34 34 34 34

As an adult how important Correlation
will it beto you to get well- Coefficient -.231 .110 .000 -.053 -.026 .000 -.009
paid job

Sig. (2-tailed) .190 .535 1.000 .766 .886 1.000 .960
N 34 34 34 34 34 34 34

As an adult how important Correlation
will it be to you to volunteer in Coefficient .011 .412(*) .209 .217 .175 .350(*) .369(*)
your community

Sig. (2-tailed) .952 - .235 .217 .321 • -N 34 34 34 34 34 34 34
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Table 8: Schoolrelated outcomes
Correlations

participant in how often are you reasons for are your parents aware how often are you in
Early Start absent from school absence of your absence trouble in school

Spearman's rho participant in Early Start Correlation
1.000 -.203 .159 .009

Coefficient
Sig. (2-tailed) .243 .362 .959

N 35 35 35 35 35
how often are you absent Correlation

-.203 1.000 -.179 -.540(**)
from school Coefficient

Sig. (2-tailed) .243 .303 •N 35 35 35 35 35
reasons for absence Correlation

.159 -.179 1.000 .303
Coefficient
Sig. (2-tailed) .362 .303 .077
N 35 35 35 35 35

are your parents aware of Correlation
your absence Coefficient

Sig. (2-tailed)

N 35 35 35 35 35
how often are you in Correlation .009 -.540(**) .303 1.000trouble in school Coefficient

Sig. (2-tailed) .959 • .077
N 35 35 35 35 35

have you been Correlation
-.051 .419(*) -.199 -.630(**)suspended Coefficient

Sig. (2-tailed) .770 • .252 .000
N 35 35 35 35 35 I

** Correlation is signifICant at the 0.01 level (2-tailed).
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Appendix10Parentquotesfrom Chapter6

10.1Encouragedthechildrenslearning

I think it is good for everychild to go to Early Start.They teachnonnalstuff
like, he wasa bit slow like, he couldn'ttell the differencebetweenanimals,a
cow would be a horse, the girls all knew the difference when they were
growing up. I think the slownessmay have beendown to that, he was even
slow comingout of the nappies,a lot of things that wereeasythat he should
haveknow, you know thatkind ofway. Noreen

It definitely helps,shewould havebeenfour andthenthepreschoolwasgreat.
I thought it was great for kids. I can't put into words but she has really
benefitedfrom it without a doubt.Sheloved it; shewasalwayshappycoming
and going. It madeher want to learnmore,shelovesstudyingand schooland
to do well, no problemsthere.Patricia
I think it waseasierfor herto go into mainstreamschool,herbiggestfearwas
can I havethis deskfor nextyearandcanStacysit besidemeandshedid
comeout of herself.I did noticecolouringanddrawingswherechildren
usuallyscribbleit waskind of trying to keepin throughthe linesandthings, I
did find it good.Sharon

I feel shegot the best,theywentto somanydifferentareaswhile in there,I
haven'tseenit in anyotherplay schoolI havebeenin since,theygot a wide
variety, theteacherdidn'tjust stick to thenurseryrhymes,like shecamehome
onedaytalking aboutyachtsandsheknewthedifferencebetweensail boats
and I thoughtwow this is amazingandshecamehomeanotherdayandshe
saiddorasandchatair,theytaughthera little bit of Irish andgavethem
jigsawsandcolouringandhome-stand.Theygavethemtime to tell their news
andshewould havebeenvery quietat thetime so it would havebeena big
deal for herandtheyencouragedherto speak.
I would nonnallyhavelet themplayandput the papersandcrayonson the
tableand let themoff but we weretold to sit down with themandtaketo five
minuteswith themand it taughtmeto do thesameat home.An odd time we
would takeout paintsanddo a messwith thepaintsor let themget involved
with thecooking. Little basicthings aboutgettinginvolved with them.Molly

I wouldn'tsayit encouragedher learningbecauseI wasalwaysinto thekids
learningeventheolderonesI boughtthemencyclopaediasbut what I found
was it gavethemsocialising, thesocialisingpartof school, I thoughtit was
brilliant theyweren'tjust broughtinto theclassroomand left there.It wasa
placeto learnto beat school,for parentsit wasn'tjust tearingthechild away,
it deliverseasilyandit wasan introduction,it wasa real nice introductioninto
school,it really was.Therewasno pressureon themfor writing andreadingit
wasa learningtime, it wasbrilliant. RenaF

10.2
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GroupA: Parentparticipationin their child'seducationI (Specialneeds

children)

John

Johnis aged14 and is theoldestof threechildren. JohnhasADHD andhasa full­

time SNA sinceprimaryschool.

He hasa low attentionspan,it is hardto keephim on track all thetime, evenfor
his JC theyaregettinga readerin becausetheyknow he will sayhe is not
finishing it. He hada SNA sincePrimaryschool. I think it wastheagehestarted
schoolthat is afterholdinghim back.He startedschoolwhenhewasjust 4 andthe
othersweregone5 andtheyaremuchmoreintelligent, he is 14 now. He wasway
too younghedid Early Startat agethree.I would let him repeatit againif I could.
Becausehe is on a reportsheetI go overFridayfrom 9.00to 9.15 andhe is there
aswell. He doesn'tmind havingan SNA because1think sheworkswith the
whole lot of themtogetherasa groupsotheydon'tknow sheis therefor him. He
is confidentbut not work-wise,hewon't do his homeworkif the girls arethere
becauseheknowshe is at thesamelevel astheyareat with someof thework he
is doing. He getsembarrassedaboutit. Noreen

Johnis possiblythemostdifficult and in opinionour biggestfailure in 3rd year
and I don'tmeanthat in that thechild hasfailed but that thesystemhasfailed the
child. He shouldn'tbehereandI would haveto saystraightup that thatwas
markedwith his parentswhenhecamehereand it hasbeenmarkedwith his
parentscontinuouslysincehecamehereandthey refuseto allow him to go
anywhereelse,theyjust refusecounsellinghelp, he is a serious,seriousproblem.
Its not so much is a bold child but hehasseriousbehaviouraldifficulties, ADHD
andhealsohaslearningdifficulties. Quiteprofoundlearningdifficulties, he is
barelyreadingandwriting andhe is in 3rd year.5th YearHead

He is in a specialneedsclassand is giving constantproblems,it is very difficult
to keephim on board,I don'tmeanto keephim in schoolhewould be physically
in schoolbut hewould berunningup anddown corridors,speakingout of tum,
messfighting ashecalls it. I meethis mothereveryFridaymorningto keephim
on board.He shouldnot beherein this schoolto bevery honest,this school is not
suitablefor his needs.We pointedit out to his motherandat onestagewe saidhe
hasto go andwe did takehim back,shewasquiteshockedwhen it waspointed
out that really this placewas into for him thatsheneverheardthat before.That's
not true, shewastold that before.In termsof his behaviourandconcentrationand
attentionhe is moreofa 2or 3 yearold, sohecanwrite a sentenceso he is more
ofa ten yearold in that sensebut he hasno senseright andwrongandhaving
correctedhim for somethinghewill do theexactsamething right in front of you.
Sheis strugglingwith him, sheis trying very hardbut it is very difficult for her.
Shedid try to go anotherschoollastyearbut theywouldn't takehim, it wasa
smallerunit andmoresuitableto his needs.I thoughtat theendof secondyear,he
haddonewell to get this far andwishedhim well andthenhecameback.3rd year
head
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Adam

Adam wasonly recentlydiagnosedashavingADHD. Adam is theyoungestof three

childrenandthereis a historyofearlyschoolleavingamonghis siblings.

He wasonly diagnosedin 3rd yearandput on medication.He misseda lot of
schoolbecauseheneverslept,hewould beup till 4 or 5 in themorningand
thenhewould betired andget into loadsof troublein school,somedaysI
wouldn't let him into schoolat all. Whenhegot diagnosedwith ADHD, it's
brilliant now he is on medicationandhe is adifferentperson.I hadnever
heardof it beforebut whentheschoolsaid it to me he hadADHD and I started
readingleafletsand informationon it andit saysif your child answersfive or
eightquestionsout of thesetenquestionthanyour child morethan likely have
ADHD andeveryquestionI readout Adamanswered,hewasgettingthemall,
morethanten it waslots andI saidoh god like. It wasvery hardto copelike,
hewasall overtheplace,evenin primaryschoolhis teacherMr F. usedto say
'God I am at theendof my tetherwith this child', but therewasneverany
mentionof it then.But theysaid it's morecommonnow than it wasevenwhen
Adam wasin primaryschool.Yeahyou hearmoreaboutit now on theradio
andstuffandI nevertook anynoticebefore.But you hearmorenegativestuff
aboutit like don'tgive yourchild medication,its cocaine,its speedandthis
andthat,somepsychologistwroteabookon it, andhewassayingdon't be
handing outall thesedrugsto kids who haveproblems,maybeit is counselling
that thechild needs.But I seeabig differencein him.
I wasafraid to put him on medication,I didn't wanthim goingaroundlike he
wason medication,you know thatkind of way but it doesn'tdo thatto him at
all I thoughthewould begoingaroundgoofyor stonedlooking but I didn't
wanta personalitychange,becausehe is funny andyou getagreatlaughout
of him.
I don'tknow it wascrazylike now it is totally different,his reportsfrom
schoolarebrilliant like, thereis abig difference.Lola

I don'tknow, hedoesn'tknow whathewantsto do himself, I meanhe is so
immaturehewantsto beawrestler. I wouldn'tbeaskinghim whathewants
to bebecauseI think he is only gettinghis own headtogethernow, I wouldn't
put pressureon him askinghim whathewantsto beall I sayto him is whatare
you goingto bewhenyou grow up andhesaysI wantto beawrestler.Lola

He wasonly diagnosedat beginningofthis yearwith ADHD andwe
wouldn'thaveanyongoingproblemswith him. I think his namewasput
forward for assessmentand it took a long time to comeabout,I think the
motherwouldn't recogniseit at thebeginningandhaveanythingdoneandit
just takesthatmuchtime to get thingsstarted,we did apply for him lastyear
andheonly startedon medicationat theendof lastyear. Whenhetakeshis
medicationabsolutelyhugeimprovementin his behaviour,he is actuallyquite
capableof sittingdownandgettingon with his work, he is quitebright, you
would questiontheclasshe is in at themoment,he is in specialneeds,now he
shouldbe perhapsin JCSPifhe wason his medication,hewasrefusingto take
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his medicationsowe weren'tseeinganychangesfor a long time andyou can
tell thedayvery clearlywhenAdam is on medication I wouldn'tseea lot of
evidenceofgoal setting,he is kind of living from day-todayor weekto week,
I don'tknow whathis plansareafter, ifhe hasany. I havemet the motherand
I would haveto sayI find themothervery goodandvery supportive.Third
YearHead

Aoife

Aoife is anonly child andhasmild learningdifficulties.

Parent-teachermeetingstwo or threea yearwould betheonly time I meetthe
teachersbut if I am worriedaboutanythingI cango straightoverto theschool
theywill haveyou anappointmentfor lateron thatafternoonor the next
morning.Well lastyeartheywererevisingstuffthat Aoife haddonein
primaryschoolandAoife's nephewsandnieceswereteasinghersayingthey
weredoingthesamestuffandtheyareonly 8 soshesaidshedidn't want to go
to schoolandshewasbored.So I wentoverto theschoolandshegaveAoife
extrawork andgot Aoife to helpthekids who hadn'tdoneit before. Sheis
very lazy andif shegetsthe bookdonequick sheswitchesoff. I wentover
straightawayandsaidsheis losing interestandshewill begoneandthey
respondedstraightaway.

Shestudiesfor an houror two afterherhomeworkeveryday;shedoesn'tgeta
lot of homeworksoshegoesoverwhatshehasdoneandtries to get it into her
head.I tell her it is time for homeworkandshesitsdownanddoesit. Mindy

Shewill do herLC at leastbut afterthat I am not surebecause sheis getting
helpwith her foundationlevel shemight find anythingelsetoo hardbut
maybeshewill catchup on herselfandtakeoff. I can'tseeherspendingfour
yearsin collegebut shemight gooff thebeautyschoolandstick thatout.
Mindy

Sandra

Sandrahasbeendiagnosedwith dyslexiaandhason olderbrotherwho alsohas

dyslexiaand is currentlystudyingat Third level.

No I am not satisfied,I know sheis capableofmuchmore.Herattitudeis a bit
that I am not ableto do andshehasno confidencein herselfanda lot of it stems
from havingdyslexiaeventhoughsheseesherbrotherwith dyslexiaachieving
whathe hasachievedshecan'tseeherselfbeingascapableashim but I know she
is but I hopelife will kind ofsortthatout asopposedto school

Shehasonly just changedschoollastFebruarybecauseI �w�~ havinga lot of
problemsin herpreviousschoolwith regardsto both �~�e�m�l�~�, or. lack of .
academicprogressor failure actuallyaswell asherrelationshipWith peopleIn the
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schoolincludingteachers,shehadproblemswith a few teachersand I found those
totally unresponsiveto me going up to themthat theydidn't really want to know
and it kind ofall blew up into hugeproblemsand I changedschoolandsheis
muchhappierin theotherschool.Oh theywerewilling to meetme but theydidn't
makeanychangesto changeherattitudeto schoolor progressin school,I just felt
theyweren'tlisteningto meand like if I went up with a problemtheywould
throw anotherproblemat me. Like I wentup abouther failing at everysubjectand
theysaiddo you know shewasbullying a girl, andthen I found out that that
incidentof bullying hadbeensortedout by theChaplinbut theChaplinhadn'ttold
the yearheadthey he hadsortedit out. You know thatsortof way. It is not good.
I feel the new schoolseemto havea morepositiveattitudebecauseit is reflecting
in herpersonality,sheis a lot happierin herselfthanshewasa yearago.

I know shelearnsvisually and if I wasto go down andsaythat to them I feel they
would bea little bit moreopenbecausetheywerevery understandingwhenI went
downto changeschools.

Sheknowsshecan'tleaveschoolwithout goingon to third level becausethat is
just theway life is in our family. I kind of makeher feel it is normalgoingon to
third level, it is justexpectedof hersosheknowssheis stayingthereI hopeshe
doesthird level. Somesortof third level anywayit certainlywon't betraditional
Maynoothor Trinity or UCD, it might not evenbean IT but I am hopingto direct
herto somemaybeevenPLC course.I am not really sureat this stageamjust
encouragingherartistic nature.I can'tseehersitting in an office typing all day
long, you know. Claire

10.3Parentparticipation-Secondlevel GroupA

Theschoolarebrilliant, theprimaryandsecondary,thereis a close
communicationthere,if you needthemtheyarethereandthesamevice a
versa.It is sucha big changewhentheygo secondarywhentheydon't have
theoneteacherwhich is partof growing up. Shehada few problemsbut sheis
managingthemwith theschoolandourselves.Rita

We havevery regularparent-teachermeetings,andmy girls takepart in all the
playsandthings like thatandwe do be up for all that kind of thing, concerts
andall that, I know mostof theteachers,I wouldn'thaveanyproblemabout
picking up thephoneandgoingup. Rena

Therearetimeswhen I would be worried,Carol doesn'tsaymuchaboutwhat
goeson in school soat timesit would be niceto pick up the phoneinsteadof
havingto organisea meetingbut I haveneverhadany reasonto haveto do
that.The(parent-teacher)relationshipis non-existentbasically.Partof me
thinks I know thechild, I know herso I couldhelp theteacheralong.Maud

Theywould neverhaveto contactus.Only contactis in the form of
newslettersI wouldn'thavegreatcontactwith theschool,I wouldn'thaveto
theonly time I go down is for theparent-teachermeetings(Yearly) I don't
really needto, theparent-teachermeetingstell you all you needto know. The
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teachersthink thegirls arecapableof higherlevel sowe go with theteachers.
Eithne

I think it is fine that it is opento begoingup andvoicing my opinionbut I
think thattheyaredoingagoodjob andthereis no needfor a groupof
interferingparents,thereis acommitteeup thereandifsomethingisn't
working theyareablefor it. Theyusuallycall ameetingandwrite aprogram
of whatyourchild is doingsoyou areusuallywell informed. Sharon

Theschoolhavenevercontactedmeaboutanything,I would actuallypreferif
theydid. I alwaysthreatenthat I will do it and I don'tapartfrom that I am sure
I couldcontactthemanytimeandI saidto him thataftertheseexamsI will
contacttheschoolif I am not happy. Anna

I gojust for thegeneral(meeting),you know whenyou go aroundthehall and
meetthemall I haveneverhadto go downthereor anythingbut I wasin work
andtheyrangmeto go downandhaveachatso I meettheFrenchandreligion
teachersandtheyareall behindheraswell, theyhaveneversaidanything
abouther,nobodyhasbut you know theway whentheyareon the little slow
down,they'dring menow if shewasn'tin, theyarevery good.Mandy

YeahI feel that I am beinginvolved in everythingnow stuff like toursthey
involve menow. Johnfeels I am moreinvolvednow, moreinvolvedthanwith
Sam,I feel now I am on anevenkeel with them. Martha

Theparentsassociationhaskind of fallen, we meetoncea yearto seewhatthe
schoolwants. All theolderparentsareall working now. I wouldn'tknow the
teachersassuch,I would know theHomeSchoolLiaisonTeacherfrom parent
visitation programmebut that is only onceayear.
Theyhaveparent-teachermeetingsonceayearwhereyou meettheYear
Head,you don'tgetto meetall theteachers,you only getto seeoneandshe
hasall his commentsandthingswhich is ok. I wouldn't really needto see
anyoneunlessanythingmajorhappened,I supposewith theexamsit might be
niceto meettheteachersanddiscusswhethertheyaredoinghigheror lower,
sometheteachersexpectthemto do higherand like I meanif theyarenot able
for it theymight haveto dropdown, I don'tknow if thecoursesarethesame
like if theydropdowna level but I would hateto seethemdo higherandfail I
would ratherthemdo lowerandpassbut if theygo from oneto theotherare
theythesame,obviouslythereis difference,I know theyall like to pushthem
but for thesakeof passingI preferif theydid whattheycouldmanage,I
wouldn'tmind meetingaboutthat. Ella

10.4Parentasadvocatefor thechild- GroupB

The last incidencehehadI wassayingto myself'havetheseteachersnothing
betterto bedoing?He got two in-housesuspensions.Theykeeppicking thedays
whenhe is at sport,becausehe is brilliant sportsmanand I feel theykeep
punishinghim throughsportandwhenthereis a football matchon theyput the in-
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housesuspensionon. Theysaidtheyhadn'treally gota problemwith him andI
saidhaveyou nothingbetterto do thenmessingwith his educationand1wasjust
aboutto say'he is entitledto his education'andyou know yourselftheywould
haveturnedaroundandsaid'if you don't like it hereyou cansendhim
somewhereelse'you know whatkind ofattitude.

Theydon't listento thekids until theparentsgo up, thekids haveno sayin that
school,theYearHeadsays'I don'twantto know' and1just hadto sit thereand
listen. 1think it is very hardto win evenif yourchild is right. Teachershangyou
up there. 1know a lot of parentsthatareup in theschool,theminuteyou mention
X (teacher),'Ah arethey in troubleagain'.But if theysneeze,this businessof
give meyourjournal this is their big threat,sotheywrite anotein thejournaland
if thechild refusesto give theirjournal that is breakingthe rules,But you haveto
seeit from therepoint of view theyhavesomanykids comingin theyhaveto nip
it in thebud.

At theendof thedayhe is missingout 1feel thathe is gettingbullied now not by
studentsbut by theteachers.You haveto sidewith them.But it is abig difference
to goingoverto theprimary,overtheretheyarethebestin theworld, theyarethe
bestkids, theyarebrilliant andassoonastheygo up there(secondary)it is a
differentstoryall together.Connie

He seemsto havea goodcoreof friends, I would alsosaytherearea lot of kids
who areafraidof him, thattheyknow heoneof thosegangmemberswe have
heardstoriesabouthim beatingup peopleandall thekids know him aswell and
theyknow not to crossJim, so it is hardto judgethenbut thereis definitely acore
of boysaroundandsomeof themwould look up to him, 1don'tknow how he
would beratedwithin thatgang,he is verydefinitely leader.3rd yearHead

I am constantlyin contactwith school,I like to know what is goingon, if he is
beenin troubleI like to ring up andseewhat'sgoeson, like 1hada run in with a
teacherbecausesheupsethim in Maths,he is on theschool footballteamandhe
misseda bit of Mathsandhedidn't know how to do a pieceof homeworkandshe
madea big dealof it andgavehedetentionand1didn't Iike theway shedealt
with it andeventually1got to seeandtell herhow 1felt andshesaidshewasvery
sorryabouttheway shespoketo him andshewould try to bea bit morepatient
andtolerantwith him but 1felt hewasbeingignored,he is doingsomethingfor
theschoolandthereshouldbeaslightexceptionto the rule andevenwrite down
on piece of paperthework he missedthe few sumsor whatever,a bit of
compromisereached.1wouldn't let it go and1spoketo his YearHeadandtold
herhow upsetI wasaboutit at theendof thedayhewasdoing it for theschool,a
compromisehasto bereachedsomewhereandhe is doinga lot betternow there
isn'tasmanyproblems.Martha

Hersonis in in-housedetentioneveryweekfor avarietyof reason.Shecomesup
whenhe is suspendedbut shedoesn'treally takeanactiveinterestin between.
You would neverseeherunlesstheyweresuspended.Theoldersonhasdropped
out ofschool. 5th YearHead

10.5Pushfactorsfor academicsuccess-GroupA
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We don'thaveto tell themto studytheydo it themselves;we haveto tell them
to takea breaktheyevenstudyduringthemidterm. All their friendshave
donewell, they havegoneon to do teaching,thereareexcellentstudentsin
their school.Thegirls wantedto go to the local schoolbut we madethe right
choicesendingthemto an all girls school.We arevery happywith theschool.
Rena

I wasalwaysstrict maybebecauseof the way I wasbroughtup, I just don't
like them beingbold in schoolandI alwaysgetgoodreportsfrom theschool
evenwhenshewas in primary I neverhadanyproblemwith anyof them in
school,if I thoughtthey hadbeencheekywith theteacherstheywould be
grounded.Helen

In MathsI havenoticedhe is doingan awful lot betterthanwhathedid in
primary but hedoesn'tactuallytalk abouteducation,hedoesn'tsayit means
this and it meansthat but I think hedoestry his bestbut I do haveto pushhim
a lot. I havehim in afterschoolstudybecausehe won't studyat home. Even
the readingI haveto beon his backaboutthat I boughthim all the Harry
Potterbooksand I haveto beon his backaboutthatbut oncehestartshe
enjoysthem.Sue

I hopeJohnstays;I havetried to explainto him how importantit is, Samis
finding it a strugglenow, he is trying to find an apprenticeshipin Englandto
becomean electricianbut theydon't recognisehis schoolgradesthere. He
doesn'tpushhimself; he is a typical boy hewould ratherbeout with his
mates.I am hopinghewill do his LeavingCertificate,fingerscrosses,he
knowshow upsetI wasandhesaythestrugglehe talks to his brotherand
knowsthestrugglehe is facingsohopefully thatwill bea warningto him.
Martha

He worriesa lot ifhe doesn'tpass, hewould bedisappointedifhe didn't do
well, hesetshimselfup for it, heworriestoo muchand I would worry that he
might makehimselfsick for theJC, I would worry hewould go too far. He
hadan Irish examlastweekandtwo daysbeforehehada massiveheadache
andfelt sick. With the football ifhe hasa big matchit's thesamething. Ella

Shehasherown room ad shesitsup stairsfor hoursandstudies,we hada
meetingat thecollegeandtheyweretelling ushow long theyshouldstudyfor
but I think sometimestheycanstudytoo much, I sayevenif you do an hour
anda halfandstopand thenyou cango backto it. It is not that I am worried
but you seeit in thepapersandon thetelly andall thatkids areunderpressure
andcommitsuicideandall this overdoingtheir testsso I neverput pressure
on her, I alwayssay'very good'andall this, to meyou do the bestyou can
and 'you haveto do this andthat' I don'tbelievein. Helen

We hada hugeproblemwith Nelly not doinghomework this yearandshe
would havehad20 notesfor not doing homework,very difficult to gether
motivated.WhenI meetherandhermotherearlierthis yearshewascrying
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becauseshefelt peoplethoughtshewasstupidanddumb. Shewasgetting
this from different thingsthatwerehappeningat homehersisterswerecalling
herdumb. I waswonderingif the wholeexamsweregettingon top of herand
wasshefelling shewasn'tgoingto succeedwhenshecould succeedand
insteadofdoingsomethingaboutit shewasgoingto oppositedirectionand
doingno work. 3rd YearHead

I just hada goodconversationwith Johnandhis motherandwe aretrying to
motivatehim to geta goodJuniorCert. He is not at all positive,eventhough
he hasmostlyCs in his mocksthecommentsfrom teachersarenot good, I
havethemhere; 'needsto improve' 'needsto work harder'I meanthis one
herereally sumsit up 'attitudeto schoolhasreally disimprovedlately'. I mean
that is deliberatenon-compliance,I havepointedthatout to him, you cansee
themotheris definitely with usandsheis definitely trying to motivateJim but
at thesametime sheis not following up on his homework.Sheis constantly
pushinghim but sheis at thestagenow wheresheis at theendof her tether.
3rd yearHead

10.SProtectingchildrenfrom risks- GroupA

Sheis theold fashioned14 yearold shehasn'tgot to themini-skirtsandall
that sheis more creativeand is moreimmatureand innocentin thatway. We
do talk aboutthings, if anythingshebringshomethe leafletsto meto give up
smokingandall that,sheknowswhat'sout thereI think we havekind of
explainedto them,we havelet themseeTrain Spottingandthingswe think
arebeneficial. Wherethey live aswell, it usedto behorriblecomingfrom the
primaryschooloverthereandseeingpeoplelying on the ground,it wasreally
shockingso I think theyhaveseenanawful lot themselves.Sharon

He hasdonethedrinking thing alright, a few weeksagohecamehomedrunk.
I think it wasthe first time really. Ah yeahhewastalking to meaboutit then
andsaidoneof his friendshadto bring him homebecausehecollapsedand
stuff: hewas lying down andcouldn'tmove in the field wherehe wasandhe
managedto bring him hometo thedoorso it wasn'ta very goodexperience.
But in this dayandagehe is not badbecausemostkids I seethem up in the
local Early SchoolLeaversProjecttheyareonly his ageandtheyare involved
in badstuffsohe is not thatbadbecausehe is not gettinginvolved in carsand
drugsandthat.
His sistersaidthathetold hera while agoall his friendssmokehashandhe
hada few dragsandheendedup gettingthegreensandgettingsick andall
and nowhewouldn'tgo nearanything.
His psychiatristhada talk with him abouthow dangerousit wasandshekind
ofexaggeratedit abit more.His doctorwas sayingAdam is a primecandidate
for drugsand it would besoeasyto gethim involved that I wouldn'twanthim
mixing with gangsor hangingaroundLola

Sheis not allowedup to theshopson herown, shegoesout andplayswith
themwhen I am up here.Both my sisterslive up heresosheis neverfar from
sight. I will worry aboutherwhenshegetsolder. Becausesheis an only child
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shesitsdown andtalksto mea lot. Michelle

Well it is out thereisn't it? But thegirls don'tgo out on thestreet.Theygo to
a few friendsaroundthecomerandtheymight practice(dancing)but theyare
backat 7.30. Eithne

Definitely not (worried about)drugsanddrink becausesheis very strong
mindedandsheis totally againstcigaretteseventhoughbothof herparents
smoke.Theonly worrieswe haveabouther is that sheis too friendly, sheis
too trustingandshealwayswas,shetakespeopleat facevalue,we tell herto
bealwaysin a safeplaceandnot to keepsecretsand let usknow wheresheus,
we tell herthereis a reasonwe haverulesandarestrict in caseanything
happensto heror anyoneelsein the family Rita

I neverhada problemwith anyofthemdrinking andcertainlynot Niamh, St
Niamh theycall her. Shepalswith a nice bunchand it is definitely the friends
theyhave,it is very important,it doesn'tmatterwherethey live it is there
friends. Rena

Theguardshavebroughthim homeoncebecauseliterally hewas in thewrong
placeat the wrongtime, I worry whentheyall go out togetherandthereis a
big gangof themandtheyall meetup thatworriesme becausethat is why he
wasbroughthome.Theywereall in a big gangandtheguardssaidyou, you,
you follow usandtheywerebroughthomeandaccusedof beatingsomeone
up and it wasnothingto do with them.He hashadrows but it is only natural.
I worry aboutpeerpressureandsmokingdrugsandstuff, we havehadtwo
incidenceswherehe hascamein drunk hepaid sorelyfor it. I am not that
worriedabouthim, he is sensible,heknowsmy rulesandhe knowsI won't
toleratebreakingmy rules.Drink is thebiggestproblemaroundhere,what I
wantedto know waswhenhedid getdrunkhow did heget thealcohol,hesaid
that theyjust askedsomeone,they literally just stoodoutsidethe puband
askedadultsandsomeonewentandboughtit for them,no questionsaskedI
wasdevastated.'Martha

Yeah,you can'tpick andchoosehis friendsyou know whenhe is in a crowd
you aresaying'oh my god', but hehasn'tbeenin troubleso far. The likes of
this Halloweenhe is going I wanta few bottlesandhereI am 'oh god' but he
is goingto do it behindyour backanywayI don't know whetherI am wrong
or right but I would ratherknow thathe is drinking 6 bottlesof Budweiser,I
give him the money€I 0-15 andsaygo out andplay I don't know how, I
probablydo know how theygetthem,as long ashe is on his phoneandI ring
him but with havinga girlfriend keepshim out of trouble.Connie

ASBOsarebig now all aroundhere,becauseyou canbedonefor loitering and
all thatand I havefound thatshehashadadrink with this girl aswell. She
wasgoingto New College,therearea lot of problemsdown thereandshe
thoughtshewasgoingtherenextyearandI am thinking wherewill I send
her?I will haveto sendherto theConventSchool.But shesaid I am not going
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downtheretheyareall snobsandat onetime like sheheld herheadup. They
wantto keepher in herold schoolanyway,I mentionedshewantedto go and
theywereshocked,theywantto keepthegoodones. All hercousinsare
doctorson my husbandsside,theywentto AmericaandAustraliasomeof
themaredieticians,that'swhy I thoughtwhenshesaidshewantedto bea
beautician,theyworeall thewhite coatsandI saidyou get thecleanwhite
coatbut now I don'tknow. I saidto her in thecarthis morninghow do you
think theywould feel like all themgirls looking at you now andyou arethe
only onethat failed andshesaidwell but you didn't go far in schooland I said
no but I am working my assoff everydayof the weeksoshesortofgetsit
from thereandfrom the Early Startsheis sortofaheadfor herself.Mandy

10.6Parentparticipationin theirchild'seducationI (Specialneedsstudents)

Tom

Tom is 15 andat thetime of the interviewandis now in an LeA class.

Tom is justatorment,hewould wreckyour head.I havebeenin theschoolso
manytimesoverTom. But with Tom it is not alwayshis fault either,do you
understandme. He is abully in hisown way, I know hehasa temperandall
thathewrecksmy head.Tom I justdidn't understand,from thattime
(preschool)hescreamedtheplacedown. You couldn'tevengo to thetoilet
without him, hewasa freak.Otherwisetheyaregrandnow exceptfor the
secondaryschool.

I hateit. I haveto listento themfirst andthenwhentheysaidit to me I did
loseit, therewasan uproarin theschoolthere,an uproar,and I nearlywent to
kill the Principal,now I am not beingsmartbut I did. It seemsto methatthey
think it is all downto Tom andI am not havingthat, I saidtheyneedto stop
slagginghim it is onethinghehates,hecanslagbut hecan'ttakeit back.He
is justawagon.

It is mostlyaboutgirls, (thearguments)sorryaboutthe languagebut it is
mostlyaboutfucking girls, hesaysto me Ma thatgirl saidsomethingI say
whathaveI told you aboutignoringthemandhesays'Ma it is hardto ignore
them'but it alwaysgirls.

I think hewaslucky to evengetthroughtheJunior.He is madto bea
mechanicaswell but hedoesn'tthink you needschoolhe thinksyou just need
to useyour headwhich hedoesusehis headcausehecantakea bike apartand
out it together,theyaretrying to makehim stayso I haveto makesurenow he
copeswith this. But otherwiseI fucking told him I will put him into bootcamp
andbratcampandeverycampthat I canfind do you understandme.You just
wantto gethim andkill him andhejustdoesn'tcare.

Theywentto thehomeworkclub in 2ndclass.He got pissedoff goingbut I
saidcomehereit givesmeabreakfrom doingthe homeworkwith you. The
breakfastclub now in schooltheywon't go theysay, 'Ma I am not eating
someoneelse'sbreakfast',theyeatabig lunch I buy themchickenbaguettes
in the butchers.Darina
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He is anotheroneof thesegangmembers,he is in a specialneedsclassandhe
hasbeenbeforethedisciplinecommitteeand is aboutto be broughtbeforethe
boardof management.He is causinga hugeamountof problemsin school.He
is very aggressive,a hugebully. I know therearea lot of thingsgoingon
outsideschool.He wasin court for anotherissuelastweekon Thursdayand
Friday.
3rd YearHead

Gerard

Gerardis theyoungestof 4 childrenandhe left the mainstreameducationsystemat

age12 beforestartingsecondaryschool.

He wasn'tthe brainiestor anythingbut hewasgreatup until 6th classandall
of a suddenyou seeI startedworking, I wasworking everysecondweekand
the weeksI wasworking I walkedhim overto the schoolcauseI wasworking
overbesidetheschoolandtheweekI wasoff I wasletting him walk overon
his own causehe wasin 6th classandall ofa suddentheweeksI wasoff he
wasgoingon thehopandI wasbroughtto court. All ofa suddenwe were
getting lettersfrom the Principalsayinghemissed41 daysor somethingand
the guardswerebringingmeto courtand I wasIike'I know peoplewho have
beenmissingmountainsandmountainsofdays'.41 days,to this day I still
rememberit and I was sayingI know kids you havemisseda lot moreandall
of a suddenyou are in courtwith socialworkersandthis.

Thejudgeevensaidto mecouldyou not takehim by thehandandbring him
overtheschooland I saidyeahyou try andgrabanelevenyearold child and
bring him to schoolwith all his matesgoingto school,but thejudgedidn't see
it that way. I rememberthejudgesayinghewill haveto go to into carebut
fair play to the Primaryschoolprincipalandthem(socialworkers)theygot
him into a project.

Gerarddidn't evenget in to secondaryschool.You know theyway theydo the
entranceexam(in 6th class)well he left herethat morningandnext thing I get
a phonecall to sayhe neverturnedup so I rangtheprimaryschoolPrincipal
andhearrangedanotherexamandhegot on the phoneto Mr Flemingwho
saidhesentmea letterto sayheneverturnedup for thesecondexam.But I
know I nevergot a letterbecauseif I did I would havetorehim overto the
schoolmyselfbut heendedup goingto theEarly SchoolLeavingProject.

I wasreally annoyedat thestart; I wasgoingto the local paperandall about
thesecondaryschoolPrincipal. He hadan argumentwith my oldersonthe
yearbefore.OfcourseI wascalledup to theschoolandwastold theywere
going to expelhim, I saiddon'texpelhim a monthbeforehis junior
certificate. My youngfella wentandbeggedhim to let him backandjustdo
thejunior certificatebecausehehada goodjob asa stonemasonandhejust
neededtheJuniorCertificateto get it but he refusedhim. Sowhenthe
secondaryschoolPrincipaltold theprimaryschoolPrincipalthathe gavehim
a seconddatefor theentranceexamsI knew in my heartandsoul that he
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didn't sothat'show Johnendedup out of school. Everyoneelsedeniesit, the
otherteachersandthe socialworkersandtheysaid 'ah no thathasnothingto
do with your olderson'.The Socialworkergot him into the ProjectbecauseI
wasgoingto the courtwith him in the lastyearof primaryschoolandthey
weregoingto put him into careor elsesotheyput him into the Project.

He is doing massivestuffup in theproject.He lovesthewoodworkand
computers.He is not a greatwriter or anything,sumsnow he is betterthan
fucking meanyway. Accordingto themhe is doing great,it is just whenhe is
standingwith thecrowd he has todo whattheyaredoing, he is a grandyoung
fella but he hashis moments.

Theonly thing now is drugswisecausehehasto do a urinetesteveryweek,
I hadto sign for thatat thestartto allow him. Twice now his thing cameback
positive,the first time theysaid it washeroin.Sotheysentmeoverto my
doctorandhedid it and it camebacknegative.So Idon'tknow what thatwas
about.Thesecondtime it camebackpositivebut I didn't know I was
supposedto tell them I gavehim painkillerscausehesufferswith his teeth.
Whateverwas in thetabletwasin thewhateveryou call it so I hadto explain
to thewomanthenbut tip woodthewomanhasevensaidhe is doing great.He
is drinking now don'tget mewrongandtheodd Fridaynight I would sayto
his matesnow go up stairsandgetyour selfa few bottlesbut makesureit is in
the houseyou know what I meanbut he is he is doinggrandthere.Una

10.7Bullying- GroupB
Thegirl pulled Norato thegroundandtoretheschoolbagoff herandNora
didn't want to fight hershejust keptpushingandpushing,shejust grabbedher
andtore her face,Norawasshaking,shewas in shock,sheis not like that, she
doesn'tlike fighting especiallywith girls, shewas in a awful state,we hadto
comestraighthomefrom work. I wasdevastated,we neverhadanyhassle,
and I rangandNorawassuspendedfor four dayssowe weren'thappyand
went up to the YearHeadandshewasn'thappyaboutit. Theywantedto put it
on her file andblackenedhername,she wouldhavebeenin the book for
fighting, andthatwould havedestroyedhercharacterandshehadhada clean
slatefor four years.And I wasn'thappyand if I hadto go to the Principal I
would. Her tutor saidthatasfar asshewasconcernedit wasself-defence.
Suzanne

I wasdisgustedthat theschoolhadn'trangto askus to go up andcollecther
and I wasdisgustedthey let herhomein sucha state.I told herTutor theyhad
ignoredus for four days,we hadrung for an appointmentand it wasfour days
beforewe got to speakto themabouthow we felt andtheyhadhermissschool
for 4 days.Theyshouldhavepickedup thephoneandrangandaskedusto
comeup to theschool.Shehadn'tevengot a noteat the timejust the school
told hernot to comebackuntil Thursday. Suzanne

Shewasbullied in 6th classbecauseshewasa little overweight, I went
straightto the Principal. He wasdevastatedandthe motherswereall called in
andhadto apologise.I hadto go to thesecondaryschoolandtell themwhat
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happenedjust to keepaneyeon herbut shechangedreally whenshewentto
secondaryandshereally cameoutof herself.Lisa

He wasbullied the first weekhewentto secondaryschooland it wassorted
the first weekhewent, if anythingis goingon you canapproachthem I would
saythat aboutthem.Carol

He wasbullied onetime, we took him outof secondaryschoolfor a week
becausehehada gashon his eyeandwhenwe wentto the Principalaboutit
he treatedhis Dad like a child, hesaidheneverfelt asdegradedashedid
comingout of thatoffice. Tara

10.8Decisionmakingat secondlevel GroupB­

(i) Relianceon teachersfor educationaldecisions

We don't really get involved in that(educationdecisions)my knowledgelike,
we weren'tinvolved in whatNorawantedto do it wasmoretheteacherscause
theyteachherandtheyknow whatsheis goodat, I don't know how to really
sayit, you kind of presumethat theywould know becausetheyareteaching
herday to day, like I know sheis capableofgoodresults.Suzanne

I haveto sayI didn't havea clueuntil theyexplainedit. I didn't know it wasa
different typeof LC. Sheis not thatpushedon it becausesheis very quiet and
shewould do anythingin herpowernot to go out but they recommendedit
andtheyaretheteachers.Theteacherexplainedto me if shewentaheadand
skippedtransitionyearshewould do anextrayearor two in collegewhereshe
wantsto do beauty,so for thesakeof theyearplussheis only IS, shewasthe
youngestin herclasssoshewill still only be 17 whenshefinishesschool.It
wasreally only peerpressureto skip transitionyear. I only signedit andsentit
up and it wasvery goodof themto sendfor meandexplain.Obviouslyit is a
big dealbecausewhentheysentfor me I didn't know whatwasgoingon.
Now shewasvery upsetin thereandshewassayingjust tell them I am not
doing but when I talkedto themtheysaid it wasonly theirjob and I decidedit
wasgood for herandtheyweretrying to saythatshehadtheability to do
well. ' Lisa

I wasinsecureaboutit all themessinghewasdoing up to his examsandwhen
we wentdown to themeetingtheysaid 'we aregoingto askall the teachersof
everychild what theyactuallythink do theyneedtransitionyearor should
theygo �s�t�r�a�~�h�t onto Sth year'andwhenhe got the letterhomeit wasto go
straightto S yearcausetheyreckonedhe hasthe brains,and I washumming
andhawingcauseI heard4th yearyou werehomemoreand it wasjust a doss
and I knew he would get boredcauseheneedssomethingto keephim going,
so I wasdelighted.I thoughtit wasgoodall the teachersgettingtogetherto
sayhe is ableandhemustbebecausetheyseemoreof him then I do study
wiseandtheyknow he is ableso if they think hecando it so I will go for it
and let him do it. Debby
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10.9Pushfactorsfor academicsuccess- GroupB

She waswatchingtheway hewentandhis resultsand is completelydifferent,
shewantsto bean architectand interiordesignerand is goingto makesure
shedoeswell at school.Sheis motivatedby watchinghim. Marian

From a very youngageshehasalwaysseenmestudy,shewould besitting
besidemeand I would bedoingmy homeworkandshewould bedoingher
homework. Sometimesshemight seeit asa taskbut at thesametime shesees
it assomethingthathasto bedone.Barbara

Educationis very importantbecauseI didn't do it myselfanddoing it now as
an adult it is muchharderit is easierwhenyou areyoung. My sonseesme
get homeworkandthatandhedoessaywhatareyou doingand I sayI am
doing my homework,letting him know that you haveto do it and I sayto him
I shouldhavebeendoing it whenI wasyour ageand I wouldn'tbedoing it
now. I really wanthim to geta goodjob andeducation.Ann

Becausetheyarelooking at meandwhereI work now(in a community
project)and I haveachievedthat in the last five years,I went backto school
only a few yearsageand in five yearsI am working hereandtheyarekind of
shocked.My motheris ragingthatshetook meout of schoolsoyoung.
Sinead

I will put pressureon herto do herLC andshewantsto do hair andbeauty
afterthat. I would like to seehergo to collegesoshecomesout qualified. Lisa

It is all herselfevenwork experienceshewentout andgot it herselfandwhen
shewasn'tgettingwhatshewantedto do sheaskedcould sheget the
experiencein theclassroomandshegot it. May

I think it is very importantespeciallyfor boysbecausetheyareworking until
theyare65 andtheyaretalking aboutraisingit until 70 andtheyareworking
for the restof their lives so I think it is importantthat they havean education,
evenif theydo nothingwith it to actuallyhaveit behindthemwhenthey leave
theycango anddo somethingaboutit at a laterstage,sayhedoeshis leaving
andhedoesn'tknow whathewantsto do hehasit to fall back.Men areout
working all their lives, not like a girl wheretheystayat home,well the
majority of themdo, but for a lad it's important.Carol

Now theteachersat theminuteareaskinghim to leaveschoolandgetan
apprenticeship,theyaresayingyou shouldbeout gettingan apprenticeship,I
am waiting for thenextmeetingand I am goingto bring this up teachers,
shouldbeenticingchildrento bestayingin school. Theotherdayhedid a
computertestandgot 93%andtheteachersaidthat is absolutelybrilliant and
if you stayat that in a coupleof year'stime you could �~ �~ �c�o�m�p�~�t�e�r .
technician.I was laughingwhenhecamehomeand I said If that IS comIng
from a teachertheremustbesomethingthere,Someteachersaretelling him to

328



leaveschoolandgetan apprenticeship,but it is probablyjust Trevorpicking
themup andhesaysno theytell him he is excellentandheshouldbeout
there.I think theyaresick of him anddon'twant him in theclass. I saidto his
Dad theonly reasontheyaredoingthat is to get rid of him causehe is a
tormentin theclass.Trevor is oneof thosekids you doesn'tlike being
criticised.SometimeshesaysMa she(teachers)wasgettingon my nerves. I
haveto agreethat sometimestheteachersdon'talwaysseewhat is goingon
andhe getcaughtcausehe is theclassclown. Debby

It did affect herbadlybecauseshedidn't like violencenaturallyandsheis
working anddoingherbestin school,thegirls actuallyjust put their mind to
it, we arenot goingto be like this and I am alwayssayingpleasedon't be left
with a gangofchildren,getyour education.Sinead

10.10Protectingchildrenfrom risk- GroupB

Thereis a bit ofpeerpressureout therefrom thehardfellas and I sawhim a
few timescomingin becausehedoesn'twantto get involved with godsknows
what theyareup to. Theyprobablyslaghim over it but whenthatdoeshappen
it doesn'tbotherhim hegoestrainingor something.He was in a coupleof
fights with youngfellas but like thathewould comein andtell usandwe
would sayto keepawayfrom them.He wouldn'thide it from us. We hopehe
stayslike that.

You alwayshavethatworry with kids, thereis a lot thathegrew up with that
haveleft schoolandgoneto a local Early SchoolLeavingProjectsandthey
knock for him but hedoesn'tgo out so I hopehestayslike that. He hasa bit of
copon, hewould comein andsaysuchandsuchis afterbeingout trying to
rob a carbut hewould comein sohe is sensibleenough.I think he is just into
sportandall hesaid last weekhewascominghomefrom rugbyandthey said
Phil we aregettinga few bottlesandhesaidno. Theysaid 'areyou turning
gayon us' andhesaid 'no I havea goodheadon my shouldersI am into my
sport'andhejust walkedaway.He would comein andtell you hewouldn't
hide it away.Joanne

No worrieswith drug use,two ofhis uncleson his daddy'ssidewent really
badon drugsand lost everythingso he is totally againstit big-time becausehe
sawlosingeverything,their wives, kids, everything. I would be worried about
thearea,I do sayto him if you havea bottleof lemonadeneverleave it with
the lid off causetheywould put anythinginto it of you areout. I know a
coupleof fellas that it hashappenedto aroundhere,Ecstasytabletandcoke
beingput in. Joanne

Shehastried thealcoholandtried thesmokingandthenmeetsthis anti-Christ,
hermother.Shehit 13 andshestarteddrinking andsmokingyou knowslike
thatcockystage.I wasverballyaggressive;it wasfrighteningevenfor me. I
went throughit with Daniel andyou know what happened..Shehashada
positiveeducationfrom whathappenedto herbrother.Marian
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He hasa girlfriend for aboutayear,theyaretogetherall thetime which is
greatbecauseit keepshim outof trouble.Therewasa badgroupandthey
askinghim to comedown but hedoesn'tgo nearthem.Thecrowdhewaswith
aredoinghorriblethingsbut he is outof it I beggedhim. Theyring him up and
askhim to comedownto theparkandI saypleasedon't. Thesekids are
runningwild in theareatheybashkids up, theyarejust horrible, theyboast
aboutwho theybashedup at theweekendbut hewouldn'tdo that thatis how I
know he is agoodkid. He says'Ma if theyring I am not in'. He knowsright
from wrong I haveto say,if thereis a fight theyareringing him to comedown
andhelpthemandI say pleasedon't'.Fidelma

It is aphasehe is goingthrough,he is friendly with thesetwo wild children
andtheyonly haveto hit him with apencil tell him to 'go on andannoythe
teachergoing'andhedoesit. Denise

He is fascinatedwith carsandspeedandthatwould bemy only worry is cars
but hehastoo muchto lose. I would beworriedaboutstolencars,I don't
think hewould get into astolencar.Theygo to acruiseon Sundaynights,its
fellas with their own carsandhesaidthat fellas from Newtowncameandtold
themtheywould kill themnextweekandno morecruises,that'sit. Denise

Frommy perspectivemy mainworry would behergettingpregnant,not
becausesheis hangingaroundbut becauseit happenedto me. I hadgood
supportfrom my parentsandI wasableto go backto collegebut it washard
andI wouldn't like herto haveto go throughit. Linda

Educationis so importantfor herself, herself-esteem.You canbestreetwise
ok but with no educationandbeingstreetwiseyou canbemanipulatedand
educationis really importantfor Sarahasahumanbeingandshefeelsthat
herselfandshefeelsthateducationwell everyoneneedsit. Sinead

10.11Alcohol anddruguseGroupB

I know theywon'tdo drugsnot at theminutetheyaresoagainstit, theyseea
lot of it aroundhere, attheshopsoverthere,I won't go to theshopsandthe
centreis besidetheschoolandthekids seeit all which is adisgrace.Nora

I am very openwith him andI don'tthink hewould get involved in crime,the
only thing I would beworriedaboutwould be ifhe got caughtup in drugs,
like he is not easilylead,hewould makehis own decisionandwouldn'tgo
alongwith thegangbut I just hopehewould bewiseenoughto makethe
decisionthere.EventheJC night I let him drink andcauseI let him drink he
wasknockingon thedooreveryten minutes.Ifl hadn'tlet him I wouldn't
haveseenhim for thenight. He wouldn'thaveanyanxietieshetells meabout
andI would know by him if therewassomething.Ann
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Eric wouldn'tdrink, I am notjust sayingthatcausehe is my child, I have
oftenofferedhim a drink andhewould sayno. His friendsandthat havea
drink andhewould now, theyare 16 someof them,Eric isn't 16 yet, we don't
encouragehim but if hewantsto havea bottlehaveone,I thoughthewould
haveit more in front of usthanhewould in front of his matesbut he hastried
it but whenhewantsit hewill takeit, it is up to him, thereis a limit aswell.
Evensmokingnow hedoesn'tlike it andif I smokehegoesmad. Tara

No we let themhavea drink for their JC resultsbut we keptan eyeon them
andtheyhaddoneso well thatwe allowedthemhavea bottlebut it would
only be in the house,theywouldn'tbeallowedwandertheestatewith a bottle
or anythinglike that.Carol

He will be 16 at Christmasandoneof his friends is 18 andtheyhada partyat
the houseandhesaidMa 'Marian(the mother)is aftergettingusall a bottleof
BudweisercanI haveit' andI said 'at leastyou asked'causemy parentsare
deadandI don'tknow who to be askingbut my olderbrothersaidsayYeah
causehe is goingto bedoing it anyway.But I didn't mind. Joanne

But I don'tmind herdrinking if we aretherein front of heruntil sheis 18 then
shecango off drinking. I think if you stopthemandtell theycan'tdo it they
will go out anddo it anyway.Tamara

No I hopenot, sheis supervisedeverywhereshegoes,sheis awareofwhat is
out thereif I am goingto theshopshewould sayoh you arenot doingthat on
your own, shewould be moreawarethanI am. Sheknowssheis not allowed
drink until a certainage,shedid go out on JC night but shewascollectedat
12pm.No worriesaboutdrinksanddrugs.May

The last few yearssheis hangingaroundwith thesegirls who are 17 andare
still in herclass,I think theyaretoo old for her. I am moreworried thatwhen
shegoesout for a mealwith thegirls or goesto Karen'shouseand I think she
is havinga few bottlesoverthereI cantell by looking at herandsheis putting
me undera lot of pressureto let herdrink soI am not sayinganythingaboutit,
I am trying to tell herthather friendsareolderthanher, shedoesn'tseeit but
it is a big difference.I wouldn'tbe worried thatanythingwould happento her
down therebecausetheyare lovely peoplebut I would beworriedaboutthe
drinking but I don'twant to pushit with her, I don'twantto force it with her.
I don'tworry aboutdrugs,shedoesn'tbearoundthat sortof thing. Shehasto
be homeby 10.30on a schoolnight and 12.00on a weekendandat the
weekendshewould pushthat. Fridayor Saturdaynight I would ring hera few
timesto checkup on herandseeof hervoice is changingand if it soundsa bit

funny. Lisa

10.12Disengagementfrom thelocal area-GroupB

Shewon't join anythingaroundhereat themoment;shewon't minglewith
anyonein this areabecauseofall thedrugs.Shewouldn'tgo overto thoseshops,
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shewouldn'tevenbeseengoingoverto thoseshops,shekeepssaying'why don't
you move' but I would whenshefinishesschool,down thecountryor Portugal.
Shehasa friend downthere(on sameroad)andoneup thereandtheykind of
stick togetherandtheydon't like evengoingoverthere.Shedoesn'tgo anywhere
only downto her friend'shouse.Marian

Living hereat themomentworriesher,shedoesn'tlike living here,shedoesn't
like cominghomeon the bus,theynormallygeta lift. Shehatesthebusyou know
with thedruggieson it andI rememberonetime shecamehomeandtheminute
shecamehomeshetook heruniform off andstraightinto thewashandI said
'whatdid you do that for', shesaid 'becauseadruggiepushedoff me' andshe
took everythingoff andwouldn'twearthemuntil theywerewashed.Shewould
nevergo overtherein thedark, in thedaytimeshemight go overbut in thedark
never,shesaystheyaredisgustingoverthereall themdruggies.I am glad sheis
like that,my son is thesame,he is alwayssayingyou shouldmoveout of hereit
is anawful place,but is wasn'talwayslike that. It is only like that in the last few
years,it is gettingworse,I think too with all theseforeignersmoving in andall
thesehousesbeingsoldanawful lot of peoplearerentinghousesin this areaso
startingto get run downabit. I sayat leastyou arein it andyou know what it is
like andyou won't wantto touchdrugs.Joanne

It is a totally differentball-gameherethanit is for middle-classparents.It
frightensmewhenI hearparentstalk abouttherisk-factorshere.Thewholedrug
thing hereandthereis a high cultureof violencehere,huge.It's huge,I know it
canhappenanywhere,it is very frighteninghereandthewholedrugthing is a
hugefear for some parents.JuniorSchoolPrincipal

Theyalwaysdid, thevastmajority of socalled 'good'parentswouldn'tsendtheir
childrenoverto theYouth Centre,not thatthereis anythingwrongwith it, not that
theyaren'tvery goodbut the fact of thematteris thereis a lot of very challenged
childreninvolved in it. I think theyareright. I meanwhenI wasgrowing up there
wascertainplaceyou weren'tallowedgo nearandyou would be askedwhenyou
camehomewho you talkedto, you know that it's calledsnobberyand it is how
you perpetuateyourclass.It's trying to pick yourkids friends.JuniorSchool
Principal
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